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…an ecological approach? 

 

 

What do you think it is? 
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Some ideas… 

• FLEXIBLE 

• ORGANIC 

• RESPECTS DIVERSITY 

• SUSTAINABLE 

• DURABLE 

• SELF-PERPETUATING 

• REUSABLE 

• MULTI-PURPOSE 

• GROWING/DYNAMIC 

 

 

LINKS? 

Communities of Practice (Lave and 
Wenger, 1991; Wenger, 1998) 

 

Academic literacies/literacy (Lea 
and Street, 1998; Wingate, 2015) 

 

Ecolinguistics (Van Lier, 2010) 



Ecolinguistics   Academic literacy 

“An ecological approach aims to 
look at the learning process, the 
actions and activities of teachers 
and learners, the multi-layered 
nature of interaction and language 
use, in all their complexity and as 
a network of interdependencies 
among all the elements in the 
setting, not only at the social 
level, but also at the physical and 
symbolic level” (van Lier, 2010, 
p.3) 
 

• “communicative competence in an 
academic discourse community” 
(Wingate, 2015, p.11) 

 

• 3 capabilities of AL competency: 

“in addition to linguistic proficiency, (1) an 
understanding of the discipline’s 
epistemology, i.e. the ways in which subject 
knowledge is created and communicated, 
(2) an understanding of the socio-cultural 
context, i.e. the status of the participants in 
the academic community and the purpose 
of the interactions occurring in the 
community and (3) a command of the 
conventions and norms that regulate these 
interactions.” (ibid. p. 7) 



A basis for ecoEAP? Principles – after van Lier 

• Relationships (not objects) 
• Contexts 
• Emergent patterns 
• Quality 
• Value 
• Critical perspective 
• Variability 
• Diversity 
• Agency 
(van Lier, 2004) 

“there must be room in a learning 
environment for a variety of 
expressions of agency to flourish” 

… 

“the agency-rich environment can 
become the joint project of 
teachers and learners alike” 

 

van Lier (2010, p.5) 



Application 

 

• Natural – Environmental/Ecological: the whole picture, holistic 
approaches, the importance of contextualised, situated approach 
to course design… 

• Social – (Ecological) Academic literacy: understanding the 
community of practice and its wider context… 

• Personal/Mental - Engagement: teachers/students engaged in 
their own learning, critical learning, more than just a pathway? 

Similar to bio-logics, socio-logics and ideo-logics (Door and Bang, 
1996 in do Couto, 2014, p.123 ) or van Lier’s physical, social, 
symbolic (2010, p.3)  



The context… 



Before… 



Transition… 
proposed changes to the module I made in 2015-16 
(from notes for a meeting of module coordinators) 



Points to include…  

• collaborative research projects which require students to interact 
with other members of the academic community and the learning 
environment as a whole;  

• innovative teaching practice, such as the use of unassessed extensive 
reading, encouraging development of voice and identity in writing 
and a move away from explicit teaching of functional language;  

• a critical approach using authentic materials on topical issues such as 
the internationalisation of universities, being an international 
student, ‘interdisciplinarity’ in academia etc. 

• reflective practice as a key feature of assessment.  

 



Themes… 

Week/ 
Theme 

 

Description Speaking 
assessment 

Writing 
assessment 

1-2 
Unit 1: TEAMWORK 
 

Teamwork games and 
presenting in a group 
 
Getting to Know you exercise 
(week 1), group presentation 
about Southampton the city/ 
aspect of the UK.  
 
Basic presentation 
skills/language (signposting) , 
basic reflective writing skills 
(focus on criteria) 
Feedback on presentations. 
 

ST1 GROUP 
PRESENTATION  
An aspect of 
Southampton/life in 
the UK, based on 
preliminary 
research 
 
NOT ASSESSED 

WT1 REFLECTIVE 
WRITING 1  
Reflection on the 
theme of 
‘Teamwork’ 
500 words (set wk. 
2, submit wk. 3) 
 
NOT ASSESSED 

3-6 
Unit 2: LEARNING 

 

University education – 
Academic study in the UK 

 
Different types of 
writing/reading/listening/speaking 
Postgraduate students have to 
do, introduction to seminar 
skills/language for discussions 
vocabulary, sending university 
emails, ‘For and Against’ essays 
– intro. to critical 
thinking/argumentation, intro to 
referencing, essay structure, 
academic style, basic use of 
sources. 
 
