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EIZATQI'H
¢ Empedjrprog g "Exdoorng

TO TIPSV BePATIKG TEVYO0G dnpoaiebovTal £§1 GUVOAIKG TIPWTETUTIEG HEAETES/EI-
E oNYAOEIS TNV OYYAIKT] Kol EAANVIKE YADOOO, SIGKEKPIPEVWV PHEAETNTWV TTOL TAV
TpookekANpEvol o Zupmréoio’ ou diopydvwoe To KEMEIEAE? Tou MNTAE Tou lMave-
moTnpiov KpATng Tov Mdio Tou 2019. 210 X0PTr6010 QUTO CUPHETEIXOV WG EIONYNTES
o Michael Apple, KaBnyntris oo Wisconcin Madison Twv HIA, o Tien-Hui Chiang, Ka-
onyntis oto MavemoTripio Zhengzhou ng Kivag kai o Nikog Mamaddkng, KabnynTrg
oto MavemoTrpio Kpritng. O Avravng Xoupddkng, Kabnyntrig oto MNavemoTrpio
KpAtng rjTav o discussant Tou Xuptrooiou kai T Zuvedpia auVTOVIZE 0 AVOTTANPWTHS
Kobnyntis Kwotag Kappds. To Xuptréoio auTé ATav agiepwpévo oTnv oxéon Extrai-
devong ExmraideuTikdv kai MNaykoopiotroinong otov 21° aiwva oto mAaiolo tng Kpi-
Tk Maidaywyikig kar mporyparotoidnke amd To Mpdypoppa Moudorywyikig ko
AibokTikig Emépkeiag Tou MTAE kai Tov MeTamTuyiakoU MpoypdppaTos ‘KpiTiki
Moudaywyikf kon Exmaidevon ExmondeuTikwdyv’ Tou KEMEIEAE Tou T.T.A.E Tou
Mawv/piov Kprtng.

EimrAéov, To BepaTikS TeUXOG, TrEPIAApPBAVE! U0 QKON HEAETES TTOL AVIKOLV OTNV
id10t BepaTIK TrEPIOXT|: TTPOKEITAN YIO Tr) HEAETN TG Antonia Darder, KaOnyiTpiog oto
MavemioTApio Loyola Twv H.I.A, n otroia efye rpookAnOei oo Aaiolo Tov Aiebvoig
XvpTrooiov pe TiTAo ‘Unfrozen Education or How to Relearn’ Trou mrparypaTotronionke
o1ré TIG 5 €éwg 27 OkTwfpiov Tov 2019 oo KEMEIEAE Tou MTAE Tou MavetioTnpiov
KpAtng (Movada EAévng MOkaTln-ApBeAép), evadd ) 6e0Tepn peAéTn, exeiviy Tng Dr.
Rima Apple, atroTelel el0fjynor] Tng wg TpookekANHévng Siddokovaag, aTo id1o Bepar-
TIKG Tedio, 0TO TAQICI0 TOL POBHHATOG TOL KABNYNTH AvTdVn Xoupddkn oTo MTAE
Tov MavemioTnpiov KpiTng karé To 810 akadnpoikos €tog, 2018-2019 (MavemioTnpi-
oUTToAN F'GAAoUL).

JUYKEKPIPEVD, OI TTOPOTTAVW HEAETES EOTIGLOLVY OTNV OXEDT EKTTAIOEVONG KOl KOI-
VVIOG 0TO TAQIOIO TNG EKTTAISEVTIKIG TIPAYHATIKOTNTOS KOl TO POGAO TOU KPITIKOU
peeTnT/okTIBioTr (Apple M.), oTig AvTipdoeig Tng Aeydpevng EmoTnpovikig Mn-
TpoTNTOS Ko oTnV MoAimikf Twv Eidnuévwv (Apple R.), oTnv koivwvikr aAxnueia Tou
KOIVOVIKOU KeOAXiov oTnv Kiva Xpnoi1poTroldvTag wg Tapdderypa Toug SieuBuvTég
oxoAgiwv 0To Beopik6 Toug TAaiolo (Chiang), oTn Sibaokoia wg TpaEng Ayarmg Ba-
olopévn o1 Bewpia Tov MaovAo Bpéipe, otnv Ekraidevon, KardpTion, ABM kai ve-
avikr] araoyoAnoigétnTa otnv Evpdtn (Moamaddkng) kou otnv Kpitiko-Mpa&iokr
Moudorywyikn Poociopévn oty epteipia Tov MNpoypEUHATOg METOTTITUXIOKWDY XTTOU-
dwv yia Tnv Exr/on Exktr/kddv oto MTAE Tou Mavemotnpiov KpAtng (Xoupddikng).
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2710 TAQICI0 AUTSO B BEAHE VO EVXAPICTHOOVHE TOUG OIOKEKPIPEVOLG HEAETNTEG
YIO TIG ONPOVTIKEG PHEAETEG TTOU POG EUTTIOTEVONKAY VIO TNV €K600T| TOUG OTO TTOPGV
BepaTIKG TEVXOG, KABWS Ko To Mepiodikd Touv MTAE Tou MavemmoTnpiov KpAtng yia
Tnv €k6oor] Tou. EAriCoupe 611 To Trapdv Tev)0g Bax CLUPPGAE! o€ Evar yvipo TrpofBAn-
HOTIOHG OAAG KOl O€ pIO SHIOVPYIKT OLEHTNOT) YIO CNUAVTIKG BEpHOTO OTO XWPO TNS
Ektraidevong oTn TPoOTITIKY pIoG o 0AANAEYyLag Kai o avBpwmivng Kovwviag
yia Tov 210 ancdva. EEGANov, Tpog Tnv KaTebBuvon auTH, oI OUYXPOvESG TTPOKAROEIG
OTO XWPO TNG KOIVWVIOG, TNG TTOANITIKAS, TOL TTOAITIOHOU, TNG OIKOVOHIOG KOl ETTOHEVIS
KOl TNG EKTTAOELONG, AVAOEIKVOOLVY pIar TFOALBIGOTOTN, TTOAVETTITTESN KOI GUVEXWS
peTapoAASpevn KaTdoToon oTov 21° aiwdva. ‘OAeg oI KOIVVIKEG Kot GAAEG oAAayEg
£X0UV TOTTOBETAHOEI TNV EKTTAIOELOT OE EVal OTAUPOSPSI TTOL KAVOULV TOV ETTOVOTTPOO-
S10pIoUG TNG ETTITOKTIKG KOl arrapaiTnTo. Me Bdon auTh TN diammioTwaor, pmopei ko-
veig va Tovioer 611 n Mandaywyiki ki pdhiota n Kpitikr Moidorywyikr, prropel va
KATOOETEN TNV TTPOTOON TNG YIX TNV EKTTAdOELVOT Pe BOOIKG yvadpova Tn dnpiovpyia
TOUL ‘avBpTTOL-TTOAITH. NaPEAANAQ;, TiBeTaN 0 TrPOPANpATIONSS yia piar KpiTikr) Moi-
dorywyIkr) TTpoo€yyion Tng eKTTAIOEVONG KAl TNG KOIVVIOG KOl YIO TV avaykn va ‘Eor-
VOOKEQPTOUUE' TNV EKTTAIOELON, VO ETTAVATIPOGOIOPICOVHE TOUG OKOTTOUS KOI TOUG
0TGY0UG TNG Kol TO pGAo Tou ekraideuTIKOV. H avalwoydvnon Tng €peuvag Kal Tng
di6aokaAiag oTov 21° aidva opeilel TTAEOV va atroTeAel piar avarykaior oAAG Kail IKavr
ouverkn Kai yia Tn oUyxpovn Maibaywyikn.

MéMa KoAoyiavvaékn

Ko®nyrirpia
MTAE MNavemoTtnpiov Kpritng

Znpadoers

1. International Symposium on ‘Teachers Education in a Globalization Era’, 27 MapTiov 2019.

2. Kévrpo MeAétng Tng loTopiag Tng Ektraibevong kan Tou Aibaokaikol EmroryyéAdparog -
KEMEIEAE <https://www.kemeiede.org>



MIIOPEI H EKITAIAEYZH NA AAAAZEEI
THN KOINQNIA;
EKITAIAEYTIKH ITPATMATIKOTHTA KAI O POAOX
TOY KPITIKOY MEAETHTH/ AKTIBIXTH

Apple W. Michael

Kabnyntng, John Bascom

Maveruotriuto tou Wisconsin, Madison. H.M.A.
Alakekpiuévog kabnyntig oto lMaveruotriuio Rowan

ITepidnwypn
TOPOVCO LEAETT] ATOTELEL OLGAGTIKA [0t TPOCOTIKY EUTEPIOL CYETIKT LLE TIC TPOCPOTES
dtebveig moMTikéG YOp® amd TIg eKmadeLTIKéS petappuipicets. [Ipdrertat yio éva Topd-
detypa Tov QOTICEL TIG KOTAGTPOPIKEG GUVETELEG OPL- CUEVOVY PIUIKCL OVTIONUOKPOTIKAY TOALTI-
KOV Tov Qapprolovv ot GUVTIPNTIKES KLUPEPVIGELG GE TAPOL TOAAEG YDPEG.

Aééerc kleidra

KpiTikog MeAetnTric/AkTifioTriG — Extraibevon ExmroudeuTikof.

0. Evcoywyn:'

PIV HEPIKG XPOVIO TIEPAOT £VaX EEGHNVO WG ETTIOKETITNG KABNYNTHS O€ £VaX YVwOTO

MavemoTAipio otnv AvaTpodia. Katd To Sidotnpa mou éueiva ot MeABolpvn,
pou {nTienKe va TrparypHaToTroifow piot SIGAEEN o€ S1eLOVVTEG KOl EKTTAIDEVTIKOUG TWV
OXOAeiwv, TNV OTToIx B AIOKOVOX KPITIKY OTIG TIPOTEIVOHEVESG EKTTOIOEVTIKES TIOAITIKES
Kol Ba EKova avaopd aTOV TPATTO PE TOV OTT0I0 6 UTTOPOVOAHE VO SNHIOVPYHOOVHE
TOL OXOAEI0r DOTE VO AVTATTOKPIVOVTO TTEPICOGTEPO OTIG KOIVWVieG. ‘OTav pou €yive
QLTI N TTPGOKANOT), opIopéva PéAN Tou YTroupyeiov Mandeiag kan MpooxoAikig Aywyns
(State Department of Education and Early Childhood Development- DEECD) ripbav va pe
OKOUOOLV KOl TOTE EVOIVO! I TTIO GKOONPOIKT] TOTTOBETNOT 0TO MNAVETTIOTHHIO OXETIKS
HE TIG VEOPIAEAEVOEPES TTIONITIKEG KOl TIG ETTITITOOEIG TOUG OTNV EKTTAidELOT. Méoo o€
Aiyes pépeg UoTepa A6 TNV TOTTOBETNOT] HOL QUTH, N TIPGOKANOT] HOL VO HIAIOW OTOUG
O1EVOVVTEG TV OXOAEIWV AKVPWONKE. «Aev XPEIGCEVTOLOQV TIAEOV TIG UTINPETIEG HOULY.
AUTG TTOU €iYa VO TTw HTOV «UTTEPPBOAIKG OPPIAEYSEVOD.
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To mAaiolo av TG TNG amdé@aong fTav To ak6AovBo. H veopideAeBepn KuBEpvnon
TOUL KPATOULG EfXe TNV TTPGOeOT va TMIBAAEI TTOMITIKES, STTwG TNV apoifr pe Béon Tig
€MOOOEIG VIO EKTTAIOEVTIKOUG KOl SIEVOLVTEG, TNV avénuévn LTTOoTHPIEN TTPOG 161W-
TIKG KO1 OPNOKEVTIKG OXOAEID, TON ETAIPIKG HOVTEAD DIOKEIPIONS, TIG OVTI-OUVOIKOAI-
OTIKES TTONITIKEG Kol GAAG TTapSpoIa PETPa. H évaor eKTTaIdeLTIKWVY Kal SIEVBLVTAV
ATav Babi& avTiBeTn pe aUTES TIG TTOMITIKES, OAAG N KLBEPVNON ATAV SlaTeBEIPEVN va
TIg B€0el og 10XV Kai dev eie TNV TPEBeon va diamrpaypaTteuTel oofopd yio AUTES.
Eixe emriong kaTooTroel OO@PEG GTI dev ATAV KOABGAOL IKAVOTIOINMEV HE TO YEYOVOS
OTI T BépaTa aUTG oLLNTABNKAV SNPOCTWS.

Ag efpooTe eINKPIVELS. AlavOoupe pia S0OKOAN TTepiodo atnv ekraidevor. Or veopi-
AeAeUBEPES KAl OLVTNPNTIKEG TTONITIKEG OKOUV HEYAAN ETTIPPON OTNV eKTTaidEVOT),
OTO TTPOYPApHaTa oTToLdWV (curricula), 0TI§ KoIvwvieg, 0T Sloiknon Tng ekTaidev-
0NG, OTOUG EKTTAISEVTIKOUG KOl OTO EKTTAIOEVTIKG TTPOCWTTIKG. ‘OTTwG ETTIOAPOVA OF
OPKETS TS TO M0 TTPOOPATA BIBAIC HOU, KATW AT TNV ETTIPPOT| QUTWV TWV TTOAI-
TIKGV -01 0TT0{eG AeITOUPYOUV £OVTIAOTIKG OTNV EKTTAIOELOT KO GAO KOl TTEPICTOTEPO
oTnv 1 TNV Kolvwvia- 6,T1 eivar dnpdoio BewpeiTon KakS Ko 6,Ti eival 101wTIKG Bew-
peital w@éAipo. O1 TEPIKOTTEG OTOV TTPOUTTOAOYIOHS £Xouv SpopoAoynBel ko etriong
ol Béoelg epynoiag £xouv peiwBerl. O1 eTOEOEIG TTPOG TOUG EKTTAIOEVTIKOUG KIVOUVTOI
o0& GAa TO ETTATEOON KOl GUPIOPNTEITAI 1) AUTOVOHIT TOUG, PE XTTOTEAEGHA Ol OPYOIVR-
0€1G TOUG va kepdilouv peyadiTepn TPoBoAr|. ETrirpdodeTa, €xouv emiBAnOel eTonpikS
TPSTUTTIO AVTOYWVIOHOU, AoyoSoaiag Kol HETPNONG OTHV EKTTAIOELOTN Kl I CUVEXAS
avaopaAeia €xel yivel TTAEov 0 kavévas. Ty idia oTrypr| n amwAeia ogfaopol yio Tov
ETTOYYEAHOTIOUS TWV EKTTAIOEVTIKWV EVAI EVTUTTWOIOKH. AUTEG EIVOI TIPXYHOTIKG OI
d1eBveig TGoeig TTou evromifovTal oe AP TTOAAEG Xwpeg (Apple, 2006, 2010, 2013,
BA. emriong Ball, 2012, Lipman, 2004, Lipman, 2011).

Mio o1r6 TIG ETITITOEIG GAWV AUTWOV TTOL AVOPEPETAI AlYGTEPO OTO ONPBGOIO TOHEX
- AV KOl €iVal GUVEXWDS OTO HUOAS TV avOpOTTWV- £ival N TOBAVOTNTO ATTOAEING OE-
OEWV EPYNTIOG HETO O€ AUTS TTOL OVOPGLOLHE «TO DIOIKNTIKG KPGTOS» (the Managerial
State), (Clarke and Newman, 1997). AuTé 10X0¢l IBIQiTEPA Y1 TOUG AVOPGTTOUG TOU
dnpéoiov TOPER Kail €I0IKG O€ TOMEIG GTTWG EIVAI 1] EKTTAIOEVOT), GTTOL OTA KPATIKA K-
TTOUOEVTIKG 16pUHATA, 6XI H6vo 0TV AvoTpoAiar oG Kol aAMoU, amreidovvTal coPapd
va e§odelpBoUV o1 B€oelg epyaaiag. K&Tw amrd Tnv Trieon auT®V Twv oUVONK®OV Ol
GvBpWTTOI ATTOPEVYOLV OTTOICONTIOTE AVTITIAPGBOEDT. ‘ETol, dev mpétrel TAéov va ov-
{nmiobvTal Ta {NTAPOTO TTOU eVEEXETAI VO GHPIoNTNOOUV OTIG KUPIGPXES TTOAITIKES,
OTTWG £TTONG Kol TOt ATOP TTOL €iva YVWOoTO OTI TIG Epappélouv.

MTropw ao@aA®S va KATOAGB® TIG TIPOYHATIKEG OVNOUXIES TTOL (0wG €iXe TO TTPO-
OWTIKG TOL YTTOUPYEIOL YIO TNV AVTIHETWOTTION OHPIAEYOHEVQOV {NTHHATWV OE I
etroxn} 61T0L aTreAoVVTaAl 01 BETEIG KAl 1 XPnHATod03TNOT| TOous. QQOTG00, ATTOTPETTOV-
TGS e OTT6 TO VO HIAOM 0TOUG EKTTOISEVTIKOUG KOl OTOUG SIEVBUVTEG VIO TIG GIPVNTIKES
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ETMITTTAOOEIG TWV VEOPIAEAEUOEPWV TTONITIKWV KOl YIXX TIG EVOAAAKTIKEG AVOEIG TOUS, Sev
eivoin pévo pia popepry Aoyokpioiog, aAAG Seixvel Tnv EMenn ogBoopo Tpog Toug idioug
TOUG SIEVBLVTEG KOl TOUG EKTTAIOEVTIKOUG. Agv €XOUV TO SIKATWHO VO eEETGTOLY OG-
O10 TOl KPIoIPa CNTHHOTA TTOL €TTNPEGLOLY TN (i) TOLG KOl TN {WH TWV PHOONTOV KO
TWV KOIVOTHT®WV TOUG O€ HIX ETTOXI], OTTOU O TFOAITIKEG KOl Ol TIECEIG TTOL TOUG ETTI-
BéMovTan givarl GAo Kai o I0XVPES;

AUTG TTOL GUVEPN KATA TOV ETTOUEVO UFVA TG TTAPOUOVIAS OV EKER, HTOV ONUOVTIKG,
KaBWG N KLBEpvnon dnpiolpynoe akGPX TTEPITOSTEPA TTPOPARHATO OTTG 600K TIHOTEVE
Twg efye AVoel. YITp&e pia dpeon aiobnon ayavakTnong o1ré T HEPIG TWV EKTTOI-
OEVTIKWV KOl TWV TTPOOOEVTIKWY OpGdwv. Tar péoar evnpépwaong avédei§ov TNy otro-
(Ao AOYOKPIOIOG KOI TTAPOLCTIOoaV HIX OEIpG aTrd ouVEVTEDEEIG PO padi Kol pe
GAoug Trou KaTadikaoav Tapdpoles TPGEelg TNG KLPBEpvnons. H eidnon oxeTikG pe
TNV a1mépoon va akupwOel N SIGAEER pov, oAl kar n EexdBapr ENenpn ogfaopol
ou £6¢rxve oTOOEPG 1 KLBEPVNOI TTPOG TOUG EKTTAIOEVTIKOUG KAl TOLG SIELOUVVTES
TWV OXOAEIWV, KABWG KAl TIPOG TIG PTWXES KA EPYOTIKES KOIVOTNTES, SnpOCIEVTNKOY
eupéws oTo Facebook, oo Twitter kar oe GAAa koivavika dikTua. “ETol, dpopoAoyion-
Kav TrOIKIAEG eVEPYEIES KOl TIPWTOPBOVAIEG YOPW aTré AT TO {NTHPOTO.

Qg amévTNnon 0TV TOPATTAVM aKOPWOT), N AvoTpadiavy ‘Evewon EXTTaideuTikav
Slopydvwoe pia SIGAEEN pPe akOpN PHEYOADTEPO GKPOOTAPIO YIX TNV KTTOKOAOUHEVN
«AkvpwpEvn AIGAeEn: KaTavowvTtag kol AppIiofnTadvTag Tig Embéoeig otnv Anpdoia
Ektraidevony. MpaypaTotroifnke okpiBag Tnv 1o NHEPOHNVIX Kol Pa PE TNV XPXIKA
S16e&n trou eixe akvpwOel. H Evawon peTédwoe etriong Tn S1GAeEn oe TOAG oxoAeia;,
TV oTroiwV 1 aréoTaon até T MeABovpvn kaTéoTnoe adUVATN T CUHHETOXT| TWV
S1EVBLYTOV KO EKTTAISELTIKAWV. QG pIal TEAIKH TTPAEN AVTIOTOONS, ApKETOT S1ELOVVTES
KOl EKTTOIOEVTIKON, TTOU ETTPETTE VO £iYav TTAEI OTO OUVEDPIO OTO OTTOI0 APXIKG TV
va HIAO®, &PNoav TO OLVESPIO TTOL XPNHATOSOTHONKE TG TNV KLPBEPVNON KOl Ov-
TiBeTa, NPBav TNV €dpar TNG "Eviong yiax vor pe akoVooLV. ZUHHETEOpE CUAOYIKG
o€ ot AeTrTopepr] oLZATNON YIX TNV TTONITIKH TNG EKTTAIBELONG KOl VIO TO TTAG HTTO-
POUHE VO avTIOTAOOVHE OTIG K(HETAPPULOPITEIGH TTOL £TTIBGANOVTOI OTO OXOAEIT KOl OE
GAAOUG TOHEIG TNG KOIVWVIKAG TTIOMITIKIS.

Opiopéva {nTAHATO VOl OOPI] OTO CUYKEKPIPEVO TTAPGBEIVHO TNG TTONITIKAG O€
Baoikd emriredo. MepIKEG POPES O ATTOPAOEIS TWV ITXVPWDV OPGdWY Vot «dIorKEIpI-
OoTOUV TN OLVAIVEDT)», TTAPOVOIGLOVTOG PHOVO TIG YVWOEIG TTOU BEWPOVY AOPAAEIS,
pTTOpOoUV Vo 06NYRo0OLY O€ AVTIPATIKE OTTOTEAEOHOTA. MTTOpoUV Kol dnpiovpyolv
XWDPOUS YIO KEVE/SIOKOTTH. Z& aUTH TNV TIEPITITWOT), OI OPYOAVWHEVEG EVEPYEIEG TWV
EKTTAOEVTIKWV EVIOOTEWV KOl TWV TTPOOSEVTIKWDV KOIVWVIKOV KIVIHETWV SIabpapGTI-
oQv ONUAVTIKG pEA0 OTNV QVTIPHETOTTION QUTWV TWV XTTOPAcEWY. Eival oapég 6T
Trapdpoia (nTHpaTa evToTTiCovTal Kail € TTOMG GAAa €0vr).
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1. O Xvvinpntuikog Exovyxpoviopog kot 1) Enpepiwvny
Kption

POCTIGONOO OPYXIKG VO KAV pIC HGAAOV TIPOOWTTIKY EI0OYWYT| O€ QUTH TI) HEAETT,

HE OKOTIS VO HOG UTTEVOUHIOm 6Tl QUTH &iva Pk ETTOXT) OTTOU 1) EKTTAIOELOT EXEl
yivel odoéva ko TepIoadTeEPO €vag Tredio pdxns. BéBoia, auTd 1oxver oA oTig Hvw-
péveg MoMiTeles, Tnv AyyAia, Tnv loTravia, Tnv EAAGda;, Tnv Toupkiar, Tnv Ouyyapia, Thv
ApyevTivij, T XA, T Bpadidic, o€ TOAEG TepIoxEg TG Zkavoivafiog kan o€ Téoo
GMa €0vn. Eival pior eTToxr) Tou TPETTEN VO ATTOQPACICOVHE GTI OPEMOLUE VO EPYa-
OTOUHE He OPAOES TTOL aoXOAOUVTAl HE OAX QU TG Tl CNTAPOTO HE KPITIKG ONPOKPOTI-
KoUG Tp&TToug. O1 KUpItPXES OPGOES £XOLV TTPOCTIABNROEI, CUXVG TTEPIOGOTEPO OAAG
GX1 ETTITUXNHEVO, VO TTEPIOPITOLY TNV KPITIKY, V& eEAEyEouv Ty TTpéoBaorn oTny €peuva
IOV TEKPNPIWVEI TIG OPVNTIKEG ETTITITWOEIG TWV TTOMTIKWOV TOUG KOI VO opvnBolv Tn
duvaTédTnTa OTTOPENS KPITIKG SNPOKPATIKWY EVOANOKTIK@V AVoewv. "Exouv Tpoxwpr-
o€l pg pIo atdévta 1) otroial IoXUPICeTal 6T EYYUATOI ATTOSOTIKGTNTA, ATTOTEAEOHATI-
KOTNTO KOl €60IKOVOUN O K60TouS. I auTolg, HEVOV UTES Of TTOAITIKEG HTTOPOUV VO
QVTIPHETWTTIOOLV TNV KPION OTNV EKTTAIOEVOTN - OKGHN Kl GTAV QUTES ival atTAG Adav-
Baopéveg.

O1 kupiopyeg opGdeg Oev eivar evTeAwg AavBoopéveg oTnV e5paiwan TwV «PETOP-
PUBHITEDVY TOUG O€ HIX KPIOT). € GAO TO TTOMITIKG (PAOPQ avayvwpileTon eVPEWS GTI
UTTGPXEI HIO KPION OTNV EKTTAIOELOT). ZXEOGV GAOI GUHPPWVOULV OTI TIPETTEN VO YiVEl KGTI
YIO VO KATOOTEl OTTOTEAECUATIKOTEPN 1 EKTTAIGELON KAl VX QVTOTTOKPIVETAI OTIG
LTTGpYOLOES aVayKes. DLOIKG, pia Baoikr] opGda epwTrioewy Ba fATav n €€rg: Na av-
TOTTOKPIVETAI O€ TI KOl O€ TTo10V; Nt €ivol ATTOTEAEOHATIKY WG TTPOS TI CUYKEKPIHEVQ;
Molavav avOpOTTWY Ol PWVEG BO GKOLGTOUV YIO VG ATTAVTNBOUV GIUTES Ol EPWTAOEIS;
AUTG eivan QTTé TO MO KPIGIHG EPWTAHOTO TTOL UTTOPET KOVEIG vor OE0€E1 OXETIKG e
TNV eKTTAIdELOT ONHEPQ.

Ag efpaoTe eIMkpIveig. H ekTTaiSeuTIKI Kpion eivar TTporypaTIKnA- EI0IK& Yo TOUG PTW-
X0UG, YIO TV EPYATIKH T&EN KAl TOUG KATATTIEGHEVOULS. O1 KUPIaPXES OPAdES XpNoipo-
TToI00V TETOIEG «GLNTAOEIS TrEPT KPIOTG» YIO VO HETOTPEYPOLV TN OLLATNOT LTTEP TOUS.

“Evag a1ré Toug BacikéTepoug Adyous Trou e&nyel Tn Siaiwvion Tou kupiapyou Adyou
KOl TWV QVTIOTOIXWV TTOAITIK@V €ival 6TI 1 iB1ax n pUon TG AOYIKHG HOS YIO TNV EKTTO-
devorn ouvexwg peTaPGAeTal. AUTO eivar o€ peydido Babpd atroTéAeopa TG SUvapng
OUYKEKPIHEVWV OGOV, o1 0Troieg kaToAafaivouy 6Ti, av HTTOpolV va aAAGEoLY Tov
Booiké TPGTTO TTOL AVTIAGBAVOPOOTE TNV KOIVWVIO HOG KOl Ta BEOHIKG TNG OpYyava
(kan 161ké TN BE0T pOg 08 AUVTOUG TOVG BEGHOUVS), HTTOPOUV OLVAKGAOLOA VO drpIoLP-
YoouLV pia ogIpd TTOAITIKGV TTOL B WPEATOLY TOUG BI0UG TTEPITOGTEPO TG OTTOI-
ovdrirote &GAAo. Or KUpIoPXES OPGOEG BXOXOAOUVTOI EVEPYK HE HIO TEPGOTIO KOIVWVIKT
/ raubarywyikr| diadikaoia, oTnv o1roia PIJIKG HETAHOPPAVETAI QUTO TIOL BEWPEITA
KOAG ox0Ael0, KOAr] Yvaon, KoAR S16aokalia;, KOAGS HoONTAS Kol KOAR p&onor).



Emotjpes Ayoyrjs Oepotiks Tevyog 2020 13

AG avapepB®d TePIOaOTEPO 0€ auTH TN SladIKaoia. Xe TTOANEG XWPEG OXNPATIOTNKE
pia TTOAGTTAOKI oupHaxia, €va PTTAoK £§ovoiag TTou €xel avEavOevn TTIpPor OTHV
ekmaidevon kai og oTIdSATTOTE GAAO CIpop& TNV Kolvwvia. AUTS To PTTAoK £€ovaiag,
TTOU €XW OVOPAOEI CLUVTNPNTIKG EKOVYXPOVIOHS, OLXVE CLVOLGEl TEOTEPIG PHEYBAES
opGides (Apple, 2006). H pdTn Kai 1) 10XLpGTEPN TTEPIAAPPEVEI KEPOATIOKPEATES TTOL
deapevovTal Yo veoPIAeAeUBEPES EPTTOPIKEG AVOEIG OE EKTTAIOEVTIKG TTPOPAHOTA.
Mo auTolg, N IBIKTIKA TTPWTOPBOLAIX EiVal AVOYKAOTIKGE W@EAIHN, VK 1) Snudoia eival
avayKaoTIKG kokn. H dnpokpartia - pia Aé€n kAeId yia To TadG OKEQPTOPOOTE TOX Oe-
OpIKG pag Gpyava kal T B€on pag oe auTEG (Foner, 1998) - TrepiopiCeTal OTIG PO
KTIKEG KATOVEAWONG. O KGOHOG YiveTal éva TEpGOTIO 0OUTTEP HGPKET, OTO OTTOI0 GAOI
HE OIKOVOMIKG KOl TIOMITIOTIKG KEQPAAXIO £TTWPEAOVVTAI O GAOUG OXESGV TOLG KOIVWD-
vikoUg Topelg. H diadikaoia Tng emAoyig o€ pia ayop& avTikaBIOTS TIG CUAAOYIKES
KOl TTIO KOIVWVIKG OVTOTTOKPIVOpEVES evépyeles. H Aetrr dnpokpaTtia avTikoBioTa Tnv
mayId dSnpokpaTia. AUTG aTTOBXPPUVEI TO KPIOIHA TIPOOOEVTIKG KOIVWVIKG KIVAPOT
TIOL ATTOTEAETQV TNV KIVITAPIG SUVOpN oW o1ré GAeG OXeSOV TIG SNPOKPATIKEG OA-
AOY€G OTNV KOIVWVIO KOl 0T OXOAEIO PO,

Tnv extaidevon auTh n 6€on BaciCeTar 0TV TETOIBNON 6TI 600 TTEPICTOTEPO ‘Ep-
TTOPIKOTTOIOVHE’ TO TIPGYHOTO, TGO TTEPICOGTEPO EICKYOVHE TO ETOUPIKA HOVTEAX
OTNV EKTTQIOEVOT), 600 TTEPIOTOTEPO PTTOPOUHE VO KPATHOOVHE TA OXOAeir, Tn d1oi-
KNOoT Kol TOUG EKTTAIOEVTIKOUG e ‘OpBIoug 0T AXIAQTTOr TOU AVTOYWVIGHOUV’, TGO KO-
A0Tepa Ba givail. XNV TPAYHATIKOTNTA LTTAPXOLV EAGXIOTA ATTOSEIKTIKG OTOIXEI
1ou PoaoilovTal 08 QUTGV TOV IGXUPIOHS KOl ETTIONG TTOAAG OTTOOEIKTIKG OTOIXEID OTI
auTh N TPOKTIKA av&avel TNV aviodTnTa (BA. Apple, 2006, Apple, Gandin, Liu, Mesh-
ulam kot Schirmer, 2018, Lipman, 2004, Lipman, 2011). ‘Opwg 0 veopiAeAevBepIopSs
ovvexiCel va dpa oav pia Bpnokeia. Oaivetar va eivon odIATTEPAOTOG OTTG EPTTEIPIKG
OTOIXEID, OKGHN KOl GTAV 1] KPioT) TTov €Xel SNHIOVPYAOEI OTNV OIKOVOHIX KOl OTIG KOI-
VOTNTEG KATAYPAPEI CLUVEXWS TIG ATTOTUXIES TNG O€ KGOE OTIYHA TNS CUANOYIKIS Kal
OTOMIKAG oG (wrG.

H 8e0Tepn 10xUPSTEPN OPASA AUTAS TNG CUHPPOXIOG EiVAl OI VEO-GUVTNPNTIKOI TTOV
BEAOLV IO «ETTIOTPOPI» OTA LPNAGTEPD TIPGTUTIO KOI HICK «KOIVE] KOUATOUpO. Me
OPOPHN TIG HETOKIVI|OEIG TIANOUOHWY, Ol OTTO(EG EPTIAEKOLY TG €8V O€ €va TEPAOTIO
KOl EVTUTIWOIOKS TTEipapiar uveXoUS TTOAITIOTIKAS dnpioupyios, n opéido auTr| deopeve-
TOI Y10 VO TTONITIOHIKG GUVTNPNTIKG OXEGI0 «atrokaTdaToongy. MECe! yio emoTpopr|
oTnv emPBaAAGpevn aiobnon Tou €Bvoug kol TNG TTapddoons, Tou BacileTal oTov P30
«pOTTOVONG» ATTG TOV TTOAITIOHS KOl TO WP EKEVOV TTOL BEWPOLVTOI WG «01 AAAOI».
To 811 UTTGPXE! pICL KPIOTHN KOl €V HEPET KPUPHEVT (TOUAGIOTOV YIO HEPIKOUG OvOpd-
TToUG) SuvapIKA PUARG e eivain To EAGXIOTO TTOL PTTOPOUVpE Vo TroUpE (Lipman, 2011
Gillborn 2008 Leonardo, 2009 Apple, 2006). Or véo-ouvTnpnTikoi avaAapdvouv va
vAoTTOIOOLY KGTI TTOL Sev LTIGPXEL, dNACSH TNV edpaiwaon pIoG ouVaivEoNS OXETIKG
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HE TO TrEPIEXOHEVO TNG «ETTONHNG» Yvdons. ETol, rpootraBoly va ealeiipouy éva atrd
TQ TTIO ONPOVTIKG EPWTAPOTA TTOL TIPETTEl VO TEBOUV OTOr OXOAgia pag: Ti Kot ol
yvadon mpétrel va d16GEoupe; Me T PefaxidTnTé TOUS YI TO TI LTTOTIBETAN GTI €V
£vag KOIVEG TTOAITIOPES, oryvooUv €var BOOIKS OTOIXEID GUTAS TNG UTTOTIBEPEVNG KOIVO-
TNTOG. AUTG TTOL gival KOIVO eivar 6T SiogpwvoUlpe. MpdypaTi, aUTS TTOL TTPETTEN VO
€ival «To KoIVO» givan 1) ouvexns SnpoKPATIK Kau cuveldnTr Siadikaoia ap@IoPATNONS
yia To TepIeXGpeVo auTol Tou «koivoly (Williams, 1989, Apple, 2000).

H TpiTn opdda oTOV OLVTNPNTIKG EKOVYXPOVIOHS OTTOTEAEITON TG AU TAPXIKOVS
AGiKIOTEG BpNOKEVTIKOUS GLVTNPNTIKOUG TTOL AVNOLXOUV BABUTATA YIX TNV KOOHIKG-
TNTO K1 TH SIaTAPNON TWV SIKWV TOUg TTApadéaewv. OEAouV Kot auTol va eTTIBGAOLY
£va «koIvéy TAaio1o. Mo auToUg, 0 «AadGy TTPETTEI VO OTTOQACIoEl, GAAG LTTIGPYOLV
GvOpWTTOI TTOL €XOLV TO XPIGH VO TO KGVOULV Kol GAAOI TTov dev To €x0uv. M6vo 6Tay
pia 1d1aiTePn 0dnyia Tou oAV oLVTNPNTIKOD XPIOTIAVIOHOU - 1] O& OpIopEVEG GAAEG
XWPES TTOL AVTITIPOTWTTEVOVTOI OTTG KATATIEGTIKEG HOPPES ToL lovdaiopol, Tou Iv-
Soviopot Kkail Tou loAGp - eTIOTPEWEl 0TI OWOTH BE0T TOL WG KATELOLVTIPIO £PYO
OAWV TwV BEOPDV Kal TV OAANAETIOPGOE@Y HaG, PTTOPOoUHE Kal TTEAI va 10XUPI-
oTOUE OTI QUTH €ivail 1) «x®pa Tov Ogoly. Katd Tn Siadikaoia auTr Tar GTOpX eKevaR
AavOOpEVA KATOOKEVALOUV TOV EAUTO TOUG WG O KVEOI KATATTIETUEVOLY, WG GvOpw-
IOl TWV OTTOIWV Ol TAVTETNTES KA Ol TIOAITIOHO! OyvooUvTal 1 ETITIOEVTOI 08 OXOAElTx
Kol H€oor padIKAG eVPEPWONS. Agv eival TUXOHO, VIO TTOPGOEIYHO, OT1 Ve OTTO T TO-
XUTEPA AVATITUOOOHEVA EKTTAISEVTIKG KIVIHaTa 0TI§ Hvwpéveg MoiTeleg Twpa eiva
n kot ‘oikov ektraidevon (Apple & Buras, 2006, Apple, 2006). Ao £wg Tpiar eKATOPHV-
pIa TTAIOI& €X0LV OTOKAEIOTE AT dNPGOoIa KOl IBIOTIKG 1} OKGHN KO1 OpnOKEVTIKG
oxoAgla, oLVHBWS YIa CLVTNPNTIKOUG I5E0A0YIKOUG Kail BpNOKEVTIKOUG AGYOUS KOl (pOI-
ToUV 0TO OTIiTI. Eved TO Kivnpa TnG OXOAIKIG eKTTaidevONG TTOIKIAAEI, OI TTOPAOEIS
QUTEG 0dNYoUVTOI CUXVE OTTG CLVTNPNTIKES ETTIOECEIG OTON SNPGOI OXOAEiDr KO YIOK
GAAN pIot op& oTTé TOV AP0 Tou «GAAOLY.

T€Aog, €val KPIOIPO KOPPATI QUTHS TNG IBE0AOYIKAG OPTTPEADS Eivail Evar IGIITEPO KO-
HGTI TNG VEOG ETTOYYEAHOTIKAG Kol S10IKNTIKAG peoaiag TAENG Tov karéxel BEoeIg eviog
TOU KPATOUG. AUTH 1 OHEO ATTOTEAEITOI ATTG AVOPWTTOUG IOV EIVAI CIPOTIMHEVOI
oTNV 1I5€0A0YIO KOl OTIG TEXVIKEG TNG AOYod0aiaG, TNG HETPNONG KOl TOU «VEOUL digv-
BUVTIKOU OXHOTOGY, O€ QUTO TTOL OVOPGCETAl «kKOUATOUpO EAEYXOL» (Apple, 2006,
Leys, 2003, ClarkeandNewman, 1997). ‘Exouv aAn6ivij ToTn o€ auT oL KAVOULV KAl
BewpPOoUV T TTPAYHOTIKG «BonBolvy 0NV EYKATAOTAON TETOIWV SIOBIKOOIWV KOI KO-
vovwv. N1 auToUG o1 TTEPICOGTEPEG ATTOOEIEEIG OXETIKG HE TNV OTTGO00T TwV TXO-
Agiwv, TV EKTAIOEVTIKOV Kol TV podNTdV ouvvAbws Pacifovtal amAdg oTo
TrepIopIopEVa Sedopéva Tou TTPOKVUTITOLV T pia Siadikaoia a&ioAdynong (Apple,
2006, Apple, Gandin, Liu, Meshulam kai Schirmer, 2018, BaAeCovéAa, BaAe{ovéAa,
2005, Gillborn and Youdell, 2000). H atr66e1€n 611 kGTT010G «evepYel GWOTE» COHPOVK
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pe e€wTepikG emIBoAASpEVa KpITAPIa eivan 0 Kavovas. H ppdon «ekTeAéaTe 1) eBai-
veTen oxedOv paiveTal va eivai n Bpnokeia Tous.

Evad uTTéip)0LV OO@Ei§ EVTGOEIG KO CUYKPOUOEIG OTO TTAQIOI0 QUTHG TNG CUPHOXIOS,
YeVIKG 01 EVPUTEPOI OTEXOI TNG EIVAI VO TTOPEXOLV TIG EKTTAIOEVTIKEG OUVOKES TTOU
BewpolvTal aTTopaiTNTEG TG00 YIa TNV avénon Tng SieBvolg avToywVIoTIKOTNTAS,
Tou KEPSOLG KA TNG TEIBAPYIOG, 600 KOl YI TNV ETTIOTPOPI HOG OE VO POUOVTIKG
TOPEABSY TOUL «ISAVIKOU» OTTITIOV, TNG OIKOYEVEIOG KOI TOU OXOAE0L.

AUTA 1 VEa oupporgion €xel TOTTOBETAOE! TNV eKTTaIdELOT O€ éva eLPUTEPO GUVOAO
16€0A0YIKQV Seopeboemwv. OI 0TGYO0I 0TV eKTTaIdELON €ivai {101 pe AVTOUG TTOL KO-
B006yoUV TOUG OIKOVOHIKOUG KOl KOIVWVIKOUG OTGX0US TNG KOIVWVIaS. MepiAapBdvouy
TN dpapaTIKY eTEKTAON TG E0YAWTTNG HLUBOTTANCIOG, TNV EAeUOEPN ayopd, Tn dpar-
OTIKA PeiWOTN TNG KLPEPVNTIKAG EVOVVNG YIO KOIVVIKEG GVAYKES, TNV EVIOXLON TWV
EVTOVO QVTOYWVIOTIKAWY S0PV KIVINTIKGTNTAG TG00 £VTAG 600 KOl EKTOG TOL GXOAEOL,
TN PEIWON TWV TTPOTOOKIDV TWV TTOAITGV YIO OIKOVOHIKA GOQGAEIR, TNV «TTEIfapXion
TOU TTOAITIOHOU KOl TOL OWPATOS, KAl TN S1G&oon Tou TrepIeXOHEVOL Hiag Hopprig Koi-
vVvIKAG AapBIVIOTIKAG OKEYNS.

O @QaIVOPEVIKG QVTIQPOTIKOG AGYOG TOU QVTOYWVIOHOU, TWV OYOP®V KOI TWV ETTIAO-
YOV Ot TN HIa PEPIS, Kol TNG Aoyodooias, Twv emdOGoEwY, TwV TTPOTUTIWV, TWV EOVI-
KOV a&IoONOYHOoEWY KOl TOU €BVIKOU TPOYPAPHOTOS OTTOud@v amé Tnv GAAn,
Odnpiolpynoe pIa KATEOTAOT OTO TIAQIGIO TNG OTTOIOG £ivan SUGKOAO VO OKOVOTET KATI
GANo. MapdAo TTov PAVETOI VO EVOWPOTMOVOUV SIGPOPETIKEG TAOEIG, OTTWG ATTOOEI-
KvOw 0AAOD, TIPOYHOTIKG €VIOXUOUV 0 €vag Tov GAAOV Kal GUpBGAAOLY oTnyv edpaimon
OLVTNPNTIKOV EKTTXIOEVTIKWV BETEWV OTNV KOONPEPIVOTNTE oG (Apple, 2006).

‘Edwoa auTH T oOVTOWN TTEPIYPAPH AUTOV TOU VEOU NYEHOVIKOU OUVOOTIIOHOU
emreIdr] B€Am va ToroBeTHOW GAn TV TPdo@aTn SovAeid pov oTo TAGITIO TG TPE-
XOLOOG TTPAYHOTIKGTNTOG. ‘OTrwg Kol 0TO TTApeABAy, N ekraidevorn eivar fabid ouv-
Oedepévn pe KOIVWOVIKG KIVAPOTO, GVTIQAOEIG, GUYKPOUOEIG, QVTOYWVIOHOUS KOl
TOAUTIAOKEG Ouppayies. H KaTavonan Tng kuplapXiog kol n SIokoT Twv Siapdpwv
HOPPV TNG €ival €var KPIOIHO KOPUGT! TNG S0LAEIGS pOG Kal afyoupa €xel dnpiovpyRoEl
TO KIVTPO GAwV TwV SIKWV Pov avoAboewv oe TPWIHa BIBAI pov 6TTws ISeoAoyia
ko 1o [Mpdypapupa Xrovddv (1979, 2019) kai Ekmraibevon ko E§ovoia (2012), ad&
Kal O€ MO TPOoPaTA, OTTwS eival H Ekraibevon Tou «XwaoTou» Apdpou (2006), An-
HokparTikd XyoAeia (Apple kon Beane, 2007), Mropei n Ekrraidevon va aAAaéer v Koi-
vwvia; (2013) kai O Ayddvag yia T Anpokpartia oty Exmraidevon (Apple, Gandin, Liu,
Meshulam kai Schirmer, 2018).

H €ppaon Tng KolvwviKig Kol TTOMITIKAG SiGoTaong oTnv ektraidevan dev eivar pu-
OIK& KGTI VEo, oU0Te oTnv AyyAiar, obTe 0TI§ Hvwpéveg MoAiTeieg, oty lomavia, otnv
EAGOa, o1 Bpadidia, otnv Toupkia fj aAAoU. ‘Exel oudntnBei oe peydo fabus oméd
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OPKETOUG KPITIKOUG PEAETNTEG O€ O1EBVEG eTTiTTed0. QOTGT0, LTI TIG TPEXOLTEG OUV-
Brkeg, 6X1 HOVO ival EDKOAO AUTS TO YeEYOVOG Vo EeXAOTEl OTTG PEPIKOUG TS EPA,
OMAG evd 1) TTP&EN TNG KPITIKAG ival ONPAVTIKY, dev apkel. ETpEYTe pou va o Tre-
PIOCOTEP VIO QUTO TO BEUA KAl YIO TO TI ONHAIVEL O TIPOTWTIIKG KOl CUAAOYIKG £TTi-
medo. Kard mn Siadikaoio oawTr], €A va eprypdpm Eva obvoAo evBLVHV OTIG OTTOES
MOTEVW OTI OI SHOKPOTIKOT HEAETNTES / AKTIBIOTESG KOl 01 dnpdaiol SiIavooVpEVOl TNV
eKTTAiOELON TTPETTEN VO EPTTACIKOUV € TTEPI0d0 KPIoNG KAl OTIG QUEAVOHEVES ETTIPPOES
TOUL OLVTNPNTIKOU EKCUYXPOVIOHOU.

2. Appropntedvrog tn Xxéon petaf Exnoaidsvong kot
Efovotiog
/" TTWG Ol AVOYVADOTES TNG TTAPOUoOG PEAETNG propel AdN va yvwpiouy, Tig Te-
AevTaieg TECOEPIG OEKAETIESG OTI £YW, OTTWG Ko GAAOI, GOXOANOAKAPE HE HIC
OEIP& «ATTADVY EPWTNUATWY. EY®d TTpoowikG avnouXe BabiTaTa yia T oXéon pe-
ToEV TTOAITIOPOU Kail é60VOIOG, YIor TN OXE0T HETOED OIKOVOUIKIS, TTONITIKAG KO TTOAI-
TIOTIKASG o@aipag (BAEe Apple & Weis, 1983), yia Tnv TTOAGTIAR KOl QVTIQOATIKN
SuVaIK TV TTOIKIAWY SUVEHEWY KA TWV KOIVWVIKWV KIVIHATWVY TTOU KAVOUV TNV €K-
TOOELON PIX TTEPIOXT] OVYKPOUTEWVY KOl OXYWVWV KOI YIO TO TI ONHAIVOLV QUTS YO
TNV ekTToudeVTIKN epyaaia. ‘ETol, avTi va pwTape oTA®S av ol podnTég €xouv P&bel
£va OUYKEKPIPEVO BEP KOl av £XOLV ETTITUXIES OTIG TTOAD OUVNBIOHEVES HOG SOKIPOOTES
a&loAGynong, Ba TrpéTrel va BEooLE Evar SIGPOPETIKS TTOKETO epwTHoewV: Mol eivai
n yvaon; Mg éyive «erionpny; Moia eivar n oxéon peTagd auTng TNG YvWons Kol Tou
TPOTIOL HE TOV OTTOI0 OPYOIVAVETOI KOI SIBAOKETON KOl TTOI0G £XEI TNV TTONITIOTIKH, KOI-
VVIKH KOI OIKOVOHIKF) SOvapn o€ auTAv TNV Kolvewvia; Mo10g eTTo@eAeiTon amré auTovg
TOUG OPIOHOUS TG VOHIUNG YVWONS Kot TTo10G 6XI; Ti HTTOpoUHE Vo KAVOUHE WG KPITIKOT
ekTTaSeVTIKON KOl OKTIBIOTES VIO VO GAAGEOUE TIG UPIOTRUEVEG EKTTAIDEVTIKEG KOl
KOIVWVIKEG OVIOGTNTES KO VO SNHIOVUPYHTOVHE TIPOYPSHPOTO OTTOLOWV Kail SI6aoKO-
Ao oL va ivan KoIvewviKG SikaudTepa; (BAETe, yia Tapdderypa Apple, 2019 2014
20132012 2006° 1999° 1996° Apple kai Beane 2007 Apple, Gandin, Liu, Meshulam
ko Schirmer, 2018). O epwTAOEIG AULTEG eivan KpioIpEG Kal GTTwG €de1€ar 0TO avov-
XNTIKS TTapdderypa Tov cLpPGvTog otV AvoTpalia, n e€ovoia Tng Ae€iGig ATV TTOAD
OTTOTEAEOHATIKY OTO V& BETEl IOXLPG& GpIa T SNPOCIOTTOMON IO SNHOKPATIKWY
ATTAVTHOEWY O€ AUTA T EPWTHHATO.