 
 
 

ST2 SEMINAR 
DISCUSSION  
On topics related to 
studying and 
learning  
 
NOT ASSESSED 

WT2 LONG ESSAY  
Students prepare an 
essay on a ‘for and 
against’ topic  
1000 words 
(set wk. 5, submitted 
wk.7) 
 
SUMMATIVE – 
ASSESSED 

 

7-10 
Unit 3: ANALYSIS 

 

Analysing and discussing 
results - DATA PROJECT  

 
Students prepare a 
questionnaire, interview  
students, collect data, present 
results in a group, then write an 
individual report presenting and 
discussing their findings.  
 
Designing questionnaires, 
analysing results, discussing 
numbers/figures/graphs. 
Presentation skills – dealing with 
numbers, structuring a group 
presentation. 

ST3 GROUP 
PRESENTATION  

Presenting and 
analysing results 
from the 
questionnaire 
project. 
(Wk 9) 
 
SUMMATIVE -
ASSESSED 

WT3 REPORT  
Individual writing up 
results and 
analysing/discussing 
findings. 
(set wk. 9, submitted 
wk. 11) 
 
SUMMATIVE –
ASSESSED 
 

 

11- 12 
Unit 4: REVIEW 1 

 

Review of topics covered 
during the semester 
 

Review of conventions of 
Academic Writing style for 
essays, reports and reflective 
writing. 
Practice of seminar discussions. 
  

ST4 SEMINAR 
DISCUSSION 

Topic related to one 
of the themes of the 
semester – e.g. 
research/analysis, 
working in teams, 
university study in a 
global era, 

WT4 REFLECTIVE 
WRITING 2  

Reflection on the 
data project and 
working in a group 
500 words  
 
(set wk. 11, submit 
wk. 12) 

Week/ 
Topic 

Description Speaking assessment Writing 
assessment 

 

1-3 
UNIT 5: DESCRIPTION 
 

Focus on learning 
environment - Poster 
presentations 
 

Focus on an area of 
expertise/specialist research 
connected to university of 
Southampton. Work in groups 
to produce a poster- present 
in class (formal pres. Style) + 
in public (informal/ 
‘conference’ style) 
 
Designing/presenting a 
poster. Explaining, 
discussing, asking and 
answering questions. 
Summary writing. Writing an 
abstract, reflective writing 
 

ST 1 GROUP 
PRESENTATION  
Poster presentation  
 

Students work in groups 
to prepare a poster 
about a topic linked to 
the University of 
Southampton  
 
NOT ASSESSED (wk. 
2/3) 
 
 

WT1 
REFLECTIVE 
WRITING 1 
 
Students write 
a reflective 
piece on their 
experience of 
the group work 
on the poster 
presentation 
500 words 
(set wk 3, 
submitted wk. 
4) 
 
SUMMATIVE 
–ASSESSED 
 

 
4-6 
UNIT 6: DISCUSSION 
 

Promoting discussion – 
The importance of 
evaluation 
 
Language of evaluation and 
discussion, Defend and 
Discuss essay styles, 
advanced use of sources 
(synthesis and discussion of 
claims), constructing an 
argument and presenting a 
case. 
 

ST2 SEMINAR 
DISCUSSION 
 
Based on any topic 
connected to learning 
and postgraduate study 
in particular.  
 
(wk 5) 
 
NOT ASSESSED 
 
 
 

WT2 LONG 
ESSAY 
 
Students 
prepare an 
essay on 
either a 
Discuss or a 
Defend model  
 
1000 words 
Set wk. 6, 
submitted wk. 
8) 
 
SUMMATIVE 
–ASSESSED 

 
 
7-10 
UNIT 7: RESEARCH 

 

Focus on area of research 
and specific disciplines – 
INTERVIEW PROJECT 

 
Students interview a postgrad 
student or tutor about their 
research and then write a 
report focussing on key 
developments in that area, 
especially on Southampton’s 
involvement/role in it. 
Focus on interdisciplinarity 
and expectations about 
postgraduate study. 
 