3. Ta KaOijkovta touv Kprtikob MelAetnty / Aktiffioty
€ Bdon Ta 6o Exw TrEl OXETIKG PE TNV TPEXOLOX KATAOTOOT), BEAW TWOPX VA pI-
Ajow Y10 TIG SUVATOTNTES KOI YIX TO TI HTTOPOUHE VO KAVOUHE YIO VO OTOHOTH-

ocovpe auTh TNV €€ovoia. Na TOAAOUG avOpWTTOLG, PETOED TwV OTroiwV TTOAAOT

ouVGdeEA@OI OTIG TTAPAOGOEIG TNG KPITIKAG TTAISOYWYIKNAS (0 TTANBUVTIKGG €8 eivai
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KPIOIPOG), 01 TTPWTOPXIKEG TOLG EVTUTTWOEIG OVAQPOPIKG PE TNV KPITIKA BEWPNTIKH,
TTONITIKA KOl TIPOKTIKI| GOKNOT TNV EKTTAIOEVOT TPOPOSOTABNKAV OTTG TO TTGHOG YIXK
KOIVWVIKH SIKXI0GUVI, 0OIKOVOIKA 106TNTA, BIdOIpa TTEPIBGAAOVTQ, Eva VL PO
KPITIKG SIGTUTTWHEVWV YPAPWY, Hio ekTraidevon mou a&idel To 6vopd Tng. Me Aiya
ASyia, évav KaAOTepo k6opo. QQoTG00, OTTWG £Xw Oeiéel, aUTS eivan GAo Kair o dU-
oKoAo va SiaTnpnBel 0TV KATGOTOON OTNV OTTOI0 APKETOT ATTO UGS BPIOKOPOOTE.
16e0AoyIK& Kot TTOMITIKG €xoUV OAAGEET TTOAAG. Tor TTP@TO XpGvIa TOU 21°° addvar Hoig
£pePav ATTEPIOPIOTO KATITAAIGHS TTOU TPOPOOOTEN TIG TUPAVVIEG TNG OXYOPES KOl TIG
TEPAOTIEG AVIOGTNTEG OE TIPAYHATIKG TTOYKGOpIax KATpoka (Davis, 2006). H «6npokpa-
Tion avalWTTUPWVETON TOLTOXPOVE, OAAG TTWG £YW Kot GAAoI €xoupe deiEel o€ TTOANES
avOAOOEIG, TTOAD OUXVEA EELPAIVETOI EVAX AETITO TTETTAO YIO VO KOAVEI TG GUHPEPOVTT
TWV TTAYKOOUIWV KA1 TOTTIK®V I0XUPWY, TNG pIooAododiag, Tng eBvikig ko dieBvolg
Biag kot yia T pn empoAf Tng dikaroovvng (Burawoy, 2005, og). 260, Apple 2010,
Apple, Au, & Gandin, 2009). H pnTopiki Tng eAeuBepiag Ko TNG I06TNTOG PTTOPET VO
£xel evraTikoTroIindei, aAAG LTTGpYOLV adIoUPITPATNTES aTTodEICElg OTI LTIGPYE! Bar-
BUTEPN EKUETAAAELOT), KLPIOPXIO KO AVIOOTNTA Kol 6T Tor TToAdISTeEpar KEPSN oTNV
eKTTAOELON, TNV OIKOVOHIKN GOPAGAEIR, T TTOAITIKG SIKAIWPOTA Kot GAAQ, eiTe Eexvi-
ouvTal, eiTe vioTavTar coPapr] atrelAf]. H Bpnokeia Tng oyopds (kan STTwg efMTa voo-
piTepal AeIToupYEf WG BPNOKeit, KAOWSG Oe PAIVETAI VO EIVAI ETTIOEKTIKI) OE EPTTEIPIKES
KPITIKEG) CLUVOEETAN pE TTOAD SIGPOPETIKG OPAHATO OXETIKG HE TIG SUVOATATNTES, OAAG
KOl TIG UTTOXPEWOEIG TOU KPATOUS.

270 KOIVWVIKS Tredio TNG £€oVaTaG TTOL OVOPALETAI ‘OKAONHOTKS', EPTTEPIEXOVTON O
IEPAPXIES KOl O1 TTEIBAPXIKES (OAAG KOl TIEIDOPYNHEVES) TEXVIKES, 1) eTIOIWEN aKAONHOi-
KWV SIOTTIOTELTNPIWY, YPOAPEIOKPATIKWY KAOETTOTWY, EBVIKWV KOl d1EBVAV TagIVopr-
oewv, aAAG Kol KpITNpiwv eidoong, kKaBws eTriong ko N eEOPGALVOTN TWV TTECEWY
YOopw atré Ta IdpUHOTA Kol TNV €vvola Tng oTadlodpopiag. ‘OAa auTé TpooTTadoiv
va S100@OAITOUV TO YeYOVES 6TI GAOI TIIOTEVOVHE KOl EVEPYOUHE «OWOTG. QQ0TA00, )
apxIkA pog Trapéppnon dev e§agaviCeTan oTé (Burawoy, 2005). To Trvelpa rou {wv-
ToveOEel TNV KPITIKN Sev ptropel TToTé va uTToANnBEel TeAeiwg oe Evav e€opBoAoyIopd Tng
AoYIKAG Kot GAwV Twv SIadSIKAOINV. AOKINGOTE GTTWG KGVOLV o1 IoxLpoi Kol e Bax of3r)-
oel. Ziyoupa apapével {wvTave oe éva JeYGho HEPOG TG ONHAvTIKAS SOVAEIAS TTOV
YIVETQI O€ TTAVETIOTAMIA Kail IVOTITOUTO £66d. O1 GvBpwTTol €560 Kot aAAOD SIaPKKIG
TIXAEVOLY Kall EVEPYOUV WG NOIKES KOl TTONITIKEG OULVEISHOEIG TWV EBVDV.

Ti prropoUpe var p&Boupie aTré TOLG CUVAOEAPOUS HOG €6 Ko 0 GAAX €PN VIO TO
pOAo TTov €xoupe wG SNpGoIol SIVOOUHEVOI, i} OTIWS HOG OVaPEPW 0TO MTTopei n) Ex-
maidevon va AAXGEer Tnv Kovwviar; «kpITikof pEAeTNTES / akTIPIOTEG auTH TNV TTEPi060;
‘lowg auTé va SnAdveTar KOAUTEP ATTG TOV KPITIKG KOIvwvIoAGyo Michael Burawoy
otav {nTéel «opyavikr dnudoia kovawvioAoyion. Me Ta Adyia Tou, oAAG ev pépel Kai pie
auTG Touv Antonio Gramsci, aTTé AUTAY TNV GTTOYN 0 KPITIKGS KOIVWVIOAGYOS:
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... EPYGLeTal OTEVS pE €va 0paTd, EUPU, EVEPYS, TOTTIKG KOI GUXVE GV TI-
TTOPOYWYIKS KoIvO. (Epy&deTan) e TO PYATIKS KiVpa, TNV évwon Yel-
TOVIGG, TIG BPNOKEVTIKEG KOIVOTNTEG, TIG OPAOES HETOVOOTAV, TIG
OpPYAVOOEIG avOpTTIVAVY SiIKaIwpGTwv. MeTagd Tou dnpdoiov Kovw-
VIOAGYOU Kail TOU KoIvou eivail évag dichoyog, pia Siadikaoia apoifaicg
EKTTOIOELONG... To €pyo TETOIWV (OPYOAVIKGV) SNUGOIWV KOIVWVIOAGYWV
ivan vor K&vel opaTé To adpaTo, Vo KAVEL TO 1I01WTIKG dNpGo1o, Vo £TTI-
KUPWOEI QUTEG TIG OPYAVIKEG OUVOEDEIG WG PEPOG TNG KOIVWVIOAOYIKIG
pag Cwis (Burawoy, 2005, o€A. 265).

AUTA N TTIPGEN TOL VA YiVel KAVEIG (Kol auTS Vol GUVEXOHEVO, YIOTI KATTOI0G TTOTE
dev oTapOTAEE!, YiVETO TTAVTA) €VOG KPITIKGG PEAeTNTHS / OKTIBIOTAS €ival TTOAGTTAOKI).
Y& OUTO TO ONEIO, EMTPEYPTE POV VO TTW TTEPICOOTEPA YI ‘OVTE. OI ETTIONHAVOEIG
pou b eival TTPOTWPIVESG Kail afyoupa 6XI eEaVTANTIKESG, oAAG TTpdKeITal var EeKiviy-
0oLV €évav SIGAOYO YIO TO Ti OKPIBMS TTPETTEI VO KAVOUHE KEHEIGH.

2 € YEVIKEG YPOHHES, UTTEPXOULY EVVED KOBAKOVTO OTO OTTOION TIPETTEI VO CUHHETEXEL
N KPITIKA av&Avor (Kot 0 KPITIKGS avaAuTrg) oTnv ektraidevon (Apple, 2013, Apple,
2010). AuTé £xouv kaBodNYRoEl TO €pYO pOL O OAN TNV KOPIEPO HOU.

1. NpéTrer va «papTUpE TNV apvnTIKGTNTON. ANAGSH, P amré TIG TIPWTAPXIKEG TOU
Ae1Toupyleg eival va pwTiCel TOLG TPGTTOUG e TOLG OTTOIOUG 1 EKTTAIOEVTIKH TTOAI-
TIKI) KO ] TIPOKTIKI] CUVOEOVTONI HE TIG OXEOEIG EKPETAAAELONG KOl KLPIGPXIOG 0TV
€LPUTEPN KOIVWVION KOI VO TTOAEVEI EVEVTIO O€ TETOIEG OXETEIG.

2. Mg 11 OUPPETOXI O€ TETOIEG KPITIKEG AVOADOEIS, TIPETTE ETTIONG VO ETTICNHAVEI TIG
QAVTIPATEIS KOI TOUG YWpoug TiBavrig 6pdorng. ‘ETol, 0 0TéX0g Tou eival va e&eTAOEl
HE KPITIKG TTIVEDHO TIG ONHEPIVEG TIPOYHOTIKOTNTEG OE €V EVVOIOAOYIKG / TTONITIKG
TTAQIO10 TTOL OIVEl EPPOOT OTOVG XWDPOLG OTOVG OTTOIOLG HTTOPOUV VO OLVEXIGTOUV
fl ovveXiCovTal O1 TTO TTPOOSEVTIKEG KOI OVTETTIXEIPNHOATIKES EVEPYEIES. AUTO eiva
éva aTTOAV TS KpioTpo Prpa;, H1GTI SIaOPETIKG 1) EpeLVE POG PTTOPEl ATTAG VO 001)-
yoel o€ kuviopd i atreAioio. O KUVIOPES Kail N aTTEATTIoNn HTTopolv var fonfrjcouy
600ug emBVPOUY va Trapapeivouy oTnv eovaia.

3. Katoleg popég auTé amautel kal T diebpuvan Tou T Bewpeitan «Epevvar. ES®D
EVVOM VO EVEPYOUHE WG KPITIKOI KAVAYVWDOTEGY OF EKEIVES TIG OPAOES OVOPDTTOY,
KOIVOTHTMWV KOI KOIVWOVIK®YV KIVIHATWV TTOU TP GOXOAOUVTAI PE TNV OpIoBriTnon
VPIOTAHEVWV OXEOEWV GVIONG ££0VCTOG 1} PE QLTS TTOL €Xel OVOHAOTE GANOD «pn
QVOHOPPWTIKES HETAPPUBHIOEIG, EVOIG P0G TTOL €XEI HOKPG I0TOPIO TNV KPITIKA
KOIVOVIOAOYIO KOl TIG KPITIKES EKTTAIOEVTIKEG HEAETES (Apple, 2012). AuTé eivon akpl-
Bws To £pyo TToL AVOARPONKE OTIG TTUKVEG TIEPIYPOAPES TWV KPITIKGWV SNPOKPOATIKGV
OXOAIKGYV TTPAKTIKWV oTa Ae€id oxoAeia (Apple kor Beane, 2007) Kai OTIG KPITIKES
TIEPIYPAPES TWV PETOOXNHATIOTIKWOV PETOPpLBpicewy, dTmws eivar Ta Citizen
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Schools ko 0 ouppETOXIKGS TTPOUTTOAOYIOHGS OTO Porto Alegre, otn Bpadidiar (BAETre
Gandin ka1 Apple, 2012, Apple et al., 2003, Apple, 2013, Wright, 2010). To idio 10xVel
Kai yiot To CREA, To SiemoTnpoviké epeuvnTiKG KEVTpO oTo lMavemoThipio Tng Bap-
KEAWVNG, TO OTT0I0 eivai €var HOVTEAO VIO TO TIHOG VO OIKOSOHCOVHE HIC EPEVVNTIKI
oTZEVTa KOl 0T OLUVEXEIX VO SNHIOVPYHOOVHE TIOAITIKES KOI TTIPOYPGPHOTA TTOL Bat
€VIOXUO0LV EKEIVOUG TTOV VO TIEPIBWPIOTTOINHEVO! OIKOVOUIKG KOl TTOMTIOHIKG OTIS
koivavieg pog (Flecha, 2011; Gatt, Ojaja & Soler, 2011, Alexiu & Sorde, 2011, Aubert,
2011, Christou&Puivert, 2011, Flecha, 2009). To 10 10x0e1 ko yia To KévTpo yia Tig
>moudég lodtnTag oto University College Tou AouBAivou. AuTé BpiokeTan etriong
OTO £TTKEVTPO TNG €peLVag Kal TNG Sp&ong Touv Tovidel X1 HOVO Th PTOXEIX KOl
TNV aviooTNTa, GAAG Kol TIG KIVI|OEIG TTpog TV 106TNTa (Baker, Lynch, Cantillon
&Walsh, 2004, Lynch, Baker &Lyons, 2009). ‘ETol, TIpETTel VO TEKPNPIOVOUHE KO TQ
KEPON, 6XI HOvo TIG CNHIES.

4. O Gramsci (1971) 10xvpioTNKE OTI VO ATTO TO KABAKOVTO HIOG TTIPOYHATIKG OvTIBE-
TNG-NYEHOVIKIG EKTTOIOELONG, OAAG KOl TWV OIPOTIWHEVOV TIONITIOTIKWV EPYACOHE-
VOV TNG ATAV VO PNV OTTOKAEICOLY TNV «EAITIOTIKN YVWO», 0AAG Vo avaoLVBEooLY
TN HOP@H| KOl TO TTEPIEXOPEVO TNG, £TO1 WOTE VO eSUTINPETEN TIPAYHATIKG TIG TTPO-
00EUTIKEG KOIVWOVIKEG OVAYKES. AUTH 1) pdion TTapeiye To KAEIST Yo évav SIapopeTIKG
PGAO TTOL PTTOPOUY VO SIGOPAPATITOLY O «OPYAVIKODH KOl «dnuéaoioly d1avooUpEvol.
‘ETo1, 6ev TIPETTEl VO EPTTAOKOUHE O€ pIO SIGOIKOOIT TTOL B PTTOPOVTE VO OVOHOIOTEN
«d1avonTiki] avTokToviow. AnAadn, vTrépxouv coPapég diavonTikES (kan Tradoryw-
YIKEQ) SEEIGTNTEG OTNV AVTIPETWTTION TWV IOTOPIWV KOI TWV OLLNTACEWY YOPW ATT6
TO ETIOTNHOAOYIKG, TIOMTIKG KOI EKTTAIOEVTIKG CNTHHOTA TTOL EPTTAEKOVTOI OIKAIO-
AOYWOVTOG QUTS TTOL BEWPEITAI WG TNUAVTIKY YVWOT) KO QUTS TTOL PHETPAE! WG HIK
QTTOTEAEOPATIKI] KO KOIVOVIKG Sikain ekmaidevon. Autd dev eivan amA& Kol oor-
pOVTO CNTAHOTO KAl O TIPOKTIKEG KOI TIVEVHOTIKESG/ TTONITIKEG Oe€16TNTES YIO TNV
OVTIHETWTTION TOLG £XOLV AVOTITUXBE KaAG. EvToliTOoIg, PpTTopoly va aTpoprioouy
av dev xpnoigoTtroinBouv. Mpétel va evBappUVOULPE TIG KOIVOTNTES VO TIG OKEPTOUVY,
VO HGBOLY A6 AUTES KAl VO CUHHETAOXOLY OTOLG apoIfaior Trondorywyikoug diar-
AGYoug TToL ETTITPETTOLY TN AfYPN XTTOPEOEWY 600V APOPS TO! BPaLTTPGOECUA KAl
HOKPOTIPOOETHO CUPEPEPOVTO TWV EKTOTTIOUEVWV AV (BAETTe Apple, Au & Gandin,
2009, Burawoy, 2005, Freire, 1970, Borg & Mayo 2007).

5. Kara 11 Siadikaoio auTr| ) KPITIKY €€l wg KaBrikov va diatnpel {wvTavég TIg Tor-
paddoel§ TG pICOOTIOOTIKAG KOl TIPOOSEVTIKAS epyaoiag. MTTPooTé OTIG opyavm-
HEVES €TTIOEOEIG KATE TWV «CUAAOYIKGOV OVOPVATEWVY) TN SIGPOPETIKOTNTOS KA
TWV KPITIKWV KOIVOVIKOV KIVAHETWV, ETTIOETEIS TTOL KABIOTOUV GAO Kail 110 SUOKOAN
TN S1aTpPNOT TNG AKAONPOIKAS KOl KOIVWVIKIG VOPIHGTNTAS YIX TIOMOTTAEG KPITIKEG
TIPOCEYYIOEIG TTOL £XOLV XTTOSEIXOEN TGO TTOAUTIHES VIO TNV AVTIPHETMTTION TWV KU-
plapxwV apnynoewv Kai oxéoewy, eival (wTIKAG onpaoiag va diarnpnolv auTég
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ol rapaddoelg LovTaveg. Na avavewBolv ko, dTav XpelGleTal, va eTTIKPIOOVVY IO
TIG EVVOIOAOYIKEG, EPTTEIPIKES, IOTOPIKES KOl TIOMITIKEG OIWTTEG ] TTEPIOPICHOUS TOUS.
AUTG OUVETTAYETAI TNV ETTIPLAGKTIKGTNTA TOU GVTOYWVIOPOU KAl TOU 15e0MOpO0
Kol pog gnré va dadooupe Tpoooxn oe auTo Trou o Fraser €xer ovopdoel wg MoAITIKA
NG Avadiavopng, oG ko Motk Tng Avoryvadpiong (Fraser, 1997, BAémre eiong
Apple, 2013 & Anyon k.., 2009). H evépyeia auTh Trepidapfdver 61 pévo diarnpel
TN {oVTaVIO TOV BEWPNTIKWOY, EUTTEIPIK®V, I0TOPIKAOV KOI TTOAITIKOV TTXpadGoewv
- KOI TIG EKTTIAIOEVTIKES TTONITIKEG KOI TIPOAIKTIKEG TTOL TIOPGYOVTAI TG QUTEG—, OAAG
KUPIWG CUVETTAYETAI KOl TNV ETTEKTAOT TOUG KA (VTTOOTNPIKTIKG) TNV KPITIKA TOUS.
MeprAapPaéver etriong T dlaTAPNON TWV {WVTAV@OV OVEIPWY, TWV OUTOTTIKWV OPa-
HATWV KOl TOV «HN-OVOHOPPWTIKWY HETAPPLOHITE®VY TTOL eival eTTiong PEPOS
AUTAV TwV PICOOTTAOTIKWV TTapaddoewv (Apple, Au & Gandin, 2009, Apple, Ball &
Gandin, 2012, Jacoby, 2005, Teitelbaum, 1993).

6. H dwvTavij Siorripnon auTov Twv TapadGoemy Kol £TTIONG 1 GTTOSOHNTIKA KPITIKY,
6TV €ivVOll QVETTOPKAG YIX TNV OVTIHETWTTION TWV ONHEPIVAV TIPOYHOTIKWV TTEPI-
OTOTIKGWY, dev pmropel va yivel av dev avapwTnBolpe: «M1a ToI0UG PPOVTICOLHE VOl
KpaTnOoUV LwvTaveg;» Ka «Iwg kal ge Trolx jopgr] TTPETEl va diaTeBolv;y». ‘Ooa
QVa@EPONKAV O€ AUTH TNV TAEIVOHNOT TWV KABNKGVTWV ATTaIToUV Thv avadnpo-
ofevon [ avamTuén ko xprion ToikAwv 1 VEwv Se€l0THTWVY £pyaaiag oe TTOAAG eTTi-
meda pe TTOANATIAEG opGdes. ‘ETol, o1 dnpooioypa@ikég Se€I6TNTES Ka Tor péoat
HOCIKAG EVNHEPWOTNS, 01 OKAONPOTKEG KOt SnpOPIAEiG Se€IGTNTES Kal N IKAVOTNTA
Vo HIAGpE O€ TTOAD SIGPOPETIKG GKPOATIPIA £XOLV OAOEVA KOl HEYOADTEPI ONUOOTT
(Apple, 2006, Boler, 2008). AuT6 amrauTel aTTé UGG vor HGBOLHE TG VO HIAGHE e
S1apopeTIKOUG TPATTOUG KOl VO AEHE ONUAVTIKG TTPAYHOTO e TPOTTOUG IOV deV
ATTITOVV OTG TO GKPOGTIPIO 1) TOV GVOYVMO TN VA KGvouv 6An Tn dovAeid. H Ae€ic
ATav TOAD ammodoTIK 0 aUTOV Tov Topéa. Epelg TTPETTel va avave®dooupe AUTES
TIg Se€16TNTES.

7. O1 KPITIKOI EKTTAISEVTIKON TIPETTEN ETTIONG VO EVEPYOUV GE GUVEVVONOT] HE T TIPO-
00€VTIKG KOIVWVIKG KIVAHOTO TTOL LTTOOTNPICOLY TO £PYO TOUG ] HE KIVHOEIG EVEV-
TIa 0TIG Oe€I€G LTTOBEDEIG KOl TTOAITIKEG TTOU AVOADOULV KPITIKG. AUTOG eiva €vag
GAAOG AGYOG YIO TOV OTTOI0 Ol GKAONHOTKES YVWOEIG TTAVM™ OTNV KPITIKA EKTTRIdELON
TPODTTOBETOLY VO YIVEI KAVEIG £VOG «OpPYAVIKOG» H «ONU6a1ogy diavoolpevos. K&-
TTOI0G TIPETTEI VO GUPHETAOXEN KO VO SMOEN TNV EPTTEIPIC TOU OTA! KIVHOTX YIO! VOL
HETAHOPPWOEI TGO HIC TIONITIKI) OVOISIGVOHIG 600 KOl PG TTOAITIKI] OVOyV@PIONS.
Ytrovoef e1riong Tn pddnon amé auTd Ta KoIvwvikd KivipaTta (Anyon, 2005, Everyon
2014, Apple, Gandin, Liu, Meshulam kou Schirmer, 2018). AuT6 onpaivel 611 0 péAog
NG «aoVvoeTng intelligentsia» (Mannheim, 1936), k&1o10G TTOL «C€l GTO PTTOAKGVI»
(Bakhtin, 1968), 6¢v eivar To KaTéAAnAo povTédo. ‘OTrwg pag utrevBupiCel o Bourdieu
(2003, o€A. 11), Ol TIVEUPOTIKES HOG TIPOOTIGOEIES Eivai KPIOIHES, OAAG «dev pTTopovV
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VO TTAPAPEIVOUV OTNV GKPN, OVOETEPESG KO AOIGPOPES, ATTG TOUG OYWVES OTOUS
oTT0i0Ug dIoKLPEVETON TO HEAOV TOU KGOHOULY.

8. XTiCovTag Tévw OTA ONPEIX TNG TTPONYOUHEVNS TTAPOAYPAPOU, O KPITIKGG HEAETN-
TS/ akTIBIOTAS €Xel KI GAAO €évav poho va SiadpaparTioel. MNpémel va evepyel wg
évag Babid agooiwpévog pévropas. Qg kGolog, SnAadr, Tou kaTadeikviel péoa
amé T {wn Tou T onaivel va gival T600 €vag eEAIPETIKGG EPELVNTAS 600 Ki Evar
QPOCIWHEVO HEAOG HIOG KOIVWVIOG TTOL £ivall EKTEDEIPEVN OTIG ETTHOVEG OVIOOTNTES.
Mpérel va dei€el TG Pmropel Kaveig va auvdLdaoel avToUg ToUG HVO PEAOUG HE TPO-
TTOUG TTOV PTTOPEN VOt iVl TETAPEVOI, OAAG EVOWHATWVOLV TIG SITTAEG deopeVoElg
yio e€QPETIKI KO KOIVWVIKG OEGTHEVHEVI €PELVA KOI OUHHETOXT] O€ KIVHOTO TTOU
QTTOOKOTTOUV 0N SIAKOTT TNG KUPIKPXIOG. Oa TTPETTEl var £ival TIPOPAVEG OTI AUTS
TIPETTEl VO EVOWHATWOE TIAPWS 0T S1daoKoAID.

9. TéAog, oLPHETOXN ONUAIVEl ETTIONG TN XPIiON TOU TTPOVOHIOL TTOUL €XEI KATTOI0G WG
peAeTnTAS/ okTIPIOTAS. AnAadH, 0 KaBEvag T epdg TPETEN va KGvel Xprion Tou
TIPOVOHIOL TOU VO QVOIEEI TOUG XWPOUS OTA TIAVETTIGTHHIX KOI oAAOD i 600UG
dev eivai ekel, Yiot 600UG Hev €XOUV PWVI O AVTS TOV XWPO OAAG KOl GTOUG KETTONY-
YEAHOTIKOUG» XWDPOUG GTOUG OTTOI0US, £XOVTOS TTPOVOHIOKY BEon, €xeTe TTpdofaar).
AUTS pTropel va SIomoTwOEl, yia TTap&derypa, 0Ty I0TOPIX TOL TTPOYPEHHATOS
«OKTIBIOTAG-av&-KaToikiom Tou KévTpou yiax Tnv Koivwvikr) Aikatootvn Tou MNave-
moTnpiov Tov Wisconsin Havens, 61rou agooiwpévol akTiBIoTES o€ SiGpopoug To-
peig (To mepIBéAdov, Ta aUTEXOOVO KOI HETOVOOTEUTIKE OIKAIWDPOTO, TIG
OTEYOOTIKEG, EPYOOIOKESG KOl PUAETIKEG QVIOOTNTES, TIG TEXVES, TNV TTAIOEION KATT.)
elofxbnoav yia va 816GEouv kai vor GLVEECOLY TO AKAONPAIKG PO EpYo pe opYar-
VEVN dpaon KaTd Twv KupiapXwv oxéocwv. "H ptropel va SiammoTtwOel o€ apkeTd
TPOYPAPHATO TLVAIKEIWY ZTTOVSWY KOl OTA TTPOYPSHPATA OTTOLOWY YIor AUTEX-
Boveg, 10ayeveig kan “EOv) Tou 10TOPIKG €xouv ePTTAECEl AKTIBIOTEG O QUTEG TIG
KOIVOTNTES WG EVEPYOUS GUHHETEXOVTES OTA SIOKUBEPVNTIKG KOl EKTTAIOEVTIKG TTPO-
YPOHHOTO GUTWV TWV TTEPIOXWV OTA TTOVETTIOTAHHIO.

4. Entloyog

TO( EVVEX OUTG KABAKOVTO TTOL €XW GLENTHOEI TTPONYOUHEVMG EVAI OTTITNTIKG
KOl OV KOl JITTOPOUIE VO TIPOOTTAORO0VHE, KAVEIG Hev PTTOpPEl VO CUPPETGOXE £EI-
00U KaAG o€ GAa TAUTEXPOVA. AUTG TTOL PTTOPOVHE VO KAVOUE EIVOI VO OUVEXIGOUpE
pe eINKPIVEIR TV TIPOOTIGOEIG HOG VO GVTIHETWTTIOOVE TIG TTOAOTIAOKES TIVEUHATIKES,
TTPOOWTIIKES, TTOMITIKEG KOI TIPOAKTIKES EVTGOEIG KOl SpOOTNPIGTNTES TTOL AVTATTOKPI-
VOVTQI OTI§ 0TI THOEIG AUTOU TOU PSAoL. AuTS oTaiTel piar S1EIGOVTIKY KPITIKY| £E€-
Toon NG SopikAg BEONG €VOG AITGHOU, TV SIKWV TOU AUTOVONTWV KOI CIWTINPWVY
TIONITIKWOV SEGUEDOEWY KOl TWV EVOWHXTOHEVWV EVEPYEIDY TOL HOAIG QUTH 1) Avar-
YVadpIon, o€ OAeG TIG TTOAVTIAOKGTNTES KO TIS QVTIPAOTEIS TNG, AngBel TN Té00
oofap& 600 TnG a&iCel.
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Q0T600, av KOITAEOLHE AV& TOV KGOHO, UTTAPYOLV GTOHO, EPELVNTES, IVOTITOUTY,
OUHHOXIES, GUVOIKGTO KOl KOIVWVIKG KIVAPOTO TTOU £X0UV SIadpapaTioer Kol ouvexi-
Couv va SiadpapaTiCouvy T600 peYGAo poAo oTov cuvexiCopevo aywva oTnv EAGEa
Ko 0AAOD YIO VOl OIKOSOPOOUY PIO EKTTRIOELOT TTOV EIVOl TIPOYHOTIKG KPITIKG Snpo-
KPOTIKA OTO €0V Kol € «avadudpevay £6vr). MTTopoUpe va KA&voupe AiydTepa;

Ag gipaoTe eINKPIVEIS. ‘OTTWG TO EICAYWYIKG HOL TIXPGSEIYPA VIO TIG TIPOOTIAOEIES
VO OlWTTHO0LY epéva Kol GAAOUS, o1 KUPIOPXES OPGdES Oe Ba TTapapEivOLY ATTPOYES
OTav ol EvEPYROOUHE HEPHOVWHEVA KOl GUAAOYIKG Y10 VO avTIHIAROOUVHE. ‘OpmG, 6TTwS
deiyvel kal auTo To TAPGdEIYHa, Sev propolv va eAéy§ouv TAfpws To edio oTo
otroio oupPaivouv TEToleg PGl OUTe PTTOPOUV va EAEYEOLV EVTEAWDS TO OTTOTE-
Aeopd TOUG. XWPOI YIX AVTI-NYEPOVIKEG EPYROIEG SNHIOLPYOVVTAI CUVEXWS TNV OI
OTIYHR TTOU 01 KUPIOPXES OpGdEeS TTpooTTaBoUV va KAgioouvv GAAous xwpous. H ava-
YV@OPIOT KAl I TTARPWOT GUTOV TV XWOPwV eival T600 kpiotpn 6co oTé. MpdypoaT,
HEPIKG ATTO T KOAUTEPA TTAPAOEYHATO YIO VO YiVEI GUTS PTTOPOLY var Bpebovv aTnv
EMGSa kot oe GAAar €6vn TG TrEPIOXAS.

‘OTTwg avamTOOoW pe TTEPICOGTEPN AeTITOUEPEIR 0TO MTTOpEl 1) EkTraibevon va AX-
Aé&er v Kovavia;, oe TOOEG TTOMESG XWDPEG TOL KGOHOL LTTIAPXE! HIX TTOAD HOKP&
PG00 PICIKIG AVAKPIONS TWV EKTTOIOEVTIKWYV ISPUHATWY, POTOVTOG TTOI0G ETTM-
PEAEITAI OTTS TIG KUPIOPXES HOPPES TWV TTIPOYPAPPGETWV OTTOLSAY, TNg Sidaokahiog
Kol TNG a§10AGYNOoNG, SIXPWVOVTAS YIX TO TI BA HTTOPOVOAV VO KEVOUV SIGPOPETIKG,
PWTOVTAG TI B TIPETTEI VO OAAGEE DOTE VO ETMITELYOEN AUVTS KOl VO TIOPEXET KPITIKEG
OTOVTHOEIG VI TO TIS oLpPaivel Kal TS O ptropovoe va oupPel auTé (Apple 2013).
AuTH N TTap&doo eival AUTS TTOL AVAOEIKVOETAI HEOO OTTO PEVOL KOl TOTOUG GAAOUG
o€ 6An TNV 1I0TOopial TNG KPITIKAS ekTTaidevong. Mpdypat, N EAAGSa BpiokeTon oTo eTri-
KEVTPO TTOAAGV TG AUTWV TWV KIVI|TEWV.

AV OKEQTOVHE TNV TTUKVI SNPOKPOTIO WG Eva TEPGOTIO TIOTGHI, TIOTEOW GAO KOl TTe-
PIO0GTEPO OTI OTGXOS HOG EiVal VO KPOTHOOUHE TOV TTOTOHO var péel. No aropakpO-
VOUE TO EPTTOSIA TTOL epPTTOdICOUV QLTI TN SIOSIKAGTON KOl VO CUPHETEOYOUHE OTNV
d1ebpuvon Tov TTOTAPOU, WOTE VA VO TTIO TTEPIEKTIKOG KOl VO HTTOPET VO PEEl YO
6Aoug. H 01kod6pnan evog o TePIEKTIKOU «EHEIS), aywVICeTal TTGVMD T Th Yvaon
TTOU BEWPEITAI VOHIHI, EVEPYDVTOG KOTE TwV OTIIOO0OPOHIKWDV TTOAITIKWY, TTOU ival
TO0O0 0EPEiG TTPOG TOLG EKTTAIOEVTIKOUG KOl TIG KOIVOTNTES. H 01k06S8pnomn kol uTTePG-
OTTION TV TTPOYPOHHGTWY EKTTAIOELONG EKTTAIOEVTIKWV EXOUV KOBOPIOTIKS poAo. IMpé-
el va ival 1I0XUPG KOIVWVIKG KOl KPITIKG OTOXOOTIKG KOl VO ETTITPETTOVV GTOVG
HOONTEG HOG VO PTTAEKOVTON KPITIKG O€ TIPOKANTIKES KUPIOPYES 10E0AOYIKEG «HETOP-
PLBHITEIGH Kol OTNV OIKOGOHNOT COPAPWY EVOAOAKTIKOV AVOEWV yI' aUTES. Me aUTOV
TOV TPOTIO, HTTOPOUHE V& SIaTNPRooLHE {WVTAVES TIG TIOMOTIAEG TTAPAOSOEIS -Kail VO
OnpHIoLPYHOOLHE VEEG-, TTOU HOG ETTITPETTOVV VO OPAHATICOHOOTE KOl VO GI0XOAOUHOOTE
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HE KIVAOEIG TTOL YIVOVTOI GMUAVTIKG TUAPOTO TNG POAS TOL TTOTOHOU, TTOL O KUPICIPXES
OHGOES be B pPTTOPOUV TTOTE VO AVAKGWOULV TEAEIWS.

Znpeadoers

1. Mia ekTevéaTepn) €Kk600T TV ETTIXEIPNHATWY AUTOL TOL KeaAaiov BpiokovTal oTo Apple (2013).

2. Tvopi€w 611 1 1I8€ax TNG «papTLPIaGY EXEI BPNOKEVTIKA £VVOIQ, TTOL €iVal IGXUPN| O€ TTOAEG TTEPIOYES
NG AVong, aAAG pTropel var BewpnOei’ wg pop@r| BPNOKEVTIKOV INTTEPIGAITHOU Ot GAAEG BpnOKeL-
TIKEG TTaPadGoElS. EEXKOAOLOW Vo TIPOTIHW VO TH XPNOIHOTIOIW EEXTIOG TV IOXUPWDV TNG OLVOE-
ogwv pe nNOIkoLG AGyous. QoT600, eival KAAOSEXOUHEVES KOl TIPOTAOEIG OTIG HOUTOUVAHGVOUS,
£Bpaiouvg Kai GAAOLG KPITIKOUG EKTTAISEVTIKOUG KOl EPEVVNTES YIO EVOAAXKTIKEG EVVOIEG TTOL PTTO-
pouv va 6doouvy Trapdpoia évvoia. OEAw va euxaploTom Tnv Amy Stambach yio au T TV emion-
poavor.

3. Ed®, n ekpeTéAAevon ko 1 Kupiapxio efvan Texvikoi Kar X1 pnropikoi 6poi. To TpdTO apopa Tig
OIKOVOIKEG OXEOEIS, TIS SOPEG avIOGTNTAG, TOV EAEYXO EPYAOING KO TNV KATOVOHT| TWV TTOPWV O€
HIa KOIVWVIR. TO TEAELTAIO OVOPEPETOI OTIG SIAOIKAOTES EKTTPOCWTINONG KAl GEBROHOU Kal 0TOUG
TPOTIOLG HE TOUG OTTOIOLG £X0ULV ETTIBANOET OI TAUTGTNTES O€ AVOPWTTOUG. AUTEG EIVOIT AVOAUTIKES
KaTtnyopies Kai 1Savikof TUTrol. O1 TrEPIcOOTEPEG KATATTIEOTIKEG GUVONKES £V €V PHEPEI TUVOLOOHGS
Twv §00. AUTG XapPTOYPaOUV ekeivo TTou o Fraser (1997) amrokodel T TOANITIKF TNG AvadIavopnis
Kal TNV TTONITIKI] TNG ovayvapIonG.

BifAwoypapio
Alexiou, T. M. & Sorde, T. (2011) How to turn difficulties into opportunities: Drawing

from diversity to promote social cohesion, International Studies in Sociology of
Education 21: 49-62.

Anyon, J. (2014) Radlical possibilities, 2"%ed. New York: Routledge.

Anyon, ., et al. (2009) Theory and educational research. New York: Routledge.

Apple, M. W. (1996) Cultural politics and education. New York: Teachers College Press.
Apple, M. W. (1999) Power, meaning, and identity. New York: Peter Lang.

Apple, M. W. (2006) Educating the “right” way: Markets, standards, God, and inequality,
2" ed. New York: Routledge.

Apple, M. W. (Ed.) (2010) Global crises, social justice, and education. New York:
Routledge.

Apple, M. W. (2012) Education and power, revised Routledge Classic edition. New York:
Routledge.

Apple, M. W. (2013) Can education change society? New York: Routledge.



24 Emotjpes Aywyis Oepatiké Tevyog 2020

Apple, M. W. (2014) Official knowledge, 3™ ed. New York: Routledge.

Apple, M.W. (2019) Ideology and curriculum, 4™ ed. New York: Routledge.

Apple, M. W. & Weis, L. (Eds.) (1983) Ideology and practice in schooling. Philadelphia:
Temple University Press.

Apple, M. W, et al. (2003) The state and the politics of knowledge. New York: Routledge.

Apple, M. W. & Buras, K. L. (Eds.) (2006) The subaltern speak: Curriculum, power, and
educational struggles. New York: Routledge.

Apple, M. W. & Beane, J. A. (Eds.) (2007) Democratic schools: Lessons in powerful
education. Portsmouth, NH: Heinemann.

Apple, M. W., Au, W. & Gandin, L. A. (Eds.) (2009) The Routledge international handbook
of critical education. New York: Routledge.

Apple, M. W, Ball, S. & Gandin, L. A. (Eds.) (2010) The Routledge international handbook
of the sociology of education. New York: Routledge.

Apple, M. W., Gandin, L. A, Liu, S., Meshulam, A., & Schirmer, E. (2018) New York:
Routledge.

Aubert, A. (2011) Moving beyond social inclusion through dialogue, International Studies
in Sociology of Education 21: 63-75.

Baker, J., Lynch, K., Cantillon, S. & Walsh, S. (2004) Equality: From theory to action. New
York: Palgrave Macmillan.

Bakhtin, M. M. (1968) Rabelais and his world (H. Iswolsky, Trans.). Cambridge, MA:
M.LT. Press.

Ball, S. (2012) Global education, inc. New York: Routledge.

Boler, M. (Ed.) (2008) Digital media and democracy: Tactics in hard times. Cambridge,
MA: MIT Press.

Borg, C. & Mayo, P. (2007) Public intellectuals: Radical democracy and social movements.
New York: Peter Lang.

Bourdieu, P. (2003) Firing back: Against the tyranny of the market 2. New York: New
Press.

Burawoy, M. (2005) For public sociology, British Journal of Sociology 56, 259-294.

Christou, M. & Puigvert, L. (2011) The role of “other women” in current educational
transformations, International Studies in Sociology of Education 21: 77-90.

Clarke, J. & Newman, J. (1997) The managerial state. Thousand Oaks, California: Sage.

Davis, M. (2006) Planet of slums. New York: Verso.

Flecha, R. (2009) The educative city and critical education. In Apple, M. W., Au. W. &

Gandin, L. A. (Eds.). The Routledge International Handbook of Critical Education.
(pp- 327-340). New York: Routledge.



Emotjpes Ayoyljs Oepatiké Tebyog 2020 25

Flecha, R. (2011) The dialogic sociology of education, International Studies in Sociology
of Education 21: 7-20.

Foner, E. (1998) The story of American freedom. New York: Norton.
Fraser, N. (1997) Justice interruptus. New York: Routledge.
Freire, P. (1970) Pedagogy of the oppressed. New York: Herder and Herder.

Gandin, L. A. & Apple, M. W. (2012) Can critical democracy last: Porto Alegre and the
struggle over ‘thick” democracy in education. Journal of Education Policy 27: 621-
639.

Gatt, S., Ojala, M. & Soler, M. (2011) Promoting social inclusion counting with everyone:
learning communities and INCLUDE-ED, International Studies in Sociology of
Education 21: 33-47.

Gillborn, D. (2008) Racism and education: Coincidence or conspiracy. New York:
Routledge.

Gillborn, D. & Youdell, D. (2000) Rationing education. New York: Routledge.

Gramsci, A. (1971) Selections from the prison notebooks (Q. Hoare & G. N. Smith,
Trans.). New York: International Publishers.

Jacoby, R. (2005) Picture imperfect: Utopian thought for an anti-utopian age. New York:
ColumbiaUniversity Press.

Leonardo, Z. (2009) Race, whiteness, and education. New York: Routledge.

Leys, C. (2003) Market-driven politics. New York: Verso.

Lipman, P. (2004) High stakes education. New York: Routledge.

Lipman, P. (2011) The new political economy of education. New York: Routledge.

Lynch, K., Baker, J. & Lyons, M. (2009) Affective equality: Love, care, and injustice. New
York: Palgrave Macmillan.

Mannheim, K. (1936) Ideology and utopia. New York: Harvest Books.

Valenzuela, A. (ed.) (2005) Leaving children behind. Albany, NY: State University of New
York Press.

Williams, R. (1989) Resources of hope. New York: Verso.
Wright, E. O. (1985) Classes. New York: Verso.
Wright, E. O. (2010) Envisioning real utopias. New York: Verso.



OI ANTI®AXEIX THX EINIXTHMONIKHX
MHTPOTHTAZX: OI TYNAIKEZX, H ITAIAIKH
MEPIMNA KAI H ITOAITIKH TQN EIAHMONQN

Apple Rima D., PhD.

Alakekpiuévn Kabnyntowa

Hui Yan Chair Faculty of Education, Beijing Normal University, Kiva

Vilas Life Cycle Professor Emerita University of Wisconsin-Madison, H.I1.A.

IMTepidnyn

€ OAn TV 16TOpPia TNG EMGTNUOVIKNG UNTPOTNTAS TO GLVIPTTIKO TOGOGTO TMV YUVOLKMV
vaﬁpia\/ untépeg. o onpavtikd n déo yovaiko Exet e€opowwdel pe ™ pnTpdTnTo. Avt 1
@awvopeviKn otafepotTa KpOPEL TIC IPOUOTIKEG HETUUOPPDOELG GTOVG POAOVG TOV UNTEPOV
KOL OTLG TIPOKTIKEG UNTPOTNTAS GTOV XpOvo Kot Wiaitepa ta tekevtaia 150 ypdvia otig Hvopéveg
[MoMreieg kon 6 GALEG Proumyavikég YDPES.

Aééerc kleibra
Emotnuoviki MnTpdTnTa - [TOAITIKI) OTTEVOVTI OTNY ETTIOTNHOVIKI UNTPOTNTO - HVWLE-
veg [oAiTeieg.

TG TOPGOO0N Ol EPTTEIPIEG TWV YUVAIKQV eiyav Siapoppwael Tn Bdon aglooé-

BaoTwv TPoKTIKWY PNTPETNTAS. OI OWATEG TEXVIKEG UNTPOTNTOS BewpriOnKavV
€ITE WG EPPUTI YVWOOT TWV YUVOIKGDY, EITE WG YV®dON TTOL d16GKONKe atré TN Sikr| TOUG
pNTEPQ, o6 GAAEG YUVOIKEG OUYYEVEIG 1] OTTS PIAES.

KoB®wg n emoTHOVIKA KOI TEXVIKI EMTTEIPOYVWHOOUV OTTEKTNOE LTTEPOXH TOV 19°
QUAVA, Ol YUVOKEG OLVEX®G EVIHEPWVOVTAV TIwG XPEIGLOVTAl ETTICTNHOVIKEG KO 10i-
TPIKES YVAOEIG YIO VO £EATPAAIOOVV LYIEIG EYKUHOOUVEG KOl TOKETOUG KOl IO VO HIE-
YoAwoouy Ta Taidid Toug OwoTA Kal pe Lyeia. To 18aviké povTédo €yive TTAEoV N
«ETIOTNHOVIKY PNTEPaLy KaBwg yivéTav 6Ao Kol 1o dnpo@IAfg Tov 20° aidva, 1) 15e-
ohoyiot LTI TNG «ETTICTNHOVIKAG PNTPOTNTOGY TpoTtrotrolRdnke. Kard Tn didpkeia Tav
ETTOPEVV SEKTETIWV, O YUVOTKEG OUVEXMSG GKOUYQV TG TTIPETTEI VO GKOAOUB GOV
TO TTPOPAdIoHa TNG EMOTNHOVIKAG KOl IOTPIKAG KOIVOTNTAG. Me GAAa Adyiar, avTi va
poBaivouy evepyd a6 PHOVeES TOUG, Ol YUVaikeg €TTpeTTe v faaifovTar Tavw oTIg 0dn-
YIEG TWV ETTIOTNPOVIKWY KAI IGTPIKWV GPXDV.

O1 TOAIGTEPES I0TOPIKES PEAETEG TNG ALEAVOHEVNG TTOPEPPOONG TV TTAPOXWV UYEI-
OVOHIKIS TTEPIBOAYPNG ovepaTav auTr Tn SIGOIKAOIO WG IGTPIKOTIOMOT TOU TOKETOU
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Kol TG ppovTidag Tou Toudiol. Or avaAuTég ouxva e€€Tadav Toug IBIITEPOVS TPS-
TTOUG JE TOUG OTTOIOUG OI I0TPOI ETTEKTEIVAV TNV ETTOTITEICt TOUG OTNV £YKLHOTUVI KAl
oTnV vyeix Twv TAdIWV. Eivar oABeIa TTwg ord Tax p€oa Tou 19% aAdVA KOl PETE OI
ixTpof uTTooTHPICAV, HE AVLEAVOHEVN ETTEFYOLOO AVAYKT, TTWS 01 Yuvaikeg Xprj{ouy 1o-
TPIKAS eTTPAEYNS, DOTE var eEA0PAAITTOUV ETTITUXNHEVOI TOKETO! KOl AVOTPOPES TNl
S1ov. QoT600, éva eupL KOIVG GAAWV evOIaPEPSPEVWY OPGOWV HETEPEPE QLTS TO
HAVUHG TNG ETMOTNHOVIKAS PNTPOTNTOS KOl PE TNV id1ar agpooiwar kabodnyolboav Tig
pNTEPES 0TOUG £181KOUG Kol OTIG CUPBOLAES TwV EIBIKAV. Zpepa Ba SiepeuViow HEPIKG
o6 T TTAEOV XAPOKTNPIOTIKG OTOIXEI TOL TTONITIOUIKOU TrEPIBGAAOVTOG, HEOW TV
OTTOIWV Ol IATPIKOI, TFOAITIOTIKOI KOI KOIVWVIKO! TTOPGYOVTEG AVATTPOOOPHSLovTal. O
€0TIGOW OTIG EUTTEIPIEG PNTPOTNTOG TV APEPIKAVIOWV YUVAIKWDV KOl OTIG ovTIOPAOEIS
TWV PNTEPWV, AV KO 1] I0TOPIO: £V TTAPOHOIN Kail 08 GAAG €PN TOL KGGHOU.

H mpoéAevon TG «eMOTNHOVIKAG PNTPOTNTAG) XpOvoAoyeiTan atré To 1840 pe Tnv
dnpooievon tng Catharine Beecher, «Treatise on domestic economy». Ze auTh TnVv e€ai-
PETIKG QvOryVwpIOPEVN Hovoypagia;, n) Beecher xpnoipotroinoe T olyypovn emoTApn
yio va g§nyrjoel TI§ KOAUTEPEG PEBGOOLS IO TNV TTPAYHOTOTTOMON HIOG 0ASKANPNG
0eIpds oIKIaK@WY epyooi®dv. H Beecher dev utripée o0Te emoTpovag, oUTe 10TPOS,
0UTe S1ekdiknoe avTolg Tovg TITAoLS. To PIfAI0 TNG, WOTGOO, ETTEHEVE TTWG OI YUVOITKES
TIPETTEl VA AEIOTTOIOVV TIG VEEG ETTIOTNHOVIKEG OVAKOADYPEIG KOI IATPIKES YVWOEIG. g
KuplapXn LTTOOTNPIKTPION TNG EKTTAIOELONG YUVAIKAWY, N Beecher avépeve Twg o1 pn-
Tépeg Ba avalnTricouy Kai Ba a&lI0A0YHO0LY TIG ATTAITOVHEVEG TTANPOPOPIES.

KaBws n emoTnpovikry GUPPOLAR YIa TNV avaTpo TaIdINY KEPSIZE €601pog, arya-
o1y& GAAaav Kar of OUPBOLAEG. MExpr Tov 20° AV 01 YUVATKEG deV GKOLYQV TTWG
OTAG TTPETTEl VO HOBAIVOUV OTTG TNV ETTICTNHOVIKY) KOI IGTPIKH EPTTEIPOYVOHOTUVI).
AVTIBETO, GKOUYQV GAO KOl IO CUXVE KOl HE GAO KOl HEYOAUTEPN OvEyKN OTI TIPETTE
Vo akoAoVBHOoVY TNV TTOPEITl TTOU €BEIXVOV Ol EUTTEIPOYVHOVES. AUTH 1 pHeTOBOAR
TOPoLoiade OTIG YUVATKES It dOPapr] avTipaon: TI§ KaBIoToVoE LTTEVOUVES VIO TNV
UYEIO KOI TNV EVNPEPIO TNG OIKOYEVEIRS TOUG, £VE TTAPGAANAG TOUG AITTOYOPEVE TOV
€\eyxo TG TTaudIKAG PPovTidag. Me GAAa ASYIQ;, 01 YUVAIKES TV TOUTOXPOVA LTTED-
BUVEG YIO TIG OIKOYEVEIEG TOUG Kal avikKaveg UTAG THG eVOVVNG.

Ta repI0SIKG TTAISIKAG PPOVTIOAG KOl TON YUVOIKEID TTEPIOOIKG YEVIKOU TTEPIEXOHEVOL
ATav O1Té TOLG KOPLPAIOLS LTTOOTNPIKTESG TNG ETTIOTNHOVIKAG PNTPOTNTOG ATTé TO
TEAN Tou 19 audva kal peTéd. ‘'Otrwg avogpéper To mepiodiké Babyhood To 1893
«YTTGPXEl HIO ETTIOTAHPN TOW A6 TNV GVaTPOPH TWV TTAIdSIMV KO GUTS TO TTEPIOSIKG
£ival N pwvn eKEVNG TNG ETTIOTAHPNGY.

Kai To Babyhood ftav éva atré Ta ToAG epiodikd o eiyav oxediaoTel va pur-
00UV TIG PNTEPEG OTNV ETTIOTHHOVIKH avaTpo@n Taidiwv. To peyOAOTEPO YUVAIKEID
TEPIODIKG TS Tar TEAN TOL 19 Kanl TI§ APYESG ToL 20 andva fjTav To «The Ladies Home
Journaly, To o1roio To 1912 AvaKOIVWOE pE LTTEPNPAEVEIT TIWS 1 GUYXPOVN VEOPK] HN-
Tépa p&OaIve Ypyopo va aryvoel TiIg CUHBOLAEG TV YEITOVWV KO TWV OIKOYEVEIDV TNG
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KOl VO OTPEPEN TNV TTPOoO0XH TNG O€ «HIa HeYoAUTEPn apXn Yia forjfeia oty etridvon
TV TPOPANPGTWV BPEPIKAG PPOVTIOOGH. Ze AUTH TNV TTEPITITWOT, KOI GAO KAl TTEPIO-
00TEPO, QUTH N AVATEPN OPXA ATAV N ETTIOTAHN KOI O IGTPAOS EPTTEIPOYVWHOVAS.

latpof éypapav BifAia yia Tnv TToudikr povTida ekBeIGlovTag TIG OPETEG TNG ETTI-
OTNHOVIKAG uNTPéTNTOS. Tax BifAic auTé TrpoopilovTav YI TNV HOPPWHEVT, HEOXIOS-
TGEN PNTEPQ TTOL €fXE TN HOPPWOT KO TA XPAHOTA V& LTTOOTNPIEE! TAX IBAVIKG TN
oUyxpovng TaIdIKAg @povTidag. O 1IaTpoi CUVTOHO EVABNKAV HE T XOpwoia TwV
LTTGAOITTWV TTOU PETEBIOOV TIG APXES TNG ETTIOTNHOVIKHG HNTPOTNTOG OE UNTEPES TTOV
aKoAovBoloav TIG LTTOOEIEEIS TV TTAPSXWV IATPIKAG TrEPIBAAPNG o AiydTepa TTpO-
VOHIOUXEG HUNTEPES.

To KPOTIKE THAPOTO LYEIOG avETTTUERV HOVAOIKEG HEBGOOUG Y TNV TTPOOEYYION
HNTEPWV OTTO SIXPOPETIKESG KOIVWVIKES TAEEIS. "Evag dnpogiAig Tpétog fATav o Sia-
Yoviopos «Yyiég Maidin. XToug diaywviopois auTols, Tov auxvd diadpapaTtilovTav
padi pe TIG TOTTIKEG YIOPTES, HopG eEeTGLOVTAV AT IATPIKG TIPOTWTTIKG KAl GTOV VI-
knTA SivéTav pia prAe kopSéAa €var peTdio. O Siaywviopds TpowbrBnke TG00 wg
EKTTAIOEVTIKGG GO0 KO AVTOYWVIOTIKGS. O1 1aTpol evHépmvav TIG UNTEPES YIO T TTPO-
BARpaTo TToL BPRAKOY OTA HWPEG TOUSG KOl Ol HNTEPES B eKTTONOEVOVTAV OTIG GUYXPO-
VEG TEXVIKES TTaISIKAS PpovTidag.

Na 115 popwpéveg yuvaikeg uTTpXe TTARB0G PUAAAGIWY, TTOL CLXVE SIavEpOVTOY
Sdwpedv 1] pe TOAD HIKPS KGOTOG, TO OTIOION TIOIPITYOXYQAV Ol TOTTIKES APXES, Of PIAQV-
BPWITIKEG OPYAVWOEIG, AKOHN KOl OI KATOOKEVOOTEG TIAOIKWV TTPOIOVT™V, STTws Bpe-
PIK& TPOQIYa, €idn Tepioinong kai @povTidag. To o dNpOPIAEG Kol ouXVE
avaTTapayopevo QuAAGSIo fTav ) Bpegiki ®povTida, éva puAAGSIo TG KLBEpvnong
Twv Hvopévov MoMiTeidv. Anpooiedbnke yia TpdTn @opd To 1914. Méxpi To 1940
Siavepr|Onkay Tavm o1ré 12 eKATOPPLPIR AVTITLUTTO Kal aTré TN SekaeTia Tov 1970
TEvw oo 59 ekaroppipia. O1 GvBpwTTol pITopovoay va CnNTRoOLY oI iBIol TO TIPOIGY,
OMG apKeTEG POPEG aTTOaTEANGTOY OTELOEITG. O1 YUVATKEG GUXVE EYPOAPAV IO TNV
ELYVWHPOOUVN TOLG O€ TETOIOU €i60VG dnpoTIEHATA.

Y& GAAeG TTEPITITAOEIS N KUPEPVNON Kal dIGPOPES PIAAVOPWTTIKEG OPYAVOOEIG
£€oTeAvav voonAeUTPIES SNPGOING LYEIOG 0T OTTITION YUVOIKGV TTOU TV OUXVG PTW-
XEG, OYPAHHOTES 1} HETAVAOTPIES. O1 VOONAEDTPIEG QU TEG ETTIOEWPOVTAV TO OTTITI KA
£kavav TPOTATEIS Yia TN BeATion TG LYIEIVIG Tov, eEETalaV PG KOl TTAIdIG KOl
£61vav oUPPBOLAES Yo TNV LYET KOl T PPOVTIOa TOUS. ApXIKE, OI VOO AeUTpIES SNpd-
010G LYEIOG ATOV TOTTOBETNUEVEG OE AOTIKEG TIEPIOXES, OTTOL PTTOPOVOE VO PTACEI PE
OXETIKG EVKOAIDN HEYGAOG OPIOPGG UNTEPWV. O1 PTWXEG PNTEPES OTIG AYPOTIKES TTE-
PIOXES QVTIHETWTILAV HIX SIOPOPETIKI TTEPITITWOT.

21N dexaeTia TOL 1920 N AVNOULXIX YIa Tar LPNAG TTOCOOTS PNTPIKAS KO PPEPIKAS
BvNOoIPGTNTOG dNUIDVPYNOE €var OHOGTIOVOIOKG TIPGYPOHHG HE TTOPOLS YIO! T HNTPIKY
EKTTAIOELOT 0T GUYXpOV TTAIdIKH ppovTida. O KUPEPVNTIKES APXEG OTOXELAV VOX TTPO-
ogyyioouv yuvaikeg AWV TV TaEewv, OAAG KUPIWG PTWXOTEPEG XYPOTIKEG PNTEPES
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TToU dev eiyav TOKTIKA TTPSOPOaN o€ KETTOoI0 TTEPOXO LYEIOVOHIKIAS TrepiBoApns. Mia
a1ré TIg HEBEO0UG TOLG TAV ) XPHiOT £VOS EKTTONSEVTIKOD TPOXGOTITOL. OXHATA GTT!G
To «EidiIkr} ®povTida Moaididvy Taidevav o€ HIKPES TTIOAEIG, O€ XwpIG, OE EKKANOIES, o€
AooTraddeIg Kal Bpoxwdelg 6pdpous. MeTépepav 10TPOUG Kol VOOAEUTESG SNPGoIOG
UYEIOG O€ OTTOPOKPUOHEVES KOIVOTNTES YIX VO €EETAOOLV TAX TIAIOIG KOI VO TTAPAOYOUV
OTIG YUVOIKEG TNV EKTTAIOELON TTOL XPEIGLOVTAV YIO VO YIVOUV «GUYXPOVES» UNTEPES,
OUPTTEPIAOHPBAVOPEVOV TWV TTANPOPOPIAV IO TV TIPOETOIPOOIX TNG KATGAANANG
YKOPVTAPOPTIOS yia T oIKoYEveia. To Tpdypappa auTo oAokAnpwbnke To 1929. Afya
XPOVIa apySTEPT AVTIKATOOTHONKE TG €val GAAO TTPSYPOHHG TTOU XPNHATOS0TOVOE
VOONAEUTES dNPGOIOG LYEIDG VIO VO TAGIHEPOLV 0T OTTTION PTWYWV OYPOTWOV.

Kémroleg pnrépeg KOAOSEXTNKAV QUTEG TIG YUVOIKES, TTEPIHEVOVTOG HE OVUTTOHOVNOTX
TIG ETMOKEWPEIG KOl TIG OUPBOVAEG TOUG, EUXAPIOTNHEVES TTOL AV VAV TIGPOYO LYEI-
OVOHIKASG TTEPIBOAYPNG HE TIG TTIO EVIHEPWHEVES TTANPOPOPIES. ANEG pnTEPES fTaV AI-
YO6TEPO TTPEOLHES. ‘OPwSG YeVIKG Ol PNTEPES ekTIpoVOOV Th BoriBelat TToL Toug £OIvav
o1 voonAeUTpleg dnpéoiag vyeiag. IGiaiTepa eKTIHABNKOV Ta BPEPIKG pHTTAVIOL.

O1 TpoKTIKEG PNTPOTNTOG GAAaSav paydaia KaBwS o1 yuvaikeg yevwoboav GAo Kai
TEPIOTOTEPO O€ VOTOKOHED. Tax 1I6pUHATO QU TG SNpIOVPYOVTOV TO KATGAANAO EKTTON-
OeuTIKG TTEPIPAAAOY YION ATTOPOVWHEVES, VEUPIKEG UNTEPES TTOL e0Tialav aTN OUY-
XPOVN, EMOTNHOVIKY PPovVTida TTaidI00 yia va e§ao@aAicovy Tnv LYEia TNG OIKO-
Yéveids Tous. NwpiTepa, 0 TokeToG 0TIG Hvwpéveg MoAiTeieg ATav oikiakr uTTéOeon.
AKGHa kol GTav o1 YIoTpol GpI{av Vo AvTIKABIOTOUV TIG HOiEG TNV aifouaa TOKETOU,
TO SWHETIO ATAV OKOPQ OTO OTITI GTTOL N PNTEPQ TTEPIBAAETOI TG GAAEG YuVaiKeS
OUYYEVEIG Kal PIAEG KOl TO HWPO TO KPATOUOQV KOVT& 0T HNTEPQL.

KaBwg 0 TokeTég AGpPave TETTO HEOO OTO VOOOKOHED, 01 BGAGHOI GLUVHBWS avar-
Topryayav TNV aTpéo@aipa Tou omTiol. Ta Bpe@ik& Afkva TOTTOBETOOVTOV KOVTH
OTO KPEPATI TNG PNTEPOG KOI TG VEOYEVVNTA GUVIHBWS TA TOTTOOETOVOGV OTO KPEPATI,
SITTAa 0T UNTEPa TOUG.

AUTS GAa&e SPOHATIKG KOBWG 0 VOONAEUSPEVOSG TOKETOG €YIve GO KOl TTIO dnpo-
@IAAS Kai o1 IaTpof kot 1) S101KNOT) VOCOKOMEIOK®WY HOVASwV eibav edNpies vor oapad-
VOUV TOLG BOAGHOUS TWV PAIELTNPIWY. ME TNV ETTOXT] TV GOUVAPOVOHIBWY PAPPEKWVY
Kol avTIPIOTIK@V VO OTTEXEI GKOH TTOAD.

Me Tov 6o Twv eMONHICdY, TO VOOOKOHEIX ETTAIPVAV KOTEVOEIOV TO VEOYEWNTO
OTTO TIG HNTEPES TOUG KOI TA (PPOVTILOV OE ATTOOTEIPWHEVOLSG BOAGHOUG veoyvav. Ol
pNTEPES EPAeTTOV T HOPG TOUG HOVAX VIO TRIOHQ, KGOE TPEIG HE TETOEPIG WPES, GTTOV
AGpBavav 0dnyia va TIpoeTOINGOOLY TOV EXUTO TOUG pE TIPOOOXTH, WOTE VXX ATTOPEVX-
Bl n e€GMAWOTN pIKPOPBiwV. ZUVETTWS, e SIOKPITIKG TPGTTO, O HNTEPES SIBGXONKAV TTWS
atroTedovoav Kivduvo yiax T pwp& Toug. O pévog TPETTOG VA TTPOOTATEDOOLY TA
Hwp& TOUG HTAV VO TX KPATHOOLV OE ATTOOTEIPWHEVO TrEPIBGAAOY, GTTOUL Ta PPOVTILOV
ETMIOTNHOVIKSG EKTTAIOEVPEVEG VOONAEVTPIES.
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DoavTaoTETE TO OKNVIKS. MIO VEX pINTEPQ TIEPVAET TIG TIEPITOSTEPES PEPES VOOTAElnig
TNG HETG TOV TOKETO KOITALOVTAG PEOO OTTS TO TTAPGOLPO TO HWPS TNG TroL BpioKeTON
oTov BGAapo Bpeikis @povTidag. K&Be Afyeg dpeg, pIot VOOOKSHO QEPVEI TO HWPO
OTn HNTEPQ;, N oTroiar TTPOoeKTIKG EeTUATYEI TO HWPO yia va To Toioel. Méoa o Afyar
AETITG, 1 VOOOKOHQ ETTIOTPEPEL VIO VO TIAPEL Kol TIGAI TO Hwpd. O1 SIa0IKaoiEg AUTES
Gpnvay EAGXIOTO XPGVO YIO VO YVWPICTOUV KOAUTEPO UNTEPO KAl HWPO 1] YIO VO VIWOEL
GveTa N UNTEPA PpovTiCovTag To pwpd TnG. Exeivo ouv pébaivav ol pnTépeg yior T
Bpegiki gpovTida ouvRBwS TEPIOPILOTAV OTA THAPOTA EVIHEPWOT)S TOL VOOOKOHEOU,
61OV TTAPAKOAOLOOVOAV HIC VOTOKGHO VO OGAAGEEN 1) VO KAVEL PTTGVIO €V HOPO.

‘ETo1, o1 pnTéPeg pGboivay yiax Tr Bpe@Ikn ppovTida atré évav emayyeApaTia, Evav
ETTIOTNHOVIKG KOl IOTPIKG EPTTEIPOYVOHOVA, EVAV ETTOYYEAHOTIO Pe HEOKO TTOU XeIpi-
CeTal TO pwPS HE OTYOUPI& KOl EVKOAIQL.

Méxpr Tn SexaeTia Tou 1940 o1 TTEPIOOGTEPES VEEG UNTEPES TTOL YEVWNOOV OTO VO-
ookopeio ¢ OAadav. AvtiBeTa, SI6GOKOVTOV OITTG TIG VOGOKGHES TNV TTI0 GUYXPOVI),
ETTIOTNPOVIKA Hopr] Ppe@ikig diaTpopng, dnAadr To T&iopa pe pmiptepd. H po-
ETOIPOOIR TOV PTTIUTTEPOV ATAV HIX TTEPITTAOKT UTTGOEDT) TTOL CIPOPOVOE TNV KTTOOTEI-
pwon Tou e€€0mAIoH0U, TNV akpIPr] HETPNON TOL YGAGKTOG, TOU VEPOU KOI TNG
{&xapng, TNV TIPOOEKTIKI) BEPHOVOT TOU HTTOUKOAIOD KOI OTN GUVEXEIX TO TAIGHO TOU
Bpépoug. ZnpeidoTe Eava GTI 1 VOOOKSPQ Trou Sefyvel TG TAT(OVHE TX HWPG HE
HTTIPTTEPS POPAGEl HEOKO TTPOCWTTOU.

AG pn vopiCeTe 6TI, GHWS, OTI 01 HGOKEG TIPOTMTTOL TrEPIOPICOVTAV OTAX VOOOKOHEIX.
O1 pnTépeg pébaivav Tws 6TaV ETTAIPVAV OTTITI TO HWPG TOUS, ETTPETTE VO GUVEXITOLY
VOl TIPOCTOTEVOLY TO TTAIOI OTTS TAX HIKPOPIC, GKOPO KAl TO HIKPSPIa TG pnTépas. Tig
TTPOETPETTAV VO OryOPAOOLV PHAOKES TIPOCWTTOU.

Méxpr oTiypng éxoupe dei TTwg Tar dnHOPIAR €pyat AOYOTEXVIOG KOl IGpUPOTO TG
0l KUPBEPVNTIKEG LTINPEDIES, OI PINAVOPWITTIKEG OPYAVAOTEIG KOI TO VOGOKOHEIO TTPO-
®OoVV TNV MOTNHOVIKA HNTPSTNTA. AUTO TroL £KOIVE TNV 1I6E0AOYIC TGO 10XLPN HTOV
OT1 TTPOoWORBONKE 0€ A'YGTEPO ETTIKEVTPWHEVD KOl OE TTOAAEG TTEPITITWOEIG TTIO0 SIGU T
POpoLY, KLpIWG TNG dnpogirois KovAToUpaS (popular culture). “Exovpe be1 TS To
KEIHEVO TV TTEPIOBIKMV OTA TEAN TOL 19 Kol ApXESG Tov 20° aldvVa TTpowBovTaV
TNV eEGTAWON TNG EMOTNPOVIKAG PNTPOTNTAG, GAAG Sev ATAV HOVO TO KEIPEVO AUTWV
TV TEPIODIKWV, OAAG, KUPIWS, o1 Siapnpioelg Tous.

K&Troleg diapnpioeig Atav ekdBapes. ‘OTwg avakoIvavel pia SIa@rpion: «Trpo-
00g0€ TNV EMOTAPN O0TNV ay&Trn Kai yive n TéAeior pnrépa.y "Eva peydiro e0pog KaTor-
OKELAOTWV KATGAGPaV Ypriyopa Tn dUVOHN TNG €IKOVAG TNG ETTIOTNHOVIKASG HNTPO-
TNTOG. ApXIOQV VO TIAPGYOLV SIGPNUITEIS TTOL LTTOYPGHHICaV TNV Gl TwV ETTIOTN-
HOVIK®V KOl ITPIKAOV GUPBOLAGDY KOl 01 SIGPNHIOTIKEG EKOTPOTEEG TOUG OVTIKATO-
TITPICOLV TN HETOHGPPWOT) TNG ETTIOTNHOVIKAG HNTPETNTOG.
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Mpdkertar yiax piar TUTTKY Sia@rpion Tov 1885 yior To Mellin’s Food, pior dSnpogiAig
Bpepikn Tpopn. H Siaripion €xel TTUKVGS Kelpievo, TIPOEISOTTOIDVTOS T HNTEPO VIO TN
«OIGYKWON TWV VEOYVIK®V VOOWV KOl TNG BVNOINGTNTOSG, TTOL TIPOEPXETAI OTTO TN
{npioydvo aiTiony, pe GAAa ASyia, n Kokn diorpogr] okoTwvel apkeT& Taidid. QoTéoo,
1 oOYXpOvVN ETTIOTHN €XEl TNV ATTGvVTNOT 08 QUTO TO TTPSPANpa: «O1 GvBpwTTOI PE T
VPYNAGTEPR ETTICTNHOVIKG EMITEOYHOTA TNG OUYXPOVNG ETTOXNAS... £XOLV OPIEPWOET
OTNV TTPOCEKTIKN £PELVA KOI TIEIPAPATIOPO IO TNV ETTIIVONOT £VOG KATGAANAOUL LTTO-
KOTGOTOTOL Y& TO avOp@Tivo YaAaw. Eite SiafooTel Ao To €MIOTNHOVIKG KeEfpeEVO
€iTe GY1, QVTIKATOTITPICETAI O TGVOG TNG ETTIOTNHOVIKIG PNTPOTNTOS: Ol YUVAIKES TTPE-
el V& GO0V 6, TI HTTOPOUV KOl VO XPNOTHOTIOIO0V QUTEG TIG YVWOEIS YIO v AapBd-
VOUV OTTOQGOEIG OXETIKG PE TI) PPOVTION TWV TTASIOV TOUG.

AuTH n Sragrjpion yio pia GAAN eTaipia Bpe@ikig Tpo@ris, SMA, atré To 1921, utro-
deikviel TTwg n 16e0Aoyiar TNG ETTIOTNHOVIKHG PNTPOTNTAS eixe OAAGEE TIG TEAeUTAIES
dekaeTieg. E§akoAouBel va eivan XovoTevis, oG TO KeipEVO Kail 1) EIKOVOYp&@non LTTo-
okidlovtal amd Tov TiTAo «Na XpnoIPOTToIEiTal HEvo LTTG TNV KaBoSHyNoN 16TPOL.
Karaé tn dekaeTion Tou 1920 Kol HETE, OF KATAOKELOOTEG XPNOIHOTTOI00V Tr) SUvVapn Tou
ETTIOTNPOVIKOU EPTTEIPOYVWHOVQ, OTNV TIPOKEIPEVN TTEPITITWOT TOU 1ATPOU, YIO VO TTE(-
OO0ULV TIG YUVOIKEG OTI TO! TIPOIGVTA TOUS EIVOI TA TTIO EVIHEPWHEVA KOl ETTIOTHOVIKAL.

H diaprpion auTh yia Ta Tpégipa Libby’s €xer peyodiTepn eidikpiveia. H obyxpovn
HNTEPO GKOAOLOET TIG 00NYiEG TOL ITPOV TNG KOl 61 TWV OVYYEVAV TNG i} TWV TTPO-
YeVEOTEPWV YeVIQV. [MapdAo TToU 1) PNTEPG TOL TTATEPA TOTEVEI TIWS TO HWPO iva
TTOAD HIKPG YO AOQVIKG, N HNTEPO GKOAOLBET pe QUTOTTETTOIBNGT TIG 0ONYIiES TOUL 10
TPOoUL TNng, Tou Ap. Evans, rou ouvioT& Aaxaviké atré vwpis otn {wr| Tov Bpépous.

Méxpr T dekaeTia Tov 1930 01 KATOOKELAOTES EVIOXLOAV ETTITTAEOV TNV 16€0A0YIT
TNG ETTOTNHOVIKAS UNTPOTNTOS OTIG SIAPNHIOTIKES EKOTPATEIEG TOUG TTPOOOETOVTOG
A0V KOl TO OTOIXEIOL TOL POPou. Ak kon oTn diagrjpion Tov Mellin To 1885 «i-
Xope Sel Evov KOTOOKELOOTH VO XPNOIHOTTOIEl TOV A0 WG HIX TOKTIKH YIO VO TTPO-
0eAKOOEl TOUG KATAVOAWTEG. AMG QUTH N TOKTIKI] €KQOPITHOU KUPIOPXEl OTN
diarjpion Tng dekaetiog Tov 1930 kou TG dekaeTiog Tou 1940. «H pIKpr] OTTETOAN
evEpYeIaGy XPEIGLETOI TNV TIPOCOTAOIX TNG UNTEPOS TNS, SNACdK TNV TTPOOTOOIX TN
pnTépag Tng ou Tpwdel Cream of Wheat, éva rpoiév mov utrootnpileTon ad Tn oUy-
xpovn emoThpn. Opoiwg, Toix pnTépa de Ba BeAe To TONdI TNG var £xel Evar SITTAG
QO0PAAEG TTpoidy atrd Tov Libby's.

Tov €IKOOTS AIMOVA GAO KAl TIEPIOCTOTEPES OIAPNHITEIG ATTEIKGVILQV ETTIOTNHOVIKOUG
KOl IATPIKOUG EPTTEIPOYVWHOVES, CUVHBWS GVTPES, va TTwAoVY Sidpopa £idn kaTava-
AWTIKOV TTPOIGVTWV 0TI PNTEPES Kol OX1 povo Tpd@ipa. Na rapdderypo To 1928 T
Scott Tissue, piot p&pKot XAPTIOV LYEIOS, XPNOIHOTIOMNOE TNV EIKOVO EVEG AVTPO 1TPOU
yio vo eENyROEI «TIG TPEIG TTPOUTTODETEIG TTOU AEVE O IATPOT TIWG TTPETTEN VO KOAVTITE
TO XopTi LYElOGH. MePIKES POPES, GTTwG ka1 aTnV GAAN diagripion Tov Scott Tissue, o1
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KOTOOKEVOOTEG XPNOIHOTIOI0V0AY £VO UTTOKATAOTATO TNG GVOPIKIG Pryolpas, 0Tnv
TIPOKEIPEVI TTEPITITWAT IOt VOOOKGHOL.

K&roiol kKaTaokeLaoTEG £8Ivav peyaAbTepn BapUTNTA 0TOUG KIVOUVOUG TNG «KOIVIGY
YV@ONG, OV OTEPEITAI TNV £YKPION TS 1ATPIKAS ApXAS. Oa TOAPOUGE N NTEPO VOl pI-
oKdipel TNV LYeia Kar evnepiar Touv TaIdIOL TNG; ESW 0 10Tpds KaTnyopel T pnTépa
yia TV aoB€veia Tou Tandiod Tng. Av yvapile Tn S1agopd HETAED «KaBAPOL» KOl KO-
Bapol voookopeiovy, av efxe xpnoipotroijoelr Lysol.

Ti yiveTan e TIg PnTépeg o€ SAa auTd; O yuvaikeg £QTACQY OTO ONHEID V& OTTO-
dexBoLV TV ovoia Tng 1deoAoyiag, SnAadr] 611 n emTULXAS Kol LYIRG TTAIdIKA PPOVTIOX
TIPETTEI VO EVIHEPWVETAI OTTO TNV ETTIOTNHOVIKY| EPTTEIPOYVWHOOUVI. OI YUVOIKEG OKO-
AovBnoav Tig Baoikég apXEG TNG ETTIOTNHOVIKAG PNTPOTNTAS, SNAGdH 6TI evdd diaH-
pNOGV TNV TTPWTAPXIKI) EVOVVN YIX TH PPOVTION TWV BPEPWV KAl TWV TTAIDIDV, HTAV
eCapTnpéveg aTrd TOUG €1I61KOUG VI VO TOUG TTOLV KOl VO TOUG SI6GEOLV TG var peyar-
Awdvouy KoAUTepa Ta TrandId Toug. Méxpr Tn dexaeTiar Tov 1950 Kot TN dekaeTior Tou
1960 o1 yuvaikeg TioTELAV GTI N IO EMTLUXNPEVN TTAIBIKI) AvaTPOPH] AGHPave PéEpog
UTIG TOV ETTICTNHOVIKG EVHEPWHEVO IXTPIKG EAEYXO.

YTréipxouv apKkeTol AGYol YIOt TOUG OTTOI0USG OI HNTEPEG OTPAPNKOV OAOEVA KOl TTIO
OUXV& O€ I0TPIKOUG EPTTEIPOYVAHOVES KOl EPTTEIPOYVWHOVES TOL 20 aicdvar. To Béipog
oL £5woav 0TNV EMOTNHOVIKY PNTPOTNTA KUPAIVOTOV PETAED TwV dIogEpwy Kol-
VOVIK®OV TAEEWV KOl HETOED TWV PUAETIK®V KO EBVOTIKWOV OpGdwV, dAAG uTropolpe
VOt KAVOUPIE KATTOIEG YEVIKEVOEIG. KOBWG TO KUPOG TNG ETTIOTAPNG KO TNG IATPIKAG OL-
EaviTOy OTOV OHEPIKOAVIKG TTOMITIGHG, N ALEAVOHEV €60LGTTN TNG ETTIOTAPNG KO 1] OL-
Eavopevn pog e€&pTnon atmé Tnv TeEXVoAoyia SIGPSPPWOE TIG OUHPBOVAES Yy Tn
PPOoVvTIda TwV TTaISIMV Kal TIG AVTIOPAOEIG TWV YUVAIK®V O€ aUTES. Na TTapdderypa,
N avadLOpEVN £TOTARN TNS POKTNPIOAOYIOG OTO TEAN TOU HEKATOU EVATOL AIWVA GA-
Aa&e TOr OIKIOKG KOO KOVTO TWV YUVAIK®YV, KAOMG 01 VOIKOKUPEG SI6GoKoVTaV TTASOV
VO HEXoVTal TO HIKPOPIa YI TNV OWOTH TTPOOTACIO TWV OIKOYEVEIWY TOUS.

O1 e€elieig oTnv eyxdpIa TexvoAoyia, 6TTwG 1 odpTra, TO Yuyeio, TO TALVTHPIO
POUXWV Kol N NAEKTPIKI OKoUTTa, peTéPadav etriong SpapaTikd To Tedio, To Tepiexd-
HEVO KOl TNV KATAOTOOT TNG YUVAIKEIOG Epyaaiag 6TTwg ko n dnpiovpyia véwv 16pu-
HEGTWV 6TTwG TO 0oUTTEP HAPKET. AANOI KOIVWVIKOI KOI TTOMITIOTIKOl TTapGyOvVTES
TPETTEl VO EVOWPATWOOUV oTnv avéAvon auTh. H peiwon Tou peyéboug Tng oikoyé-
VEIOG, KOOGS Kal 0 @6og yiax T guvéxion Tng LPNARG TTAISIKAG BVNOINGTNTAS KAl
TWV TTOCOOTAV VOONPOTNTAG, EKavav KGO TTaidi TTOAD 10 TTOAUTIHO KOl 0 KOBEVOS
ovadnToUoE TIG KOAUTEPES KOl TTAEOV EVIHEPWHEVES TIANPOPOPIES YIa XAPN TWV TToIdIGY
Tov. TéTe Ko TTOANOT OIKOVOpIKOT TTapdryovTeg evBdppuvav TNV eEGTTAWON TNG ETTIOTN-
HOVIKAG HNTPATNTAG TG00 OTOV EUTTOPIKG GO0 KAl OTOV ETTAYYEAHATIKG KGOHO. O KO-
TOOKEVAOTES OIATTIOTWOAV GTI 1) TTPOWONON TNG «EMOTARNS» OLUVEBOAAE OTNV TTAOANCN
TPOIGVTWV. AeSOPEVOL GTI 1| ETTIOTNHOVIKI) UNTPOTNTA TIAPEPEIVE EVO ONHOPIAEG BEpaX
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yia Toug SIGPNUIOTES, TTPETTEN var eiav TIOTEPEl OTI ATAV €val ETTITUXNUEVO EPYOAEID
yio TNV TTPO@ONOT HIOS TTOIKIAIGG TTPoidvTwv. Or yiaTpol SiamioTwoay 6T1 ) TTadIaTpIKA
TTOPElXE pI TIPOC0S0PEPA TTUAN OE HICt AVOTTTUOCOHEVT IGTPIKN TIPOKTIKH.

To oToryeio Tou VAL eival éva KpioIPo oToIxEiD AUTHS TNG avaAvong. Or epTTeIpo-
YV@OHOVEG areuBUvVoVTaVY OTIG Yuvaikes Baoel TG BIOAOYIKAS TOUG IKAVETNTOS VOl KLO-
(OPOLV Kail ETTEISH BewpoUVTaV GTI evepyoboav pe BEOT To EVOTIKTO 6Tav XpeIalOTOV
€TMITTAEOV KOIVWVIKOG EAeYX0G. O1 EUTTEIPOYVWOHOVES ATTEIKOVICOVTOI CUXVOTEPO WG OP-
OgVIKG, oLVRBWS ylaTpoi. H eTOTAPN, N 1GTPIKNA KOl 0 ETTXYYEAPATIOPSOG YEVIKG €OV
opoeviKoUG 6pous. QoT600, AVTO O¢ ONpaivel GTI 1) EMOTNHOVIKA PNTPSTNTA €iva
OTTAMG HIX TIEPITTITWOT ITPWV TTOL TTapepPaivouy 0T (i TWV YUVAIKWOV O0OEVAV.
EiTe BewpolvTal wg TaBNTIKO! TTAPOARTITES EITE AUTO-KATEVOUVOHEVOI EPELVNTEG TNG
IOTPIKAG YVWONS, Ol HNTEPEG CUPHETEQV EVEPYG 0TI PPOVTIOX TWV TTAISIV TOUS.
‘Ekavav pia S1amrpayp&Tevon HeTAED Twv 00NYIHV TWV IXTPWV KAI TWV ETTICTNHOVI-
KQV EPTTEIPOYVWHOVV KAl THG TTPAYHATIKGTNTOS TNG {wijg TOUS.

Mio Tr10 Trpooeypévn HaTI& O I TITUXI TNG TIAISIKIG PPovTIdAG Ba dwdoel piar Kar-
AOTEPN KATOVONON TOL TPGTTOL HE TOV OTTOI0 Ol HEPOVWHEVES YUVAIKES EKOVOV ETTIAO-
YEG OXETIKG PE TIG TIPAKTIKEG HNTPOTNTAS TOUS.

H Ruth Williams Thompson épxioe va ekroidevel Tnv képn Tng Evelyn Mae madg vor
TIMYQivel 0TNY TOVOAETO O€ NAIKIO TPIAV UNvAV. H pnTépa TOTTo0ETNOE ot «TTOAD HIKPT]
TOVOAETQ, TTOU €poIadE TTEPIOCTOTEPO OAV EVA PEYGAO KUTTEAAO, OAAG fTaV €0KOAN OTN
Xprion» oTnVv ayKoAi& TNG Kol KEOI0E TO BPEPOG 0€ AUTH, KPATWOVTOG TNV eKEl yior SEKar
pe dekatrévTe AeTITa. K&oleg popég To Traudi avTapelBe TIG TTPOOTTABEIESG TG PNTEPOS
ToU, OAAG TIG TTEPIOOBTEPES POPES O oLVEPaive TiTToTa. ‘OTTwg avaryvawpioe np Thomp-
son, «DUOIKG, aPYIKG (TAV OTTADS Eva Travidl TOXNG - i} pn TUXNS, Kol LTTAPEAV OTIY-
HEG oL éVimaa fowg 6TI Ta XAOIHO Xpovouy. lowg fTav X&oipo xpévou, oAAG auTr
n oOyxpovn pNTépa TG dekaeTiog Tov 1920 ATaV TETTEICPEVN OTI N TIPOWPN EKTTOI-
devon fTav 0 KAAOTEPOG TPATTOG BPEPIKIG PPOVTIOAS KOl ETTOPEVIS TAV ATTOPAOI-
opévn va Saoel pia dikain TPooTIABEIx 0TO TIPAYHO Ki £TO1 GUVEXICE HEPT HIE T HEPO».
‘Otav n Evelyn Mae épTaoe 6 pnvady, nf Thompson diamiotwoe 611 éBade To Trondi otnv
TOUVOAETO TTEPITIOL 45 AETITG KATG Tn SIGPKEI TNG NHEPOS GTOV ATOV E0TIVI KO PICK
op& TN vOxTa. H pnrépa diAmoe pe utrepn@aveia 6T «6A0 Kot AlyOTEPES TIAVES EX
yio TTAGOIpO». Av Kol TTOpOOEXTNKE OTI 1 KOpr TNG dev ATAV TEAEIWS EKTTAISELPEV VO
TIyaivel 0T TOVOAETA pe aUTH T PouTiva, N Thompson Bewpnoe TNV TPOKTIKI €€
OAOKApoL eTTITUXNHEVN. TEOO EMITUXNHEVN, HGAIOTO, TTOL GPXIOE VO EKTTAISEVEI KO
TN Se0Tepn KGN TNG, TN Dorothy, o akdpun vedTepn nAikia, Tav fTav £€1 efoopddwv.
QoT600, £xovTag Paber amrd TV eptreipiar Tng pe Tnv Evelyn Mae, n Thompson tpotro-
Toinoe T pouTiva Tou SebTEPOL TTAISIOD TNG. «Agv ailel va KPOTAG TO HwPS 0T Ae-
K&V TNG TOLOAETOS YIO HEPIKGE AETITA KGOE OpG KOl VTG SEV KAVEL TV EKTTAIdELON
0 €0KOANY, Oneiwoe. AvTIBETA, «POAIG TO pwpd ouvnBioel oTnv KaBIoTH OT&ON, T
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opyava Ba evepyoTroInBolV OHETWS v LTTAPXEL ] ETTIBVHIC VO OLPHOEN. XTA TEAN TNG
dekaeTiag Tou 1920, 6Tav Ta TadIG TNG AoV ATAV viTTIa, N Thompson, oyvo@vTog
TOUG TTOANOUG PVES TTIPOOTIGOEING KOl POTIOoNG Trou e 00l oTNV eKTTaIdELON
TV TTAISIOV TNG, KATEANEE OTO CUPTTEPOOHA OTI «TA HWPG HOL EPOBAV VO OUPOVY
HOAIG aKOUPTINOQV Tr AeKGVN TNG TOUOAETOGY.

H epmeipia Tng Thompson avTikatotTpilel T Snpo@IAf KoOLATOUPA TNG PPE@PIKAS
PpovTidag OTIg aPXES TOL 20 aldva. ApXICOVTOS VwPI§ TNV EKTTAIdELON TNG TOLO-
AéTag ko oKOAOLBWVTAG AVOTNPEG PouTives, N Thompson akoAovBNoe evoLVEIONTA
TIG KATEVOUVOEIG TTOL TTEPIYPAPOVTAl OTNV KPATIKA YTnpeoia Tou Maidiod Twv
H.IN.A., otn Bpegikri Opovrida.

O1 unTépeg GrovYaV TTAPSHOIEG GUHPBOVAEG TG TOUG 1ATPOUS, TOUG OUYYEVEIG KAl
TOUG @iAoug Toug. AiGBadav yia TV agior TOL TTPOYPAHPATIOHOU o€ PBiIfAia Kol TTepio-
SIKG yuvalk@v. Zuxvé auT6 oLVOESTOY HE TOV oupTTEPIPopIoT Watson, To cUoTnHG
OpwG AUTS ATTAITOV0E ATTGAUTO TIPOYPOHHATIOHS KOl TOKTIKOTNTA.

Q0T600, B ATAV ATTAOVOTEVTIKS KO UTTEPOTITIKG VO OUHTTEPAIVOPE TS TIG TTEPI-
YPOPES TNG KaBNpEPIVAS pouTivag Tng Thompson pie TOV GUPTTEPIPOPITHS GTI O TTPO-
KTIKEG HNTPOTNTOS, KGO KOI O TIPOKTIKES AUTAS TNG HNTEPOS, OVTAVAKAOUV HOVEXO
TIG OUYXPOVES ETTIOTNHOVIKES KOl IOTPIKEG SNADOEIS.

Ti TV QUTO TTOL €TTEIOE TIG PNTEPES OTTWG TNV Thompson; ZTo PiAio Tng To 1926,
«EkTrondevovTag Tar pwp& pouvy (Training my babies), n Thompson e€fynoe mwg éva
HEONPO «YEVETIKAG PUXOAOYIOGH, TTOL TTAPAKOAOUONTE OTO KOAEYIO, TIPOKGAETE TNV
TIOTN TNG OTNV KPITIKF] ONPOCIO TNG TOKTIKGTNTOG YIO V& SIGHOPPAOE! TO TTaIOf KOl
va 816GEel «Tor TTPAOTA HABAPOTO LTTOPOVHS OTO HIKPS BPEPogy. AUTS TNV 001ynoe
0T pEAETN opKeTAV PBiIBAIwV TTaidIkAg @povTidag, ovptrepAapBoavopévay ko ekd6-
ogwv Tou Yrroupyeiov Maidefag. ‘ETol, n ekTaidevon ATAv n eMITOWN TG OVYXPOVNS
IXTPIKAG ETIOTAPNS. TO IO EVNHEPWHEVO KOAEYIOKS TTPGYPOHHO OTTOLdWV Kol 1) Bi-
BAioypagia TG TTAISIKAS PPOVTIdAG uaBaivav oTI§ UNTEPES TNV £MOTNHOVIKY Pdon
yia v andikf @povtida. H Thompson ¢ pag Aéel AeTTTOpéPEIES YIO TO TTEPIEXOHEVO
TOU HOOAPOTOG YEVETIKAG PUXOAOYIOG TTOL TNV EVETTVEUTE, OV Kol B0 HTTOpolOE Vo
eie epmvevoTel atré ToV PUXOASYO J.B. Watson. QoT600, ) TOKTIKA TNG QUOTNPNS K-
Taidevong Twv Ppepdv TPodTPXe Tou Watson yia opKeTEG HekaeTieS TTPIV KOl Sev
TEPIOPICOTAV OTOV XWPO LYEIDG.

«MoTebw WG Afyn PPOVTION KAl KOTTOG OTNV TPAIHN PPePIK NAIKIQ, og axedov
OAEG TIG TIEPITITMOEIG, B GAOOLV TN PNTEPA AT EVOV KOOHO EKVEVPIOHOD OTX HETE-
TEITA Xpoviar, ouvéatnoe n H.EW. ato MmpoUkAiv Tng Néog Yopkng, aTo Snpo@iAég
ePI0dIKS TTaIdIKAG ppovTidag Babyhood To 1886. AtreuBuvipevo oe GAAeg UNTEPeS
p€ow Tou TrePIodIKOU «To KoIvoBoUAIo TG PNTEPOSH, TTPoeIdoTToiNoE OTI «Oev TPETTEN
va XaBel Xpovos, yiaTi ev uTTGpyel TITOTA M0 SVOKOAO VO BepaTTeLOEl oTTé Evar Trondl
Tou €xel e€oIkelOel pe Tr ouviiBeion. H kakr) ouvABeia Tav 1) evolpnaon oTo KpePAET,



Emotjpes Ayoyljs Oepatiks Tebyog 2020 35

n AGon ATav pia pouTiva yia TNV ekTraidevan Tou Bpépous. ‘Otrwg avagpépel n H.EW.
yio TV epTTEIpIQ TNG:

«Av €va veoyéwnTo Afywv NEEPWV KPaTIETAI TTAvw oTré éva doxeio o€
TOKT& XPOVIKG SIGOTAHATO, OTTWG TIPIV KAl HETG TO ONAGOUG, OOVTOHO
o¢ Ba vTTGpyEel AGYog yia Traves. M'vapilw pia TePITTTWOT G110V, ATTAW-
VOVTOG €VO KOPHGTI XOPTI KATW OT6 TO Hopo K&Be Tpwi Kol fpddu, To
HWPG £y1ve TOOO TAKTIKG OTIG CUVABEIEG TOU TTOL OTO TEAOG TOU TTPWTOU
TPIPAVOU, N PNTEPQ HE TTEPNPAVIa SHAWOE TTwG dev eie TTOTE AepwpEVN
TGV VO TTAOVELS.

H vuyTepivi] evobpnon 1] akGpa kol of Aepwpiéveg Téveg ATav, yia Tnv H.EW., éva
onpad! NBIKAG aduvapiag atd T pepid Touv PPEPoug LTS TN popPr| TTEIOUATOS, 1
QKOO XEIPOTEPQ, APOE WG ATTOTEAEOUA TNG «TEPTTENIGS TwV eVNATKwWY. T 0pEAN NG
QLOTNPS TTPOOHAWONG O€ QUTH TNV TTPWIHN POUTIVA EKTTIOEVONG TNG XPrONS TOLO-
AETOG TOV EVa «WPAT0 KO OTEYVO» BPEPOG KOl KOPIO «ETTITTAEOV Kol SUOGPETTH dou-
Aeiéy» TG mavag. H H.EW. &g pag Aéel rov €uabe yia T onpacio Tng €ykaipng
EKTTAIDELONG TV TTASIADV TNG, GAAG 1 £TTIOTOAR TNG LTTOSNAWVEI GTI QUTS TV ATTAGS
KOIVI] YV&OT). AV KOt 1] EKTTaIOELOT PTTOpET vt gival XpovoBopa Kol KOUPAGTIKH, 1) OTTo-
{npiwon ATav peydAn. Mior pnTépa TTpETTel var eKTTaIOEVEN TIPOCEKTIKG TO TTaIdI TNG
TG00 YIa TO KOGAG Tou PEAOVTOG ToL TTaidIol 600 Kai yia Tnv ik Tng dieukGAvvor).

O1 TTPaYPOTIKEG AVAYKESG TNG KABNUEPIVOTNTOS OLVEXILAY VO ETTNPEGLOLY TIG OVTI-
AJWPEIG TWV UNTEPWV OTOV TIPOYPOHHATIONS KaTé Tov 20° ancdva. H k. Max West, ouy-
Ypopéag Tng TpwdTng £ékdoong Tng Moudikiig @povTidag (Infant care) Tou 1914 efye pix
TETOIO TIPOKTIKA avTIPETWMTION. H West TrpdTeive éva 00 TNpO TIPOYPOHHPATWY TTOU
ivai:

«OX1 HOVO €vag oTTé TOUG HEYOAUTEPOUS TTAPAYOVTES YIO TNV KA diai-
THPNOT TOU HWPOV KOl TNV EKTTAIOEVLOT] TOL pe TPGTTO TToL B a&ilel yIx
ekeivo kaTa Tn Sidpkeia TG Lwrig Tov, GAAG £TTIONG PEIOVEl OTO EAGYI-
0TO TN SOLAEIG TNG UNTEPAS KOI TNG TIAPEXEN HIX OPIOPEV EYYUNHEVN
TEPI060 AVATTALONG KO AVOPUXHSH.

TNa ) West auTr| 6ev fjTav amAi pnropikr. ‘Exel SidomopTa mapadeiyparo Bpeikig
PPOVTIdOG aTro TIG SIKEG TNG EPTTEIPIES TTOL £6€1E0V TIG TTPAKTIKES TNG KAI TNV TTOTH
OTa 0PEAN TOL TIPOYPAHHOTIOHOU. ETTITrAéov, 6TOV OTTOVTOUOE 08 OVIOUXES PNTEPES
£yypdipws oo Yrroupyeio Maideiag, xpnoipgotroiovoe To 610 OKETTTIKS Yo va oupBou-
Aevoel TN Xprion XpovodiaypGpHaTog Kal TTpoypappaTiopoy. Mo mapdderypa, n k. N.
W oT0 XndaTA éypaype To 1920 yio Ta TpoPAfHaTG TNG pe Ta Tpia TG TTaidid, nAKiog
3 pnvady, 20 pnvadv kot 3 eT@v. H {oor] Tng fATav 600 {Eppevn, Tov EviwBe eEavTAnpévn
6An TNV O Kail TNV TEPITPIYOPILaV NUITEAEIS OIKIOKES epyaoies. Aev Bee va agrioel
TITOTO ONPOVTIKG NUITEAEG, KATAVOOUTE T ONHOCIX «GAWV GUTWV TWV ETTICTNHOVIKGOV
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KOl UYEIOVOHIKGOV KABNKOVTM™V Y10 TO HOPE», OAAG TTAG O HTTopoloe var OAOKANP@OEl
To mavTe; H West €éoTteide 600 0ehibeg pe AeTTTOpEPEIG TIPAKTIKEG OUHPBOVAEG TTOU
TePIEAGHBavav TTPOYPGHHATO SIATPOPISG KOI UTIVOU KOl EISIKGTEPO MO KABOPITHEVN
@pa Ppadivod Orvou oTig 6:00. OTrwg e€Aynos:

«Av bev €xelg dokipdoel va kolpiCelg Ta TTaudi& oov oTiG €€1 N Wpa, dev
£xeIg 16éax M600 Ba o€ avakougioel. Eival eIkTé. To €xw KAVEl €YD N
bl pe Tor TPIG aySpIar HOL KOl KOpior HNTEPQ TTOL YVWPIGEl TNV IKAvVO-
TT0IMOT TOL VO £XEI TOKTOTTOINOEI TIG AVAYKES TWV TTAISIWV TNG TTPIV TO
O1K6 TNG Ppadivé yebpa Kal TNV APEPN GveDT £VEG HOUXOL OTTITIKOD TIG
Bpadivég dpeg, be Ba Eekivovoe GueTar TV KITAPAITNTI EKTTRIOELON IO
VOl TO TIPOYHUOTOTTOIOED.