ST3 GROUP  
PRESENTATION 
 

Students present based 
on their interviews with 
former MIPS students or 
staff from the University. 
 
(Wk. 9) 

WT3 REPORT  
 

Report on the 
interview 
project 
1000 words 
(set wk. 9, 
submitted wk. 
11) 
 
SUMMATIVE 
–ASSESSED 
 

 
11-12 
UNIT 8: REVIEW 2  

 

Review of topics covered 
during the semester 
 
Students are asked to reflect  
on their year/semester at 
Southampton and consider 

ST4 SEMINAR 
DISCUSSION 
Topic related to 
research/criticality/ 
interdisciplinarity etc.  
 

WT4 
REFLECTIVE 
WRITING 2 

Reflection on 
the interview 
project and 

6 ‘themes’: 
S1 
TEAMWORK 
LEARNING 
ANALYSIS 
 
 s2 
 DESCRIPTION 
 DISCUSSION 
 RESEARCH 
 

3 projects  
Involving both 
writing and speaking 
products: 
 
QUESTIONNAIRE 
POSTER 
INTERVIEW 

SEM 1 SEM 2 

Southampton - 
PRESENTATION 



Collaborative activities… 



Exploring… 
 TASK: 

Prepare a group presentation on one of the topics from the list below or a similar 

theme (please agree with your listening and speaking tutor): 

 

 The History of the University of Southampton 

 The University of Southampton: it’s place in National and International 

rankings 

 New areas of research at the University of Southampton 

 The ‘three minute thesis’ competition at the University of Southampton 

 Present one faculty/ department of the University of Southampton: 

current areas of research and specific areas of expertise. 

 Famous Ex-alumni of the University of Southampton 

 Student Accommodation at the University of Southampton 

 The student body of the University of Southampton  

 Examples of ‘Interdisciplinarity’ at the University of Southampton 

 The National Oceanographic Centre: facts and figures 

 Internationalisation and the University of Southampton 

 Chawton House 

 University of Southampton Library Collection 



Posters – examples of 
issues students chose to 
focus on – including 
industrial action (2018) 



Allowing for Agency…  
The Reading Project 



Allowing for Agency: The reading project semester 
2 (using Academic Reading circles – Sebold (2016) 



Critical approach… 



Reflective practice… 

20 

expectations 

questions 

interview presentation 

reflection 

• “What do you expect 
next year will be like? 

• “How well do you think 
the Pre-Masters will 
prepare you?” 
 

• Background reading 
 

• Discussion in class 
 

• Prepare interview 
questions/scope 
 

• Arrange to meet former 
Pre-Masters student 
 

• Present findings (in 
groups) 
 

• Write reflective report 
(individually) 



Reflections 1 
(examples of 
student 
presentations from 
sem 2 interview 
task) 



Reflections 2 



Feedback… 

• “Usually communication is a good way to improve our English level in class. I really like this way.”   

• “We do poster and interview. That’s interesting and useful.”  

• “teamwork, it’s like a bridge between the former education system and the UK’s education model. This kind of work helps 
us on the ability of cooperation, and students are more likely to get a insight about master’s course” 

• “I guess this course provides some basic training with students to adjust to new environment” 

(Student comments from module feedback) 

 

What I learned through this team project is getting insight about the methodological aspect of conducting the team project. I 
was able to learn how to draw a bigger picture for the team project, although my personal academic improvement was not 
enough because I only did things that I already doing well. (...) However, I still think it is more important to make decent 
results in the end rather than just achieving personal accomplishment in team project so there is no regret, but there are only 
things to learn.  

(From student reflective writing) 

 

• The curriculum is well-devised, thorough and relevant to preparing for Masters study. The emphasis on formative 
assessment appears to have had a positive wash-back effect on teaching.   

(External examiner 2016) 
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