Y& peTayevéoTepes ekdoelg TNG Bpeikrig OpovTidag, kaBs pio Op&da IXTPadV Ov-
TIkaTéoTnoe T West wg ouyYpa@éa, To UAAGSIO GLVEXIOE VO LTTEPAOTIICETAI TOV
TIPOYPOPHATIONS OGAAG 1] AOYIKI} TOU PETATOTIOTNKE. TAPX, GTTWG KAl OTOV GUUTTE-
pigo- piopé Tou Watson, or iNTEPeG £yva ePTIE010 GTNV ETTIOTNHOVIKI] (PPOVTIOX TwV
TSIV, OKOHN KOl PI OTEIAR YIO TNV LYEIO KOl TV VNPEPIT TOUG. ZOPPOVA HE TIG
£PEVVES O TIPOYPAPHOTIOHGS GXI HOVO exTTandever To Ppépos, oG eTTiong Siatnpel Tig
mOavég emPBAaPeis emppoés amrd T pnTépa LTTG €AeyXOo, HIVOVTAS TNG AETITOHEPEIS
KOVOVES VIO VO GKOAOLOOEL.

ZTa YPATI T TIOAAWY UNTEPWV TTPWTAPXIKE OTO HUOAS TOUG TAV 1) TTETTOIBNOT OTI
0 TIPOYPOUHOTIONES aAdippwve Ta B&pn Toug aTr Ppeiki @povTida. H ouyypagéag
Kathleen Norris fjTav 110 evBoLOIMOONG I TNV TTPOWONOT TG TTIPOOEKTIKA TIPOYPOH-
HOTIOHEVNG PPEPIKAG PPOVTIDOG. OEWDPNOE ONHAVTIKG VO ATTEAEVOEPWOEI TIG YUVAIKES
amé 11 oKAaPBIG TNG AavaTPoPig TwV TTaIdIMV, TTPOKEIPEVOL va e§aelpouv TV avn-
ovxia Toug yia TNV avaTpo@ Twv Taidiwv. ATré Tnv epmreipia Tng diafePainwoe Toug
avayvaoTeg oTo PBifAio Tng To 1927 611 n oOyXpovn pPNTPOTNTa e€aAeiPel TETOIOUG
@6Boug. O1 CLUVTAYEG YION TNV ETTICTNHOVIKY PNTPOTNTA «HPE KAVOVIKEG DPEG, HTTAVIO
KOl YEOPOTO OUH@POVA HE TO XPOVOSIGYPOHHO...» eiYav oAAGEEI Tar KABAKOVTO TV
HNTEPWV Kall £XOV KAVEL TN PNTPOTNTA «OIGOKESAOTIKI».

Evad TTOMEG puntépeg ioTevav 6T1 0 TTPOYPAHHATIONGS HIEVKGAUVE TIG TIPOKTIKES Ppe-
PIKIS PPOVTIOOS TOUG, eiyav GAAOUG AGYoug var akOAOLORTOLY TA AVCTNPA XPOVODIO-
YPSHHOTA TOL TOIOPATOS, TOL UTIVOL Kol TNG e§GAenpng. Na Tnv Thompson, Tn West
Kot GAAEG, N TTPOKTIKA TNG ETMIOTNHOVIKIG PNTPOTNTOS HE TIG TIPOCEKTIKG TIPOYPOHHO-
TIopéveg pouTiveg BeATicove TNV avToTremoiBnor] Tous. Mo GAAEG yuvaikes, o1 AeTTTopE-
pEig 0dNyieg TIg 001 ynoav vor ap@IonTAo0LY TIG SIKEG TOUG AVTIAYPEIS KOl VO OTTATOUV
TNV QUTOTTETTOIBNOT] TOUG. & HIX TETOIO TIEPITTWOTN N K. L. J. R., aré Anaconda, Mon-
tana, (A8t oe emragpr| pe To Ytroupyeio Maudeiog Tov Nogpfpio Tou 1923. Avagépel 6T
OKOAOUONOE pe OEPACHO TIG TIPOKTIKESG PPEPIKIG PPOVTIONG TTOL TTEPIYPEPOVTAI OTO
PUAAGIGI0 TOL OPYAVIOHPOV. AKGHO, GPWS, (TAY APKETG OVOIOPOANS VIO VO ETTIOKEPTET
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pia KAIVIKT] 1o TTaud16l, GTToU 1) VOOOKOHO TNG €0wae £var TIpGYPOHHa SI0TPO@ig KATEA-
Ando yia To Bpéos. H ka LJ.R. efe Tnv euxopioTnon vor avakoIvioer 6T 0 £VOG £TOUG
VIGG TNG EMPAVIOTNKE «O€ GPIOTN LYEION. QOTACO, TTAPA Th OTEVH THPNOT TOL EYKEKPI-
HEVOL TTPOYPGPHATOS KOl TNV TTAPATHPNOT] TNG OTI 0 LIGS TNG ATAV LYIAG, XPEIALSTOV
aKOpn TepaITépw emiePainon atméd avoryvwpIopévo 1IATPIKG EPTTEIpOYV@HOvVa. Trye
TO TTOIST VX «eEeTAOTEN TG €vav €161KG PHwp@V ammAd yia va fefaiwbel 611 b€ oupfaivelr
TITOTO KOKG O€ AUTOVY. AT Tn) pict TTALpA ) Ko LJ.R. efe epmmioToolvn oTig OUHPBOLAES
oL NG 666NKaV, oTTé TNV GAAN TIAELPE 1 OUPBOLAR AUTH| LTTOVOUEVOE TNV EUTTIOTO-
o0vn NG oTIg SIKEG TG TreToIBNoEIS. H Ka L. J. R. XpeIdoTnKe 1TpIKOUG EPTTEIPOYVAHO-
veg yio va eA€yEel Ta SIkG TG oLupTTEPGOHATA. M GAAN PNTEPQ OTNY OYPOTIKH TTEPIOXT
Tou OVIOKGVOIV AIOBGVONKE HIX TTOPGHOIX AVAYKI YIO TV TTIRERAIWOT TWV TTPOKTIKGV
NG a6 €vav emayyeApaTia vyeiog. To 1938 n ko H. akoAovBoloe Eva TTPSYpapHa TOi-
OPOTOS TPIAV WPWV YIX TO £VEG PVa Bpépog Tng. ‘OTav TTapaTtrpnoe 6Ti To Jwpd Kol-
HOTOV OUXVG TIEPIOTOTEPO TS TPEIG WPES, PWOTNOE HIX VOOOKOHO SNPGoIag LYeiog av
Ba ETTPETTE VO XPNOIPOTTIOINOEl VOl TIPOYPOHHO TECORPWY WPWV. AUTA N PNTEPA ATOV
TTPOPOVAG TTETTEIOPEV YIO TN ONUOOIA TNG TAKTIKOTNTAG OTO TAIOHO KOBWS KA YIO
TN ONHOOIX TWV TOKTIKWV KIVAOEWY TOL EVTEPOL, £TTEION £iYe 6WOEI 0TO TTOAD pIKPO
Toudi NG KAVopaTa. YITooTnpidovTag TO TTPSYPOHHA TWV TEOOGPMmY WP®V Kol Kaon-
OULXGLOVTOG TN PNTEPO OTI «HIA EKKEVWOT) PHEPQ TIPS HEPQ ivan eVTEEE! VI TOr pwpd
0L BNAGLOVVY, 1 VOOOKGHO TIPOTEIVE XUHG Sapdioknvou, XUHG TTopTOKOAIOD Kot AGdI
o6 OUKWTI, TAP& KAVopa. H K LJ.R. ko n k H. TrioTevav 0Toug 1aTpIKé £YKEKPIPEVOUS
KOVOVEG TNG TAKTIKGTNTAG, GAAG Op@IOBTHOOV TNV IKAVOTNTG TOUG VO TIPOYHOTOTIOI-
AOOLV TO TTPSYPOHHA XwPI§ e€wTePIKT| £TTIBefaimwan.

Mot TOUG HETAVEOTES KOl T TIAISIR TOUG O EKOLYXPOVIOHOS GUXVG TIYOIVE XEPI-XEPI
HE TNV OpEPIKOVOTTOMOT). ZTI§ GLVEVTELEEIS TNG pe EBpaio-Apepikavideg yuvaikes, Tou
yevviiBnkav T 6ekaeTior Tov 1930 kai Tov 1940, N Jacquelyn Litt diomrioTwoe emriong 6T
«n TrioTn 0T oUyXPOVvN ITPIKA Kal 1) eTOLpia va Yivouv oUyxpovesg unTépes Bewprion-
Kav 6edOpEVES, KOIVAG OTTOSEKTES Kal kaTavonTEgy. Miar atrd Tig ouvevteu&ialdpevesg
BuprBnke TNV avTiBeon PETAEY TNG PNTEPAS TNG Kol TOL GUYXPOVOU ETTIOTHHOVIKOD TPO-
mov. EGv n képn Tng VTIvaye TPIV A6 TOV ETTOHEVO TTPOYPOHUPOTIOUEVO XPOVO Tol-
OpOTOG, Bar GPNVE TO HWPO VO KAAWPEL. AUTH| ) GUHTTEPIPOPA TPOHOKPATOVTE TN HNTEPX
NG, oAAG N ouvevTevElalSpevn de Ba Taile TNV KOPN TNS TIPIV TG TNV TTPOYPOHHOTI-
opévn wpa. K ETor ETTpeTre vor 0LV TO TIPAYHATOR, ETE. «AV (0 YIOTPOG) EfTTe KGOE TEO-
OEPIG WPEG, KABE TEOOEPIG WPES. "'HTOV TO OWOTO». XTO HATI TNG QUTH N TIPAKTIKA
amoTedoUoe «TéAeIon PNTPOTNTA. H TTPOKTIKY TNG oUyXpovng TraIdIKIG (ppovTidag pe
TOV OTAOEPS TTPOYPAHHATIONS TG Porjfnoe va Sioxwpioel auTH Tn YeVIG &TT6 TIS TTpO-
NYOUHEVES YEVIEG TWV HETOVOOTWV. TIG €KOVE OUYXPOVES, TIG EKOVE OPEPIKAVIKES.

MpofaivovTag oe oTaBepG WPGEPIa ws PEXAIOTIKA AVOT Y10t TO PNTPIKSG QopTio £p-
yaoiag, ol pnTépeg Bar HTTOPOVTaV VO TPOTTOTTIOICOLV TA XPOVOSIOYPGHHATA 1 THI-
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HaTO TOV wpapiwv eV OfpaIve 6TI T OTTITIO TOUG B AeITOLPYOVOQV TTI0 OHOAG
Xwpig va SiakuBevovv Ty vyeia TV TAISIOV Toug. O1 ATTAITAOEIG KOl Ol EUTTEIPIES
TWV VOIKOKUPIAV ETTNPERTAV, YIX TITAPGOEIYHA, TO XPOVODIGYPOHHG TToL dnpiodpynoe
n Thompson yia Ta Toudi& ng,. ‘OTaV £TECTPEPE OIS TO VOOGOKOHEID, CUVEXIOE TO
TPSYPOPHC TTOL EfXE TTAPATNPOE EKEN, TOTCOVTAG Ta Hwpd OTIG 6 .., OTIG 9 ..,
oTIG 12 TO PeONPEPI, OTIG 3 H.H., OTIG 6 H.H., OTIG 10 pL.p. KOI OTOV TTPWTO PAVA ETTIONG
oTI§ 2 To Tpwi. Afyo apydTepa, Bprike didipopoug Adyous yia va aAA&Eel To TTpo-
Ypoppa. AvakéAuye 6Ti To Bpépog ATV OXedGV TTEVTA KOIPIOPEVO OTIG 10 pL. KOl
«bev iBeAe va To evoxArjoely. Etriong, n Thompson fTav £Toipn yia UTrvo TrpIv oo Tig
10 p.p. Oewpnoe Tnv {ekoVpaot| TNG TG00 ONHAVTIKA 600 Kl TOL TTand100. ATToQEoIoE
va pnv §umviioel To pwpd, adAd va To agroel va futrvioel av [BeAe Taiopa. Tny
TPWTN VOXTA TO Hwp dev EUTTVOVOE PEXPI T HEGGVUXTO KOl HETG TO TRIOPX KOIPO-
TOV HEXPI TIS 5 TO TTPwi, OXESGV TNV WP YIar TO TTPATO TTPwIve Téiopa. H Thompson
diamioTwoe 611 oTAdIOKG TO Ppadivé TaIopa epXETAV GAO Kail Mo apyd. Méxpr Tnv
NAIKIOt TV TTEVTE PNVAdV, To Hopo oTré TIG 6 p.p. €wg TIS 6 To TPwi &g YpeialdTav
Téiopa. QoTé00, KaTé TN didpkeia TG Npépag n Thompson dev amrékAive ard To Xpo-
vOOIGypappa Kol «TTOTE dev dioTooe va EuTvioel (Ta Bpépn) €ITE YIX TO PHTTAVIO TOUG
€ITE VIO TO PTTIPTTEPSY. Z€ aUTH TN SIOdIKOOTIO PTTOPOUHE VO HOUPE TIHOG TOUAGXIOTOV
pia pnTépa KaTé@epe va SiaTnproel TV EPTTIOTOOVVN 0T SIKK TNS avTANYn Yo TV
KOTEGAANAN ppovTida Twv TTaididv. AIXTIIOTWOE T «TAV O ONHAVTIKG TO HOPS
HOS Vo HGBel TV TEXVI TOL VTTVOL GAN Tr) VOXTA AT 6T var SeXTel Eva eTTITTAEOV TGN
opow. Map&AAnAa vTTooTAPIE TNV THOTN TNG OTIS IATPIKESG 00NYiES TNG Népag. ‘HTav
TMOTH OTO XPOVOSIGYPOPHO TOIOPATOG TG NUEPOS.

O1 aTTOQAOEI§ TWV HNTEPWV OXETIKG HE TI PPOVTION TV TTAISIDV TAV GKPWS TTPO-
OWTTIKEG, SIGPOPPWONKAV OTTS TIG EUTTEIPIES, TIG TTETTOIOAOEIS, TIG a&ieg KOl TIG KATO-
oTé&OoEIg TNG K&OE yuvaikag. Kata ouvéTeia, dev TpoypappaTI{av OAEG of PNTEPES TNS
TEPIGOOL EKEVNG TIPOYPOPHGTICOVY TOTE Ta BPEPn Toug 6TTwG cuvioTovoaV 1 aUY-
xpovn PipAioypaia ppovTidag Ppepadv kar ol eTrayyeApaTieg vyeiag. O 10TPSS TNG
Ko A.J. Johnson etépeive va Tailel veoyvo Y6 TnG «T600 600» KOl O€ TOKTIKEG WPES.
K&tw amé auté To MPSYPAHPa TO HwPs «EKAAIyE TTOAD TTEPIOOGTEPO QTS O, TI
ETTPETTE, OUPTTEPIPEPOTAV WG TIEIVOOHEVO, OAAG (GUPPWVA pIE TIG EVTOAES TOL 1GTPOD)
oe Ba €mpeTre va €xel GANO... KOl OXI TTEPIOTOTEPO A6 U0 WPEGH. AUTO Giprve Evar
HWPO VA KAGEL KOl JIO ATTOYONTEVHEVI PNTEPQL. XTI OUVEXEID! HI HEPO N HNTEPT TOU
OKEPTNKE OTI dev pPTTOpEl TTOPG VO TIPOKOAETEI OVAIOTATWOT), Y1 ‘QLTO B TOL €dive
Afyo aképa. Téioe 600 BeAe, TIHye yio UTTVO Kol KOIPHOTOV ooV KOAS Trandi. ' EKTOTE,
n Johnson T&ide Tov LIG TNG 600 Bele, GTTOTE AOEAE KON KOTA OUVETTEIR, QAVOPEPEI
TWG «KOIMOTOV Kol peyGAwve oav {iIGvio To kahokaipiy. O 1aTpdg TG TPOTEIVE pia
pouTiva, aAAG 1 epTreipian TNG €8erxve GAAN pia Tou €6waoe AVor o€ éva TTEIVOOPEVO
pwpd. ‘Exel EPTTIIOTOOVVI OTOV IOTPS €TTEISN TAV IXTPIKT apXH, GAAG dev ATav T600
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ETINPEQOUEVI ATTO TNV EUTTEIPIO TOU WOTE VO OYVONOEI TNV KOIVH TNG AOYIKI| KOI Tn|
duvopn Tng avTiAnyng.

Eivan cagég 6Ti opiopéveg yuvaikes eréAe€av va gppovTioouvy Ta Traudid Toug oUp-
PWVO PE TIG 00NYIES TWV EISIKWV TTAGOPUXOASYWV ETTEID, WG PNTEPES, TOV TTETTEI-
OpEVEG OTI 1) OUYXPOVI IATPIKN TTPOCEPEPE TNV KXAVTEPN KOl TTIO LYIEIVE] GUHBOVAN.
O1 1aTpIKOT ETTOYYEAHATIES TIPOTEIVOY TOV QUOTNPS TIPOYPAHHATIONS, HE ATTOTEAEOHX
QUTEG Ol YUVATKES VO TIPOYPOPHATIOOVY TIPOOEKTIKG Ka1 OLVEIONTS Th {wh Tov Bpé-
oug Tous. ‘Opwg ol PNTEPES eE€Ppaaav TTOMEG GAAEG £€NYHOEIS VIO VO EPAPHOTOLY
oUT6 oL ABEAQV pe Ta Ppén Tous. AUTS aTTodEIKVUEI OTI 01 Yuvaikeg Sev iTaV, Ko
Ko ‘ emékTaON Sev eivar, ATADS TTOONTIKEG TTOPOATITPIES IOTPIKWV GUHBOUVAGV. Av-
TIBeTQ, QUTH 1) TOIKIAOPOPPIT LTTOONAWVEI OTI Ol HEPOVWHEVES Yuvaikeg eiyav Bo0-
Anon Ko GUPPETEXOV evepYS OTN AW ATTOPAROEWY OXETIKG PE TNV LYEI TWV
TSIV TOUG. AKOUYOVTOG TIG OTTOYEIG EKEVWV TWV UNTEPWY PWTICETAI I TTEPI-
TIAOKI KO 0 OPOAR €IKGVQ TNG KaONpePIVIG {wg 0TO TTPWTO HIoS Tou 20°° alcdva
Kol UTTOYPOHHICETal N GAANAETTIOPOAIOT TWV VAIKWY GUVONK®WY KAl TNG ETTIOTHHOVIKIG
ovuppovAeuTikig BifAIoypagiag TTou diapop@ave Tr Wi TwV YUVAIK@OV. OpIoPEVES
yuvaikes eEETaOOV TNV 10TPIKK) CUHBOLAR AGYw TNG TIOTNG TOUG 0TI OVYXPOVI IGTPIKA
€MOTAWN, GAAeG £TTEIdN TTiOTEVOAV OTI 1 EKTTAOELVOT B EiXE WG ATTOTEAEOH T Ow-
pOTIKA Ko NOIKA LYEiar TOL TTAIdIOD TOUG. Ta OPICUEVES YUVOIKES, CUHPWVA HE TO
OTOOEPS TTPOYPEHHATA, N EPTTIOTOOUVI] TOUG OTIG IKAVOTNTEG TOUG QUEABNKE EVX YIXK
TOUG GAAEG 1) EMAEIPN AUTOTTETTOIBNONG TIG £TTEICE VO TNPOUVV TTPOYPAHHATA TTOU OU-
VIOTQOVTAI 0T TOV ITPO YIa XGPn TNG EVNHEPIOG TOL TTAIBIOV. XTIG TIPWTES OEKOETIES
TOL 20 aldva TTOAOI BewPOVY TNV ALOTNPI EKTTRIBELON WS TNV ETITOHNA TNG VY-
Xpovng TaidIKAg @povTidas. Mo GAAOLG O TTPOYPAHHATIOHGS TOUG ETTETPEYE VA OTTO-
KToouvv K&1o10 éAeyx0 OTnV EEPpevn {wr TOUG Kal OTIG TTOAES OIKOYEVEIOKES KOl
OIKIOKES OITTITHOEIG TTOU OVTIHETOI{OV KOONHEPIVAL.

AUTH €ival N TTEPITITWOT ETTIGTNHOVIKWY GUHBOVADV YIa T BPEPIKI PPOVTION KAl N
KATOAANASGTNTO Kol Xprion TN HOG Sivel évar onpavTIKG TTAPGOEIYHA YI TO TGS 01 Y-
VOIKES, TOTE KAl TWPQ, AVTIHETWTTICOVY OTPATNYIKG TIG VAIKEG OUVOR|KeS TG {wrig TOUS.
O1 yuvaikeg TTou akoAovBoboav TOTE TX ALOTNPSE TTPOYPEHHATA TTAISIKAG PPOVTIOOS
dev akolovBovoav GPovAa TIG 0dNYiES TV IATPWOV TOLG. AvTiBeTa, KaTGAaPav Ta
0@EAN TNG 1aTPIKAG OLHPBOVLARG KOI TNV AVAYKN VO OTTOKTHOOLV TOV €AeyX0 TNg &€-
Ppevng Cwng Tous. Katd Tn Aqyn Twv amo@doedv Tous, Edapav uTrén T600 TNV
10TPIKH 600 KOl TN PEAMOTIKI TPAYHATIKGTNTA. 'HTOv 0 UVOLAOPGS AUTWV TTOL
£€TAOOQV TIG TIPOKTIKEG PHNTPOTNTOS, HIG OXE0T TTOL £EAKOAOLOET var eTTnpeGdel TN
{wr] Twv pnTépwv.

H emoTtnpoviki pnTpdéTnTa e§0KoAOUBE Vo LPIOTOTAI KPIOIHO pHETOOXNHATIONS. H
ETTIOTNHOVIKNA KO IATPIKH TEXVOYVWOIO TTAPOUEVEI TO OO KATATEBEV TNG OUYXPOVNS
pNTEPaG, oG oTa TEAN Tov 20°0 aldva o1 PNTEPES Hev eivar TTABNTIKO! TTAPOANTITEG
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NS 1a1pIkrg e§ovaiag. MépTe yia Tapaderypa Tnv La Leche League, pia opydvwon
TTOU GQPIEPWVETAI OTNV £VOAPPLVON TwV PNTEPpwV va BnAdlovv Ta Ppépn Tous.
Emaveiokd, auTi N kivnon 6a prropodoe va BewpnBel e€aipeTiké Tapadootakr. Ti
Ba propouvoe va eival o TTapadooioks otré pia pnrépa mouv BnAder; QoTéoo, Tn
dekaeTiar TOL 1960, GTAV N OPYAVWOT) CUYKEVTPWVE TN SUVAHI TN, 01 SPpaCTNPIGTNTES
NG Tav oAU pIooTTaOTIKES. Ekeivn Tnv Tepiodo ol 1aTpoi evBdppuvay evepy& Tig
yuvaikeg 0To TGO o1 pTTIHTTEPS. MPo&AAOVTAG aVTIOTOON OTIG CUHPBOVAES TV
TPV, ol NYETeG TG La Leche qaiveTar va evavTiddvovTal aTr a0yxpov eTOTHHN
Kol TV 10TpIkn. QoT600, N idia N Aoy TTov OTAPILAV TA ETTIXEIPHPATE TOUG VI TO
ONAGOPO TTPOEKLPE TG Tr) GUYXPOVI ETTIOTNHOVIKH €PELVA. AgV QTTEPPITITAV TN ON-
pooio TNG EMOTAHNG KOl TNS IXTPIKAS, OTTAG ETTEPEVAV VO GKOVOOULV OI ITPOI TIG €P-
HNVEIEG TOUG OXETIKA HE TNV EPELVAL

Tnv id1a repiodo oTig Hvwpéveg MoMiTeieg idope piot 1ONaI yior «PUOIKS TOKETON.
O1 TokeTof oLYV& TrepIEAGpBavavy avaiodnoia. laTpol 6Trwg o BpeTavdg Grantly Dick-
Read ko o TéAAog Ferdinand Lamaze avémTuEav GAAeg pouTiveg TTOU aTTE@Pevyav T
Xpron TNS avaiodnoiog Kol ETTETPEPAV OTN PNTEPQ VA pEvVEl EOTIVIO KOTE T SIGpKEI
NS Yévvag kal Tou TokeToU. O1 Yuvaikeg GKOLOAV VIO GUTES TIG TIPOKTIKEG Kot Triedav
TOUG YIGTPOUG KOI T VOOOKOHEID TOUG V& TIG EQApPHETouY. TG, Spwg, o yuvaikes
dev amréppimTav T ovyxpovn eOTAMN, OGAAG VO THV XpNOIHOTTOI000GV YIX VO VO
®BOVV TOUG ITPOUG KAl TO! ITPIKG IGPUHATO VO TIG OKOUV.

O1 pnTépeg Kal ol TTEPOXOI LYEIOVOHIKAG TEPIBOAMPNG TP HIAOUV TTI0 OLXVE YIX
pia «ovAAoYIKI auvepyaaion. H ouvepyaaia auTr HETAED TV PNTEPWV KOl TWV EQ-
TEIPOYVWHOVWY dev eival eDKoAO var eTTITEUXOEL. ATranTel 0efaouO Yo TH Yvdon Towv
ETMIOTNHOVIK®V KAl IOTPIKWV EPTTEIPOYVWHOVWV KOl YIO TI YVWOON TWV PNTEPWV. XH)-
HEPO N TIAEIOPNPIX TOL CUOTHHATOG LYEIOG PHOG OTOXEVEI OTNV TNO ATTOTEAEOPOTIKT
eme€epyaoia TV AoBEVAV, aPivovVTag EAGXIOTO XPOVO YIO ONHAVTIKY) ou{ATNnoT pe-
ToED TV TAPSYWV VYEIOVOUIKNAG TTEPIBOAPNG Kol TV PnTépwv. O METEI§ OTIG Pn-
TEPESG BLUOXEPAIVOLV YI OUTEG TNV EVPEDT XPOVOU, £TOT DOTE VO KTTOKTHOOLV KOl VO
OIPOPIOIOOLY TIG TIANPOPOpPIEG TTOL XpeldlovTal oTrd Hiot oUYXUON OUYXPOVWV
Yav. Or pnTépeg (ko &GAAol TTapoxol TTISIKAG PPOVTIOAG) KOl OI ETTOYYEAPOTIES
XPEIGLOVTOI £Var LTTOOTIPIKTIKG KOIVOWVIKG KOI TTONITIOTIKG SIKTUO TTou B TOUG €TTI-
TPEYPE! va p&bouv o €vag atré Tov GAAo. Tio KPITIKE, TTpéTrel va uTrepPolpe To 00-
OTNHO UYEIOVOUIKIG TrEPIBOAYPNG KOl VO GvOYVwPIioOUHE TNV eVOUVN TNG KOIVOVIOS YO
TNV ELNHEPIT TWV TTAUSIAV.

H oUyxpovn poppwpévn pnTépa eival EKEV TTOV TTPOOTATEVEI TNV OIKOYEVEIX TNG
HE TIG 10 OUYXPOVES £EENIEEIG OTNV EMOTAMN KOI TNV IGTPIKA KOI TTOL avadnT& 1aTPI-
KEG OUHPOVAEG, dTav XpelGleTal. Agv eivan e6KOAO var TTOPGOXOUVHE TIG ATTAPAITNTES
TPoDTTOBE0EIG YIo VO EQTPOAITOVE AUTO TO 16AVIKG VI OAEG TIG PNTEPES, OAAG givar
£voig 0TGY0G IOV TIPETTEN VX ETTITUXOVHE YIO TIG HNTEPES HOG KOI YIO TO HEAAOV HOG.
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IMTepidAnyn
E v 1 Evvota SuadIKOTN TG SIVEL ELPACT) 0TV OAANAETIdpaoT HETAED SOLKMY TEPLOPIGHOV
Kot pdong (agency), n tkavoTnTo Tov 0TOHoL opiletat g To Pacikd cTotyelo 6TV doknon
OMLLOVPYIKAOV EVEPYEILDV, £TCL MOTE 1) EMLPPON TNG EEO0VGING BTN SVVATOTNTA SPAGTG TOV ATOLOV
vo. ayvogitol og peydio Baduod. Emmiéov, 1 enppor TV KOWOVIOV Kol TOV TOMTIGHOY Og
Aappavetor veoyn and v dvadkotta. To keipevo avtd vrootnpilel 6TL O KowviKol
noMTIGHOl GuykpoTtovy éva Becpobemuévo mepifdirov, pubuilovtag ™ oyxéon peta&d
GUUTEPLPOPAG KOl KOWVOVIKOVY avVTAUOPOV Kat, e TN GEpd Tov, évag TéTotog Beopobetuévoc
KOVOVIGHOG £pYETaL Vo KATEVOVVEL TN YVOOT| Kot kavOTTo TV LEADV Tov. ¢ €K TOVTOV, 1|
Goxnon g dpaong cuvidag Aapfdavet pépog ato bpog mov Exel opiobel and o BecpobetTnuévo
mhaioto. TIpokeévou vo e£0c@aAicovy TPoc®TKO KEPOOS To. dPOVTO. GTopa (actors) Teivovy
V0L GUULOPOOVOVTOL LE TOVG KAVOVEG TOV TAOLGIOV, OTMG EIVOL TPOPAVES BTN YPNCLLOTNTO TOV
KOWOVIKOD KEPOAIOV, 1 AOKTNOT TOV 0Moiov puropel vo Bewpndel og Téyvn TG KOWOVIKNG
aAymueiog oty Kvelikn Kowovia.

Aééerc klerdra

AvabIKOTNTO, KOIVWVIKG KEPAAaIO, KIVEQIKOG TTOAITIOUOG, 61eVBVVTEG OYOAgiwv, Beopo-
BeTnUEVO TTAQITIO, KOIVWDVIKT) OAXNUEIDL.

0. Evcaymyn

r 10 V& €TAVOEN TN SLAOIKETNTA AVGPETH GTOV SOUIOPS Kl 0T dpdion Tou aTépouv,
o A. Giddens vtrootnpiCer 671 n apoIfaic yvadon eTITPETTEl 0TO GTOPO TTOL Hpa
(actor) vor avakOAOPEl TOUG KAVOVES KOl TIG IBIGTNTEG TNG KOIVWVIKAS Soprs. AUTH N
YV@OT TOU EMTPETTEl VO HETATPEPEL TOUG OOPNHEVOUS TTEPIOPIOHOVS O€ TTGPOUS YIOK
TV avaTTTUEN SNUIOLPYIKWY dP&OoEWY, WOTE N EQPApHOY TNG dpdong va TPowOel



42 Emotjpes Aywyis Oepatiké Tevyog 2020

TEPAITEPW TNV KOIVOVIKA OAAOYH. AV KI aUTH 1 SUASIKETNTA avadEIKVOET TO SIAOYIKG
o&iwpa peTagl TNG Kovavikig dopr|g ko Tng 6pdong, o Giddens Aavboopéva peTa-
Pp&lel TNV IkavoTTa ws e§ovoia. H aAnAemidpaon peTa&d NG IKaveTNTOS, NG
UTTOKEIPEVIKAG TIPOBEONS Kai TNG e€ovaiag Teivel va uTTEPAOTIICEl TNV ETTIPPON TOL
EYWIOPOU KO 1 OLYXWVELOT HETAED IKAVETNTASG Kol §ovaiag yivetal To péoo e€a-
OPGAIONG TTPOOWTTIKAV KePOWV. AUTHA N apxn 6eixvel 0TI, YIG V& TTPOOTATEGOVTOI TO
TIPOOWTIIKG GUHPEPOVTA, 1 SPAoN TOL ATEPOL B TTPETTEl VO EKTEAEITON KAVOVIKS
péoa o€ SOUNPEVOUG KAVOVES, GTTOL TO BECHOBETNHEVO OVOTNHA avTApOoIPS EpXETa
va dnpiovpyoer dnuiovpyikég Spdioelg. Kabwg auTd To BeopoBeTNPEVO CUOTNHO OVO-
TTOOOETAI HEOO OE EVO CUYKEKPIHEVO KOIVWVIKG TIAGIT10, 1 KIVECIKT] KOUATOUPO TIPETTE
va BewpnBel wg 0 BACIKGG TTAPGYOVTAG TTOL SIGHOPPWVEI VTG TO BEOHODETNHEVO
o0oTNHO 0TO KIVECIKG TTAGT10. [po@avas, 0 CUVOLAOHGS TOU OIKOYEVEIOKOU TTPOTO-
VOTOAIOHOU KOI TOU TTPOCOVATOANOHOU WG TTPOG TO TIPGOWITTO G€ AUTEV TOV TTONITIGHO
dnpiovpyel éva BeopoBeTnUEVO TTAGGI0, TTOL KOBOPICEI OPICUEVOLG KOVOVES KOIVMVI-
KAS avTapoIPAs. AUTG €ival EPPAVEG OTOV KAVOVO TNG KATAVOUAS TWV KOIVWVIKWOV
mépwv otnv Kiva, n omoia dev kaBopileTar T6o0 amrd TNV apxr TNG 106TNTOG AN
KUPIWG TG TI CLUVOICONUATIKA/OIKOYEVEIOKT OUVOEOT TTOU PTTOPE( VO OTTOKTNOEN
HEOW TWV KOIVOVIKGOV SIKTOWV. ETITTA0V, auT6 To BeopoBeTnpéVo TTAGTIO €LVOET
£TTIONG KOl ONPAVTIKEG BE0EIG TToL TTPOdIdOLY TETO TNV GPIOTI IKAVOTNTA TWV KATO-
XWV TOLG 600 KOl TNV OIKOYEVEIOKH TOUS @ApN. Mia TéTola pUBpIon Teivel va wBel
ToUG Kivé{oug S1EVBLVTEG OXOAEIWV VO KATAOKELETOLY KATGAANAOUG KOIV@WVIKOUG KO-
KAOUG yIO TNV avamTUEN I0XUPWV PIAIDOV pPe GTOHX TToU €X0LV TNV £60VOTO VO ETTNPE-
Glouv Tnv Tpoaywyr] Toug. Q0T600, AUTA N TPOCEYYIar, Tov PaciCeTal OTOV
EYWIOPOS, CUYKOAVTITETON TG TI) SNUGOIX ATTOOTOA TOUG, ETTEION 01 BIEVOLVTEG TWV
OXOAEIWV OVOPEVETOI VO ATTOKTHOOLY TTEPIOGOTEPOUS TTGPOUS YI TOUG SAOKGAOUS
KOl TOUG HOONTEG TOUG. AedopEvou GTI KOBIoTAVTAI YEPUPES TTOL AEITOLPYOULV YO VO
OLVOEOLV BIAPOPETIKES KOIVWVIKEG OPAOES Kal v PIATPEPOLY ONHAVTIKES TTANPOPO-
pieg, N TpovopIoKh Toug B€on LTTOOTNPICEl TN YVWON KAl TNV IKAVETNTA TOuS, £TOI
MOTE I KATOOKELI] TOL KOIVWVIKOU KEQPOAGIOUL V& PTTOPET var opIoTel G GoKNon NS
duadikdTnTag. QoT600, TO BEOPOBETNHEVO TTAGIOIO EPYETOI VO ETTNPEGRTEI TOV XWDPO
Kol TNV Tropeiar Tng 8pdiong Tou aTépov, €T01 MOTE N ATTGOO0TN TOL KOIVWVIKOD KEPO-
Aaiov péoa o QUTO TO BEOUOBETNHEVO TrEPIBGAAOV VO UTTOPET VOr EPHNVEVTEN G TEXVI
TNS KOIVWVIKIG OAXNMEIS, TTou onpaivel Tn Babid oAMNAEVEeTn aAAnAeTTibpaon Tng
dvadIKETNTOG pE To BeapoBeTnpévo oboTnpa eIPp&Pevong.

1. H Yné0eorn tnc Avadikotntog
drxoTépnon peTa€l Tov dopIopoL Kal TNG SpGoNg TwV ATOHWY £XEI KUPIOPXAOE
atré Kaipo oTny avamTuén KovwviKov Bewpidv (Sibeon, 2004). Na Tapdderypa
01 €VV0IEG TNG TTOMTIOHIKAS QVOTTAPaywYAS KAl TNG KPITIKAG TTaISaywYIKAS avTITpo-
OWTTEDOLV TTPOOTITIKEG TTOL OTNPIOVTal OTOV SOHIOHS Kol T dp&an TWV ATEHWY



Emotjpes Ayoyrs Oepotiks Tevyog 2020 43

avtioTorya. QoTtéo0, o Giddens (1979, 1984) amoppitrtel TN SLASIKETNTA AVTH £TTI-
ONHAIVOVTOG TG O SOPIOPGS UTTOTIPG TNV ETTIPPON SNHIOLPYIKWV dpdoewv, EVK O
TIPOOTITIKA TNG dpdong Twv aTépWY AavBaopéva ptrepdeldel TNV MOV YIQ oTTO-
Téheopa. YmooTnpilel 611 LTTEPXOLY OAANAETTIOPAOEIG PETAED TNG KOIVWVIKAG SOPNAS
Kol TNG dpGiong Twv aTHWV ETTEISH 1 ApoIfOitl Yo KAl Ol UTTOKEIPEVIKEG EPUNVEIES
eivan og B€an va dnpiovpyrioovy auTh TN SiadpaoTikr apxn. H kaOnuepivi ouppeToxr
OTNV 0IKOOGHNOT) KOIVWVIK®V €B/HWV, TTONTIOHWOV Kol BEGUWV, Ol OTTO{0I ITTOTEAOVY
TOV OKPOYWVIOio AIBO TNG KOIVWVIKASG AEITOUPYIOS, ETITPETTEI OTOUG OTA KOIVOVIKK
PEAN, OO0V KATOOTOOV KOIVWVIKOI KATOOKEVOOTES, VO avamTUE0UV KOIVEG EUTTEIPIES
pe TNV Koivavikr dopr, Tov AeiTovpyolv wg Paoiké aToixeio oTn dioapHépPwaon apol-
Baiog yvawong peTagb avBpdmivey Spaocmwy Kai Kolvwvikay dopwv (Giddens, 1987).
Me auT] TNV TTPOKTIKI N KOIVWVIKE Sopr] Tavel va AeIToupyel TTAEOV WG GKOPTITO
KAOUPT, aAAG peTaTpETETON 08 TI6PO YIa TNV Trapaywyn vorjpaTtog (Giddens, 1993).
O Giddens (2015) vrooTnpiCel 6T1 To &TOpO TTOL Spa (actor) AVAKOAVTITEI TOUG KO-
VOVEG KOl TIG IBIGTNTESG TNG KOIVWVIKNAG SOpNS KI €TO1 yvwpilel TO TIPGTUTTO TNG KOIV®-
VIKiG A&ITOUPYIOG. AUTH 1 YV@OTN AEITOUPYEN WG KATOAUTNG, HETOTPETTOVTOG TOUS
dopikoUg TreplopIopols og TTEPOUS Yio TNV avaTTLEN dnpIoLPYIKWY dpdoewv. MNa va
OOKAOEI pia TETOIO §pGion, To GTOopo Trov dpal TTPETTel vax SIaBETel IkavoTnTa (Giddens,
1979, 1984). AuTij n dSuadIKETNTA LTTOYPOPHICE! TNV TBAVETNTX CAANAETTIOPOONG KOl
ovppaTéTNTag PeTaL dOPAS Kal Sp&ong Twv aTépwV, LTTOOTNPICOVTOS Evav GUV-
LA YVWONG Kal IKAVGTNTOG, TToL Oivel T SUVATSTNTO GTO GTOPO TTOL Hpa var Eg-
TEPAOEI TOUG SOPIKOUG TTEPIOPIOPOVS PHETT ATTO SNUIOLPYIKES EVEPYEIEG. APDVTAG OF
OUMOYIKI] HOP®PI N TIPAKTIKI| TNG SPGONG TWV ATEPWV EVAl IKOVI] Vo 00Ny OEl TIG KOI-
vovikég oAAayEg (Giddens, 1987).

O1 Ham, Paine kai Cha (2011) Tekpnpiwoav Tnv évvoia Tng duadikétnrog, e§eTdlov-
TOG TO CATNHO TNG OTZEVTOS YIO TNV I06TNTA TV PUA®V. YTTooTnpiCouv 0TI auTh N
oTEvTa €Xel YiVEl VoG TTOAYKOOHIOG AGY0G TToU €XEl AITTOKTHOEI HIC SIGKPOATIKT| doprj/vo-
HIHETNTQ, TTOL EMIPBGAAETON OTNV EKTTAISEVTIKY TTOMITIKA TWV XWPWV HEADY TNHS. AUTS
€VTEIVEI TO XGOHO pHETAED TTOYKGOHIV KOl TOTTIKWV CUOTNHETWV 1] TOUAGXIOTOV 00N yel
TIG XWPEG OUTEG VO GUHHOPPWOOUV pE HIX TIAYKGOHI YPOHHOTIKI TTOL 0pilel TIPOKa-
BopIopévoug Kavoveg, KABOPICOVTOG EKTEVEIG TIPAKTIKEG OTOV BOOHS TTOU O TOTTIKES
£VVOIEG PETOAPEPOLV EKTEVASG T TIXYKOOHI AeEIAGYIO. AUTS OTTOOEIKVUETOI ATTO TO!
OAOEVA KOl TTIO OpIOIGHOP@PO TTPGTUTTAN EKTTOIOEVTIKWVY TTOMTIKGV KO OXOAIKWV TTpO-
YPOHHATWY 0TToLdWY. Q0TG00, Ta EVPHHATE TOUS £6€1€av 6T1 T 160 KPAT TTOL GUY-
TePIAPONKaV 0TO defypa ATAV Oe B€0N VO TTPOCAPHOOOLY GUTS TO TTOYKGOHIO
YVWO10A0YIKG HOVTEAO 0T SIKG TOUG KOIVWVIKG TIPOTUTIC, DIOBETWOVTOS HIC OTPOTIYIKA
xohoprig 00euéng, oL TOUG ETTETPEYPE VO EVOWHOTHOOOLV TTPOKXOOPIOHEVO SOHIKG
OTOIXEIX OTIG EKTTAIOEVTIKEG OPATEIG TOUG KO VXX SITNPHOOLV TIG TOTTIKEG CUYKEIPEVO-
TIOINPEVES £VVOIEG HEOW KAIVOTOUWY EVEPYEIV. AUTH 1 SUVOIKY TPOTTOTrOIMON TIHPE
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TN S10AeKTIKA HETAED TNG TTOYKOOHIOG OpYOVITIKAG SOpRS Kail TNG 1EpEPXNONG TV K-
TTOISEVTIKAV OpAoEWV KOl e Tr Oipd TG auTh N SLAdIKETNTO £§0VG1066TNTE AL TOVG
TOUG TIOPGYOVTEG VO SIOTNPIICOLV TV GUTOVOUIG TOUG OTOV TOPED TNG EKTTAIOEVTIKASG
moAiTikiig. O Wenner kou o Settlage (2015) peAétnoav Tov oké TnG SIOAEKTIKAG TV
Sopwv/opyaviouwy Kai dSiaTrioTwoav 6Ti o1 dIELBVVTEG TwWV GXOAgiwY XpnolIgoTroinooY
€VEPYG TNV OTPOATNYIKI TNG SIaKEipIoNG N 0Troix KGAVPE TIG SOPNUEVES ATTITHOEIG TNG
eKTTONOEVTIKIAG TIONITIKAG KOt THG aveapTNoiag Tou axoAeiov. AvEAuoav Tnyv e€wTePIKT
Sopn kol TNV €0WTEPIKT OXOAIKI] KOLATOUPO KOl 1] EPUNVEIX AUTH Gvoi&e piat TTOAN yio
oMY 1} TOLAGXIOTOV VIO HETPIOOHG TV SIGPOPWTIKWV TIEPIOPICUWV PE TNV OVEANYN
0pBOAOYIKWV PETPHOEWV KOl KAIVOTOHWV TTPpwToBovAiidv. MeAeToboav opBoAoYIKG TO
KOOTOG EVKAIPIDOV Kol TIPOEPAETTOV Tar KOADTEPK ATTOTEAEOHOTA TV OXEdIWV Spdang
TOUG. AUTG TOl KEVTPIKG/KOIVOTOHO OXHOTO EA0PEAIQV PE ETIITUXIX TNV UTOVOUIG
TV EKTTAISEVTIKWV OTTS £EWTEPIKOVG TTEPIOPIOHOVS KOl WPEANTQV TIG ETMOGOEIG TWV
HOONTWV OTNV ETTIOTHAN. AUTH 1] OUGXETION ONUOATOSGTNOE TO YEYOVOS OTI Ol TIPOKTIKES
dpGioeig Toug pETAPGPPWOaY OE VEX pop@r] TN Sopn.

H dvadikétnra Eetrepvd To Ydopa peTadd dopiopol kar dpdons. EvrooiToig éxel 6pia;,
TO OTTOIX TIPOEPYOVTAI £V PEPEI OTTO TNV OPXT] AOYIKWV KOl EVEANIKTWV Sp&oEwY, OTTWG
vtrooTnpiCer o Goffman (1959), Trou opilel TOLG AVOPWDTTOLS WG KOIVWVIKGE TIAGOHATO
e€omAiopéva pe AoyIk6 vou, 0 0TToiog Toug divel Tn duVATETNTA VO LIOBETHOOLY EVENI-
KTEG Opdioelg 0NV LAOTTOMOT KOIVWVIKWV OAANAETIOpGOEwY. AUTO eivol EPPAVES OTIG
TIOPOVOIGOEIG TOUG OTNV KaBNuePIVI {wr, HEGW TWV OTTOIWV TO HEHOVWHEVA KOIVWVIKS
HEAN TTPOCTTABoUV VO TTOPOLOIGO0LY TOUG KOAUTEPOUS TPOTTOLUG/CGUHTTEPIPOPES TOUS
Kail var KpOWOULV TOUG GKOTEIVOUG TOUG KGOHOUS, TIPOKEIPEVOL VO KATOOKELGIOOUV Be-
TIKEG EIKOVEG TOL EAVTOV TOUG HEOW TWV KOIVWVIKWY TOUG ouvavTroewy. Mapovoid-
CovTOG TOL XOPOKTNPIOTIKG TNG «KEVTPIKASH OKNVIG KO TOL «TTOPOOKNVIOLY, TTIOTO-
o100V T AOYIKI] TOUG. KaBS auTh N HIKPO-TTposEéYyIon YiveTal To fooiké Trpiopa Tng
dpdong, n SuadikéTnTa dev ivon o BEoT va CLVOEDBE pie TrV KOIVWVIKI AsiTovpyiat o€
poikpoolikovopiké erimedo. ‘Otav o Giddens (1979, 1984) amokAeiel Tnv eovoia ot
TNV IKAVOTNTO, QUTO TO XAOHX YIVETOI GKOHN MO EHPAVES, SIOTI N duadIKETNTO de
AopPéver LTTOYN TIG LTTOKEIPEVIKES TIPOBETEIG. Av KO 0 0pOOAOYIOHGS AeITOLPYEl WG
Booiké oToryelo yiax Tnv €vapén KOIVAVIK@OY 6pAaewy, N ouyxwvevan petah e§ovaiog
KOl UTTOKEIPEVIKWOV TTPOBETEWV PTTOPET VO TIPOGYEI TOV EYWIOHE, €TOT WOTE 1) ATTGd00TM
NG SLAGIKETNTOG VO KATOAIYEI VO TTOKPUTITEL TNV ETTIOVHIX VIO TTPOTWTTIKG KEPSOG.
>uvok6AovBa 1 dpaan Tov aTépoL dev PTTOPET Vo AOKEITON pig TUANOYIKG TPOTTO, OAAG
pe e€aTopikeLpéveg DIGOPOpES.
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2. E§ovoia, npoowmkég npob€oeig kol Spaon oe

Sopnpévo mAaioia

10t Tov T. Hobbes, Tor avOp@dTTiva SvTar eivoil £YmIOTIKG KOIVWVIKE TAGOPOTO, 6TTWG
Fpap‘rupsf TO YEYOVOG OTI TIPOOTIAB0UV OUVEXXDS VO KAEBOUV TTAEOVEKTHHOTO ATTO
TOUG GAAOUG. AUTO TO KIVITPO EYWIOTIKIG PUOEWS TTOL TIPOKOAET EDKOAX XAOG, PTTOpEl
va B€oel o€ KIVOUVO TO TIPOOWTTIKG GUHPEPOVTA AWV TWV KOIVWVIK®V PEA@V. EuTu-
XSG, Ol KOIVWVIKEG OULHBGOEIG PEIOVOLY TIG THOAVEG AUTEG OUYKPOUVOEIG KOl E TN OEIP&
TNG 1| OUPHETOXI] O€ KOIVWVIKEG Spdoelg e§ao@aliCel Tpoow kG o@éAn (Campbell,
1981). O Johnson (1972) vtrooTtnpidel 671, KABWS o1 eTTayYEApOTIES OpifOVTOl WG KOI-
VWVIKG €[0WAQ TTOL TIIOTOTTOIO0V TNV TTOIGTNTA TWV ETTAYYEAHATIKGOV UTINPETIRV, O
ETTOYYEAHATIKEG GOEIEG KABIOTAVTAI £VOX ATTOTEAECHOTIKG EPYOAEIO YIO! HOVOTTWANGT
NG oyopAS, VOHIHOTIOIOVTOS THV EE0VCTON TWV ETTOYYEAHATIWV KOI ETTITPETTOVTAS TOUG
VO OTTOKTHOOLY LPNAG eTTiTTEda apoIBriS. AuTr| 1) oX€on deiXvel 6TI o1 eTroryYEAPOTIKOL
TITAOI EPTIVEOLV TNV TTPGOECT) TWV TTPOOWTTIKWY CUHPEPOVTWV, GTTWG ATTOOEIKVOETXI
oTNV TEPIMTTWON TwV FGAAWY 1aTPAV TTOL avayKaoav T YOAAIKH KuB€pvnon va avar-
YVWPIOEl TA ATTOKAEIOTIKG TIPOVOHIG TOUG OTNV IOTPIKA Oyopd, OPYOVVOVTOS KOl
eappélovrag oLANOYIKES Spaoelg. H emayyeApaTikr) Gdelar ToL 1GTPOV TTPOEPXET
a6 éva TETOI0 TTOAITIKG Kal auTooLveidnTo Aaiolo (Jamous and Peloille, 1970). AvTr
N TTPOOEYYION HE YVOHOVX TOV EYWIOUGS ETTIONPAVONKeE £TTioNg o1ré Toug Goodson Ka
Dowbiggin (1990), o1 otroiol amrodépnoav Ta péoa pe Ta otroia or F&AAor Ypuxobepa-
TevTESG EAaPav vOpipn eovaia. "HTav apyikd agoainpévol ae avOpwTIoTIKG 1I5ew0N,
OAAG 0T OUVEXEIR HETOPEPONKAY 0TI OPAIPO TOU CUHPEPOVTOG, CUPHETEXOVTOG OE
oLMOYIKES Spdoeig Y va KaTaAGBoLY Tov SI0IKNTIKG €AeyX0 TNG AVOOUYKPGTNONS
TOUL vonTiKoU aoVAov, To otroio eiyav Eekivijoel atrd Toug Nopog Tng FoAAiag ovp-
PWVA pE TO VOpOo Tou 1838. TPOoKEIPEVOL VA TTPOOTATEDOOUV TA OITTOKAEIOTIKG TTPO-
VOHIO TNG ETTOYYEAHOTIKAG GOEING, LIOBETNOAV TTEPAITEPW OTOIXEIN EKPUAIGHOU, TTOU
TOUG TIPOCPEPQAV PIO TEAEIX OOTTION YIO TIG KATIYOPIES TrEPT OVIKAVOTNTOG.

‘OMa Ta rapatévem eupApaTa £xouv LTTOOEEE! TN oTevh oxéon peTadd e€ovaiag
Kol EywIop0U. Av Kol 1] opBoAOYIKI] IKAVETNTA PTTopel var BonBrjoer To &ropo Tou Spa
va aglotroirjoel T 6p&aor, o1 VTTOKEIPEVIKEG TOL TIPOBETEIG EpYOVTOI VO SIapeTOACI)-
oovv o€ auTH| T AoYIKr. ETTeIdf 0 eywIOPGG YEVIKE OUYKEVTPWOVETON OE VTTOKEIHEVIKES
TPoBEoelg, eivan TTOAD SUOKOAO va SIaTnpPNBEl N OLOETEPSTNTA OTNV EVWOIX TNG IKO-
votnTag. H e§ovoia eival To Baoiké P€Eoo yia Tov TTPoodIOPIoHS TNG KATOAVOURS TWV
KOIVOOVIK®V TTOPWV KOI TWV AVTAHOIP®V KO QUTS TEIVEI VO TIOPAKIVET TOUG AvOp@-
TTOUG 0TV £TMIAOYN TNG £€0VOING WG CTPATNYIKN VI TNV ATTOKTNOT TIPOTWTTIKWV TIAE-
OVEKTNPATWV. AUTH N apXri 6eixver 6TI N IkKavéTNTO GAAGCEl TNV apXIK TNG Uon,
OLYXWVEVOVTAG TOV EYWIOPO Kail TNV e§ouaiar oe £var OAOKANPWHEVO PETO TTOAAOTTAGH-
01000V TOU TTPOCMTTIKOU TTAEOVEKTAHHATOS. AUTH N oUVTNEN AeITovpYel WG Eva id0g
KOIVWVIKAG OAXNPEIDG, €TTEIBH EMITPETEI OTOUG KATOXOUS TG V& dnpiovpyrjoouvv
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TAOUTO KOl VO GTTOKTHOOLV KOIVWVIKG KUpoG. EmritrAéov, TapdAo Tou n) yvadon diev-
KOAUVEI TNV &oKNnon SpGong, Ol UTTOKEIPEVIKES TIPOBETEIG HTTOPOVY VO TIXPEHTTOSICOVY
TN GUYXWVELOT TNG EEATOUIKEVPEVNG UTINPETCIOG O GUANOYIKI] HOPPI|, HE OTTOTEAEOHG
VO TTOPOPEVEL TO XAOHO HETAED TG SUASIKGTNTOG KOI TWV KOIVAVIKGOV OAACY@V.

KoBwg o1 UTTOKEIPEVIKES TTPOBECEIS PTTOPOUY VO TTOPAHEIVOLY OF KOTOKEPHOTIOPEVN
KATAOTOOTN, | ATT6600T1 TNG SLAGIKGTNTAG TTPETTEI VO AVIKEI OTO GTOHO KAl 1] ETTIPPON
TNS KOIVWVIKIS Sopr|g va Kupiopxel. AuTr| n e€€xovoa eTTIPPOr| AVTOVAKAGTOI 0T HE-
Aétn Twv Campbell kot O’'Meara (2014). H avGAvon Tov eKTTAISEVTIKOV ETTOYYEAHS-
Twv defyvel 0TI, TToPSAo Tov vTIHpXaV OAANAETTIOPGOEIG PETAED KOIVWVIKAG SOpAS Ko
dpdiong, To TACIOI0 SIAOPAPATIOE ONPOAVTIKGTEPO POAO. Ta UTTOOTNPIKTIKG THAHOTA
HTTOPECOV VO CUYXWVEVOOLV TOUG ATOHIKOUG KOl BEOHIKOUG OTGYOUS O€ Ik OANOKAN-
PWHEV OVTOTNTA TTOU TTPOWOOVCE TIG BEATIOTEG TIPOKTIKES, EVG TO TIEPIOPIOHEVOL
mepIB&AAovTa TTapiyayav Ta avTiBeTa atroTeAéopaTa. Me Trapdpolo TpéTro, o1 Ool-
bekkink-Marchand, Hadar, Smith, Helleve kai Ulvik (2017) atrokdAvpav 611, TTapSAo
oL o1 épTrelpol SGoKaAo! [TV Gg BE0T) VO XPNOIHOTIOICOLY KAIVOTOHEG OTPATNYIKES
YIO V& TTPOOTOATEVOOLVY TNV GUTOVOHIC TOUG OTTG TOUG SOHIKOUG TTEPIOPIOHOUVS, HIX
TETOIX TIPAKTIKA HTOV OUVOEDEPEV HE TIG TIAAIOIOMEVEG OLUVORKES. Me TNV evepyr] £p-
pnveia kar a&loAdynon Tou oX0AIkoU TTAICIOV, ETTIPETTE VO avoryvwpioouy To Babpd
OTOV 0TT0i0 Bt PTTOPOUCAV Va £X0LV XWPO dPAoNg Kol VT N KaTavénor Tous Bor-
Bnoe va eQappGooLY TIG TTAIBOYWYIKEG TOUg TTeTToIOAoEIS. H utrooTAPIEN KOl 1) epTTI-
0TOOUVI] OO TOUG OIEVBVVTEG TwV OXOAElWV HTOV KPIOIHOI TTOPEYOVTESG TTOL
emnpéacay TNV TPOKTIKA TNG dpdong. AuTr n oxéon deixvel 6TI TO KOIVWVIKSG péAn
TIPETTEI VO CUPHOPPWOVOVTAI HE TOUG SOHNHEVOUS KAVOVES Yio va e§aopaAicouy Trpo-
OWTIK WPEAEIR, £TOI DOTE, AV KAl O CLUVOLACHGS TNG YVWONSG KOI TNG IKAVOTNTOS
evepyoTrolel TO GTOHO var LAOTTOIROEI TN SPAoN, 01 SNUIOLPYIKES EVEPYEIEG KAVOVIKK
AeIToupyolv p€oa TNV BEOHODETNPEVN TTOPEIT TNG KOIVWVIKHG SOHAS.

3. To Osopoletnpévo Zootnpa Aporfrg
To auvépevo auTé vTroypappider Tig fabid pilwpéveg oxéoelg peTaED IKAVOTNTAS,
e€ovoiag kar eywiopoV. ‘Opwg n Goknon Tng dpdong dIopeToAABEl 0TO KOIVWVIKG
TTAGI010, OTO OTTIOI0 01 KOIVWVIKOI KOVOVES KOl ai&ieg AeIToupyolV g KPITHPIO TTPOO-
d10pIopol TNG KATAVOPAS TNG KOIVWVIKIG B€0NG Kal Twv emITEdwv apolfBis. g ek
TOUTOU N TTPOKTIKI TG dpdiong PTropel va BewpnBel wg TEXVI KOIVWVIKIG GAXNHEDS.
O Durkheim (1933) urooTtnpiel 6T T KOIVWVIKG €A CLUVOEOVTOV APXIKG OTTS TTPw-
TOYEVE(G BEOpHOUG OTTWG 01 OIKOYEVEIEG KO Ol TOTTIKES KOIVOTNTES. Evad n e§€MiEn Tng
ETTIOTNHOVIKAG YVAOONG OTTEAELOEPWONKE OTTS AL TH TN HNXAVIKI] 0AANAgYYON, 1) €TTIP-
pOI| TWV TTAPASOTIAKWY KAVOVWV HEIDBNKE SpapaTikG. OméTe TV TOAD §U0oKOAO
VO EVOWHATWOET £vOiG HEYGAOG OPIBPGS OTOHWY OE VO OPYAVWHEVO GWHO. AUTHA N
OTTOAEIO KOIVWVIKG OUVOXAS KOl 1 ETTIOEVMOT TNG KOIVWVIKAG OLUVAIVEONS fTOV
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MOAVS VO TIPOKOAETOLY KOIVAVIKS XG0G. EUTUXMG 0 KATAPEPIOHES TN £PYOTTIOG T
PEXEI IO OTTOTEAEOHOTIKA TTAGTPSPHA, GUEGVOVTOG TNV TTUKVOTNTO TV KOIVWVIKWY
oMnAemIOp&oewy TTOL dNIOLPYOLV Ve CUOTNHA KOIVAV AITONUATWV KOl HIEVKOAD-
VOVTOG TNV GVATITUEN VEWV TOTIWV KOIVOVIKGOV KOVOVMY TTOU EVOWHATMVOULV €K VEOU
TOUG EEATOHIKEVPEVOUS KOl DIGOTIAPTOUG OVOPWTTOUG OF HIX OPYAVIKI) OVTOTNTA. AUTH
N opYaVIKi] GAANAEYYUn avarmTTOO0E! HI CLVOIVEDT) GUANOYIKIG EVOBVVNG, TTEPIOPICOVTOG
TIG BIO-TTAPOPHAOEIS KOl TIG ETTIOVHIEG TWV ATOHWY, £TOI WOTE VA dlaTnpnOer i) 100p-
poTria TNG KoIvwvikig Aeitovpyiag. O Parsons (1937) vrootnpidel 6TI T KOIVWVIKG
TPOTUTI TIPETTEI VO HETOO0B0UV O Evar oUOTNHO aIddV TTOU AEITOUPYET PE PUYIKG
TPOTIO, Y1 VO ETTITUXEN N KOIVWVIG T 0TABePSTNTA. ‘OTOV 01 AVOPWTTOI ECWTEPIKEVOLY
To OUOTNPA aSIDOV HEOW TNG SIGSIKOCIOG TNG KOIVVIKOTIOMONSG, GUTG LAOTTOIOVVTOI
péow Tng poowmikéTNTAS (Parsons and Shils, 2008), éTol WoTe vor deapeuTOVY VOI
TTOPOLOIGLOLV TI CUHTIEPIPOPE HE HOPPT] TTPOOAVOTOMOHEVN aTnV agio. KabBwg o
TPOCAVATONOHGS TTPOG TNV adio YiveTal To BeHEAIO TWV KPIGEWV TOUG, O KOIVES Oi&ieg
onBolv Tnv Kolvwvio va eTTITOXEI OVOIROTIKI] CUHPWVIX KOI HE TN CEIP& TNG YiVETON
£QIKTH 1 apHoviIKr| AeiToupyia Tng (Parsons, 1937).

To ovoTtnpa afidv dev eival HEvo IKavS va dnpIoVPYEl APHOVIKEG OXEOEIS PHETOED
TwV avOpOTTWV, OAAG evepYel KOl WG BACIKG CLUOTATIKG IO TNV BPLOT] KOIVWVIKGV
Bsopwv. O Meyer (1977) vtrooTnpidel 6T1 To oVOTNUC OEIOV WPEAET TNV avaTTTLEN
TWV KOIVOVIK®OV BEOP®MY, OTIWG £IVOI TIPOQPAVEG OTNV TTEPITITWOT] TOU EKTTAISEVTIKOV
OLOTHHOTOS, N ool TOL OTTOIOL ATTOPPEE! AT Tr) CUANOYIKI] CVOYVPIOT TWV BETIKGV
AEITOLPYIAV TOL ATTO TOUG AVOPWTTOLS, AVOIYOVTOG HIC TTUAN AVODIKIG KIVNTIKOTNTOS
yio T Taudid Tng epyaTikig TaENS. Mapdho ov auTr n TPoo€yyion e B&on Tnv
a&ia Seiyvel 6TI N Kolvovia Teivel va AsiToupyel péoa o€ Eva BeopoBeTEVO GUOTNHO,
0l KOIVWVIKEG OAaYEG TV 00N yolv O€ il SUVOHIKA KATAOTAOT. ZOHPWVA PE TOUG
Lerch, Bromley, Ramirez ki Meyer (2017) n koivawviki AeITOLpYIa HETATOTI ETON TG
pia cuAoYIK dopr o€ pio pop@r e€aTopikevpévn. Epdoov n ekraidevon evepyotrolel
TN AeIToupYict TOL SIKPWTIOHOV, TO TTEPIEXGHEVO TWV OXOAIKAY BIfAlwv aTn alyyxpovn
KoIvoovia Teivel va eaTIG el 0TV adia TG SNPOKPATIKAG EAEVOEPIDG, £TO1 DOTE O ATO-
HIKIGHGG VO OITTOKTHOEN €V VOHIPO KOBEOTWS. ETTopévig ameAevBepvovTal atré Tov
OULAOYIKG TTEPIOPIOHG TTOL LTTHPEE 0 KUPIOG XAPOKTHPOG TOL TTPONYOUHEVOL OTAOIOU
TNS KOIVOVIOG KOl I ATT66001) TOL BEOHOBETNHEVOL CLOTHHOTOS avTapoIPrg dev e§op-
T&Tan TTAE0oV o6 T CLAAOYIKN dopr) oAAG aTrd Ty e€aTopikevpévn dpdor. O Cha ko
0 Ham (2014) katédei§av Twg Ta dTopa £yivay TO ETIKEVTPO TNG EKTTAIOELONG OTNV
£TTOXN TNG TTAYKOOHIOTTOMONS, SI6TI 01 TTAYKOGHI01 Kavoveg ko a&ieg Tng dnpiovpyn-
oav €va SIaKPATIKG BECP0BETNHEVO TTAQIOI0, GTO OTT0I0 1 eKTTaideVLOT Se AsiIToupyoloE
TIAéOV WG EPYOAEID IO TNV KGAUYN EYXDPIOV OVOYKGDV, OAAG 0§ BEOHIKT] EVORPKWOTN
YIO TNV KTTARP®ON TNG TTAYKOOHIOG £VOUVNG TOU. AUTO TO BeTHOBETNHEVO TrEPIPAA-
Aov Sievplvel €TOT TIG EKTTAIOEVTIKES AEITOUPYIEG OMTO TO OPIA TWV EBVIKWV E6APRV
OTNV TTOYKGOHIO KOIVOOVIO TGV TTONIT@V.
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AuTA 1 duvopikn e§ENIEN Sefyver TI LTTGPXel OTeVH avTioTorKio peTAED Twv GLANO-
YIKQOV TTPOGOOKIDV KAl TWV OUPPPALOHEVOV OVOYK®YV, YEYOVOS TTOU VOUIHOTIOIE] TO
BeopobeTnpévo cvoTnHa emPpdBevons. AuTh n oxéon dnAdver T VTrapén piag dia-
OpaoTIKAG OPXNS. ATTé TN pia TIAELPS Tar PHEAN TG KOIVWVIOG TTPOCUTTOYPAPOLY TO
OUOTNHO KOIVWVIKIG &G Kal 0 KAVOVOS avayvapiong AsIToupyel o€ éva BeopoBeTn-
pévo oboTnpa. ETreidr), Spws, auTé To GUVOAO TTPOEPXETOI OTTO TIG CUANOYIKEG TTPOO-
dokieg TOL KOIVOU, OTTOKTG Vvopiun e€ovoia va diaxelpiCeTal T diavopr] Twv
KOIVWVIK®V TTOPWV KOl TWV GVTAHOIB@V. KaTé CUVETTEIO I GUPTTEPIPOPE KOl OI TPOTTOI
TWV KOIVWVIK®OV HEADV TTPOCAPHUGLoVTal 0TO GUGTNHO GVTAHOIBAS, TO 0TT0i0 AeiToup-
Yei O€ pI0t OEOPOBETNPEVN HOPPH EVOWHATWHEVH OTO GUOTNHA KOIVOVIKWY KOVOVWV
f a&idv (Mayhew, 1985, Parsons, 1937). ATré Tnv &AAn rAeup& To BeOpHOBETNPEVO OU-
OTNHO OVTOHOIPAS EYYPAPETOI OTO HUOAS TWV AVOPDTIWY, £TOI WOTE VX PTTOPET VO
KuBepv& TN 0TAON KOl TH GUPTTEPIPOPS TOLS. TPV pe Tov Foucault (1991), péoa
OO TOV HNXOAVIOHS TG OXOAIKIG EKTTAIOEVONSG, TTOL PTTOPET VO eVOTOAGEEI OPIOPEVOUS
TUTTOUG KOIVOVIKAV a1V, TO KOIVWVIKG HEAN HTTOPOUY VO HETATPATTOUV OE UTTGKOUG
OpYaVQ, TA OTTOION EOWTEPIKEVOLV TIG ETTIKPATOVOESG OEIEG KO CUHTTEPIPEPOVTOI WG
U TOSIOIKOUHEVOI TIAPAYOVTEG. Mg QUTGV TOV TPGTTO 1) OXOAIKI| eKTTaidELOT Oivel TN
duvaTETNTO OTIG KUPIAPYES OPAOES VO AVABIPOPPDTOLY TIG PUYEG TWV KOIVIVIKWDV
HEA®V, DOTE va yivouy 10xupol uTTOaTNPIKTESG ToUg (Popkewitz, 2000). O Ross (1999)
vTTOOTNPICE! 6T EVA 1 AVATITUEN TOL SNHOKPATIKOD CUCTAPATOS TNG KLUPBEPVNONG £XEI
PEIDTE! TNV TTONITIKA SOVON TOL KPGTOUS, 1 évwola TNG eAeLBepiag €Xel Yivel Eéva vEo
o0OTNHA YIX TNV GOKNOT TOU KOIVWVIKOD EAEYXOL TV OTOHWV HE TN SIGpOpPmon
TNG UTTOKEIMEVIKOTNTAS TOUG OTO OX0Aei0. AUTO pTTopEl var evoTadayBel oTar TTaudic
péow TG SladIkaaiag TNG e0WTEPIKELONG. ZVVETTWS TO HEAN TNG KOIVOVIOG HETATPE-
TIOVTOI OTTO OMTAG TOX OEPOTA TV VOHIK®MV KOI CUVTAYHOATIKAV SIKAIWHATWV/UTTOXPE-
WOoEWV 08 HIa 0UVOEDT, TG OTTOIOG N SUVOPN KOl TX KABAKOVTA eival opBpwpéva ot
YAWOOTO TWV KOIVWVIKOV QVOYK@V. ETIITTAE0V 0 KOIVwVIKGG EAeYXO0G, TToU PeTATOTT E-
TOI TG TNV KOIVWVIX TNG TTOMITIKIG OTNV KOIVWVIO TV TTOAITGMYV, UTTOYPOHHICE! TO
YEYOVOG OTI N avapdpwan TG Puxns Xl YiVEL TO VEO ETTIKEVTPO TNG TEXVOAOYIOS,
B16T1I av€aver TN vTTOKEIPEVIKT) déapevon OTIg adieg Kal aTOUg TPGTTOUS (WIS,

Katé ouvémeia dTav To OeopoBeTHPEVO OVOTNPO OVTOHOIBAS EVOTOAGOTETAI OTO
HUOAS TV avOp®OTTWV, AUTO! YIVOVTOI QUTOOIOIKOUHEVOI TIPGKTOPES KAl TIPOOUTTO-
YPGipouV T VOHIIOTNTO TG £60VGTOG TOU. APAl I KATAVOI] TWV KOIVWVIKWY TTOPWVY,
N opoIPr}, To KAOEGTWS, N TIPA KAl TO KUPOG BEWPOVVTAI TTAEOV WG PUOIKS ATTOTEAE-
opa. H ouyxwveuon Twv a@ooimpévmwy oTOHWY Kal TNG VTTOKEIPEVNS OVTOTNTOS TTE-
pAapBAvel To CUOTNHO KOIVWVIKGOV KAVOVWV Kol aidv TTou BeopobeTel To oboTno
avTapoIBis. AUTEG 0 BeopHOBETNPEVOG OPIOPGS EVOAPPUVEI ATTOTEAECHOTIKG TOUG OV~
Bpw1TOUS VO aTToKTAOOLY KOIvVIKA TIp. O Polanyi (1944) vtrooTtnpiCel 611 o1 TTA0U-
0101 GVOPWTIOI APIEPWVOVTAI OTNV GOKNOT HI KEPOOOKOTTIK®WY SpaOTNPIOTHTWY
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TIPOKEIHEVOUL VO KEPOITOLV KOIVWVIKG OEBAOUS, £TOI OOTE OI AVOPWTTIVEG GUHTTEPIPO-
PES va dievBUvovTOl 08 HEYGAO BOBUG ATTG KOIVWVIKG GEIMHAT, GTTWS I KOIVWVIKA
6éon, n TP Kot N a&loTpETTeia. AUTO TO PAIVOPEVO SeXVel 0TI Evar BEOHOBETNPEVO
00O TNHA TEVEL VO BEOTTIOEI TOUG KAVOVEG KOl TOV XWPO TWV KOIVWVIKWY OVTOHOIBAOV
pe TETOI0 TPGTIO, MOTE 1) KOIVWVIKI SOHNA VO HETATPOTTEl O€ EVaV TTPOYPAHHOTIOHEVO
OPYQVIOUO, TIOPEXOVTAS HIa 0TOBEPT] KO TTPOBAEPIUN TTOPEIR Yo KOIVWVIKY) Sp&or).
O1 Berger kai Luckmann (1991) vtrootnpiCouv 6Ti n TUTTOTTOMOT TWV CLVNOITHEVWVY
EVEPYEIDV OTTOTEAEN KOIVI] EUTTEIPIA HETAED TWV ATOHWV TTOU dPOLY, £TOI WOTE I
TPATeLa KOIVAG YVMONS VX ETITPETTEI OTO GTOHO TTOL Spar var TTPOPAEYE! TTpokaBopI-
OpéVa TIPOTUTTO CUPTTEPIPOPAS EVOWHATWHEVD OTO IVOTITOUTO. To LTTGBaBPO HIog
ouvnBiopévng evépyelag dnpiovpyel TIg TPolTToBEoEIS Yo Tr) oLLATNON KOI TNV KO-
VOTOMIO, TTOU pe TN OgIp& TOUG dNHIOLPYOUV Eva YOVIHO €601(pOg GIOKNONG OXETIKWDV
dpdioewv. Qg ek TOUTOUL 1) EpUNVEIT KaI 1) TTIPSPAEY evG BeOPOBETNHEVOL TTPOYPGH-
HOTOG EMTPETTEI OTA SPWVTA ATOHA VO OTTEAELBEPWOOVY aTrd TN B€0T TwV dSiaPOBpw-
TIKOV TTPOOOPTNHETWVY KOl V& 6pGoouV wg eKKIVITESG TG dnuiovpyias. Kabwg ol
OULAAOYIKES TTPOOSOKIEG BPAKOV KOIVAVIKOUG KAVOVES, O HNXOVIOHO! avTOpOIPBRS KO
KUPWOEWY ATTOKTOUV £Val VOHIHO KOBEOTWS, £TO1 WOTE TO OUOTNHA aIdV Vo YiVel N
OVOVTIKATGOTOTI OOVOEDT TV SIPOPWTIKWV KAVOVWV. ZUVETTMG 1) KOIVWVIKI] Agl-
Toupyia eEapTéTON TS TO OECPOOETNPEVO CUOTNHO avTOpOIPH|S, TTEIdN eival oe BEon
VO HEIWOEN TO XGOPO HETAED EEATOPIKEVPEVIV AVAYKDV KOl KOIVOU KoAoU. H cuppdp-
(WO TPOG AVTGV TOV BECPOBETNHEVO KAVOVO ETTITPETTEI GTO GTOHO TTOU SPA VO KOi-
ToAapBGvel pia Tpovopiokn B€on, £To1 WOTE N TPOKTIKA e€GoKNON péoa O QLTI TN
BeopoBeTNpEVN Hop@n va pTTopel va BewpnBei wg kovwvikr aAxnpeia. Mo vor ekTee-
OTel, GpWS, TNV KOIVWVIKA GAXNHEI I TTPOOTIaBEIx Sp&ang TPETTEl va ival PEoa
OTOUG KAVOVEG TNG KOIVWVIKIG doprs, eTTeIdn n cLppSppan pe TV T&EN eivan oave
va BonBnoel To &TOpO TToUL dPa VO ATTOKTAOE OPEAT).

4. Kwéikog IToAttiopdg kot Kowvwvike Kegpdalaro

€ avTiBeon pe Toug SUTIKOUG TTOAITIOHOUS, 01 OTTOI0I TOVICOUV TOV OTOHIKIOHS, O

Baoikég xopakTipag Tou KivEGIKOU TTONTIOHOU eival GUAAOYIKGS. AUTGG O KOAe-
KTIBIOPGS, TTOL dnpIoLPYEITAI £V PEPEI AT TOV KOPQOUKIOVIOHS, XapaKTNpileTal OTTé
OPXES OLAAOYIKHG CUPTTEPIPOPES, CUHHOPPWONG KOI AHOIBAIGTNTASG, OKOTTOG TWV
OTTOIWV VAl 1] 0IKOOGHNOT) CPHOVIKWV OXECEWV HE TOUG GAAOUG. AUTS OITTOSEIKVUETON
o6 TO YEYOVOS OTI 01 TrepIoadTePO! KivéCol OKOTTEGOLV VO XPNOIHOTIOIGOLY GTPO-
TNYIKES pn- 00YKpouong, OTTws eival n aro@uyr| Kai n vtroxwpnorn (Lin, 2010). AuTdg
0 KOAEKTIPBIOPGS OUVOEETOI ETTIONG HE TO OIKOYEVEIOKS OUOTHHX aiddv, TO OTTol0 A€l
ToLPYEl WG TO BaOIKG oTOIKED YIax TN Slao@EAIon TG AeITovpyiag TNG KIVECIKIS KOI-
voviag. ‘Exel vrooTnpryOel 611 n o AL TH YeVBnKe 0TO OLYKEKPIPEVO TTAQICIO TNG
apyaiog KIVeCIKAG KOIVAVIOG, 6TToU 1] Yewpyia (Tav 1 kopia Piopnyavia. To ooiké
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oToIxeior U TAS TNG Propnxaviag ATav n yn kai To c0oTNH Gpdevong, To oTroio Ba
HTTOPOUCE VO KOTAOKEVOOTEI KOI V& GUVTNPNOE HOVO AT OPYOVWHEVO AVOPWTTIVO
SuVOPIKG. AUTG TO 1I0TOPIKG TIAGITI0 TIPGOPEPE EVaV TEPAATIO XWPO YIX TNV ETTEKTAON
TNS PEYGANG OIKOYEVEIOG, TTOL AEITOUPYOUTE WG BEOHOBETNPEVOG XWDPOG, TTPOCTO-
TEVOVTAG TA TTOAVGPIOPA PEAN TOL KA CLOCWPEVOVTOS TTAOUTO YI ‘auTolg (Yang,
2002, Yang and Ye, 2005). ETreidr] 0 0IKOYEVEIOKGG KOIVIVIKOS XWPOG €YIVE {WTIKOG TTU-
privag TnG Cwr|g, oI KABNHEPIVES KOIVWVIKEG GAANAETTIOPAOEIG PHETAED TV PEAGV TNg
OIKOYEVEIOG €YIVAV EVTATIKEG KI £TO1 I KATAOTOON QUTH TTpowBovoe TNV avatTuén
HIOG OIKOYEVEIOKIG TIPOOTIOEUEVNS GEi0G, ) OTTOIX LIOBETNOE TN HEOPELON TWV PHEADV
VO TTPOOTATEVGOLY TNV TIHN TNG OIKOYEVEIGS TOuS. AuTH| 1 oxéon defxvel 6TI 1) KOUA-
TOUPA PE YVWDHOVA TNV OIKOYEVEID ATAV 0€ BEOT VO OLUYXWVEVTE! T EATOPIKEVHEVT
KIVNTPQ TwV PEADV O £va GUANOYIKG YEVOS. Apa o1 EQIPETIKEG £MOG0EIG GXI HOVO VO
KOTGPEPAV VO TIIOTOTTOIROOLY TNV EEXIPETIKNA IKAVOTNTA EVOG ATGHOUL TTOU Spar, GAAG
KEpSIoav ka1 To KUPOG yiar 6An Ty olkoyévela atré Ty Koivwvia. (Yang & Ye, 2005).

O Hwang (1987, 2005) urooTnpiel 6TI QUTH 1| OIKOYEVEIOKT] KOLATOUPO £TTWALE!
TEPAITEPW €vav TTOMTIONS OXETIKG W TrPog To TpdowTro (Face-Oriented Culture),
AGYw TG CLUVAIOONUATIKAG SBEOPEVONG TTOL CLUVOEETAI OPXIKG HE TNV OALOTOO AipITOG
peyGAwv olkoyevelwv. H Baoikr] uroxpéwon Tou Kupiov pIag HEYGANG OIKOYEVEIOS
ATav n emALON CLYKPOVTEWV PETAED TwV HEADV TNG. QOT600, OI ATTPSGOWTTON KOVE-
Vveg Bar €BeTav 0€ KivOUVO TOV CUVAIOONPOTIKS STPS TTOL aTToTEAOVOE TO POOIKG OL-
OTATIKO YIO TN SIATHPNON TNG OIKOYEVEIOKNAS TTPOCTIOEPEVNG O&IOG KAl TNV ATTOTPOTTH
TNG KATAPPEVONG TWV OIKOYEVEIDV. AUTO TO SIANpHO TEAIKG EKAVE TOV OIKOYEVEIOKO
ETTIKEPOARS var Telvel va SiaTnpel Tnv appovikr ox€on HETa&D Twv PHEADY TNG OIKOYE-
velag. Emeidr] autég o peooAafnTikdg péAog amraiToboe onpavTiké Babpd e€ovoiag,
OUTH N KATGOTAOT EVIOXUOE TIEPAITEPW AUTH TNV GAANAeyyOn. AuTé Ba propoloe
va aTroderyBel amré TIg peBGOOVS KATAVOUG TWV TTéPWV, OTIG OTOIEG O TIPOTEPOI-
6TnTeg KaBopifovrav 6xI e Bdon Tig apXEs TG ovdeTepdTNTAS, OAAG PooilovTay
TPWDTA OTIG OXEOEIG AHATOS, TN CLVEXEIX OTIG OXETEIG PIAIOG KOl TEAOG TNV OpXT
TNG 1I06TNTAG. AUTH N KOUATOUPO TEIVEI VO XPWHATICEN TN GUVXICONHATIKA CUHPWVIQ,
aTTOPEVYOVTAG TIG TTPOCGBOAEG TTPOG TOUG GAAOUG, £TOT WO TE N CUVAIOONHATIKY OU-
voxn va eTITax0Ovel TNV avEmTLEN £V6G TTPOCOVATOMOPEVOL TIPOSG TO TIPGOWTTO TTo-
AiTIop00. KaB§ o1 HeYGAES OIKOYEVEIEG KOl OI AEYOHEVES YEVIEG ATAV OI KUPIEG HOVAOES
NG aPXAi0G KIVECIKIG KOIVWVIOG, O TIPOCAVATOAIOHES WG TTPOG TO TTPGOWTIO £YIVE
£va Baoik6 XapoKTNPIOTIKG TNG KIVECIKIG KOUATOUPOS. AUTH ] TITUXI TOUL TTOAITIOHOU
Eemépaoe Tov avTIKTUTIO TNG EKPIOPNXGVIONG Kol 0Tr obyxpovn ekORAWOT TG PETO-
TPATTNKE O€ OUHPBGOEIG EVYEVEIOS YIO KOIVWVIKEG GAANAETTIOPAOEIS, TS TO €BIHO TNG
TTOPOXAS SWPWV YIO TNV KATOOKELT| KOI TNV £0paion KOIVWVIKWY SIKTOWV.

Ta KoIVWVIKG SiKTLO KUKAOGOPOUY ONHAVTIKES TTANPO@Opieg Tou BonBovv Toug
OUVTEAEOTES VO ETTITOXOUV TOUG OTEXOUG TOUG OTTOTEAEOHATIKG. ‘ETO1, n AeiToupyia
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TOU KOIVWVIKOU KEPOAQOL EVOXPPUVEI TOUG AVOPWTTOUS VO SNHIOLPYHOOLY TOUG KO-
TGANAOUG KOIVOVIKOUG HEOHOUSG. Z€ OVTAYWVIOTIKEG KATOOTAOEIG QUTO TO KivNTPO
EVIOXVETOI TIEPAITEPW, ETTEIDN TO KOIVWVIKG KePGAaIo fonb& To Gropo ou Spa va
kaTaA&Per pia povopiokn 6€on (Lin, 2002, Szreter, 2000). Av kai 01 KOIVGVIKOT KOKAOI
SnpiovpyoLV KePGAXIO TTOU AVIKEI OTNV CUAOYIKOTNTQ, Ol UTTOXPEWOEIG, TTOU CUVI-
OTOVTOI OTTO AICOAHATO EVYVWHOOUVNG, GEBAOHOV KOl QIAOG, PTTOPOUV V& OTTOTPE-
Pouv Ta HEAN TOUG OTTé TNV KAT&XPN o™ €vég TEToloL TTpovopiov (Bourdieu, 1986). O
Coleman (1990, 2003a, 2003b) vtrooTnpPIel 6TI pIa HOPPI] KAEICTHOTOG TWV KOIVWVI-
K@V SIKTOWV TTPodiyel TNV TTUKVETNTO TwV GAANAETIOpGOoEwY PETAED TV HEADV TN,
YEYOVES TTOL W@EAET TNV KABIEPWON KOIVAV YVIDOEWYV, CUHPEPOVTMV KAl TTETTOION-
OewV, Kal evOappUVel £vav 10XUPSG GUVAIOOBNPATIKG SEOHG TTOL TTOTOTIOIEl TIG CUAAO-
YIKEG TTPOOdOKIiEG. AUTS TO TIAGIOI0 KAEIOTHOTOG £EXTPOAICel pe TOV TPGTTO QLTS TN
oLUYX@VELON PETAED PUXIKIG SEoPELONG KO OHAOIKWV TTPOBECEWV Kal dnpiovpyel
£VOIV INXAVIOPO KAVOVV KOl EPTTIOTOOUVNG TTOU AEITOUPYOUV YIX VO SIETTOLV TIG OU-
TIEPIPOPES KOl TOUG TPOTTOUG TWV HEADV TNG OPGEOG HETW TUAAOYIKWV AVTOHOIBWDV
KOl KUPWOEWY, £TOI DOTE VO HEIDVETAI O EYWIOPOS KOl V& HOIPGLOVTOI TTANPOQOPIES
peTa€V Tous. O Av (2002) eKTIPHG OTI 1) EPTTIOTOCUVN AEITOVPYET YIO VOl EVIOXVOEI TIG
TTPOOBOKIEG KOl T KOXBAKOVTO HETAED TWV PEAWV TN, eTeldr uTTooTNPICEl TNV AVG-
TTLEN TNG TMOTNG 0€ AVTO TO TIAQICIO KAEITIPATOG, TO OTIOI0 TOUG divel EVTOAR VO k-
TANPWOOLY TIG GUANOYIKEG EVBUVEG TOUG. ()G €K TOUTOUL I EPTTIOTOOUV €PXETAI VXX
avéroel T 6€opevor Toug og OPYAVWTIKOUG OTGYOUS KOl AUTG TO OEVAPIO BEATIAVE
TNV OPYOVWTIKI ATTOTEAEOHATIKOTNTA (Lins, Servaes and Tamayo, 2017). O1 Bachmann
kan Kroeger (2017) urootnpiCouv 6Ti 1) eUTNOTOOUVN PTTOPET VO ATTOPEPET OPEAN OTO
SpdvVTa GTOPE, KABWS XTTAOTTOIEN TNV KOIVWVIKI] TTOAVTTAOKGTNTQ, LTTOOTNPICOVTOS
TIG TIPOOOOKIEG TOL ETAIPOL KO OYVOWVTOG GAAeg duvaTdTnTeg. Etriong aykaAigdel
TI oipoIaieg TTPOOdOKiEG TTOL TTPOPAETTOLY TTEPAITEP® CUHTTEPIPOPES KOl TV SUO
TAELPWV. Evid N KaTdoTaon auTh BEATIOVE! TNV ATTOTEAEOPATIKGTN T TV OAANAE-
MOPAOEDY TOUG, 1 AEITOLPYIT TNG EPTTIOTOOUVNG PLBHIETON ATTO BEOHIKEG HOPPES.
A6 auT TNV dmroyn, o Fuller (2014) vtrooTnpiCel TTwS N PTTIoTOOVVN ATAV OF B€0N
Vo WPEAAOEI TIG OTPATNYIKEG SpGong kal T ammoTeAéopaTa TNng dpdong, GTTwg Tri-
OTOTIOIEITON OTTO TNV TTEPITITWON TWV POITNTWY, O OTTOI0I £XOLV EUTTIOTOOVVN OTN
VOHIPGTNTO TNG EKTTAOELONG KOl EISIKGTEPA OTNV IKAVOTNTE TNG V& eTTNPEAEEl TO PE-
Aov Toug OTNV aYopd epYaoinG. AUTG Toug WBET V& avaTTTOEOLV Evar LPNAS ETTITTESO
@1rodofiag, To 0TT0i0 TOVG BonBG VO CUCOWPEVOLY TO KOIVIVIKG KEPARATIO Xwpig Yo-
vikj BorjBeia. AUTH N apXn TTAPATNPEITAI ETTIONG KOl OTIG OIKOYEVEIES, GTIG OTTOIES Ol
Yoveig epgpaviCouv UTTOOTNPIKTIKEG aieg Kal OTAOEIG ATTEVOVTI OTNV EKTTQIDELOT), 06N
YOVTOG TO TSI TOUG VO VIOBETHOOLY HIC U TOKATELOVVEHEVN OTPOTNYIKA YIO TIPO-
owIKN BeATiwon, Tov aLEAVEL TOV GYKO TOU KOIVGWVIKOU TOUG KEQPOAToU.
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Ta Trapaméve eVPHHOTA SeiYvoLV 6TI GTAV 1) EUTTIIOTOCUVN TIPOWHEITAI ATTS TO KOI-
VWVIKS 00O TNHA, QLTS B AsiToupyel pe BeopoBeTNEVN poper| TToL e€ao@atilel atTo-
TEAEGHATIKG TNV KUKAOQOPIO ONHAVTIKWV TTANPOPOPIDV HETOED TWV PEADV TNG
OpG&Oag pé€aw Tou pnxaviopoL apolpaiog karavonons. Or Nahapiet kai Ghoshal (1998)
dlamrioTwoav 611, KABWS o1 PICES TOL TIVELHATIKOV KeoAaiov HTav Babid evowpa-
TWPEVEG OTA KOIVWVIKG SIKTLQ, £va BeopIkS TTAGiOI0 fTavV 0¢ B€0on var avoel To Kol-
VWVIKS KeGAaio TTou forifnoe Tar P€AN TOL VO HOIPOICTOUV TO TIVEUHOTIKG KEPGAQIO
KI £TO1 S1EUKOAVVONKE N AvATITLEN £VEG VEOL TTVELHATIKOU KepaAaiou. O Granovetter
(2003a) Bewpel GTI TO KOIVWVIKO KEPBGAXIO EIVOI EVOWHATWHPEVO OTIG KOIVWVIKEG OXE-
OEIG KO GUTS TOU ETITPETTEL VO SnHIoLPYAOEl £vav SITTAG PNXaVIOPS, TTou TrepIAC-
Béver Tnv avTodioiknon Kai T cUAAOYIKI OAoKApwaT). H KolvwvikoTroinon K&vel Ta
PEAN TNG ORGSO VO EVOWHATWDOOLY TOUG KAVGVEG OTO GUOTNHA A1V TOUG, TO OTTOI0
pecOAOPEl QUTSHATO OTIG CUPTTEPIPOPES TOVS. ETTeldr|, GHwS, auTé To oVOTNHO GV
OVTIOTOIXEl OTIG OUAAOYIKES TIPOGOOKIEG TOUG, HTTOPOLV VO ETTAVEVTOXBOUV OF HIx Op-
Yavwpévn opdda, £To1 doTe ol TTPAEEIG TOUG VO PNV KUPIPXOUVTAI TIAEOV OTTG TOV
EYWIOPS, OAAG ATTO KOIVWVIKG OEIOHATO GTTWS 1) TIPF KOI TO KOPOG TTOU 6XPTOVTOI
EKTEVAG O TOUG Kavoves. H aAnAemriopaon petall eptmioToodvng, TPOoSOKIDY
KOl UTTOXPEWDOTEWY ATTOTEAEN Eva TTPGTUTTO TTOL AeITOLPYET VIO var evTGEel TO PEAN TNG
OP&OOG O€ HI OVTOTNTO TTOU €XEN THV IKAVOTNTA VO KXBOONYEN TN YV@OT) KO Tr) OUA-
Aoyiki| e€ovaia, 0 CUVOLACHGS TWV OTTOIWY TTOAATTACCIGLETAI 0TI XPNOIHGTNTA TOU
KOIVWVIKOU KEQPOAQTOU 0T HOP@r| KAEIGTHATOG TWV KOIVWVIKGY SIKTOWV.

AVTIBeTO, OpIopévol epevvnTEG LTTOOTNPICOVV TNV AVOIXTH HOPPT| KOIVWVIK®Y Ol
kTOwv. O Granovetter (2003b) SiatrioTwoe 611 evad 1) 10xLPT| Séopevon avénoe Tn 6¢-
OHELON TWV PHEAWY TNG OGSO OTNV EPTTIOTOOUVN, OI CAANAETTIOPAOEIG TOUG YEVIKK
ATOV TIEPIOPIOPEVES, PE ATTOTEAECHO OI AOVUVaHOI deapOl var TEivOLV var dnpiovpyolv
TEPICOOTEPEG EVKAIPIES VIOt GAANAETTIOpaION pE GTopa ekTOG opGdag. Ot Lin, Cook ko
Burt (2001) vtrooTtnpiCouvv 671 N GAANAETTIOPAOT TWV KOIVOVIKWV SETUWDV TTAPEXEI
0TOLG KATOIKOUG TNG TTPGOBaoT O€ XPHOIPES TTANPOPOPIES TToL Eivan SIGOTTOPTES OF
S1apopeTikEg opdides. MNa Tov Wellman kai Tov Frank (2001) avTh n kpioipn oxéon on-
piovpyel TTOAOTIAEG HOPPEG AAANAETTIOPAOEWY pE HI TTOIKIA{Gr ATOHWY TTOU SIoXE-
TEVOLY ONPAVTIKEG TTANPoQopies. Eropévws o Burt (2007) atroppiTrTer Tn popery
KOIVWVIKWV OETHWV KAEIOTHOTOG, ETTIONHAIVOVTAG TNV aduvapia Tou, SnAadr| Tnv «opo-
LAY, N OTToION KABIOTA TTEPITTEG TIG ETTAPES PHETAED TWV HEADV ] AKOUI KOl XGOTHO
Xpovou. AuTi| n Sopn] KAEIGIHATOG GUVOEETOI TV TOXPOV HE TNV OTTOKTNON TTANPO-
POPIAV, YEYOVES TTOL TreEPIoPIdel TNV IKAVOTNTA TwV HEAWY TNg va Tpofaivouv o
TIPOVOHIOKT] B€0T) O€ HIO AVTAYWVIOTIKI] KATEOTAON €K Twv TPOTEPwV. [Npokeipévou
va EETEPAOTOVY AUTO! O HOHIKOT TTEPIOPIOHOI, TO GTOHA TTOUL OPA TTPETTEI VO KATO-
OKeLAOE! TTOAMATAEG HOPPEG adUVapWY Geapwv. Or onUAavTIKEG TTANPOPOpiES eivai
EVOWPOTWPEVEG PHEOT OTIG SOpIKESG 51650VG TTOL CLVOEOLY SIAPOPETIKEG OPASES KXl
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PIATpapIopéveg TTANpogopies. ‘Opwg To &Topo Tou dpa XpeidleTar va diabéTer Sio-
POTIKGTNTA YIX VO OVAKOADWYEI QUTAY TNV EVOWHATWOT.

Av Kail o1 SIapopég OXETIKG HE TNV O TOL KKAEICTUATOGH KOl TIG GVOIXTEG HOPPES
KOIVOOVIK®V SeOP®V TTapapévouy, o Putnam (2001) gaiveTon va Bewpel auTolg Toug
600 TUTTOUG WG EEXWPIOTG PEOT BETHELONG KO YEPUPWONG TOU KOIVWVIKOU KEPOI-
Aaiov, KaBWS ePapPHELOVTal O HIX EVIQI OPOIOYEV] OGO Kal HETAED ETEPOYEVAV
KOIVWVIK®YV OpGdwv avTioTorya. YmootnpieTan 0TI ) YEQPUPWOT) TOL KOIVWVIKOU Ke-
POAQIOU TEIVEI VO AITTOPEPEI TTEPIOTOTEPR OPEAN OTO GTOHO TTOL Spa (actor), 6TTwg
€ival ) améKTNoT, TTAP& N oUVOEDT KoIVwVIKOU KeoaAaiou (Growiec & Growiec, 2010,
Zhang, Anderson & Zhan, 2011). AuTé To eTrixeipnpa evioX00nke aré Toug Kwon, He-
flin kan Ruef (2013), ou SiammioTWOOV 6TI TO KOIVWVIKG KEPAAXIO 08 OLVOEdEPEVES
OPYOVAOEIG KOIVOTIKWV eTTITTESV ATAV TOAVS va Bondriosl Ta HEAN Tou va eivarl av-
ToatraoXoAoUpevol. AvTiBeTa, ATaV SUOKOAO Vo UTTEPEET TETOIO TTAEOVEKTNHO OF -
povwpéveg opyavaoeig. O1 Allan & Catts (2014) vrooTnpiCovy 6TI N KATAVOHH TOU
KOIVWVIKOU KEPOAQOU €iVall AVOHOIOYEVIS AGYW TNG TTPOCWTTIKAG KATAOTOONG TOU
KOBEVOG, 08 £VOl OUYKEKPIPEVO KOIVWVIKG TTAQIOIO0 OTO OTTOi0 HIO UTTOOTNPIKTIKA KO-
TAOTOON TEVEI VO VOOPPUVEL TA HEAN TOL VO GVTTITOEOLV KOIVWVIKG KepdAaio. Mo
1o Fuller (2014) o1 uTTOOTNPIKTIKOI XWPOI TWV IGPUPATWVY EVOXPPUVOLY TNV EVKOAN KX
aveTtrionpn obvdeon peTald Twv peAdV Tous. ETropévag, Ta rAaiono auTd eivon TToAD
TMOAVOTEPO VO ETTITPEYPOLV O HOONTEG VO ATTOKTHGOLV KOIVWVIKSG KEPGAXIO TTOL Ov-
TopeiBel Ta akadnpoika Toug emTebypata. O Tavyk (2015) ekTIPG GTI TO KOIVWVIKG
KeGAaio peTpidleTar o€ peYGho Babpé atré Tor KOIVWVIKG TIAQIOIO, HEOO OTO OTTOIO
QVOTITOOOETAI 1] IKAVOTNTA TWV ATEP®V TTOL SPOLV (actors) va KATAOKELALOLV KO-
VVIKG SIKTUO KOl OTAOEIG TTPOG AUTE. AUTS LTTOSENXBNKE KIS Tr) CUPHETOXH TWV Yo-
VEWV HETOVOOT®V OTO OXOAeia, YEYovdg Trou €0ei&e 6TI o1 HpAOTNPIGTNTES TTOU
LAOTTOIOUVTOI OTO OTITI KOl 61 OTO OXOAEI0 TOV TO ETTIKEVTPO TWV EVEPYEIDV TOUG
Kol 0 adpavrig voug TIPOEKLYE TG TOUG TTEPIOPIOHOVS TOUS GTOV APOPA TNV oy YAIKN
YAWOOO KO TN OXOAIKY YVQOT).

ZUVOAIK& N XPNOTHOTNTA TOL KOIVWVIKOU KEPOAGTOUL PTTOPET VO EPUNVEVTET WG TIPOK-
KTIKA TNG SuadikdTNTAG, £TTEION N EVOWUGTWON TTEPIAAHPBAVEI SOPNPEVOUS KOVOVES,
N GVAKGALYPI TWV OTIOIWV ATTAITEl YOO KOI XPiON TOU KOIVWVIKOU KEPOAAGIOU KO-
ToOAOpBGvovTag TIG HOpIKEG H1660VG 1] KATAOKELALOVTOG HIG HOPPH KOIVWVIKQV di-
KTOWV «KAEIOTHOTOG) OTTWG eivan n doknon Tng dpdong Twv oTégwv (agency).
ETITAE0V TO KOIVWVIKG KEPBEAQIO HETPIGLETAN OTTG KOIVWVIKG TrEPIBGAAOVTO, TTOAITI-
OpOUG Kol GAAEG OLVORKEG, TTOL SIGHOPPWVOLV TN YVAOT) KOI THV IKAVOTNTO TOU OTO-
pou Trou dpat (actor). Aedopévou GTI N KOIVWVIKE) KOUATOUpO eTnpeddel TNV Goknon
TOU KOIVWVIKOU KeaAaiov, o Kivé{ol 81euBuvTEG axoAeiwv PTTopolv va LIBETHOOLY
OI0POPETIKEG OTPATNYIKEG ATTG TOLG SUTIKOUG OHOAGYOUS TOUS.
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5. O1 Kwvédol AtevOuvtég Xxodeiowv kot 1 Kowvwviks
AAxnpeia
OVebIen (1994) vrooTnpiCer 6T1 0 TTAOUTOG £X€I YiVel TO BOTIKS KPITHPIO TG IKOVE-
TNTOG, £€TO1 WOTE 01 TTAOVGI0!I GVOPWTTOI V& KePOICOLV KOIVWVIKT| B€0T KOl eKTi-
pnon. To e§apeTIKG ETTITEVYHO XPNOIHEVEL ETTIONG OTNV TIOTOTIOMOT) TNG IKAVOTNTOS
KG&TTOIOU, €TOI DOTE VO EVOWHOTAOVEI HIX TTAPSHOIa AEITOUPYIa PE EKEVN TOL TTAOUTOL.
Ta TTPOCAVATONOPEV TTPOG TO TIPGOWTTO KO TO OIKOYEVEIOKS XOPAKTNPIOTIKA TNS K-
velIKAS KOIVWVIOG eVIoXUOULV TFEPOITEPW QUTI] TNV KOIVWVIKH EIKOVQ, SIGTI aUTE T TTo-
NITIGUIKG XOPOKTNPIOTIKG TOVICOouV TnVv aia Twv eTTayYEAPOTIKAOV B€0ewv. Me auTdv
TOV TPOTIO TA ETMITEVYHATO GTTOKTOUV SITTO XAPAKTHPC, TIOTOTTOIDVTOS TIG EEXIPETI-
KEG IKAVOTINTEG TWV ATGHWY TTOL SPOLV KOl EVIOXUOVTOS T I TNG OIKOYEVEIGS TOUS,
n oTroiax UOIKG aTToTeAET BaoIKr dUVOPN YIO VOt TIOPAKIVAOEI TOUG AVOPWDTTOLG VO KU-
vnyrjoouvv Tnv Tpoaywyr. AuTH n Yuxikr| KAon Teivel va erwdder TiI§ pOopES oTnv K-
velIKr} KOIVWVIa, 01 OTTOfEG £X0LV OVaPEPDBET EKTEVAS WG KOIVWVIKG @aivipevo (Guo,
2013, Guo & Li, 2015, 2000, Shieh, 2005, Sun & Gao, 2015, Wang, 2013, Wedeman,
2005). AuTé To OKaVOOAWOEG Traryvidl ammokaAOTITEl 6TI 1 Swpodokiar AeiToupyel wg
KOIVWVIKGG KOATOAUTNG, OUYXWVEVOVTAG OPITUEVOUS ETTIONHOLS Kal dwpoddkoug o€
OpGOa OLHPEPOVTWV. AedOPEVOL GTI OI TIPOOWTTIKEG TTPOBETEIS eivan e BEon va €TTI-
TaxOvouv TN Aertovpyia Tng e§ovaiag, n vépipn e€ovaia dev eivar oe B€on va diatnprioel
HIa OLOETEPN HOPPI), £TCI DOTE TO TTPOOWTTIKG TTAEOVEKTNHO V& OPIOTEN G TO BACIKG
OUOTOTIKG TIPOTAVATOAIOHOD TWV TTPOBECEWY KOI TWV CUHTTEPIPOPWY TOU ATOHOU
ToU dpat (actor). Evad Ta kovawviké SikTua eivar og B€on va BonBricouv Toug opeig va
OTTOKTIO0VV ONHAVTIKEG TTANPOPOPIES, OI KOIVWVIKOT TIOAITIOHO! £TTNPEGLOLY TOV GYKO
TOU KOIVWVIKOU Kegpoaiov. O koAekTIPiopds (collectivism) eivar To KUpIo XapoKTnpi-
OTIKG TNG KIVECIKI G KOUATOUPOG, GTTWG EKONADVETAI PIE TOV TIPOCOVATOANOHS TTPOG TNV
OIKOYEVEIX KOl TO TIPGOWTIO, KAl LTI 1 OUAAOYIKI] KOLATOUpa avé@vel Tr cuvaiodn-
paTikr déopevon Twv avlp®dTTwv. ETTopévas, n emlupia yio evioxvon Tng TpoowTTi-
K|S KOI OIKOYEVEIOKIG KATAOTOONG KOBIEPWVEI TOV SIEVBLVTI] TOL OXOAgioL WG B€oM
OTO TAQC10 £VGG TIPOCWTTIKOU TTPOVOHIOL Kol 61 £VEG SNHGoIou GUHEPEPOVTOS.

O1 61eVBLVTEG OXOAEiWVY AeITOLPYOUV WG BECHODETNHEVES YEPUPES TTOU GUVOEOLV
TOUTOXPOVO TO OXOAEI0 KOl GAAEG KOIVWVIKEG OHGOES, AVTITIPOTWTTEVOVTOG TO KKAEI-
OIHO» KOl TIG OVOIXTEG HOPPES KOIVWVIK®V SIKTOWV avTioTorya. ‘ETol, £xouv Tepioad-
TEPES EVKAIPIEG TTPOOPaONG 0€ ONUAVTIKEG TTANpogopies. QaT600, N EMOVHIX Y
TTPOOYWYH €PXETOI VO KUPIOPXAOEI TIG TIPOCTIABEIEG TOUG KI ETTOPEVWS PTTOPOUV VO
£PAPHPGOOLY TN VOIHN ££0VCI TOLG YIX TNV AVENCT TOU KOIVAVIKOU KEPOAQIoL Yo
TIPOOWTTIKOUG OKOTTOUG KOl GX1 YI TOUG GUANOYIKOUG OTGYO0USG Twv OX0Agiwv. Me GAa
AGy1a, n vépipn e§ovaia, Tou oTTovEpETal oTré TN B€0T, YiveTan To epyaleio yia Tnyv ol-
KOOGHNOT KOIVWVIKGV KOKAWY TTOU IKOVOTTOI0UV TIG TIPOOWTTIKEG OAVGYKEG TOL OXOAIKOU
KeoaAaiov. AuTh N €mMOLIC, TTOL PACICETAI OTNV TTIPOXYWYH, EVIOXVETAI TTEPAITEPW
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o6 TOV KAVOV TNG KATOVOHHS TWV KOIVAOVIKQV TTOpwV, 0 0Troiog 6 PaoieTar oTnv
opx} TNG 106TNTOS, OAAG AVIiKEI OTO OIKOYEVEIAKS/ouvaIobnpaTiké TAaiolo (Hwang,
1987, 2005), TO OTTOI0 PTTOPE( VO OITTOKTNOET HEOW TWV KOIVWVIK®OV S0PV, Evdd auTh
N KaTéoTOaoN dnpIovpYel P GUANOYIKI] TTIPOTOOKIC TTOL WOEN TOUG HIEVOVVTES TWV OXO-
Agiwv va TTpooTTaBfoouy va Bpouv TTEPIoCOTEPOVS TTOPOUS I TOUS SQOKAGAOUS Kal
TOUG PHOBONTEG TOUG PHEOW TOU KOIVWVIKOU KEPOAGIOU, 01 TIPOCWTTIKEG AVNOULXIES eivai
og B€on va geTaTpEPouLv auTh TN dnpdoia vTTooTAPIEN O€ TTPOCWTTIKG 0TEX0. KaBg
TO KOIVWVIKG OikTuO BonBoUV Tar SpOdVTa ATOPX VO SNHIOLPYHCOLY HIC IOXLPH CGUVOI-
OONPOTIKI OXEON HE TO GTOPA TTOL £X0LV £60LOTT VO ETTNPEGTOLV TNV TTPOAYWYH| TOUS,
Ol ETTIKEPOAIG TWV OXOAEIWV OIPIEPWVOVTAI 0TI OUPHETOX O€ dPACTNPIGTNTES KOI-
VOVIK®V OpGOwv. Q0T600, GUTOS 0 EYMIOPOS VOl ETTIKOXAUVHPEVOG OTTS pIa M TEPIKI
HGOKO GUAAOYIKGV OITTOOTOADY, £TOI WOTE 1 GUAPTIR TOUG VO TTAPOAEITETOI.

6. Zvpnépaopa
H apGAo TTou 1) VOpIpn apxr] e€ovoiodoTel Toug d1ELBVVTEG TwV OXOAEIWY VO Eoip-
péoouv Koiviy BoOANCN, oI TIPOCWTTIKEG AVNOUXIES EPYOVTAI VO KATELOUVOULV TN
e€ovoia Toug. O1 TTPOBETEIG TOLG TIPOCTATEVOVTAI OTTG EVal SOPNPEVO TTAQICIO OTO
0TT0{0 TOTTOOETOUVTOI TALTEXPOVA OTIG SOHIKEG YEPUPES KAEIOTHATOG KO OTIG OVOIXTES
HOPPES KOIVWVIKAV SIKTOWV. AUTH N TIPOVOHIOKY B€0n auEGvel TO TTPOOWTTIKG TOUG
O6@eNog, PeATIBOVOVTAG TNV TTPGOPOOT] TOUG OE ONUAVTIKEG TIANpogopies. AuTH N do-
pNpévn opyavwon Taipiddel amméAVTA 0TO BECHOBETNHEVO TTAQCI0 TNG KIVECIKIS KOI-
VVIOiG, GTTOL 0 GUVOLAOHGS TIPOTOAVATOANIGHOU TIPOG TNV OIKOYEVEIX KOl TTIPOTOVATO-
AIGpOU TTPOG TO TTPOOWTTO TIPNG ONHAVTIKEG DETEIS, WOTE O TTPOOPOPES VO YIVOLV KOI-
VWVIKG TTPGTUTTO IOV TIIOTOTIOIE! TNV EEAIPETIKI] IKAVOTNTO TOL ATGHOL TTOL SlEPELVE
KOl TN @rjpn TNS OIKOYEVEIAS Tov. ETropévmg n rpoaywyr| Teivel va eivan o kUp1og oTo-
¥0G TV KivéCwv d1evBuvTadv oxoAgiwv. AUTH 1 OXEOT EPTTVEETAI AITTO TOV KAVOVA TN
SIaVOHNG TWV KOIVWVIKGWV TTépwV oTnV KIVeCIK Kovavia, Trou de BaciCeTal otnv apxr
NG Sikaioavng, oAAG 0TO TIAQITIO OIKOYEVEIOKWV/GUVAITONPATIKWOV OTEXWV TTOU HITTO-
pel vor aTroKTNOOUV PECW KOIVWVIKGV OEOHWV. MIa TETOIX KATGOTOOT) €ival TTOAD TTI-
Bavé va Toug WOHOE! VO OXNPOTIOOLY HIKTLO KO KOIVWVIKOUG KUKAOUG. TO (paIvOpEvo
OUTO OTTOKOAUTITEL GTI 1] CUYXWVELOT] TOU KIVECIKOU TTONITIOHOU KOI TOU KOIVGWVIKOU
KEPOAQiOL aTTOTEAEl Evar Beap0Be THEVO TTACITIO TTOL KABOPIdEl TOV KAVOVO TWV KOI-
VOVIKQOV avTopoIfadv. O BeopoBeTNHEVOG KaVOVOS Teivel va evBapplvel Toug KivéCoug
S1ELBLVTEG OYOAEIWV VO EVOI KOIVWVIKG TIAGOUOTE, TTOU CUPHETEXOUV OF KOIVOVIKES
OHGOES TTPOKEIPEVOL VO AVaTITOEOLV PIATEG HE EKEIVOUG TOUG AVOPWTTOLG TTOL EXOLV
v e€ovoia va eTnpeGlouV TI§ TPOaYwYES Tous. MapdAo Tou To Tarvidl TepIAap-
Béver Tov xapakTipa Tou eywIopoU, 0 GUANOYIKEG TTPOCOOKIES, TTOL XTTAITOVY ATTd
OUTOUG VO KEPSIOOLV TTEPIGOGTEPOVS TIOPOVS YIO TOUG SAOKGAOUG KAl TOUG HOONTES
HEOW TOL KOIVWVIKOU KEPOAQIOU, BOAWVOULV TETOIEG TIPOCWTTIKES TIPOOTIGOEIES.
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AUTH n oxéon defxvel 6T1 To BeOpOBETNPEVO OCVOTNHO avTOpOIPHS eivai IKave va e€v-
TIPETHOEN TNV TIPAKTIKY TNG SLASIKGTNTAS, £TTEISA N AVAKGALYPI TOL KAVGVD TOU Ki-
vedikoU TTOANITIOHOU IG0OUVAPET PE TNV EVVOIX TNG YVWONG KOl 1] IKAVOTNTA KATOOKEVAS
KOIVOVIK®YV SIKTOWV PTTOPEl VO EPHNVEVTET WG eTTOYYEAPOTIKA IKavéTnTa. H 01K066-
HNOT TOU KOIVOVIKOU KEPOAQIOL YIVETOI pIot TEXVI TTOL TEIVEI TIPOG TNV KOIVWVIKH OA-
XNpeio otV KIVEQIKY KOIVwvia, 6TToU 0 TTapadooiakog TTOAITIONGS amoTeAel Eva
BeopOOETNPEVO TTAGIOI0 TTOL KABIEPWVEI TOV XWPO KOl TH SISPOpN Twv SnpIoLPYIKWOY
dpdoewv. Me qUTGV ToV TPOTTO N GOKNOT TNG OPGONG HECT OTOUG BECHOBETNHEVOUS
KOVOVEG TNG VOl IKOVI) VO TTPOOTATEVEN TIG TIPOOWTTIKES TTPOBEEIS. ETreidr) utrdpyouv
KOIVOVIKG O@EAN TTOU EVOWHATMOVOVTOI HECO 08 QUTO TO BETHODETNPEVO TTAQITI0, TO
otroio SnpiovpyeiTon aé TV KIvedIK KOUATOUPA, 01 SIEVBVVTEG TwV OXOAEiWV TTPETTEI
VO OVOKOADPOUV QUTHV TNV EVOWPATWOT VIO VO E00POAAITOUY €V TIPOTWTTIKG KEP-
60g. H &oknon tng 6pdéong (agency) péoa 0To OeOPOBETNPEVO TTAGIGIO XPNOIPEVEI OTNV
OVTIKEIHEVIKOTNTO TWV UTTOKEIPEVIKWV TTPoBEéoewv. H Trpovopiokr 8€01 Toug, TTou ev-
TomriCeTan 0TIG Sopnpéveg 61660UG, avidvel TTepaITépw aLTH TN SuvATETNTA, GTTOL N
TPOKTIKI TNG SLAdIKGTNTOG HOIG el TTOAD HE HIO TEXVN TN KOIVWVIKHG oAxnpeiag. H
ekTENEDT AUTAG TNG aAXNpEiOG pTTOpEl va BewpnBei wg N TTPAKTIKN TNS dLAdIKGTNTAG,
Spwg To BeopobeTNPEVO oboTNpa emIPpGPevong opiCel To Tedio Kal TNV TTopeit: TNG
dpdiong (agency).
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Q)G aTopa 1j WG AXol, TTOAEUWVTAG YIO THY ATTOKATAOTAON
NG avOPWITIAG (MOG) OOt ETTIXEIPOOVE (EUEIG)

Va QTTOKATAOTIIO0VUE TNV aAnBIvIj Yevwaiouyia.

Ki autdg o aydvag, AGyw Tov OKOTTOU TTOL TOL SCONKE...,
QATTOTEAEl TTPAYUATIKG TTPAEN oyArmng.

MN&ovlo Opéipe
H Aywyrj Tou Katarie{duevou (1970. a. 29)

ITepidnwypn
Z 70 TOPOV KEILLEVO EMBLUL® VO (UANGE VLol TV EUTEPTIO TG Oy OO TV KATOVON GO YD
Héca amd To £pY0 KoL T OLAlo LoV e Tov Opéipe. OEAm vor ypaym YiaL Lol TOMTUKT Kot pt-
(oomaoTikn LopPN ayGmng oL dev EXEL VoL KAVEL TOTE e TNV AmOAVTY cuvaiveon, 1 TV Gvev
opwv amodoym, 1 To adtdkona Adylo YALKOTNTOG, 1] TIG ATELEiTEG POEG OyKOMMY KoL GIAMV.
AvT ‘ovTov, etvat pia aydmn mov Bloca yopic meplopicpods, pridpéVN Ge Lo 0POGIOUEVT TPO-
Bupio vo ayovilopot enipova kot pe oKomod Tig (mEG oG KoL VO GUVOEGM GTEVH AVTOV TOV GKOTIO
pe avtd mov ovopdaletat “oinbum amoostoly” — o va gicat dvBpwmoc.

Aéerc klerdra
MNaubaywyikn TG Ayarmng - [éovAo @péipe - Aibaokalio - EkTraidevon - EKTTaISeUTIKOL.

0. Ewcoymywka

10t pé€peg okEPTOpa Ta Epyar Tou MNGovAo Dpéipe, kan o€ K&OE ANy 16EwV, eTTO-
Fvs’pxopou oTnVv éwoIa TN ayG1Tng K1 OTHV TTHPOUVCIal TNG OTO €PYO0 KOl OTIG (wEg
HOG. € QUTO TO ONUEIO ETITPEPTE POV VO T TTWG SV HIAD VIO HICt PIAEAEDDBEPD, PO-
pavTik | oTrAf évvoia TNG ay&TTng TToL oLUXVE aTrodideTAN ETPOAPEVT 0TI ppdion
«VIDBW GHOPEPON, OVTE YIO TN HAKPOXPOVN, HOPTUPIKY KOl SIOKPITIKY €KQPAOT] TN
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IOV OXETICETON OLVHOWS pE EVa TTAPAOOOIOKS BPNOKEVTIKG Péppwpa. TiTToTor dev Bax
pTTOopoUoE va ival o HOKPIG atrd Ty oAfBeia. Av uTTpXE KATI TToU 0 OpEipe €TTI-
{nToloe Vo LTTEPOOTTICETOI HE OUVETTEIR, (TOV 1) PPECKAOX, O AUOOPUNTIOUGS KOl N
TTOPOVOIX TTOV EVOWHATWDVOVTOV O€ AUTS oL EAEYE HIOr «EVOTTAN Ory&TTn)- 1) oyowvi{6-
HEVN OY&TTT EKEVOV TTOU TTEITNKAV YIX TO SIKAIWHO KAl TO KABrjkov va arywvidovTal,
va KaTayyéMouv kar va avayyéMouy “(Dpéipe, 1998, oel. 42). Mia aydrmn trou o
ptropoloe va ival {wvTavr, SUVOIKT] KOl EUTIVELOT) VG TAUTOXPOVA, KPITIKH, TTPO-
KANTIKA Ko eTripovn. ‘ETol, n ayarmn Tov Opéipe oTAONKE O Gpeon avTiBeon pe Tnv
avoUoI0 «yevvaiodwpion Twv SAOKGAWY i} TwV SIOIKNTIKWY OTEAEXWV TTOL TNPOVY
TUPAG éva oUOTNHO OXOAIKAG eKTTaIdELONG TTOL TrOPAPIGdel BepeNIdWS KGO apXri
TNS TTOAITIOTIKAS KOI OIKOVOHIKIAG SNHOKPATIOS.

1. Mo Aé¢opevorn npog tnv Avlponotnta pog

H e§avOpwrmioTiky exmraibevon eivan 1) Topeia pEow NG OToIaG AVOPES
Kol YOVOIKEG QTTOKTOUV ETTiyvaION YIO TNV TTXPOLOIR TOUG 0TOV KGoWO. O
TPOTTOG TTOU CUNTTEPIPEPOVTOI KO OKEPTOVTAI OTAV AVATITUOO0UV CAEG
TIG IKAVOTNTEG TOUG, AXHBAVOVTOG LTTOYI TIG AVAYKEG TOUG AAG KOl TIG
avaykeg kou emOupieg Twv GAAwv. (Freire & Betto, 1985, o€l. 14-15)

1 Tov Dpéipe, Hia amreAeLOEPWTIKI] EKTTAIOEVOT) Sev Bl HTTOPOVOE TIOTE VO £TTIVONOET
Fxmpfg pIa ovol0oTIKA S€opgvon TTPog TNV avBpwTTId Hos. Mo GAAN picx popd, TTPETTEl
VO ETTIONHAEV® GTI 1 AVTIANYN TOL YIX TNV avOpwTTIG OeV {TOV OTTAMS HIX ATTAOUCTEL-
pévn 1] PuXoAoYIKH] EVWOIX TNG «BETIKIG QUTOEKTIMNONSG» OAAG picr faBI& OTOXOOTIKY| €p-
pnveia TG SioAekTIKAG OX€0NG avApeoa oTnV TOMTIOTIKA Hag UTTapEn wg TTpo-
OWTTIKGTNTES KAl TNV OIKOVOUIKI] KOl TFONITIK HOG OTTOPEN w06 KOIVWVIKG OVTa. ATTé Tnv
oIk ToL DPEIPE, AV TTPOKEITON VOX AVGOVHE TIG EKTTOIOEVTIKEG SUOKOAIEG HOONTWV KO-
TOTTIEOHEVWV KOIVOTATWY, TOTE 01 EKTTAISEVTIKOI ETTPETTE VA KOITAEOLV TTEPQ TG TO
TPOCWTIKG oTOoIXel0. "ETrpetre var aval{TAOOVHE ATTAVTHOEIG OTO I0TOPIKG TTEdIO TV
OIKOVOHIK®V, KOIVWVIK®V KOl TIOAITIKQOV HOPP®YV, DOTE VO KATOVOOOUHE KOAUTEPX TIG
SuvaipeIg TToL SnpILPYOLV TNV AVEPWTTIA HOG GTTWS AVTH dIXPOPPWVETAI OripEpa. Me
TTOAOUG TPGTTOUS, 1) SOLAEIG TOU £O€IEE TTAIS 1) OIKOVOUIKE] OVIOOTNTO! KOl I} KOIVADVIKT
adikiar pog e€avOpwTiCouv, OTPEPADVOVTAG TNV IKAVOTNTE HOG VO XYOTTGHE TOV EAUTO
HOS, 0 évag Tov GAAOV Kol TOV KGOHO0. AKOAOUBVTOS TNV TTapddoot) Tou Antonio Gram-
sci, 0 Opéipe e€€0eae TG AKSWN Kal o KOAOTTpoaipeTol dGokaAol, Adyw TnG EANenpng
TNS KPITIKAG NOIKAG NYEOIOG, OTNV TTPOYHATIKOTNTO CUHHETEXOLY OTNV OITEVEPYOTTOINON
NG KapdIGG, TOL HUAAOD KO TOU CWPATOSG TWV HABNTWY TOLG - PIX TTPGEN TToL aTTo-
OLVOEEI TOUG HOBNTEG OTO TAX TIPOCWTTIKG KOl KOIVWVIKG KiVI TP TTOL OTTAITOOVTAI YIXK
VOl HETOHOPPWOOLY TOV KOOHO KOI TOV EAUTS TOUG.

Agv vTTépXEl opPIBoAia 6Ti N HeyaAGTEPN OLUHPBOAR ToL DPEpie OTOV KGGHO HTAV N
IKAVOTNTG TOL Vot eivail Evag ayaTnTég GvBpwTToG. To evOIaPEPOV TOU Yia T TSI,
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N avNOoULXI TOL YIO TOUG SAOKGAOUG, TO £PYO TOU TIPOG TOUSG PTWYOUS, 1 TIPOBLHIC
TOU VO POIPACTE QVOIXTG TIG OTIYHEG BAPNG, ATTOYONTELONG, AYOVAKTNONG KOl VEOS
ay&1NG, 6Ax EeXxwpiCouvv 0TO HUOAG HOL WG TIOPASEIYHOTA TOL BAPPOLS KAl TNG KL~
owTNTNG £mMdIWENG PIOG OLVEKTIKIAG Ko TipIaG {wr|g. OUUGHAI T OLVAVTNOT HOG TO
1987, €€1 prives peTd TOov BGvaTo TNG TTPWTNG Tov oulvyou, Tng Elza. O Opéipe Ppi-
ok6Tav o Babi OAIPN. Kard T SIGpKeIo HIOG oTTG TIG TTAPOVCIGOEIG TOV, ETTPETTE KU-
PIOAEKTIKG VO OTOHOTAOEL, MOTE VO PTTOPEDEI VO KAGPE! Tar SGKpua TTov €xuve Ao TO
mpwi. Mo piax oTrypr}, GAoI HOG O TTOPGVTEG HUOOTOY TrEPITUAYHEVOI aTTd T BAPN ToL
Kol p&AAov Biidoape Eva aTré Tar HEYOADTEPO TTAISOYWYIKG poBpaTa TNG {wiig POS.
Agv mMOTEVW OTI KATTOI0G £QUYE ATTO TNV AiBovoa TLUVESPIGOEWV eKEVN TNV NPT
€101 6TTWG £fXe PTAOEL. Méoo amré Ty TTAcVoIa ELAICONOIT TNG AVOPWTTIGS TOL - PE
OAEG TIG TTOAUTIAOKOTITES KOl TIG AVTIQPAOEIG TOU - 0 Dpéipe SiapwTiel TNV KATavonor
pOG 6XI HOVO IO TO TI ONHaiVel var gioan KPITIKOG EKTTAIOEVTIKGG, OGAAG TI onpaiver vor
Ceig piax kPITIKA {wr.

Méoa oty erépevn xpovid, Biwoo pia GAAN OTITIKN TNG TIPAYHATIKAS EVEPYEINS TOU
Opéipe. MNpog EkTANEN 6Awv, o Dpéipe EavamravTpeUTnKe Afyous prjves apydTepa. Ap-
KeTol §opVIGOTNKOY pE TNV €i6naT Kail eie EVOIAPEPOV VO OKOVEI KAVEIG KOl VO TTOPO-
KOAoLBET TIG avTIOp&oelg Twv aKoAoUBwv Tou oTig Hvwpéveg MoMiTeieg. Kdrroiol
P1COCTTOOTIKO! EKTTAIOEVTIKOI TTOU TOV £iYav amrodexTel 0T OAIPN TOL, TP APPITPN-
TOVOQV TNV TIPOOWTTIKA TOL ATTOQPAON V& EAVATTAVTPEVTEN TGOO YPIYOPO HETG TO OG-
varto Tng Elza. Mpog peydiAn pou €krAngn, n €idnon Tov y&pou Tov, n dnpdoia €kgpoaon
TNG OTOPYNS KAl 0 E0pTAOHES TNG VEag Tou oulVyou, Nita, AVTIHETWTTIOTNKAV PE HIC
TopGEevn Hopen korxuTroiog kai péBou. Mapd Tig ouvéeieg, 0 Opéipe piAnoe eAeD-
Bepa yior T VEX TOL QYT KOl IO T GICOHOTA TTOU TWPA AVAHEVOTOV HEGT TOU.
MoipdoTnke Tov ary@va Tou pe T Hova&i& ko T OAlPn ko pog TpokGAeoe va {oupe
KOl VO OyQTTARE OTO TIAPOV - TOOO O€ TIPOCWTTIKSG 600 Kol 0g TTOAITIKG £TTiTTEO.

2. ®6Pog kot Emavaotoatikg ‘Ovelpa

‘Ooo o véog avTidaufdveoar To pOSo Tov WG CUVETTEIX TNG TTPOOTIA-
Be16G 0oL va KAVeIG TTPA&n To GVEIPG 00U, TOOO TTEPICOOTEPO HABAIVEIG
WG VA KAVEIG TTPA&n To 6velpd oov! MoTé dev eiya ovvevTeu&elg e Toug
HEYGAOUG ETTAVAOTATES TNG ETTOXIG OXETIKG e TOUG (POoug Toug! AAAG
6Aor Toug Biwvav To oo, oto Babuc ov Aol Toug riTav TOAG moTof
oTa 6velpa Tous. (Shor & Freire, 1987, o€A. 57)

POKOAWVTOG TOUG OLVNBIOHEVOUS (POPOUS HE TOUG OTTOIOLG EAEYXOVTOI TO GVEIP&
HOS Yio eEAeLBEPIT KOl 1] “YPEVTIKN GUVEIONOT” TTOL HEIVEL TNV KOIVWVIKI) HOG €K-
TIPOCWTINON £ival KoIVG B€paTa aTo €pyo Tov Dpéipe. XTnyv Aywyr] Tou Karammelopevou
(1970), éypape yiax Tov Jfo TG eAevBepiag TTou pog TANTTEL, évav o Baoiopévo
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OTIG CUVTOYOYPOQPIKESG OXEOEIG PETAED EKEVV TTOU KUPBEPVOUV KOl EKEVV TTOL OVOI-
péveTan va aKoAovBrjoouv. Q)G KPITIKOf EKTTAISEVTIKOL, PHOG TTAPOTPUVE VOt EETGOOVE
TIPOCEKTIKG TIG IDEONOYIKEG TTETTOIONOEIG KO TIG TIOIOOYWYIKEG POG TTPOBETEIG KOl VO
AGBoupe vTTEYN TN dik pag TPooTAWOoT 0To KaTeaTnpévo. "HBeAe va avoryvwpiloupe
TTWG KAOE TPOKABOPIOUEVT) OUUTIEPIPOPE OVTITIPOOWTTEVE! TNV £TTIBOAR £VOG aVOPW-
TIVOL GVTOG TIGVm O€ £var GANO - pia eTTIPOAR TToU KIVET T GUVEIDNOT| HOG POKPIG GTTO
OUTS TTOL PBIOVOUE HE TH OAPKO HOG OE HIC OPNPNHEV TIPOYHOTIKOTNTO KO THY Pevdr
KOTavOnar Tou €UTOU HOG KOI TOU KGOHOU HaG. EGv eTTpdKeITo var ayKaAIGOOLHE pic
TTOISOYWYIK XTTEAELOEPWONG, ETTPETTE VO TIPOETOIHOOTOVHE VO AVTIKATAOTIOOVE
OUTOV TOV TTEOXOVTO AP0 TNG EAELOEPIOG HE ETTOPKT] AUTOVOHIT KO EVOVVI VO Oryw-
VIOTOUHE YIO! HIO EKTTOIOEVTIKT TIPGEN Kau évay TpéTTo {wiig Trou Ba pTropovoE vor oTr)-
piel TIG SNHOKPATIKEG HOPPES OIKOVOMIKIS KOl TTONITIOTIKAS UTTapéng.

O DOpéipe ouxva avapepdTav OTNY VoI TOU PSBOL OTIG OHIAIEG TOL KA OTA €Y
Tov. IMioTeve TTWG 0 PSBOG KAl T ETTAVAOTATIKG GVEIPA ATV OVOHPIOPATNTA OAAN-
AévbeTa. ‘O00 TEPIOOETEPO HHAOTAV TIPOGOVHOI VO OYWVIGTOUHE YIO £VOl OTTEAELDE-
PWTIKG OVEIPO, TOOO TTEPIOOOTEPO ETTIPPETTEIG EIMAOTE VO YVWPICOVUE OTEVG TV
gpTreIpia Tou POPoL, TG va EAEYEOVPE KOl VO EKTTAIOEVOOVHE TOV PSBO HOG Kal,
TENOG, TTAG VO HETATPEPOUE VTOV ToV POPo o€ BG&ppos. EmiAfov, Ba ptropoboape
VO GVOYVWPICOUHE TOV POPO POG WG EVa HRVUPX OTI EXOUHE EPTTACKET OE KPITIKI] Ov-
TIBeON PE TO KATEOTNHEVO KOl OTO PETOOXNHPOTIOTIKG €PYO TTPOG TNV EKONAWON TWV
ETTAVOOTATIKWV OVEIPWV HOG.

Me ToAolg TpdTroug, o Mpéipe TTPooTIGONoE va pag Oeiéel péoa o TN dikr| Tou
(] 6T N AVTIHETOTTION TwV POBwv Kal TTOHONPATWY HOG EVAI AVOTTOPEVKTESG KO
QVOYKOIEG aVOPOTTIVEG BIGOTAOEIG TNG TTPOOTIGOEIAG POG VO KAVOUHE KOl VO ETTOVOI-
TIPOCTOIOPICOVE TNV ICTOPIC, TNV TIPOOTIGOEIG HOG VO PTIGEOLPE Evav VEO KGOHO OTTé
To OveIpdl POG. ZuxV& TTapopoiade TNV Kivnon pog Tpog TNV KOAUTEPN TTAELUPS& TNG
AVOPWTTI& POG WG HIC HOPQH] TOKETOU KOl TTWSLV SIASIKAOIA. AUTOG O TOKETOG TG
ayaTnG ammoTeAel pIot KPIGIHN SIOBIKAOIG OTOV OYWDVA HOG VO OTTGOOVHE TNV AVTIOON
TOU KOTATTIEOTH-KATATTIECOUEVOU KOl TIG OVTIPOTIKES TTETTOIBNTEIG TTOU AIXHOAWTICOLV
v avOp®dIvVN IBI6GTNTE pas. H eprypagpr] Tou Opéipe yi’ avTr| T SLAdIKETNTA Efva
TG00 Gpeon 600 Kail Autmpn.

O1 KATATTIEOUEVOI UTTOPEPOLY ATTO Tr) SUASIKOTNTA TTOU €XEI E6PAIWOES
HEoa TOUG. AVvOKOAUGTITOUY OTI YWpPIG EAEVBEPITl eV LTTOPOUV VO LTTAP-
Eouv avbevTikd. QOTEO0, AV KAl ETTIBVUOUV AUOEVTIKOTNTA, POSOUVTAL.
Eivar TautGxpova o1 eaUTOl TOUG KAl O KATATTIEDTI]G TWV OTTOIWY Tr) OL-
veidnon éxouv eowrtepikeboel. H ovykpouorn €ykerrar otnv emAoyr] pe-
Ta&0 0AGKANpPoL Tou £aVTOU TOUG 1] vt SIAIPEDET O EAUTOG TOUG, HeTAU
TOU Va 61LD&eEl TOV KATATTIEDTT) ATTO PECA TOU 1} VA Unv Tov S1kd&el, HETAU
NG avOpmivng aAAnAeyyong 1j g aAdotpiwong, petadv g Tripnong
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ouvtaydv i emAoydv, petadu Touv va eivar Oeatég rj auTol TToU TPAT-
ToLV, UETAEU EVEPYEIOG 1] TNG YPevdaiodnong TG evepyous TPa&ng péow
NG 6pA0NG TWV KATATTIEOTWV, HETAEU TNG OMIAIGG 1 TNG OIWTTHG, EVVOUL-
Xiouévor ot dvaur Toug var SNUIoVPYOUV KOl VO avadnuioupyouy, oTn
Suvaprj Toug va aArda&ouv Tov kdopo. (1970, oed. 33)

O Dpéipe TOTEVE TTWG AV TIPOKEITAI VO ATTOSEXTOVHE TNV TIAISAYWYIKI] TNG EAELOE-
piag, émpetre va eiyoupe ammé auTh TN duadikGTNTE. ‘ETPeTTe Vo karoAdBoupe Trwg
n e€ovaia TnG KupiaPyNG 16€0A0YIG avayKGel TOUG EKTTAISEVTIKOUG V& Yivouv Oio-
POUVHEVOI KOI OVATTOQPAOIOTOl, OKOHO KOl EVOWEL TG KATGpwpPNSG adIkiag. O1 kpiTikoi
EKTTAIOEVTIKOT B ETTPETTE VO OryVIGTOVV EVWHEVO! EVAVTION OE HIOK TTOIKIANIX TTEIOaPYIKGIV
KOl OTTEIANTIK®V HEBGSV TToL XpNOIHOTTOI00V TTOANOT DIOKEIPIOTES YIa VOt EVOTOAGEOLY
TO P60 TNG eEAeLBEPITG. AV QUTEG 0 EENPEPWTIKGS PAAOG Sev aTTOPPIPOE, AKGHI Kl O
TIPOOSEVTIKOT EKTTAISEVTIKOI B PTTOPOVCAV V& TFEGOLY BUHOTA TOU LOIPOARTPIOUOU -
HIO KATGOTOON TTOL GPVEITON TO TTAO0G KOl KATAOTPEPEI TNV IKAVOTNTA VO OVEIPEVETOI
KQVEIG - KABIOTWOVTOG TOUG KABNUEPIVG TTIO TTOAITIKG EVGAWTOLG KO AlyGTEPO IKAVOUG
VO QVTIHETWTTIOOLY TIG TIPOKANOEIG TTOU TTAPOLOIGLOVTOI HTTPOCTA TOUS.

H poipodaTpia eivar pia évvoia mou o Mpéipe, péxpl To TEAOG, apviOnKe va dexOef.
Y& kGO OANOYH, ATTEPPITITE KATNYOPNHUOTIKG TNV 1660 Trwg Hev PTTOPOUHE VO KAVOUpIE
KGTI IO TIG EKTTOIOEVTIKEG CUVETTEIEG EEQITIOG TNG OIKOVOHIKIG OVIOOTNTOG KOl KOIV®D-
viKig adikios. Eév n oikovopikr kon roNiTikr| e§ovoia TG kuBepvidoag TEENS apvriBnKe
OTIG KATWTEPES TEEEIG TO XWpPO eTIiwong, dev ATav etreidr| “Oa €mpeTre va eivan £Tor”
(Dpéipe, 1997, oeA. 41).

AvT’ auToU, oI aoUppETPES OXEoelg e§ouaiag Tou SixiwviCouvv Tn polpoAaTpiar pe-
TV ekeivwv pe T ArydTepn 10X0 €TPETTe var apIoBnTnOovyv. AuTé aTraiTodoe atrd
TOUG eKTTAISEVTIKOUG v TTPOPANPaTICOVTAl YIO TIG OUVOIKES OXOAIKIG (POITNONG HE
TOUG OLVAOEAPOUG TOUG, TOUG HOBNTES KO TOUG YOVEIG TOUG KO HEGW KPITIKAS TR0
KTIKAG OkEPNS, dioAdyou Kair dpdong, va eivar og B€on va S1aknpUocouy T SIKAIOOUVN.
ANG pia TETola diakrpuén amaitoloe pia AR karadikn TN poipoAarpiag, TTou Ba
HOG €KaVE VO OTIPAOEOVE TTEPQ OTTG TA OPIC, VO SNUIOVPYHOOVHE VEOUS XWDPOUS KOl
Vo apxioovE va eTTavaTrpoodiopiCOVHE TO GPAHA POSG YIX TNV EKTTOIOELON KO TNV
KoIVwvia.

3. O KamtaAwopog wg ITnyn Kvpwapyiog

BaoaviCovTag 1o epyarike SuVAUIKS LTTOBEAAOVTAG TouG o€ Siadikaoiog
POUTIVOG eival KOUUGTI TG UONG TNG KATITOAIOTIKNG S100IKA0IiOG K-
poywyns. Kar auto mou oupBaivel 0TV avarrapaywyr) NG yvwons oTa
oxoAeian eivar o€ peyddo Babuc avamapoywyr) aUTOU TOL UNXAVIOUOU.
(Dpéipe & Faundez, 1989, oeA. 42)
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To epOTNHa TNG e€ovaiag eival TavTa Tapdv oTa €pya Tou MpEipe, GTTWS Kail N
eCoikeiwan pe Tov ay@dva yia T SnpokpaTia. XTnv Tapoloo ouykupia, gival {w-
TIKI|G ONUOOTOG VO 0TPOPOUHE TTPOG TIG 16c0A0YIKEG apXEG TOoL DpEipe - pia SiGoTaon
TOU €PYOU TOU TTOL CUXV& GKUPWVETO I] OITTAGS OryVOEITal amré TTOAAOUG (pIAeAeVOe-
POUG Kal TIPOOGEVTIKOUG TTOL AITTOOEXTNKAV TIG TTAIOOYWYIKEG TOU 16€€G. Mia ypriyopn
paTig oTo Kefpevo Tng Aywyrig Tou Katame(duevou KaATadeIkvOel 0apas 6T TO £pY0
Tou Dpéipe PaoildTav, avap@iBoAa, oTn paPEIoTIKA-000IOAOTIKA OKEWPN. Xwpig bi-
oTaypd, 6tav o Opéipe piAnoe yiax TNV Kupiapxn Ta&N 1 Yo TOLUG KATATTIEOTEG, OVa-
PepOTOV OF 10TOPIKEG TOEIKES BIaKPITEIG Kt TAEIKEG CLYKPOUVOEIG péoa oTn Sopr] TN
KOmMITOAIOTIKAG KOIVOVIOG - 0 KOAMITOAIGHGS fTav 1) pida TG Kupiopxias. g ek ToOTOU,
n BewpnTik ToL avaAvon BacifoTav BepeNIwdWS OTIS £vvoieg TNG TOEIKNAG dlopdp-
PwOoNG, 1ID1aITEPO GO0V APOPG TOV TPGTIO HE TOV OTTOI0 1) £BVIKH TTOAITIKI] OIKOVOMIG
KOTEOTPEWE T HEYOAUTEPN TTAEIOPNPIT TV EPYRCOHEVIIV TNG OE HIX EKPETOAAEVTIHN
Kol epiBwploTroinuévn Téén. QoTé00, yia Tov DpEIpe, 0 AYWVAG EVEVTIO OTNV OIKO-
VOpIKNA KuplapXio dev Ba ptropovoe va die€ayBel ATTOTEAETUATIKG XWPIG§ ok avOpw-
MOTIKA TPGEN OV EPTTAEKEI TO TTOAVTIAOKO (POIVOHEVO TNG TOEIKAG TAANG KO
evOOPPUVEI TIG CUVORKES YIO TNV KPITIKI KOIVWVIKN EKTTPOOMTINOT HETOED TV POV,

Av Ka TTIKPIBNKE £VTOVA OTT6 TNV GPICTEPQ YIA TNV AITOTUXIO TOL VO TTAPGOXE! VO
OULOTNHOTIKGTEPO BEWPNTIKG ETIIXEIPNHA KATG TOL KATITAAIOpHOU, TO €pyo Tou Dpéipe
dev arooUPONKE TTOTE AMTO HICt KPITIKI) TOL KATITOAIGHOU KOI TNV GVOYV@PIOT TNG KO-
MTOAIOTIKIG AOYIKAS WG TNV TIPWTAPXIKI] KABOAIKH SUVOpN 0Tov KGOHO. AUTS Onpaivel
0TI TrioTEVE 0BEVOAPG OTI TO PAIVOHEVO TNG TIONITIOHIKIG €I0BOAIG O€ TTOYKOOHIO ETTI-
medo Paoi{éTav BepeAImdMS atd Ta KIVNTPa KEPOOUS TWV KATITOAMOTWV. Kard n
SIGPKEIN TWV TIPDOTWY POV XPOVWV WG KPITIKGG EKTTAISEVTIKGG, - Y6 OTIWG Kol TTOAAOT
GAAoI, BeV KATAPEPA VO KATAVOOW GPKETG KOI VO EVOWHPOTOOW OUTH Tr diGoTaon
ToL €pyou Tov Dpéipe. Na TOUG EyXPWHOLS KPITIKOUS TIaIdaywyoUs oTi§ Hvwpéveg IMo-
NiTefeg, PAETTOPE TO PATOIOHS WG TOV KUPIO £VOXO TNG KATOTTIEDNG HOG KOl ETTIPEVOE
va aoX0AeiTal TTEPICO6TEPO 0 DPEipe Pe AUTS TO CATNHOL AV KOI GVOIXTG GVOYVWOPIOE
v OTTopén Tou PaToIopoy, dev ATAV SIATEBEIPEVOG var EYKOTOAEIPEI TNV Evvoia TNG
TaIKAG TEANG KOl CLXVG HOG TTPOEISOTTONMTE 6TI B PG dIEPEVYE O TPOTTOG HE TOV
01100 «O0 TraPGryovTag TNG TAENS KPUPETON OTIG SIAKPITEIG TGOO TOL PUAOL GO0 KOl TNG
PULAASY (Dpéipe 1997, 86). O1 cLCNTHOEIG HOG TGV O QLTS TO BEUA HTaV OLXVG Bep-
pES Kai €vToveg, SIGTI pe TToAMOUG TpdTrous, o Dpéipe apgIoPrTnoe Ta Gpia TO TTOAI-
TIOHIKOU €BVIKIOPOU KOI TV TUPAA TTIOTN POS OF I TTOAITIKA TOUTOTNTO. X TTOMG
S1apopeTIKG GUVEDPIQ, GTTOL EyXpwHOI EKTTNdEVTIKOT {ATNOOV {EXWPIOTOVS SloAGyoug
padi Tou, pag eitre 61 Sev KaTGAaPe yioT empévope va SIaIpOUHE TOUG EXUTOUS PO
a1 TOUG LTTGAOITTOVS. MEe TTPOYHOTIKG &yX0S, 0 DpEipe pag e§AYNOE: “Aev pPTTOp Vo
avTIANPO®W 0TO HUOAG HOL TTAS 0F Maipol TNV ApEPIKT] HTTOPOUV VO ATTEAELBEPWOOLY
Xwpig va amedevBepwBolv o1 Chicanos, i Twg propolv va ameAevBepwOolv ol
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Chicanos xwpig va atreAeuBepwBoiv o1 ynyeveig Apepikévol, i TNV atreAevBépmwon
TWV YNYEVAOV ApEPIKAV®V Xwpi§ TNV atreAevBEpwaon Twv Acukwvy (Opéipe, 1987).
ETrépeve Twg 0 oryvag eVAVTIO OTNV KOTATIECT ival EVag avOpWTTIVOG OYwVaG GTToU
Ba £mpeTre va X Tiooupe TNV GAANAEYYON OTO PAOHA TWV SIPOPWV HOG, OV TTPOKEITOI
va oAGEoupe Evay kGopo Babid eTrpeaopévo ot Tov Katmitahiopd. «H éNenpn evé-
TNTOG QVAPEST 0TOUG CLUMPBIBACSHEVOUS «DIaPOPETIKOUG) Bond& TNV nyepoviar Twv
OVTOYWVIOTIKAV «OIOPOPETIKWOVY. O IO ONHAVTIKOG Oy®dVvog Eival EVEVTIX OTOV KU-
piapxo exBpo» (Dpéipe, 1997, aeA. 85). ‘OTwg avapéveTal, apkeTol aTrd ePAG PUYOHE
€KVELPIOPEVOL. MOAIG TIPGOQPATAO €XW KATAVOROEI TA TTOMITIKG GpIX TOU QVETTOPKH
pog Adyov.

H maykéopia oikovopia €xel oAGEE! pIdikG ord TV KuKAogopia TnG Aywyrig Tou
Karammiedduevou, aM& To prfjvupa Tou Opéipe TTOPAPEVEL TTIO ETIKAIPO ATTG TTOTE.
Kabws To kedAaio, n epyaaia Kai 1 yvwor oxedidi{ovtar 6A0 Kal TEPICOSTEPO O
TIOYKOOHION KAHOKO,, O 10XUPOG POAOG TOU KEPOAGIOU ETTEKTEIVETOI EKDETIKG KO 1) TTOY-
KOOHIOTTOMMOT TWV €BVIKWV KAl TOTTIKWY OIKOVOHIWV oAAGL el Tnv uTToKepevn Bdon
ToL €Bvoug-kpdiToug (Carnoy, 1997), TTou OVTIKATOTITPIE TN OTIG BEWPIES KA TIG TIPO-
KTIKEG TG dnpdoiag ekmraidevong. Qg ek TOUTOU, «UTTAPXE! OrjHEPO €Vag PICIKGG Sio-
XWPIOHGG OTO TIPOYPOPHO OTTOLOWY HETOED TWV TTPOYPOHPUGATWY TTOU KAVOLV
OUYKEKPIPEVN KOTAPTION YIO BE0EIG EPYOOTNG KOl TO TIPOYPEHHPOTO TTOU KAVOLV KPI-
TIKK) OKEYN. AUTOG 0 SIoXWPIOPGS EPYATTOG HEIWVEL THV IKAVOTNTA TWV EPYOLOHEVWV
va op@IoBnToly To cboTnpay (Shor & Freire, 1987, oe). 47).

EmmAéov, 6Trwg utrootnpidel ebyAwTTa o Ladislau Dowbor (1997) oTov TrpéAoyd Tou
yia Tnv lMaidaywyikr} TnG Kapdidg, TpETel va aaipETOVPE TIG TTayideg Ko va So0pE
TOV KOTTITOAIGHS g Tov dnpiovpyd Tng EMenPns. Aev HTTOPOUHE VO OYVOIJCOUHE TO
aLEAVOPEVO XGOPO HETOED TTAOUCTWV KOI PTWXWV TTOL TIPOKOAEITAI OTTS pIa avEave-
HEVI OIKOVOIKT| TTOAWOT TTOL AHAUPWVEL TIG VEOPIAEAEUBEPES BEwpieg TNG £TTIOPOONG
Siappons. Ko rap& Tnv apBovia Tmwv TEXVOAOYIKWY CUOKEVGV TTOVL TTANPHLPICOLY TNV
ayopd, KaBopol TTOTapOol, KHBAPAOS AEPAS, KABOPOS TTETIHO VEPS, TPOPIHA XWPIG XNHIKS,
€AeUBEPOG XPOVOG KOl XWPOG EAEVOEPNS KOIVIWVIKOTTOMONG EVIATKWV KO TTaIdIV £X0LV
peIwBel. «O KOmMTOAIOPES ATTITEN TNV XWPIG-XPEWOT EVTUXIO VO AVTIKATAOTOOET e
OILTO TTOL PTTOPET KAVEIG VO aryopdioel Kail va TTOLATED (0. 26). ‘Opws, TFEPa a6 TOUg
NXNPOUS eTTaivoug Trou amrodidovTal TTPog TNV TEXVOAOYIT, OTTéVIa BPIOKOVE KOl HIC
oL{ATNON YIX TO TIWG Ol TEXVOAOYIKES ETTAVOOTAOEIG £X0LV eKOEOEI TNV GOAIGTNTO TOV
KOTITOMOHOU - EKATOHHUPIO GvBpWTTOl TTEBAIVOLY OTT6 TV TTEiVa TTAPSAANA pie Gveu
TIPONYOULHEVOU TTAOUTO KOl OKOHN TTI0 eVOXANTIKG eivon o emBAXPrg avTikTuTTOg TOUL
TIOYKOOHIOTTOINHEVOL KATTITOAIGHOU ETTT TWV KOIVWVIKWV KOl TFEPIBOAAOVTIKGY OUHE-
POVTWV TNG AVOPWTTOTNTOG- CUPPEPOVTO TTIOL PAIVOVTAI VO ATTOIOXO0AOUV EAGKIOTO!
OimAa oTa KV TPa KEPSOLG TWV SIEBVIKWV ETAIPEIGDIV.
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4. Eenepvoviag ta Opla pog

Mo va emitevyBel 0 e§avOpWTTIOUCS, TTOL TTPOUTIOOETE! TNV £EGAENDN TNG
ATAVOPWTING KATATIIEONS, €ival ATTOAUTWG aTapaiTnTo va SETEPA-
OOULIE TIG KATAOTAOEIG - TQX OpIX OTTOU AVOPEG (KOl YUVAIKES) TATTEIVD-
vovTal o€ mpdypata. (Ppéipe, 1970, oeA. 93)

Av KOl Ol I0TOPIKES, TIEPIPEPEINKES Kl TAEIKEG epTTEIpieg TOL DpEipe ATAV dlaPo-
PETIKES OIS TIG SIKEG PG, O TTOAITIKGG OKOTIOG TOU HTaV EEKGOAPOS KOl TUVAPHS.
Mo va eTTITOXOVHE PIG ATTEAEVBEPWTIKNA TIPAKTIKN, ETTPETTE VO AHPIOPBNTAOOVHE QUTEG
TIG OUVONKES TTOUL TTEPIOPICOLV TO KOIVWVIKG HOG €PYO KOl TNV IKAVETNTA POS VO IO
PEPPBOVHE KOl VO HETAHOPEPWOOVHE TOV KGOHO HAG. YTT6 TO TTPIopa auTE, N oUXVH av-
Torokpion Tou Mpéipe o epWTAOEIG OXETIKE pe BEpaTa oL dicwviCouvy TnV
EKTTOOEVTIKI] AOIKIX TOV VO HOG TIPOKOAEDEI V& €6 TAOOUVHE T PUOT TWV 0PIV TTOV
QVTIHETWTTICOPE KOI TIAG PTTOPOUHE V& LTTEPPBOUHE AUTOUG TOUS TTEPIOPITHOVS, TTPO-
KEIHEVOL VO AVOKOADYOUE GTI TTEPO OTTG AUTES TIG KATAOTGOEIG KOl OE QVTIBEOT) HE
QUTEG, UTTGPYOLV UN-SOKILUOOUEVEG SUVATOTNTES YIO TIPOCWTTIKY, BECHIKA KOl KOIV®-
VIKOOIKOVOHIKT| avadIdpBpwor). Na Topdderypa, OKeTTTépHEVN TTG00I EYXPWHOI EKTTO-
deuTikoi avTatrokpiBnkav oTnv etipovy Tov OPEipe va SNUIOVPYHOOLHE CUPHOXIES
YIO TNV KOTOTTOAEUNOT) TOL KATIITAAMOHOU, TTOAAOT aTTé epdiG dev propovoav va Eere-
pdoouv TN Badi& piIwpEvn (KOl OVTIKEIHEVOTTOINKUEV) SUOTTIOTION OTOUG «AEVUKOUGY,
0UTE PTTOPOVOOE VX TIPOXWPHOOVHE TTEPA OTTG TNV GUTAPEOKI dIKAIOAGYNON ToL O€-
KTOPIOHOV HOG. AUTEG QVTITIPOOWTTELAY 6V0 QIO TIG TIEPIOPIOTIKEG KATOOTAOEIG TTOU
pOG EUTTOIZaV var dNpIoVPYROOLE TO 160G TNG dNHOKPATIKIG OAANAEYYONG A TNG £VE-
TNTOG PEOT GTNV TTOIKIAOpOpP@Ia TTOL Bt HTTOpoUoE va dnpiovpyroel BabI€g peTAPOAES
OTQ TOAITIK& KOl OIKOVOHIKG GUOTHHOTO TTOU evTeivouv Tov paTtoiopd. O Opéipe To
Yvadpide VTS Kol GKOVOE TTPOCEKTIKA TIG AVIOUXIES KOl TIG OTTOYONTEVOEIG HOG OTO
TTAQIO10 TOL SIGAGYOU PG, TTAVTO pE OeBaopo Kkal Babi& rioTn oTn SVvapn TG TToAI-
TIKI G HOG SEOpPELONG KOl ETTIHOVAS.

O DOpéipe TrioTeve PaBOTOTA GTI N ATTOKATGOTOOTN TNG GAANAEYYONG HETOED TWV €K-
TTOISEVTIKWV ATOV {WTIKGG KOl GVOYKAI0G pI{OOTTOOTIKGG OTGXO0G, SIGTI I oAAnAgyyon
KIVEITOIl EVAVTION OTOUG KOKKOUG TNG €YYEVOUG HETAPBANTETNTOG TOU KXTTIITAAIGHOU, TNG
avTI-oMnAéyyvag poong Tov” (Opéipe, 1998, oel. 88). Ze SAa Ta ypatrTé Tou, 0 Dpéipe
HOG TTPOEISOTTOI000E ETTAVEIANHHPEVO EVAVTIX OTOV OEKTAPIOHO. “O OeKTAPIOPOS O
OTTOIOOTTOTE TrEPIOXT) AMTOTEAEN EPTIODIO VIO TN XEIPAPETNOT TOL (AVOPWTTIVOL) €idoug”
(Dpéipe, 1970, ael. 22). «Evad orywviCopai YIa TO GVEIpO Hov, Sev TIPETTEN va KAeVOa pIE
TG00G 0TOV £QUTO oLy (DPEipe, 1998, oel. 88). Xe TTOAES TTEPITITWOEIS, CLVESEE TNV
IKOVOTNTG Hag va dnpiovpyoUpe oAANAEYYUn HE TNV IKAVOTNTG HOG YIO QvoxT].

Ze pia S1GoKeyn KPITIKWY HEAETNTWV 0Tr BooTévn To kodokaipl Touv 1991, jpBa av-
TIHETWTTN PE TNV €VWWOIX TNG OVEKTIKOTNTOS ToL Opéipe. O CLVAVTATEIS ATOV CPKETG
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£VTOVEG, IBIITEPO GO0V APOPG TIG AVNOUXIEG TV PEHIVIOTMV HEAETNTWV OTOV TOPEX
pos. Avti va uTTodEEw S1GA0Y0, Eviwoa GT1 o AvTaAAYEG aTTEPewV GpXIoaV Vo TTaip-
VoLV €vav HGAAOV ETTIBETIKG TOVO. LTV GITOYORTEVCOT] HOU, ONKWONKA KOl ETTITEONK
AeKTIKG O€ évav aTré TOLG TTAPOLTINOTES. O DPEIPe PAVNKE AVOOTATWHEVOG HE TNV
avTidpaor] Hov. Tnv emrépevn NUEPA KATA Th SIGPKEIX TG TTAPOLOITOT|G POV, TTPOXW-
pnoa Kai TéAI o auaTNPr KPITIKI TNG EAAEIPNG OVCIOOTIKAG HEOHELONG OTIG OPXES
ToU S10AGYOL Kal TNG GAANAEYYONG peTAED TG OPAOAG, ETTIKEVTPWVOVTOS TNV KPITIKT
pou o€ {NTAPOTA TTOAITIOTIKWV KOI TOEIKAOV S1apopdv HETAED TTOMOV amé epds. H
avTidpaon Tou Dpéipe oTar OXONIG HOU EKEIVO TO ATTOYEVHPO TTAPOHEVEL HEXPI OTHEPQ.
E¢€ppaae 1d1aiTepn avnouxia yl auTé Trou €kpive g EAAEPN AVOXIS HOU KOl HE TTO-
POTPLVE VO CUUTTEPIPEPOHOI PE PEYOADTEPI OvOXT] OTO PEAAOV, EGV ETTPOKEITO VO OL-
VEXIoW ATTOTEAEOPATIKG AUTS TO £pY0. Me peyYGAN TTOAITIKA TIKPO, aTTEppIpa TN B€on
Tou Mpéipe, KEVOVTOG TNV LTTGOEDT GTI AVTS TTOL XPEIRCOPAOTOV ATAV VO EHAOTE Al-
YOTEPO AVEKTIKOI- OTNV KATATTIEDT Kl KOIVWVIKE adikial Mo xpdvia, “EyAugpa Tig TIANyEg
pov” yio Tnv dnpdaia eTiTANEN Tou OpEipe TPOG TO TTPACWTTO PoL. AAAG OKTW XPOVICK
OpYOTEPQ, TIPETTEI VO OHOAOYHOW GTI avoryvwpilw peYGAN ow@pooivn 0T GUHPBOLAT
Tov Opéipe. Mapd TNV avau@IoBATNTN TOAITIKY Hov déopELON, HoL €AEITTE N OVOXT
WG “ETAVOOTATIKI OPETH - ] TOPIX TNG IKAVOTNTAG Vo {AOW pe auTo Trou eivai dia-
(POPETIKS, £TOI MOTE VO PTTOPECOVHE VO TTOAEPAOOLHE TOV KOIVO £XOpd” (Freire & Faun-
dez, 1989, oeA. 18).

AG OTOHOTOOVHE YIO HIO OTIYHI KOl VO GVOYVWPITOUHE 0TI, GTTWG 6A0I HOG OVTI-
HETWTTICOVPE OPIOKEG KATAOTAOEIG OTOV KOOHO HOG KOl HEOO HOG, €Ta1 kan 0 Dpéipe
QVTIHETOIOE TETOIX {NTAHATO oTNV IBIWTIKA Kol dnpdaia {wh Tov. To 1964, agpol
Eekivnoe TNV 0 eMTUXNPEVN €OVIKA EKOTpATEIX XAPABNTIOHOU TToL Yvadpide n Bpa-
(iAo, puAokioTnke kon e€opioTnke atméd TN 6eI& OTPATIWTIKA SIKTOTOPI TTOL OVE-
Tpee TN SnpokpaTikG ekAeypévn kKuBEpvnon Tou Joao Goulart. O Opéipe Tapépeive
£€6pI0TOG YO OXEOGV 16 Xpovia. ‘Opws, TTapd TOV TTOVO KOl TIG KAKOUXIES TTOU OVTI-
HETAOICE QUTOG KO 1 OIKOYEVEIX TOV, 1] SOUAEIG Tov DPEIPE WG EKTTAIOEVTIKGG KOl
TIONITIOTIKGG EPYATNG GLVEXIOTNKE AHEIWTI. AVOTTOA®VTOG TO XPOVIXK EKEVD, BUPGHOI
TTEPICOBTEPO TNV aioONnon 6T 0 péipe KATAVONOE KABAPA TNV KUPIXPXION KOl TNV K-
HETGAAELOT WG TTOYKGOHIO PaIvEpevo. ()G ek TOUTOU, AVOYVAPIoE 6Tl OTO TTAGIOI0
TOU TTONITIKOU OYWVQX YIX HIX OOCIOAIOTIKI) SnpoKpaTia uTIApXaV HUPIGOES VOHIHWY
TONITIKWV Oxediwv TTov, ave&dpTnTa amrd TNV ToTroBeoia, cuVEEovTav avapIoPr-
TNTA PE TO OKOTTO KO TNV TPOOAAWOT] TOUG OTNV OIKOVOMIKY KOl TTOMTIOTIKI| Onpo-
KpoTio. Xe M0 TPOOWTIKG eTiTedo, PANOE yix Tnv avoxry 6Tov TGvo Kol Tnv
ToAaITTwpia TG e€opiag, evad TTapEANAa dev peiwoe Tn {wr) Tov og povayIKr BAY.
“Agv {w pévo oTo TTAPEABSY, OAAG pGAAOV LTTIAPXW OTO TTAPGY, GTTOL TIPOETOINGCOpOI
Y1 auTé oL eivar duvaTd” (Dpéipe, 1998, 0. 67). Qg ek TovTOL, 0 VpEipe €(noe TNV
epTreIpian TnG £6pIONG TG00 WG HIC TTEPI060 TTOL AVTIPETWTTIOE £va TTAB0G POPwv,
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BAPewV Kl ap@IBOAIY 0€ GyvwoTa TAGIOIR, 600 HIO TIEPI0O0G OVadNHIoLPYIOG TOU
KOl GTTOKATGOTOONG TWV OVEIPWY TToU £iYav SIGAUBET.

Kabwg To €pyo Tou Opéipe €yive MO YvwoTé oTig Hvwpéveg MoNiTelEg, QVTIPHETWOTIOE
eriong S1dpopa BEpATA TTOL TOV apEPIoBNTOVCAV KOl TOV apopovoav. Na axeddv Tpeig
OEKOETIEG, OI PEPIVIOTPIEG OE OAGKANPI TN XWPX KATYOPnoav évTova Tov Oe€Iop6 NG
YADOOOG Tou. Xe KAToIEG OPEVeS, MapSIOTES HEAETNTEG Tov eTTékpivav Biona yia T
QTTOTUX(Or TOL VO dWOEI PIO OLOTNHATIKA AVEALON TNG TGENS, TOL KATIITANOHOD KO
TNG OXOAIKIG EKTTAIBELONG. K TV ATTOYON TEVOT TTOAAWDV HEAETNTWV, EKTTAIOEVTAV KOl
Eyxpwpwv SlopyavwTdv, 0 DpEipe PaIVOTOV HEPIKEG POPEG aTTPOBLHOG (1} avikavog)
Vo ePTTACKET, o€ peYaAOTEPO BEOOS Kail €18IKGTNTO, pe TN SieaTpappévn pUoT Tou pa-
TOIOPOU KOI TWV ISIAITEPWV I0TOPIKWV OXNHATIOP®WY TOu 0TIG Hvwpéveg MoAiTeleg.
O0Te Ba propoloe EVKOAX Vol aTTOdEXBET, OTTG 16TOPIK UNIOTIKI] TIPOOTITIKI, Tr) VOpI-
poTnTa Tou Kivijparog Chicano kai T £pgaon ou divel o€ piar pUBOAOYIKT TTATPIdX,
Vv Atzlan. Moap&AAnAa, o Opéipe apPIoPATNOE TV AVUTTOXWPN TN AVTIOTOOT [} &PvNon
TTOM®Y EYXPWHWVY PILOOTIAOTAV EKTIAISEVTWV VA DIOBETHCOLY TNV EBVIKI) TAUTOTN T
TOU “APEPIKOVIKOU” - piat TIp&én rou TrioTeve 6TI aroduvéipwve BepehwdwDs T BEon
HOS Kot TrEPIOPIZE TOV OYVA YIO KOIVIWVIKH] KO OIKOVOIKT] Sikaoovvn. Mépa amd autd
Ta {nripoTa, e€éppaoe etriong cofapés avnouyieg yi auTé Tou avTIAGpBavETaV g
BpuppaTiopévn Uaon Tou KPITIKOD TraidorywylkoU KIVipaTos oTig Hvwpéveg MoAiTeieg.
Q0T600, TO TEPITOGTEPA ATTO VTG TX OEPATA OTTAVIO! EKPPEOTNKAV SNHOCTWS, OAAG
vtp&av Tpo@n IBIWTIKWY SIGAGYWY Kol HOVOKIKGV TIPOBANHOTICHGY.

Me &ebopiévn auTr| TNV 10TOPID;, Eival TIPOYHOTIKG apiépwpa aTov Dpéipe, TToL 0TV
TMaudaywyikn G Kapdidg () Katw omré 1 Xkid Tov Aévépouv MAvyko-Tov opXIKG TOU
TiTAO), YPOppEVo Aiyo TTpiv To BGvaTo Tov, o Dpéipe Trapovaitoe onpédio cAAOrG Kot
epPGBuvong TNG okEWYNG Tou o€ TTOAAG aTré au TG Ta (nTrpaTa. Na Tap&derypa, n
YAwooa 070 BIPAI0 avTIKOTSTITPICE TEAIKG THV EVOWPATWOT TV YUVAIKGOV GTAV EKOVE
YEVIKEG QVOPOPES, TTOU AElTTOLY OTA TIPONYOUHEVA YPOTI TG Tou. MiAnoE o TOApNP&
Y1 TO B€Pat TOL KOTIITOAIOHOU Kol EETOOE TN @UOTN TNG TTAYKOOUIOTTONMONG KOl TO
VONp& TNG yia Toug pICOOTIAOTESG EKTTONOEVTIKOUG. AGXOARONKE £TTIONG pe BEpOT TTOI-
KIAOHOP(IOIG KOl pATOIGHOU, AvayvwpilovTag avorT& OTi «Oev PTTOpEl var pelBel KGO
TIPOKOATAANYN OF pIOt EPUNVEIR KAAOOIKOU XAPAKTHPQ, 0AAG Sev pTopolpe va To o
paPAéPpoupe oTnV KaTAVENoN Twv diapopwv 10wV diakpioewvy (0. 86). Kar o du-
VOHIKG oTT6 TTOTE, PIANCE YIX TNV QVOYKIOTNTA VO TIPOXWPHOOVHE TTEPT OO TIG
oupPiBdoipeg BIOPOPES PO, ETOI DOTE VA SNHUIOVPYHOOVPE HIG OITTOTEAEOPOTIKN ETTI-
Be0m EVAVTIO OTA TEXVAOPOTO TOU TIPONYHEVOL KATTITOAMOHOU OTOV KGOHO.
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5. H Avvatotnta va Eexwvape Ilavrio ek N€éov

H ikavotnTa auTrj va {ekivaue TavTa ek vEou, va dnuiovpyrjooue, va
QVOKOTOOKEVGOOUE KOl VO NV KATAOTPEWOUE, VO OPVOUUOOTE VO KO-
VOUUE YPOPEIOKPATIKG TO HUOAG, VO KATAVOOUE Ko va (OULE WG HIa
Siadikaoio eivon KATI TTOL TTAVTA e OLVOGEVE 0T Gwr). AUTO givar ava-
YKQUO XOPAKTNPIOTIKG EVOG KOAOU eKTTaGeVTIKOU. (Dpéipe, 1993, oel. 98)

Tcx TIOPATIGVOD TTOPOOEIYHOTO OEV PEIDTOLY pE OTTOIOONTIOTE TPOTTO Tr OULKBOAR
Tou OpEipe f} TN PVIEN TOL €PYOL TOL, GAAG AVAEPEPOVTOI IO VO ToV BuHOUVTal
0TO GUVOAG TOL WG AVOPWTTIVN UTTAPEN, HE TTOMEG QTG TIG GUYKPOUVOEIS KOl TIG GVTI-
PGOEI§ TTOL HOG aTTEIAOUV GAOUG, HE Evav eLPU KAl GUVEXT] TTPOBANPOTIOHE, EpELVA KO
S16hoyo. AMG To M0 onpavTIKG, 0 DPEIPEe EfYE HIX ATTIOTEV TN IKAVETNTA VO AVOKOTO-
OKEVALEN KOl VO KAVEL TTAVTO HIat Kouvoupyia apxrj. Tia Tov Opéipe, dev LTIHPXE oI
BoAia 6T1 wTAG, o1 GANOI KOl 0 KGOHOG BPIOKOTOV TTAVTOTE O€ KATAOTOOT) Yiyveoha,
HETOHOPPWONG KOl GVOKGAUPING TWV EXVTMV HOG WG HEPOS TNG GVOPWTTIVIG IOTOPIKIAS
pos Siadikaoiag. H mriotn auTh Xpnoipevoe wg Bdon yia tnv adidkoTrn avalitnon Tng
eAevBEPIOG Kal TNV adIGKOTIT EATTIOO TOL 0TO HEAAOV. AKOAOUBWVTAG TNV TrAPGdOoT
Tou Map§, ioTeve 6TI TALVTEXPOVA SNpIOLPYOUHE KO HOG dNpIoVPYEr O KGOHO HaS.
Katd Tn yvadpn Tov Opéipe, n yvaaon dev propei va S1aleuyTel amré Tnv I0TOPIKH OL-
véxeia. ‘OTrws K epeig, «n 10Topia eivan pio diadikaoia rou TrepiopieTon kot e€apTaTan
o6 TN YVWOT) oL TTAPA&YOULE. TITOTO o6 QUTG TTOL TTAPGYOULHE, (OUHE, OKETITO-
pooTe Kail KGvoupe oagr dev Aappdvouv pépog €€m aTré To XPOVo Kol THV I0TOPIOL
(Opéipe, 1998, oel. 32). Kail TT10 ONpOVTIKG, 01 EKTTAIOEVTIKOI TIPETTEI VO avaryvwpiouv
0TI «6TOV 01 TTAEIOYPNPIEG OTEPOUVTAI TO SIKAIWHG TOUG VO CUHHETEXOLY OTNV I0TOPIN
WG LTTOKEIPEVA TOTE KUpIApXoUvVTal Kol arroSevavovTaiy (Freire, 1970, ael. 125).
Y16 To mpiopa auTtd, o Opéipe ATOV TETTEICUEVOG GTI QLT 1] I0TOPIKH SIadIKaTTOr
ETTPETTE VA TIPOYPOTOTTOINOET HEOO OTO OXOAEITH KO OTIG KOIVETNTES, OryKLPOBOANpEvn
oTI§ ox€0elg aAAnAeyyUns. O Opéipe TAPSTPLVE TOUG KPITIKOUG EKTTAISEVTIKOVG VXX
01KOBOUROoLY KOIVOTNTEG GAANAEYYONS WG pHop@r] SIKTUWONG, YIo va pog Bondrioouy
va TTpoPANpaTicovpE TIG e€0VOEVITIKEG OUVORKES TNG TTOYKOOHIOTTOINHEVNS OIKOVO-
HIKFG QVIOOTNTOG KOl VO OVTIHETWTTICOVHE TNV KATOOTPOPIKY ETTIOPOOT TWV VEOPI-
AEAEVBEPWV OIKOVOPIK®V KOl KOIVWVIKOV TTOMITIKOV OTOV TTAYKOOHIo TTANBuoud. O
DOpéipe TiOTELE GTI O1 EKTTAIOEVTIKOI, OI HAONTES, O Yoveig Kal GAAol Ba ptropodoav
VO QVOITTOPGYOULV SEEIGTNTES KOl YVWDOEIG HEOW SIKTOWV TTOL SiapoppavovTal YOpw
oo TOL OXOAEITH KO TNV EKTTAIOELOT EVNATKWYV, OPYAVDOEIG VEOAXTTIG KOl BPNOKEVTIKES
OPYOVWOEIG TTOL £XOLV KOIVG SIHOKPOTIKG EVOIGPEPOV YIO TNV EVIOXLON TNG ATOHIKAS
kal oUAAOYIKAG Cwr|g. TTio oNPAVTIKG, HEow TNG TPA&NG - TNG AVBEVTIKAG EVOTNTAG
O6p&ong kan TPoPANHATIONOU - GUT& TO EKTTAIOELTIKG OikTLGN Bt pTTOpPOVCAV VO €I1-
0€AOoLV OTNV €K VEOUL SnpIoLPYION HIOG VEXG KOUATOUPOG KEPOARTIOU, TOTO WG XWPOI
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yia TNy €vtagn Tov diaxwpiopEvmy epyalopgévav 600 Kal Yio TNV avamTuén Tng Kpi-
TIKI|G oLVEIdNONS (1 conscientizacao), SIXPOPPDOVOVTAG TEAIKG TO HEAAOV TNG TOTTIKNAS
Kol €BVIKIAG TTONITIKAG Kal, WG €K TOUTOU, HETAPGAAOVTOG TN UON TNG TTOYKGOHIOG
oikovopiag. H 16€éa Tov ®péipe yia T dnpiovpyia KPITIKAOV SIKTOWV eivar pia 181aiTepar
OULVOPTTROTIKA OKEWPN AapPAEVOVTaG LTTOYN TOLG TPEXOVTES TTOAITIKOUG OYWVEG OTNV
KoAigpSpvia yIo TV TTPOOTACT0 TWV SIKAIWPGTWV TOV HETAVROTAV, TN BETIKN Spdon
ko Tn dfyAwoorn ekmraidevon.

Me oA 00g TPATTOUS, 1 IGEX TWV KPITIKWV SIKTOWV GUVOEETOI GHETX IE TOV OYWVX
yio SnpOKpOTiON KO PO EKTETAPEV €vvoia TNG aywyr Tou ToAiTn. O Opéipe pag To-
POTPLVE VO aYWVI{OPOOTE YIX OIKEIOTNTA HE Tr) SnuOKpaTiar, va {OVpE eVEPYQ HE TIG
ONPOKPOTIKEG APXES KOl VO TIG EUPAOUVOVHE DOTE VA £XOLV TIPAYHOATIKSG VONHO OTNV
KaBnNpePIVOTNTG pag. ‘EppuTn og auTr TN ox€on pe Tn dnpokpatia Tav pia Hopgn
UTTNKOGTNTOG TTOL dEV PTTOPOVOE VO AnOEl TUXAIT. AVTITIPOCMTTEVE HIX KATOOKELT
TTOU BPIOKSTAV TTAVTOTE 08 KATAOTAON YiyveoHal Kol ATTaiTOV0E VO 0ywVI{OHOOTE
Yl va Ty orokTooupE. ETirAéov, amraiToboe 6€opevar), TTOMTIKY) Oa@vela, UVOXH
KOl ATTOQACIOTIKOTNTA o116 TNV TMALLP& pag. EmirAéoy, o Freire erépeive 6Ti:

Kaveig 6ev karaokevdder pia oofapri SnUOKPATIO, 1) OTroial GUVETTAYETA
PICIKT) aAAoryr) TV KOIVWWVIKWOY SOV, QVATTPOOOVATOAIOUG TNG TTOAITIKIG
Tapaywyng kar avarrruéng, emavepedpeon g e€ovoiag, dikaloovvn o€
6Aoug Kol TNV KATAPYnon Twv GOIKWV Kol aviBIKWY KepOWV Tou 10XUPOU,
XWPIG TTPONYOUHEVIIG KOl TAUTOXPOVO VO EXEI EPYOOTEN yI QUTES TIG On-
HOKPATIKEG TTPOTIUNOEIG Kai NOIKES amauTtrioeis. (Freire, 1989, o€l. 67)

O Opéipe ouVEdEDE £TTIONG ETTAVEIANUHEVA TO £PYO TWV EKTTAISEVTIKWV HE HION OKAG-
VNTN TTHOTN OTOUS KOTOTTIEGPEVOUS, Ol OTTOI0I ETTIONG ATOV TTAVTA O€ KATGOTOOT OVOi-
Yévvnong. “I'ot€ dev vtrpée pia PaBiTepn avaykn yio TPoodeuTIKOUG GVTPES KAl
yuvaikeg - gofapoi, pILOOTTAOTIKOL, TTOU GOXOAOUVTAI HE TOV OYWV YIO HETAOYNHO-
TIOHOG TNG KOIVWVIOG, VI V& KATOBECTOLY OpoAoYiar 1o TOV GeaOPS TOUG TTPOG TO A6
(Dpéipe, 1997, oel. 84) O Dpéipe avayvOdPIOE PE CUVETTEIR QUTO TO TEPAOHS KAl T
Séopevon 0ToLG TTEPIBWPIOTIOINUEVOUS AVOPWDTTOLS WG OVATTGOTIOIOTO OTOIXEIO TNV
KaMIEpYeia Tou SioAGyou oTny TAEN. «O d1GAoYyog aTraiTel évrovn ioTn 0TOUG [GA-
Aoug], rioTn 0T SVVAPL TOUG VO SIHOPEPWVOLY KOl VO ETTAVAOIXHOPPIOVOLY, VOr Or-
HI0LUPYOUV Kal var avadnpiovpyoly, TioTn oTo £pyo [Toug] va eival TTAnpéoTepol
avOp@TTIVol (TTov eV eivail TO TTPOVOHIO HIOG EAIT OPGOOG OAAG TO TTOITPOYOVIKG bi-
Kaiwpa 6Awv)” (Opéipe, 1970, 0er.79). EmimAéov, emépeve 6Ti 0 aAnBivog diGhoyog
dev Ba ptropovoe vor LTIGPEET GTNV ATTOLTTX THG AYGTTNG KOl TATTEIVOPPOCUVNG. AAG
yioe Tov DpEipe, 0 HIGAOYOG OCLVETTOYSTAV ETTIONG HIA KPITIKF) OTAON KABWMS KAl HIot
avnovxia pe Tig £vvoleg Tou ol podnTég ovvibilav va diapegoAaolv oTov KGO0
Toug.IioTeve TwG TV AdVvaTo va SiIdGEoLY XWPIG va Yvwpilouv ol eKTTAIdEVTIKOT
TI oUPPaIVEl OTOV KGOHO TWV HABNTOV Tous. “IpéTel vor YvwpiCouy To COUTIOV TWV
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OVEIPWV TOLG, TN YAWOOO He TNV oTroia urepaaTiovtal emdEEIa TOV LTS TOUG
o6 TNV EMOETIKGTNTA TOL KGOHOL TOUG, AUTGS TTOL YVWPILoLV AVEEAPTNTA TOL OXO-
Agiov, kai TS To YvwpiGouv” (Dpéipe, 1998, oel. 73). Méow aUTWV TwV YVDOEWV, 01
ekTradeVTIKOI B pTTOopovoav vor BonBrjoouv Toug HaBNTEG vor TTPOPBANHATIOTOOV YIX
TN {wr} Toug Kal va AGBOUV OTOHIKEG KOl GUAAOYIKEG OTTOPAOEIG VIO VO HETAHOPPO-
00UV TOV KG6OHO Toug. Q)G ek TOUTOU, 0 SIGAOYOG, HECW TOL TTPOPANUATIOHOV KOI TNG
dpdong, dev Ba pTTOopoUoE TTOTE VO TTEPIOPIOTET 08 TUPAT OpAaT, OTEPNHEVN OIS TTPO-
Be0n ko OKOTIG.

6. Anopoitnra Xopoxktnprotikd ITpoodsvtirk®dv
Exnmoitdevtik®dv

Eivon abuvarov va S16G0KEN KaVELG XwpiG va €X&l TO KOUPAYIO VA TIPOOTTO-
orjoer xIAIGdeg PoPES piv Ta Traparrioel. Ev oAiyors, eivar adbvarov va
Si6aéoupe YwpI§ pia opupPnAATNUEVN, ETIVONUEVN KO KOAG HEAETNUEVN
IkavoTnTa va oyarrdue. (Opéipe, 1998, aeA. 3)

To Aéka EmoToAég mpog Exeivoug mou ToAuouv va Aibdokouv, o Opéipe (1998)
Zs’ypqu)s EmoToAég rpog Exeivoug Tov ToApouvy va Aid&akouv. Ko TéAl, pog eTri-
OTpEQel og pia NOIKA TNG XYATTNG KOl HOG TTPOTPETTEl VO ETTAVESETAOOVHE TNV TIPA-
KTIK] HOG e VEOLG TPATTOLG KOl VO ETTAVEEETAOOVHE TN TroudaywYIKY d€opevor] pO.
O Opéipe 10XLPIOTNKE GTI TO KABRKOV EVOG EKTTAISEVLTIKOU, 0 0TT0i0g Sev Tradel TTOTE
v joBaivel, TpETel va eivan TG00 XapoUpEVog 600 Kal auaTnpos. MoTteder akpd-
davTa 611 1 didookahian yior atreAeLOEPWON aTraTOovoE COPBAPSTNTA KOl TrEIBop)iQY,
KOBWG Kal ETTIOTNHOVIKY], CWHOTIKHA KO oLVaIOONPOTIKA TpogTolpaaia. O Opéipe T6-
VIoE OUXVG OTI 1 S16aoKOA TOV €vor KKBAKOV TTOU XTTAITOUOE IO OyGTIn VI TNV
TpGEn TnG didaokoAiag. Nati pévo péow avTig TNG ay&T NG Bt HTTOPOUCE TO TTONITIKG
0x€610 TNng S1ISaoKaAOG VO Yivel HETAOXNPOTIOTIKG KOl ATTeAeLOepwTIKS. Mo Tov
Dpéipe, 6ev Ba pTOpoloe TTOTE Vo eival APKeTO N SidaoKaAiar pévo pe KpITIKG AGyIia.
YtrooTipide Beppd GTI TTIPETTEI VO TOAPOUHE VO KAVOUHE T TIAVTO pPE aioBnpa;, Gveipa,
€UXEG, POPo, ap@iBoAies kar T&OOoS.

Tpérrer va ToOApoUpE €101 WOTE TTOTE var pnv diyoTounOei ) yvadon kai o
ovvaiodnua. [pétrer va ToAuoUue va ouvexiCoupe va SISGOKOVLIE YIO Ue-
y&Ao xpoviko SiGoTnua KATw atré oLVOrKEG TTou yvwpilouue KOAG: -
pnAoi uioBoi, ENenpn oefaocuov ko Tov KivEUVO TToL LTTAPXEl TTAVTA VL
yivouue 0o KuviopoU. [pétrer va TOAUooulE va UGBoUE TG var TOA-
HOUUE VO TTOUUE OXI 0T YPOAPEIOKPATIKOTIONON TOU VOU TTOL EKTIOEUED
KoOnuepIva. TpEmel va TOAUOUUE VO UTTOPOUUE VO OUVEXIOOUUE VO TO
TPATTOULE OKOUIN KOI OTAV €ival TTOAU TTI0 CUUPEPOVOA VO OTOUATI-
ooupe va ToAduooue. (Opéipe, 1998, aeA. 3)
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To va gioan évag TTPoodeuTIKGG SGOKOAOG TTOL TOAPG va 16G&el atraiTel, oTa UATIO
Tov Opéipe, Eva GUVOAO pE TTOAD IBIITEPES KOl QXTTAPAITNTESG 1616TNTES. TMioTEVE OTI
QUTEG o1 1816TNTEG Bar PTTOPOVOAV V& TTPOCTATEVGOLY TOUG PICOOTIOCTIKOUG EKTTON-
deuTIKOUG a6 TO Vo TTEGOLV OTIG TTaYiOES TNG TTPWTOTTOpiaG- avant-gardism, fon6w-
VTOG TOUG VO EIVAI TTIO CLVEISNTOTIOINKEVOI VI T YAWCOO IOV XPNOIHOTIoI00Y, TNG
Xprions Tns e§ovaoiag oTnv TGEN Kail Tig oTPaATNYIKEG BIS0oKAABG Toug. Méoa amrd TnVv
TPOCTIAOEIG TOLG VO AVATITOEOLY QUTES TIG IBIGTNTES, O EKTTAIdEVTIKOT B pTTOPOVOOY
eTriong vo KATaAGPBouv 6Ti Hev PTTOPOLV Vo ATTEAELOEPWDTOLY KAVEVAY, OAAG GTI {TOV
o€ OTPATNYIKI BE0N VO TIPOOKOAEOOUV TOUG PHOBNTEG TOUG VO TTEAEUBEPWTOLY TOUG
£0LTOUG TOUG, KOBWS P&BaIvVay va SIaBAGLoVV TOV KGGHO TOUG KOl VO HETOHOPPWVOLY
TNV TOPOVOA TTPAYHOTIKOTN TS TOUS.

Y& avTiBeOT pE TNV TTAPASOOIaK TTAISAYWYIKY EUPOOT O OUYKEKPIHEVES OIGOKTIKEG
peBodoAoyies, CLYKEKPIHEVD TIPOYPGHHOTA dibaoKaAiag oTnv T&EN ko Tr Xprion Tu-
TIOTIOINHEVV KEIPEVWV KO DAIK®V, Ol ATTAPAITNTES 1610TNTEG KATE TOv DPEIPE ETTIKEV-
TPWVOVTAI O€ QUTEG TIS avOPWTTIVEG aieg, oI OTTOieg SIEVPUVOLY TNV KPITIKF KO
OUVOIOONHATIK IKAVOTNTA TOL EKTTAIOEVTIKOU VO EI0GYEI ATTOTEAEOHUOTIKEG OXETEIG
d16aokaliog pe Toug poONTEG. O Opéipe EeKIVA PE PIX TATTEVOPPOOUVI) BACIOPEVT OTO
B6ppog, TNV AUTOTTETTOIBNOT, TOV QUTOOEPAOHS KOl TO OEBACHS TTPOG TOUG GAAOULS.
Me TroANoUG TpSTTOoUS, TIHOTEVE GTI 1) TATTEIVOPPOOUVN EIVOI I} TIOIGTNTO TTOL HOG ETTI-
TPETTEl VO OKOUPE TIEPA OIS TIG SIPOPES HOG KOI (G TETOIO AVTITIPOOWTTEVE! VOV
oKpoywviaio Afo oTnv ava&mTuén TG oIKEIGTNTAG pos pe Tn dnpokpartia. O Opéipe
ouvdLALEl TNV TATTEIVOPPOCUVN HE Tr SIGAEKTIKI] IKOAVOTNTO var (el KAVEIG OE It avor-
opaA aoPAAeia, Tov anpaivel avBp@TIV OTTOPEN TToL dev ATTAITOU0E ATTOAUTES
oTravTAoEIS 1] AVoEI§ Og £va TTPOPANPQ, oAAG HEAAOV oKSHa Kot e Th BeBaidTnTa TG
OTIYMAS HTTOPOVOE VO TIOPAPEIVEL AVOIKTOG OE VEOUG TPOTTOUS KOl VEX Ovelpa. AUTH N
avTIeEOLOINOTIKN BE0N HOUAEVEI ETTIONG VIO VO ATTOTPEPEI TOLG SATKGAOUG OIS TO VXX
KATOTTVIEOLV TIG EKPPAOEI§ AVTIOTAONG OTOUG HAONTEG TOUG - AVTIOTOOT TTOU OTHV
TPOYHOTIKOTNTO dev efvan pévo anpavTikr, ocAAG atrapaiTnTn Yo T diadikooia Tng
evduvapwong. Eyyeviig og auTH TNV TTOIGTNTA TNG TATTEIVOPPOCUVNG EIVAI KOl 1 IKAVO-
TNTQ TWV EKTAISEVTIKWY VO OQVATITOEOLY TNV IKAVOTNTA TOUG VO KPPELOLY HIa
ayamn pi¢wpévn oTn OE0PEVOT TOUG VO OVTIKATOTITPICOUV PE GUVETTEIX TNV TTIPOKTIKI
TOUG Kol var eE€TGLOVV TIG GUVETTEIEG TWV OKEWPEWV, TWV AGYWV KOl TWV EVEPYEIDV TOUG
péoa otV TGEN Kal TEPQ atrd aUTAV. ZOPPVA HE TI OULVETTH TOU £UPOOT OTNV
QVAYKN QVTIHETOTTIONG TwV POPwv pag, o Dpéipe evTdtmioe To OAPPOS WS Eva £TTI-
TTAEOV OTTAPAITNTO XOPAKTNPIOTIKG 0TOUG EKTTOIOELTIKOVS. To BEPPOg £56d LTTOONAW-
VEI IO OPETH TTOUL YEWIETOI KOI TPOPOSOTEITAN a6 Tr ouvex pog PovAnon va
OpPIoBNTOUHE KOl va EETTEPVOUE TOUS PSBOUS HOG TTPOG TO OLHPEPOV TNG SNHOKPO-
TIKAG OPAONG - pICK EVEPYEID TTOU €XEI TIPOOWTTIKEG KOI KOIVWVIKEG OLVETTEIEG. O Dpéipe
TOTEVE OTI, KOAOWSG Ol EKTTAIOEVTIKON YIVOVTOI TTO COPEIG OXETIKG PE TIG ETIAOYES Kal
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TO TTONITIKG GVEIp& TOUG, TO B&PPOG OTNPICEI TOV AYWVA HOG VO AVTIHETWTTIOOVHE L~
ToUG TOLG HUBOUG, TTOL TPOEPOSOTOUVTAI OTTG TNV KLPIAPXT I6E0AOYIT, TTOU KOTAKEP-
paTiel kai oTpePADVEl TNV TPAKTIKA Hag. To KA&IdI auTrg Tng diadikaoiog eivan n
KPITIKA HOS IKaVOTNTO var SeXTOUHE Ko var eAéyEoupe Tov péfo pag.

‘OTOV EPXOPOOTE AVTIHETWTTOI HE TOUG POPOVG HOG, OTTWS VO XAOOUHE Tr SOLAEIK
HOG A va pnv TTEPOVHE TTPOaywYH, AlIOBAVOHAOTE TV avAyKn va BEgoupe 6pia 6TO
@Opo pag, PIv a1ré oTIOHTTOTE GANO, TIPETTEI VO AVOYVWPICOVHE TTwG 0 POPog eivar
pia ekddwon Tng OTTaPEAS pas. Aev KpUPW Toug PSPouG pov. ANG dev TIPETTel vor
OPROW TOUG POPOVG POV VA HE GKIVI TOTTOIO0LY. AVT ‘0UTOU, TIPETTEl VO TO EAEYEW,
yioTi ivar oTnyv id10r TNV TPOKTIKA TOL EAEYXOU TTOUL HOIPGLETAI TO ATTAPAITNTO BGP-
pog pou. (Dpéipe, 1998, oeA. 41)

H avekmikoTnTa gival GAAO €va amapaiTnTo XOPOAKTNPIOTIKG OTOV KATGAOYO TOU
DOpéipe. Xwpig auTr TNV apeTr, LTTOOTNPICE!, Sev pTropel va LTIGPEE! TIPaYHATIK dn-
HOKPATIKN epTreipia 0TV TAEN 1 0TN {wn HoG. AANG eiva ONPOVTIKG VO ONPEIOOOVHE
OT1 N avox1] “dev onpaivel 6TI GUPPGPEPWON OTO TTAPAOEKTO, dev Onpaivel cLYKGALPN
NG ENenng oePacpol, dev onpaivel OTI TTPETTEI VO KOAOHOOOVOUHE TOV ETTITIOEPEVO
il va GUYKOAOovpe TNV emBeTIKOTNTA” (Dpéipe, 1998, 0. 43). O Dpéipe TOVIOE KO-
TNYOPNHATIKG OTI 1 avoxr] dev eival o0Te yior Trauyvidl, OUTE YI pI TIOMTIGHEV XEl-
povopia LTTOKPICTOG OUTE YIa CLUVUTIOPEN HE TO IPOPNTO. AVT ‘QUTOU, N KPITIKN
£K@POON TNG AVEKTIKOTNTOS PacifeTal 0TIG BATIKEG avOp®TTIVEG OPXES Tou oefar-
opoU, TG TreIfopxiag, TNg adloTPETelng Kal TNG NBIKAG evOLVNG.

Téhog, o Opéipe evETae TNV ATTOPACIOTIKOTNTA, TNV AOPAAEIQ, TNV EVTAON ava-
HECOL OTNV LITOLOVI) KAl TNV QVUTTOHOVNOIO KOl T XApA& TG {WriG 0TO OUVOAO TwV
ATTOPAITN TV XAPOKTNPIOTIKWYV. OASPUXA THOTEVE OTI N} IKAVOTNTA AfPNG OTTOPGi-
oegwv, Tap& T duvatdtnTa pRénsg, amoTelel Baoikr dUOvapn TnG SovAEIdS Hag wg
TTPOOSEVTIKOT eKTTAISEVTIKOT. YTTOOTHPIEE GT1 O EKTTAIOEVLTIKOT TTOL OEV €XOLV VTS TO
XOPOKTNPIOTIKG OUXVA KATOMEDYOLV 08 OveDBUVEG TTPOKTIKES NOIKIG XOAXPSTNTOS
oTn didaokoAiar Tous, pia KaTdoTaon Tou eivar &ioov emApI IO TOUG HOONTES,
OTTWG 1 KATYPNOT €60VOTOG TWV EKTTONOEVTIKWYV. ETrITTAE0V, ) ENAen epmioToolvng
OUXV& OUVOEETO PE TNV AVOTTOQOCIOTIKOTNTO, OV KAl N AOPEAEIT (] N EUTTIOTOOUVN)
o1ré TNV GAAN TTPOEPYETO ATTO TNV AIOONOTN ApHOdIGTNTOS, TNV TTONITIKH OA@PHVEIX
Kol TNV NOIKA oKePAISTNTA.

H IkavOTNTO TV EKTTAISEVTIKWY VO GOKOUV TNV TTAdOywYIK TOUG HEOT 0TV SI0AE-
KTIKI} €VTOON TG UTTOUOVHG KOl THG AVUTTOUOVNOIOG avTITTIpoowTreVEl Yo Tov DpEipe
£vol ONPOVTIKG GAPa 0TV avATITUEN €VOG EKTTAISEVTIKOD. AUTH 1 OPETH ETTITPETE
0TOLG HAOKGAOLG VO AIGOGVOVTOI TO ETTEIYOV TWV SVGKOAWY CUVONKWDV TTOU OVTIHETW-
TI{COLV HEOO OTOr GXOAEIX KOl TAUTEXPOVO VO OVTOTTOKPIVOVTOI HE OTOXOOTIKES KOl B0t
BLOTOXOOTEG OTPATNYIKEG TTAPS pE TUPAOUG OKTIBIOUGS. To KAEIST yIa TNV KaTavonon
QUTAG TNG €WvoIag €ival I ovoryvapIon TV TTPOPANHET®Y EKEVWV TTOU LIOBETOVY HI
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NOIKK ATTGAUTNG LTTOLOVHG, IPEVES, KOl EKEVIV TTOL EKONAVOLV pIa AdIGKOTN avu-
mropovnoio atré TNV GAAN. Ko o1 Sbo prropoiv va fAGouy Ty IKaveTTA HOG Vo GUH-
HETEXOUHE TIAISAYWYIKG HE ATTOTEAEOPATIKOUG TPOTTOUS.

Y& koo oTrypn dev eivai o avarykaia n duvaTéTnTa va KoAIEpYNOEr pia SIoAEKTIKT
KOTovonaorn Tou k6opov 600 6Tav {nNTnoel a1réd UGS TOUG EKTTAISEVTIKOUSG TTOL (OUpE
péoa oTnVv €vraon 600 QAIVOPEVIKG avTIQATIKOV avTIAfpewv. E§utrakoveTon 611 {wdv-
TOG HI QVUTTOUOVI) UTTOHOV 1] AVOOQPOARG aopAAeia eEapTATAl OT6 TNV TIPOBLHIN
HOS KOl TNV IKAVOTNTA OGS VO OVTIHETWTTICOVHE TNV TTOAUTTAOKO T TO KOl TNV GOAPEIN
TOL TTOPGVTOG, TTAPG TO ALENPEVOD eTTITTESO £vTaong TTou pTropel voar Biddooupe. Kai wg
TETOIO, YIO VO OVTOTTOKPIOOUHE PE OLVETTEIX OTO SNHOKPOTIKG HOG GVEIPO, OVTI VO OVOi-
{nToUpE GLUVTAYEG TTOL CUVTOYOYPAPOVVTOI I] GUVTAYOYPOAPOUHE YPIYOPO YIO VO OVO-
KOUQITOUE TNV €vTaon, €ival SuVNTIKG pI SNpIoLPYIKY KOI ATTEAELOEPWTIKY SUVOpN
o1n {wn pHag. AUTH 1 SIGAEKTIKI] IKAVOTNTO CUVETTAYETOI KO €VOV AEKTIKO TTEPIOPIOUO,
OV oG BonBd va pnv XGvoupe Tov EAeyx0 Twv AEEewV pOG i} va EeTTepETOLHE TO GpIX
TOL £vePYNTIKOU AGYOU - pIOG TTOI6TNTOS TToL 0 Dpéipe amédelSe pe OLVETTEIO OTO XPO-
VIOl TG OUHPETOXTS TOL 0€ HUOKOAOLG SIOAGYOUS.

O Opéipe £6woe peyGAn onpooion oTnV IKAVOTNTS poiG Vo LOUHE XAPOUHEVD TTAP&
TO TAO0G TWV EEWTEPIKAV SUVAHEWY TTOL TTPOKAAOVY GUVEX®WSG TOV AVOPWTTIOHS
pas. To amapaiTnTo XapakTnpIoTIKG TNG Sidaokaiog pe T xap& Tng {wiis, TTPoow-
TTOTTOIEl TTEPIOTOTEPO TOV ATTALTO OKOTIé T600 O0TO £pYo 600 Kai aTn (Wi Tou
DOpéipe. Ek Tov LOTEPWY, Eipal YEUATN pE LTTEPOXES avapVAOEI§ Tou DPEipE - ) opop-
PI& TNG YAWOOOG TOv, N AGUPIN OTA PETIC TOV, O TIPOCEYHEVOS KOl 0EBAOTOG TPATTOG
TOU, 1 KiV|ON TWV XEPIWV TOL GTAV HIAOVTE, 0 {WVTOVEG TOL EVOOLOIOOHES GTAV OKE-
PTOTOV VEEG 1G€€G, EKPPATEIG OYATING KAl EVYVWHOOUVNG. Me Ta Adyia TOU Ko TIg
TpGEelg Tou, 0 Opéipe KAAOUOE ETTIHOVO TOUG BACKGAOLG VO XYKOAIGOOLY TIARPWS
TN {wr}, avTi va TTapad@OoVHE TNV VTTAPENR HOG OTIG KATATIVIYHEVES SUVAEIS TNS OI-
KOVOMIKAS KOl KOIVWVIKIG GOIKIOG.

AivovTag oAOKANPWTIKG TOV €0UTS pov OTn {wi] TTAp& OToV BAVATO - XWPI§ va
£VVOM TNV Gpvnon Tov BavaTou 1 Tnv puboTroinon Tng whg - HTTOP® VO EAeVBEPWOTW
TOV EAUTS HOL WOTE VA TTAPAd0O® 0TI Xapd TN {wiig XwpI§ va KpUPm Toug AGyous
BAiYNg o1 Lwrj, TTOL pE TTPOETOIHGLOLY VA EAOKW KAl V& UTTOOTNPIW TN XOp& OTO
oxoAeio. (Dpéipe, 1998, oeA. 45).

Moapoho rou o Opéipe dev pIAGel pnTd Yo akTIBIOPS 0TIg Aékar ETIIOTOAEG 1TpOG Exei-
voug mou ToApoUv va Aibdokouv (1998), To BewpnTikS Tou €pyo Sev ATTOoLVOEBNKE
TOTE 16 ToV aKTIBIOPS Tov. EmimAéoy, uTTooTHPIEE OKOVPOAOTA TNV OBICWPIOTN
ToNITIKI ouveidnon kai Tnv ToAITIKA 6pdion o didaokaiar kan {wr pas. Qg ek ToU-
TOU, Ol EKTTAIBEVTIKOI WG dIavooUpEVOIl, TIONITIOTIKOI EPYATES KOl AKTIBIOTES TNG KOI-
vOTNTOG TPETTEN VO «PIA0G0EOUV v YiVouv I €veon TTPOYHOTIKG 0OBap@dv Kol
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AOYIK®V avOp@TTwY, eKEVWV TTOL £pYGLOVTal VO HEIDTOLY GAO KOl TTEPIOTOTEPO TO
XGOopa HETOED QLTS TTOL TTPATTOLY KOl LTS TToL Aévex (Dpéipe, 1997, oel. 83). H
HETAHOPPWOT TWV OXOAEIWV PTTOPET VX TIPOYHOTOTTOINBET pévo GTav o1 SGokaol, ep-
yélovTan pe aAAnAeyyon, avodapBdvouy Ty KUpISTNTA Kol aywviovTon vor oAGEOLY
p1QIKG TIG TTONITIKEG KOI OIKOVOHIKEG SOHEG TNG €€0VATAG TTOL KATAOTPEPOLV T ETTO-
VOOTOTIKG HOG OVEIPQL.

‘Eto1, dev PAETT0 evOANQKTIKH AVOT YIO TOUG EKTTAIOEVTIKOUG OO TNV EVOTNTA TWV
OUH@EPGVTWV TOUG OTNV UTTEPAOTTION TWV SIKAWPETWV TOUG. AUTG TOX SIKAIDHOTA
mepIAapBdvouy To dikaiwpa TNV eAevBepia otn SiSaokaliar, To dikaiwpa opIAlag, To
SIkaiwpa KEADTEPWY CLUVONKWMV YIO TTOIOOYWYIKT| EPYAOIT:, TO SIKAIWHO OF OpEIBOpE-
voug Gideieg yiar auvexi{Opevn eKTTaidevOT), TO SiKaiwpa OLVOXIS, TO SIKAIWHX VO ETTI-
KPIVOUE TIG OPXES XWPIS POBO AVTITIOIV®V... KOI VO PNV XPEIGeTOn va Aépe PépaTa
yia va empidoovpe. (Opéipe, 1998, oel. 46).
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IMTepidAnyn
T o mapov keipevo eotidlet kuping oy atlévta yia v Exnaidevon, v Katdption kow
Awr Biov Mébnon (ABM) oto mhaicilo g, vrd eE€MEn, Zrpatnyikng EU2020 onmg kot
o1 oYéoT EPYOAEIMV TOMTIKNG KoL TOMTIKOD TEPLEYOUEVOL TNG EVPMTOIKNG EKTOUSEVTIKNG
TOMTIKNG L€ TOVG LETAGYNUOTICUOVS GTNV OPYAVMGCT| TNG EPYAGING KOl TIG EMMTMOOEL TNG
Owovopknig Kpiong. Enyepeiton n amotdinmon g KoTtdoTaong Tmv Tpoyrdtoy 6e EKTaidenon,
kotdption kot ABM kot g mpog T o)xéon avtdv pe anacyoincn oy Evpdnn onuepa 6co
KOL 1] KPLTIKN EMGKOTNG TG TPOUVOPEPOEISUG EVPOTOIKIG CTPOTYIKTC.

Aééerc kderdra
ExmraiSevon, kardption, ABM, amaoyoAnoiuornta, EU2020, RIA.

1. Exnaidevor, Kataption kot ABM oto mAaiowo tng
Zrpoatnywkijc EU2020: taoeilg, IPOTEPALOTNTEG KOl
Swoxkvpedpota

I1patnyikr «Evpad1n 2020» aroTéAeoe Tnv SiGidoxn ZTpatnyiki Tng XTA (XTpa-

Hmyu«j NG AIca6vag).. TNV ovoia TpIv OAoKANpwOEel emoApws n ZTA, 1o otréd

To 2009, eixe apxioel n Siadikaoia Siapdppwong Tng véag oTpaTnyikis Tns E.E. ko

ovykekpipéva Tng Europe2020 1) EU2020, n otroia kol BewpriOnke e€apxnis ouykpoTn-

olokr] ouvioTdoa Tov EU Recovery Plan (BA. Mamaddkng 2009a: 171 & Momoddkng
2016f: 91). Méoa og auTd To TAGITIO, N TTPWTN PAON OXESIAOHOV KOl N eKKivnon
vAotroinong Tng “EU2020” oTa edia TnG eKTTAidELONG KAl KATGPTIONG, TTAPG& TOUG
oofapolg peTaoxnHaTIopous, diatpnoe Tnv épgoaorn oto reskilling kon evéteive Tnv
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avA&YKn Yo okSpo HeYoADTepn eveAiian ka vTrepeBvikoTroinon (BA. avoAvuTikG Marra-
66Kkng 20160: 92).

To véo TTAaio10 “UTTOAOYICIHWV KAVOVIKOTATWV” YIx TNV diar fiov péibnon, Tnv ekrai-
devon kai katépTion TnNg TpaTnyikis EU2020 mpoobdiopioTnke o1rd dU0 ONUAVTIKES
oMaYEg: o) TEBNKe o€ epappoyn va véo epyaleio TTOAITIKAS, To Joint Assessment Fra-
mework (JAF) yia Tov BEATIOTO GUVTOVIOPG, VIO TNV SI00@AAIoT TNG GUVEXOUS KOl OTTO-
TEAEOPOTIKAG OLYKPITIKAG OEIOAGYNONG Twv €TmOGCEWV KAl TG TTPoSdov Twv
KpOT@V-peA®V (Mataddkng 2016y: 68- 69 kal avaAuTiKG Moaddikng 2017: 669- 670)
kai ) 2 o1ré Ta 5 KPITAPIa AvaQopds TNG EVPWTTAIKIG OTPATNYIKIS, TTOL KaBopilouv
TIG TIPOYHOTIKES TTOAITIKEG TIPOTEPAIOTNTES YIOX TN VEX dekaeTia, GAAaEav TTAfpwS,
EVW KOI OTO TPIO EVATTOPEIVAVTO HETOOXNHATIOTNKE EITE TO TIEPIEXOUEVO EITE 1) TTOCO-
Tk} SidoTaon (Moamaddkng 2011: 933). EidikéTepa,, o1 Vo véor beikTeg apopovv (BA.
avoAuTiké European Commission 2009: 14): oTnv cuppeToxr otnv TpitoB&duia Exmroi-
devor (Trou avTIKABIOTG ToV avTioTorKo delkTn YIa TV AguTEPOBEBHIR) KO TTPpoodio-
piCeTar wg 0T6X0G TO 40% TOL TTANBLOHOL Twv 30-34 Xpovwv £wg To 2020, STIWS Kl
OTNV GUMPETOXI OTNV TIPOOXOAIKA EKTTAIBELOT), TTOL OVTIKOBIOTG TOV delkTn 0 0TT0I0G
0popd& OTOUG AITTOPOITOLS OTIG BETIKEG ETTIOTHHES Kal TIPoadiopileTal 0To 95% TOv
TANBLOHOL TWV TTAISIY ATTS TNV NAIKIO TwV 4 £TWOV €wg To £T0G Evapéng Tng TPw-
TOPGOpIOG exTTaideLONG, £G TO 2020. O TeEAeuTaiOg aTTOTEAET piot oaPr €vdel€n oTpo-
IS OTNV KOIVWVIKY SIG0TOON TNG EVPWTTOIKAG EKTTAIOEVTIKAG TTONITIKAG/ OTPATNYIKIAS.

Qg pog To JAF, a&iCel va onpeiwBel 0TI amoTeAel éva véo epyadeio TTOMITIKAG, OTO
mAaioio Tng Ztpartnyikrs EU2020, Tou SiapBpwvetar oe 15 media mohiTikig (policy
areas). Avo €€ auTaV (8 ka1 9) ouVOEoVTaI OPYOVIKG pE TNV EKTTAIOELON KO KATAPTION
(BA. European Commission 2010 kai Council of the European Union 2010). H 8 eoTiel
oTn PeAtiowon Tng Tapoxrs Se§loTTWY Kot TNV adENONG TNG TTOPAYWYIKGTNTOS, HE
1d1aiTepn €pgpoaon otn ABM (8: “Improving skills supply and productivity, LLL”). H 9
€0TIG el OTN PEATIOON TWV OCLUOTNPATWV EKTTAIOELONG KA KATAPTIONS, pE ISIiTEPN
£Uaaon oTnV TPOWPN EYKATGAEIPN o6 ekTTaideLON Kal KaTdpTion (9: “Improving
education and training systems”). H dopr] Tou JAF eivar n akéAovBn: OAokAnpwpéveg
KOTELOLVTIPIEG YPOHHES, TTOU OPOPOVY OE OCUYKEKPIHEVOUS TOHEIG TTONITIKAG/ AgikTeS
TT0L TPOadIoPICoLV oUYKEKPIPEVa Tredia TTOMITIKIG/ Kbplog beikTng- Baoikoi guvoAikof
OeikTeg- Yro-OeikTeg- Aeikteg mAanaiov (BA. European Commission/DG EAC 2011). Xtnv
ovaoia To JAF AeitoUpynoe e€apxis Kot ouveXiCel va AeITOLPYEN G Eva TTOAVTTOPOIE-
TPIKG pEBOBOAOYIKG epYOAEID VIO TNV TIXPAKOAOUONON TWV CUCTNHATWY EKTTAIOELONG
Kol KATAPTIONSG TwV KpaTwv-peAadv Tng E.E. (BA. European Commission & Joint Research
Centre/JRC 2014: 6). Qg TéToI0 aloTrolEiTal 0TO TIAQiCI0 TOL ET2020 Kot GLVAKGAOLOL
NG OTPATNYIKAS BEATIOTOL CUVTOVIOHOU TNG EKTTAIOELONG KOl TNG KATAPTIONS, YIO
TNV «TTOPOKoA0UONoN» TNG OXETIKAG TTONITIKAS (policy monitoring) 6oo ko Twv Gl
TWV OXETIKWV CUCTNHATWV TWV KPATOV-HEADV. ZUYKEKPIPEVQ, 1) peBodoAoyia Tou JAF
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LIOBETABNKE TEOO YIa TNV AVEALOT TWV ETTIOG0EWV KOl TNG TTPOGd0L WG TTPOG TOUG
600 kevTpikoLg oTéxoug (headline targets) Tng oTpaTnyikig EU2020 trou agopoiv
OTNV eKTaideLON Kat oTnv katépTion (BA. avaduTik: Mamaddkns, 2016y: 69), 600
Kol yla TIG UTTGAOITTEG TIPEG-0TOY0ULS (benchmarks) Tou ET2020. To 2015, épav Twv
600 headline targets, To JAF evowpd&Twoe Tig TIHEG-0TEXOUG TTOL APOPOVY OTO TTOCO-
OTO ATTAOXGANONG TWV TTPGOPATWY KTTOPOITWY KOI 0TI OUHHETOXT] OTNV TTPOCXOAIKH
ekmaidevon (BA. European Commission & CRELL 2015: 1).

EmmpdobeTa oTo mAaiolo Tng oToxoBeoiog Tng EU2020: o) To KPITHPIO avaipopds
yia T Siappor] eTTEKTAONKE KOl OTNV KATAPTION KAl WG 0TOX0G TEONKE A0V var pel-
w0l 010 10% OLVONIKG (ekTTaidELON KO KATAPTION) PEXP! TO 2020 (BA. avaluTikd Eu-
ropean Commission, 2009: 76-78), ) o deiktng Twv low achievers emekTédOnKe aré
TNV AvayVWOTIKI Kol o€ GAAeG peiloveg «Baoikég IkavoTnTegy (key competences) on-
Aodr oV HOONPATIKH IKAVOTNTAO KOl 0TV IKAVOTNTO OTIG OETIKEG ETMOTHHES KT 1G
TIPR-0TEX0G TTPOCDIOPIOTNKE TO TTOTOOTO TWV KAEITOUPYIKE QVOAPEBNTWVY Vo TTEOEI
KGTw atrd T0 15% Tov TANBLOHOL TwV 15XpEvwy (BACEl Kal TWV GUYKPITIKWY HETPI-
ogwv Tou PISA Tou OECD) T0 2020 (BA. avoduTiké European Commission, 2009: 84-
88 kai European Commission, 2011: 17) ka1 y) n TIHA-0TGXOS YIO Tr| GUPPETOXH OTN
Al Biov M&Bnon Tou evijAikou mAnBuopo Tng E.E. avéibnke oto 15% amd to 12,5%
™S ZTA (BA. avoduTikG European Commission, 2009: 35-37). KpiveTan atropaiTnTo va
avaQepBel 6T1 Yo TTP@OTH Popd, SUO €K TWV PACIKWV SEIKTWOV-TTPOTEPAIOTHTWV TTOV
OPOPOVOaY OTNV EKTTAIOEVLOT KAl KATGPTION TIEPIEARPONCAV OTNV KEVTPIKI ATLEVTA
NG evpwTTaikig oTpaTnyIkis, fTol TNG EU 2020 (headline targets — PA. oxeTik& lMa-
TodAKNG 2016[3: 93) KAl CUYKEKPIHEVA O OEIKTNG, TTOL APOPG OTN dlappor] aTé TNV
EKTTQAIOELON KOI TNV KATAPTION Kail 0 SelkTng, oL agopd oTnV TPITOPGBHIa eKTTON-
devon (European Commission, 2010a: 5 & European Commission, 2011: 7).

KabioTaTar oagég 6Ti véeg TTOMNITIKEG TIpoTEPAIOTNTESG ETTEROANGV TNV AVAOEIEN VEWY
epyoleiwv TTOAITIKIG 600 kai benchmarks, Trov BewprBnke 611 pTTopoLV va cLPPBGAAoLY
KaBOpIOTIKG OTNV eTTITELEN TV peiCovwv oTGXwv TN E.E. yia Tnv exmraibevon kar Tnv
KOTGPTION, 600 KOl YIO TV VOUVAHWOT) TNG OXE0NG GHPOTEPWY HE TNV KTTACXOANOI-
poTnTa (employability). H Bnpiaddng ad&non mng veavikig avepyiog, T Tp@dTa XpOvIo
NG KPions, eppNVeVEr YIOT KATTOIO OTTG TOX ONPOVTIKOTEPX EPYOAEITH TTONITIKIG VI TNV
ekmaidevon kai TNV katdpTion Tng EU2020, agpopolv o1 oxéon Twv 0o dIakpITadv
ANV oAAnAocvoXeTICOpEVWY TTEdiV Pe TNV ammaoxoAnon. Mapd& Tn peiwon Tng vea-
VIKI G avepYiog PTG To 2013 (610U KI TO I0TOPIKG LPNAG), aiCel va onueIwOEl yIa TO
TPWDTO HIOS TNG TPEXOLOOSG SEKAETIOG GTI, oTTd TNV €vapén TNG OIKOVOUIKAS Kpiong
péxpt To 2015, SixmoTOVETAI HiId o¥ENOT) TOL TTOGOOTOU TNG VEAVIKIG OVEPYIOG OTNV
E.E.-28 kaTa 4.1 TTo000TIONEG HOVGDES, KABWS yia To 2008 —aeTNPIAKS £TOG TNG Ol
KOVOUIKIG KPIONG— TO OXETIKG TTO000TS fTav 15,6%, (BA. Eurostat 2016a), evad To Tov
Aeképppio Tou 2015, aviABe a1o 19,7%. Kovtoloyig 4.454 ekaToppipia véor (15-24
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ETAV) ATV AVEPYOI TN OLYKEKPIPEVI XPOVIK TTePiodo, atrd Toug otroiovg Ta 3.057
EKOTOPHUpIO PpiokovTay oe Xwpesg NG {advng Tou Eupd (BA. Eurostat, 2016b). Aev rpo-
KoAel Ao1rév €KTTANEN GTI €vag aTré TOUG KPIOIHGTEPOUS HETAOXNHATIOHOVS GTTé T
>1A otnv EU2020 fjTav n ovykpdTtnon Tou Aeiktn AtrooxoAnoipétnrog (Education for
Employability) kai Tng dueong ovoxéTiong Tou pe Tnv Exmaidevon kai Tnv KardpTion
(BA. ZupPouviio Tng Evpwmaikig Evwong, 2009: 4, European Commission 2011: 10, 56,
59 & 70-76). O TeAeLTO0G CLOXETICETON OPYAVIKG HE TTAPAPETPOUS OTTWG 1) HETGPBOON
o6 TNV EKTTAIOEVON KOl TNV KATGPTION OTNV aTraoX6Anon, He delktn pétpnong Tnv
emITUYIO €0PEONS EPYOOTDG O 1, 2 KOl 3 XPOVIO HETG TNV KTTOQOITNOTN OTX SlaPOpE-
TIKG TTITESO EKTTAIOELONG KOl pig €1OIKN avapop& aToug «low or no skilled» (BA. Euro-
pean Commission, 2011c: 7-8 kai Motraddkng, 2016: 70). MpoTevépevn Tip-0TéX0S
(benchmark) eivar n BeAtiwon katd 5 TOCOOTIGNEG PHOVAOES TWV AVTIOTOIXWV TTOCO-
0TV (employment success) péxpt To 2020, pEOw EVOG TIAEYHATOG EVEPYNTIKWV HETPWV
OTTOOXOANONG, TTAPEPPEOEWY OTNV EKTTOIOEVOT KOl £PPOONG OTN OTOXEVHPEVN KATAP-
Tion (BA. avoAuTiké European Commission, 2011c: 8-15). O 8eikTng yia Tnv aTrac)o-
AnoIpéTNTa KO OKPIBEOTEPO T) OLOXETION EKTTAIdELONG, KATAPTIONG, Al Biou
Mébnong (ABM) kai atraox6Anons €ivol TTOAVTTOAPOPETPIKGS Kol TrEPIAGBGvel 6 LTTO-
OeikTeG-OepaTIKG Tredian (HeTaED QUT®V Kai TN ouppeToX 0T ABM gpyalopévmv pe-
YoAUTepng nAikiog kai low skilled atépwv). H empépuvon Tng kardoTaong Twv
TPXYHATWY AVOPOPIKG HE TNV VEQVIKI] avepyiot 600 kai 1 €vBean Tou deikTn yio TOug
Neets (6nA. o1 véor 15-24 Ty, o1 oTroiol BpioKOVTal EKTOG EKTTAIDELONG, KATAPTIONG
Ko omraoy6Anons- BA. avoduTikéTepa Mamaddkng 2013: 15-75) wg peifovog KaTnyo-
plag KOIVOVIKAG EVTTAOEING KOBIOTOUV EPUNVEVCIHES TIG TIPOOVOPEPDEITES VEEG TIPO-
TepaidTnTeS (BA. European Commission, 2010b: 16-17, European Commission, 2011b:
1-2) 600 Kail TNV KKIVNOT ONHOVTIKQOV TTPWTOBOVAIKY, OTN HOpgr| Twv mega- projects,
o6mwg n «Eyyonon yia T NeoAaion.

Eivan avepd 6T TapadeIyHATIKG OO TG OTPATNYIKAS YIX TNV eKTTaidevON Kal
TNV KaTépTion oTo TAaiolo Tng EU2020 atroTtelel e§apxrig N 0TXEVON OTN peiwon
TWV TTOOOOT®V TNG VEAVIKIG OVEPYIOG KO 0TNV avaTITUEN TwV 6e€I0THTWVY KLPIWS
péow Tng VET kan Tng ABM (BA. avoAuTiké European Commission, 2012a: 2-3).

2. H xotGotoon teov npoaypdteov oe Exknaidsvor,
Katéaption, ABM Kot otr] 0X€01] QAUTOV BE TNV
AnIaoXOANo\poTnTO: Plo EMIOKONNO1)

8xp6v10( HET& TNV ekkivnon Tng EU2020 kai ouvakéAovBa Tov Work Programme
ET2020, aiveTar 6Ti ) vEo OTPATNYIKA €XEI ATTOPEPEI ONUAVTIKG XTTOTEAEOHATO

Kol HOGAIOTO O 1810 TEPal BUOKOAEG GUVOTKES. DOTETO LTTGPXOLY KOl ITTOBOPPUVTIKG

debopéva ae axéon pe TNV eTiTeLEN TWV TIHOV-OTOXWV KO CLVOKGAOLBA TwV Baol-

KWV TTONITIKOV TIPOTEPAIOTATWV OTNV EKTTAIOELON KAl THV KATAPTION £ws To 2020.
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YuykekpIpéva, Topd TNV TPGodo Tou €xouv onpeiwoel Ta Kpdrn-MéAn otoug Baot-
KOUG OeiKTES, 01 £TMOGOEIG TOUG WG TTPOG TNV ETTITELEN TWV TIHAV-OTEXWV O€ KATTOI0LG
deikTeg e€aKoAOVOOUV V& TTAPOVOIGLOLY TTOAD HIKPI] TIPSO i VO TTAPOPEVOLY 0TG-
OIHES EVA OLVEXICOLV VO TTAPATNPOVVTOI CNHAVTIKEG OTTOKAIOEIG OVEHETO OTIG ETTI-
660¢e1g Twv Xwpwv Tng E.E. ‘ET01, N UPIOT&PEVN KATGOTAON TWV TPAYHATWV OTNV
eKTTQidELON, TNV KATAPTION Kol TNV ABM otnv Evpwraikr ‘Evwon prropel va atroTu-
TTWOEl WG AKOAOVOWG:

I. QOg TTpog Toug MPOWPA SIAPPEOVTEG OTIG TNV EKTTAIOELOTN KOI TNV KATAEPTION, O
EVPWTTAIKGG HEOOG GPOG peIwBNKe eAGxioTa To 2017 oTo 10,6% o1ré 10,7% TTOL BpI-
okéTav 10 2016, aréXovToG HOAIG 0,6 TTOCOOTIANEG HOVAOES TS TNV TIPA-OTSXO TOU
<10% €wg 10 2020 (BA. European Commission, 2018a: 27, European Commission,
2017: 57).

Aigypappa 1: Early Leavers o Tnv Extraidevon & tnv KarépTion (2017)

Tnyrj: European Commission, 2018a: 30.

A6 10 2011 €wg Kot To 2017, 1) pelwaon Touv €xel ONPEIWOEl TOV EVPWTTOTKS PEGO
6po Tov TooooTol Twv early leavers (18-24 eT®V) a1Té TNV eKTTAIOEVOT KA1 TNV KO-
TApTION €ivan 2,8 TTooooTIONEG HOVvadeS (2011: 13,4% kot 2017: 10,6%) (European Com-
mission, 2018a: 28). To 2017, oe 18 Kp&tn-Mé£An, n Tiprj-otéxog Tou 10% €xel
emTtevxBel (Kpoaria, ZAofevia, MoAwvia, IpAavdia, AiBovavia, EMAGSa, Toexiki An-
pokparTia, Kétw Xawpeg, AovEepBoipyo, AvoTpia, Xoundia, divAavdia, Actovia, Ko-
pos, Aavia, BEAyio, FTodiar ko ZAofokia).

EmimA€ov, n Feppavia (10,1%), To Hvowpévo BaoiAeio (10,6%) kai n EoBovia (10,8%)
améxouv oAV Afyo otré Tnv emmiTevén TNG EVPWTAIKAS TIPAS-0TéYOoUL. QOTé0O, O
poAo trou opiopéva Kparn-MéAn (1r.x. lomravia, MNMopToyoAio) onpeinoav Ta TeEAevTaio
£€Tn TOAG ONPOVTIKI] TTPG0S0 AVAEPOPIKG PE TNV PEIWOTN TOL TTOCOOTOU Twv early
leavers oTTé TV eKTTAOELON KOI THV KATAPTIOT), UTTAPXOUV ONHAVTIKEG ATTOKAIOEIG pE-
ToE0 Twv Kpatdv-MeAwv (BA. Aidypappa 1) kal n KATGOTAOT TWV TTPOYHETWY OF
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oxéon pe To TponyoLHevo £10g dev Tapovaidlel 1diaiTepn BeAtiwon (European Com-
mission, 2018a: 28).

O mAéov KOBOPIOTIKGG TTAPAYOVTOS YIO TNV TTPOWPN EYKATGAEIPN eivan 1 Siayeve-
akrj peTofifaon TG eKTTAISEVTIKAG ETTIS00TG, 1| OTIOIX OXETICETOI PHE TO HOPPWTIKO—
TTIOMITIOHIKG KEPAAQIO KOl TO OIKOYEVEIOKS TTepIBA&AAov (BA. European Commission,
2017: 58-59).

EmA€ov, To VA0 oToTEAEl ONPOVTIKG TTAPAYOVTOS TTPOWPNS dIPPOor|g T TNV
ekmraidevon kal TNV katdpTion, To 2017, To TO0OOTS TV avdpwv early leavers ATav
12,1% €v OLYKPIOEI PE TOV AVTIOTOIXO EVPWTTOIKS PETO GOPO TWV YUVAIKWY early
leavers (8,9%) (Eurostat, EU Labour Force Survey 2017. Online data code: [edat_Ifse 14]
and [edat_Ifse_02] 1. avag. oTo European Commission, 2018a: 30).

Mivakag 1: Early Leavers omé Tnv Extraidevon kar Tnv KarépTion,
Baoer ®VAou kar EBvotroAiTiopikig Mpoéhevong (2017)

Mnyij: (Eurostat, EU Labour Force Survey 2017. Online data code: [edat_[fse_14] and
[edat_I[fse_02] 6. mapar. oTo European Commission, 2018a: 30).
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210 TAQIOI0 QUTS, dev TPETTEl VA POG SIaPelyoLV KOl Ol ETIHOVEG QVIOSTNTES HE
Béon To €8vo-TOMTIOMHIKG KEPAAXIO KOl TO HETAVAOTEVTIKG background.

E6vomroAimiopiki MpoéAevon: Zuv Toig GAAOIG, N THOAVSTNTA VO EYKATAAEIPOLV Ol
HN YNYEVEIG TTPSwpa TNV EKTTAIOEVOT KOI TNV KATAPTION ivan SITAGaIa a1 TOUG Y-
Yeveis (2017: 19, 4%: €vp. P.0. HI YNYEVDV ATOH®Y TTOL SIGPPEOLY TTPOWPR ATTO TNV
EKTTQIOELON KOI TNV KATAPTION Kl 9,6% O QVTIOTOIXOG €VP. H.O. YIO TQ YNYEVI] GTOH)
(Eurostat, EU Labour Force Survey 2017. Online data code: [edat Ifse 14] and
[edat_Ifse_02] 6. rapaT. oo European Commission, 2018a: 30).

® Mn ynyeveig early leavers mpogpydpevor amé xwpa evrdg E.E.: 19,2%

® Mn ynyeveig early leavers mpogpydpevor amé ywpa ektog E.E.: 19,3% (Eurostat,
EU Labour Force Survey 2017. Online data code: [edat Ifse 14] and [edat_Ifse 02]
6. avag. oTo European Commission, 2018a: 30).

MeravaoTteuTiké background: >X0pgwva pe Tnv EvpwTroikf EmTpotr, «Ta dropa
HE HETOVOAOTEVTIKO LTTOBABPO AVTILETWTTICOLY HEYOAUTEPEG GUOKOAIEG OTO EKTTAISEL-
TIKG OUOTINHO KOI TNV KOIVWVIQ YEVIKOTEPO. AUTG OUVOEETAI LIE TIG TTPOKANOEIG TNG E-
TOVAOTEVONG: TNV AVAYKN ATTOKTNONG VEWV Oe§I0TrTWV, 16/UG TNG YAWOOOG TNG XWPOG
vmrodoxris, kabWwg kar TNV EAXenn e€oikeiwong pe T véa Kovawvia ko TOuG BECLOUG
NG KOl - O€ OPIOUEVES TTEPITTTWOEIG - HE TIG TPAUVUATIKEG EUTTEIPIEG TTOL OSIfynoav oTn
peTavaoTevor). ETriong, ouvOEeTal e T YEVIKI) OIKOVOUIKI) KO KOIVVIKI) KATAOTOON
TWV OTOUWY UE JETAVOOTEVUTIKO DTTORBAOPO, Ta oTToiar 0€ TTOAAEG TTEPITTTAOOEIG EYOUV
1710 XONAO KOIVWVIKOOIKOVOUIKG UTTGBaBpO Kail 110 XaUNAG emrireda ekmmaidevons, Ta
omoia etrnpeadouv kai Ta audid Tougy (European Commission, 2018a: 30-31).

II. To TooooT6 oT0 SeUTEPO KPITHPIO avapopds (benchmark), To otroio, 6TTwg kai
n diapporj, cupTrEPIAAPPBAVETAI 0TOLG OTPATNYIKOUG OTGXOUS TNG “EU 2020”, dnAadn
TO TTOO0OTO TWV ATOPOITwYV (30-34 £TWV) AT TNV TPITOPAOUIA EKTTAIGEVOT), AVIADE
070 39,9% 10 2017, a1ré 10 39,1% TO 2016 KON TO 38,7% TO 2015, OVOIKOTIKG 1) €V-
PWTTAIKN TIHA-0TGX0G TOL 40% £xe1 emITELXOEL. Q0TS0O, O 10 Kpdimn-MéAn, o1 eBvikol
péoor 6pol PpiokovTal KATW T TNV EVPWTTAIKA TIHA-0TOXO0. ZUYXPOVWS, TO XAOUO
peTad Tov 00 pUAwv TTapapével (European Commission, 2018a: 34) (BA. Mivaka 2).



Emotjpes Ayoyljs Oepatiks Tebyog 2020 85

Mivakag 2: Arégoitoi/eg (30-34 eT@v) atméd TNV TpiTodadpia Ekraidevon
KaT& VAo Kai eBvoTToMITIOpIKA TTPoéAevon (2017) (%)

Foreign Borm
N Born
Total Men Women Native-bom B"”’ES g outside - FEE;"LO'"
the EU

BE 45.9 40.8 50.9 48.8 50.6 29.5 37.6
BG 32.8 255 405 32.6 e u wu
cz 34.2 27.7 41.0 33.9 46.8 28.9 39.1
DK 48.8 a1.1 56.7 6.6 69.7 52.6 s8.1
DE 34.0 33.8 34.2 34.4 36.2 31.1 32.8
EE 48.4 41.6 55.6 48.1 u 53.0¢ 53.4
IE 53.5 47.5 58.9 52.1 50.8 68 56.6
EL 43.7 37.0 50.5 47.1 27.2v a.8 11.9
ES 41.2 34.8 47.5 45.6 34.0 23.2 26.2
FR 44.3 38.7 49.6 45.4 46.9 36.2 3g.1
HR 28.7 22.1 35.4 29.5 41.8" 19.44 21.5u
ng 26.9 19.8 34.1 30.6 12.7 12.8 12.8
cy 55.8 47.2 63.5 64.3 455 36.2 40.5
Lv 43.8 32.1 56.0 43.2 80.6" 47.8 56.9
LT 58.0 47.6 68.1 57.8 u u wu
L 52.7 49.8 55.6 49.1 54.8 58.9 55.6
HU 32.1 27.0 37.5 32.3 0 4 24.8"
MT 30.0 28.0 32.2 29.4 36.5" 36.9" 36.8
NL 47.9 44.0 51.8 50.7 418 32.2 34.6
AT 40.8 37.7 44.0 42.5 47.1 28.4 36.8
PL 45.7 36.3 55.5 45.6 wu 63.4¢ 62.1¢
PT 33.5 26.2 40.4 33.5 39.3 29.5 32.6
RO 26.3 239 289 26.3 : u w
SI 46.4 34.7 58.8 49.3 49.9u 21.1% 241"
SK 34.3 26.7 434 34.3 < :u w
FI 44.6 37.3 52.0 46.7 27.5% 26.9 27.1
SE 51.3 44.6 58.4 51.5 69.1 46.5 51.2
54.7

Mnyn: Eurostat, EU Labour Force Survey, online data code [edat_Ifs_9912] ém. apar.

oto European Commission, 2018a: 37.

270 onpeio auTS TPETTEN VA eTONHAVOET 6T1 TTapd& TNV BEATIOT 0TO TTOGOOTS CUY-
peToxns oTtnv Tpitodduia Ekraidevon, éva okSpa onpavTiké TPSPBANpa Tou Tapa-
péver opaTé givarl auTé TG avavTioToryiog de€loTriTwy. A&iCel va avagpepOel 6T1 oV
EANGOQ, «or avavTioToiyieg 6ediotriiTwy eivar o1 vnAdtepeg oty E.E.. Y& T0000TO
43,3% 10 2016, n) avaloyiat TWV ATTOPOITWY TPITOBABUING EKTTAIGELONG TTOV EPYAOV-
TV 0€ OE0EIG pyaoiag Tou Sev arrairoboav TTTuxio TPITOBAOUIAG EKTTAIdELONG fTAV
vYnAdTepn atro omovdrjrote aAdou oty E.E. (evp. p.o.: 26%)» (Cedefop, 2018 6.
avag. oto European Commission, 2018b: 129).

11 AvaopikG pe T ougpeTox TV TTaIdI)V (4+ €T1) 0TV TTPOOXOAIKN EKTTAIdEVLOT),
yiot T0 2016 0 EVPWTTOIKAG PE0OG GPOG AVAABE 0TO 95,3%, aTr6 94,8% TO 2015 KOt 94,3%
mouL BpiokdTav To 2014, £xovTag RdN PTAoEl Kol opIok& LTTEPPEl TNV TIPR-OTEXO TOU
95% £wg 10 2020 (BA. European Commission, 2018a: 40, European Commission, 2017:
53, European Commission, 2016: 55). Xe 14 K-M Ta TT0000TG GUPPETOXAS TWV TTAISIDOV
OTNV TTPOCXOAIKI| eKTTaOELON EETTEPVOLV TNV TIPR-0TSXO TOL 95%.
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IV. Qg rpog Toug low achievers (15 eTwv) oTIG PACIKEG IKAVOTITEG (AVAYVWOT),
padnpaTikG Kol OeTIKEG EMOTHPES), pe Bdon Ta ammoTeAéoparta Tou PISA 2015, Ta
TPAYHOTA HEGAAOV XEIPOTEPEPQV: O EVPWTTAIKGG HECOG GPOG GTNV AVOYVWOTIKH IKO-
votnTa avéionke oto 19,7% 10 2015 amé 17,8% tov PBpiokéTav 10 2012 (PISA2012),
OTO HOBNPOTIKG 0TO 22,2% o116 22,1% T0 2012 Ko 0TIG OTIKEG EMOTHHES 0TO 20,6%
a6 16,6% T0 2012, ArEXOVTAG OPKETE A6 TNV TIMAR-0TOX0 TOL 15% Yia To 2020. X
avTiBeon, pe Ta amoTeAéoparta Touv PISA 2012, 61T0L 0 €up. pP.6. TNG IKAVOTNTOS OTIG
BETIKEG EMOTHPES TIANGIOCE TTEPICTGTEPO TNV TIUI-0TEXO TOL 15%, TA ATTOTEAEOUOTA
Tou PISA 2015 kartadeikviouv abénon Twv euvp. P.6. wG TPOS TIG XOHNAES £MISA0EIS
TV padNToV (15 eT®V) Ko OTIG TPEIG POOIKES IKAVETNTES [BA. European Commission,
2018a: 46, OECD, (PISA 2015), é1r. Trapat. oto European Commission, 2017: 117,
OECD, 2016: 4-14), KATOSEIKVOOVTOG GUYXPOVWS KOl piar avouxnTikr e§€AIEN Goov
0ipoPG OTO SIKATWHX TWV ATEPWV YIX TIOIOTIKY EKTTAIOEVOT), (0€G EVKAIPIES, ATTOKTNON
Se€loTTWV KA, CLVOKGAOLBO TNV KOIVWVIKI| TOLG evowudTwor) (European Commis-
sion, 2018a: 46) (BA. AiGrypoppa 2 & MNivaka 3).

Aigypappa 2: MooooTd Low Achievers oTig 3 Baoikég [kavéTnTeg (OUVOAIKS) (2015)

g

EE Fl [E DK 51 P DE LK ES LV PT ML SF IT EU BE AT O HR FR LT LU HU 3K EH HMT BD oY BG

Mnyr: OECD, (2016) PISA 2015 Results (Volume I): Excellence and Equity in
Education, Table 1.2.10a 6. mapaT. oto European Commission, 2018a: 47.
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Mivakag 3: MooooTé Low Achievers (15 eT@v) 0Tig BaoIkEg IkavéTnTeg
KaTé pOAo (PISA 2012 & 2015) (%)

Science Maths Reading
2012 2015 2012 2015 2012 2015
Total Total Boys Girls Total Tetal Boys  Girls Total Total Boys Girls
[eu— i6s | 206 207 204|221 222 212 232|178 |19 235 159

AT 15.8 20.8 19.2 22.4 18.7 21.8 18.8 24.8 19.5 22.5 25.8 19.3
BE 12.7 19.8 19.1 20.5 15.0 20.1 18.9 21.2 16.1 19.5 22.0 17.0
BG 36.9 37.9 41.6 33.7 438 42.1 43.4 40.6 39.4 41.5 49.6 323
CY 38.0 421 47.3 37.0 42.0 42.6 44.3 40.9 32.8 35.6 46.7 246
cz 13.8 20.7 20,9 20.5 21.0 21.7 221 21.3 16.9 22.0 26.8 17.0
DE 12.2 17.0 159 18.1 17.7 17.2 15.1 19.3 14.5 16.2 18.8 13.6
DK 16.7 15.9 15.7 16.0 16.8 13.6 12.9 14.2 14.6 15.0 17.9 12.0
EE 5.0 8.8 9.9 7.6 10.5 11.2 121 10.4 9.1 10.6 14.2 6.9
EL 25.5 32.7 36.0 29.2 35.7 35.8 36.9 346 22.6 27.3 345 19.6
ES 15.7 18.3 18.4 18.2 236 222 20.4 24.0 18.3 16.2 19.6 12.8
FL 7.7 11.5 14.5 8.2 12.3 13.6 15.7 11.2 ililot) 11.1 16.1 5e7
FR 18.7 221 233 20.8 224 Z3.5 238 231 18.9 21.5 26.1 16.9
HR 17.3 246 24.7 246 29.9 32.0 30.0 339 18.7 19.9 25.0 15.1
HU 18.0 26.0 26.4 25.6 281 28.0 27.2 28.7 19.7 275 319 231
IE 11.1 15.3 15.7 14.9 16.9 15.0 14.1 15.8 9.6 10.2 12.3 8.0
IT 18.7 23.2 21.5 249 24.7 23.3 20.7 25.8 19.5 21.0 24.1 17.9
LT 6.1 247 26.9 22.5 26.0 254 26.7 24.1 21.2 25.1 32.2 17.8
LU 222 25.9 25.6 26.1 243 25.8 249 26.7 22,2 25.6 29.3 22.0
LV 12.4 17.2 20.0 14.5 19.9 21.4 23.0 19.9 17.0 17.7 24.4 11.0
MT 325 35.2 29.8 29.1 30.7 27.5 35.6 43.0 27.9
NL 13.1 18.5 19.3 17.8 14.8 16.7 17.2 16.2 14.0 18.1 21.7 14.5
PL 9.0 16.3 16.4 16.1 144 17.2 16.0 185 10.6 14.4 19.2 9.5
BT 19.0 17.4 17.7 17.1 249 23.8 23.4 242 18.8 17.2 20.3 14.1
RO ara 385 40.1 37.0 40.8 39.9 39.9 40.0 37.3 38.7 41.8 35.7
SE 22.2 21.6 234 15.8 27.1 20.8 22.0 19.6 22.7 18.4 24.5 12.3
S1 12.9 15.0 16.2 13.7 201 16.1 16.1 16.1 211 15.1 21.0 8.9
SK 26.9 30.7 31.9 20.5 27.5 21.7 27.6 27.9 28.2 32.1 38.5 25.3
UK 15.0 17.4 17.5 17.3 21.8 21.9 20.6 23.2 16.6 17.9 20.9 14.8

Mnyr: OECD, (PISA 2015). EU weighted average calculated by DG EAC 61 roparT.
oT1o European Commission, 2017: 117.

Me B&on Tig empépoug ouoxeTioeig, o delkTng Twv 15xpovwy low achievers oTig fa-
OIKEG IKAVOTNTEG TNG GVAYVWONS, TWV HOBNPOTIKWY KO TWV BETIKWV ETTIOTNPWY OLY-
Oéetal oe peydho PoBOUS pPe TO KOIVWVIKO-OIKOVOHIKG KEPGAXIO TWV OTOHWY, TO
HETOVAOTEVTIKG LTTOPROBPO (background) kar To VAo (BA. avoAuTiké European Com-
mission, 2017: 32-40, European Commission, 2016: 43, European Commission, 2015:18),
EVM TO PAIVOPEVO TNG dlayeveoknis HeTaPiBaong Tng ekTTondevTIKAG LOTEPNONG eivan
KOl O€ AUTOV Tov Topér emOPAOTIKG (BA. avaAuTikG European Commission, 2015: 18-
24 kau etriong Momraddkng & Apakdikn 2017: 21 kon European Commission, 2017: 11).
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V. Mopd& Tnv mpoTepaidTnTa TroL €Xel 600el atrd TNV EE 0TNV ouppeToxr| Twv €vn-
Aikwv o1 ABM (European Commission, 2018a: 63), 0 eUpwTTOiKGG HECOG GPOG KOl TO
2017 Tropépeive oTa 01 TTITES O PE TO TTPOIYOUHEVO €TOG. TUYKEKPIPEVD, To 2017,
0 EVPWTTAIKGG HETOG 6pOg aviABE 010 10,9% a1ré 10,8% Trov BpiokéTav To 2016 (Eu-
ropean Commission, 2018a: 63, European Commission, 2017: 73).

Y€ YEVIKEG YPOHPEG TO TTOCOOTO OUHHETOXNG Twv eviAikwv ot ABM, Trapapével
0Xed6V apeTEPANTO 06 TO 2014 (2014: 10,8%), Ko EAAPPWS owEnpévo atré To 2010
(2010: 9,3%) (kvpiwsg Adyw TnG PeATiwong Tng akpiPBeiag Twv dedopévwy oplopévmv
Kpatwv-MeAwv, kai 1diwg Tng MoAdias). Ta Kpdrn-MéAn, kupiws, Tng Bépeiog Evpw-
g (PivAavdia, Zoundia, EoBovia) onueiwoav picr onpavTikh Kor a§loonpeimTn oo-
&non oToug eBVIKOUG TOLG HETOUG BPOUG CUHHETOXIS TwV evnAikwv oTn ABM, atnv
kaTevBuvon eTITELENG TNG EVPWTTOIKAS TIPIAG-OTGXOL TOL 15% €wg To 2020.

AVTIBETWG, o€ kGrola Kp&Tn-MéAn, kai 16iwg oo Hvwpévo Baoideio, oTn Aavio Ko
oTn XAoBevia TTapaTnpriBnKe Pict ONHOVTIKY HEWOT TOU TTOGOOTOV OUHHETOXISG TWV
evnAikwv (25-64 £Twdv) ot ABM (European Commission, 2018a: 63) (AiGypoppa 3).

A1gypappa 3: Xuppetoxn Tov EvnAikov (25-64 eTdv) ot ABM (2017)

356

ey —

7o +

% L= 5 _

15%

1% — S8 T 0 T 1T %ttt 1

(% - § % % B B B R B § % 3 &% B R R R G} 3% B B B
RO BG HR 5K AL EL LT HU CF LY IT DE BE [E O PT ES MT EU 51 UK AT EE LU FR ML DK FI SE

All adults Low-gualifed aduls — [ET2020 Target

Mnyn: EU Labour Force Survey, Eurostat. Online data code: [trng_lfse_03]
omr. apaT. oto European Commission, 2018a: 64.

H ovppeToxn Towv low-skilled evnAikwv o1 ABM e€akolouBei va Trapapével og TToAD
XOHNAG eTTITTEDQ, ONUEIDOVOVTOG PGAIOTO HEIWOT OTTG TX TTPONYOUHEVX £T1).

YJuykekpIpéva, To 2017 0 EVPWTTAIKGG PETOG 6pog peIDONKE 0TO 4,3% oé 4,5% TO
2015, TapovoIGlovTag woTé00 avénTIKEG TEOEIS OUYKPITIKG pe To 2010 (2010: 3,9)
(European Commission, 2018a: 64 ko1 AIGypoppa 4).
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Aigypappa 4: Avodoyia kon ApiBp6s Low-Skilled EvnAikwv avé nAikior
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Mnyn: EU Labour Force Survey, Eurostat. Online data code: [lfsa_pgaed] 6. maparT.
oTo European Commission, 2018a: 70.

VI. TéAog, TOo TOCOOTO ATTACYGANONS YIO TOUG TIPGGPATOVS aTOPoiToVS (ISCED
3-8) (20-34 eTdv) aviiABe yia To 2016 0710 78,2%, LPNAGTEPO KATG 1,3 TTOCOOTIONEG
povadeg atrd Tov avtioToryo gvp. P.6. Tov 2015 (76,9%), 2,2 TTOCOOTIIEG HOVGOES
a1 10 2014 (76%) Kai 2,8 TTooooTIONEG pHovadeg amd To 2013 (2013: 75,4%), (Euro-
pean Commission 2017: 65, European Commission, 2016: 28).

Aigypappa 5: MNocooTd AtraoydoAnong MpéopaTtwv ATrogoitwy (20-34 £TAV)
(ISCED 3-8) (2017)
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Mnyn: EU Labour Force Survey, Eurostat. Online data code: [edat_Ifse_24] or. moparT.
oto European Commission, 2018: 56.
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Me Béon Ta TeAevTaia Snpociotroinpéva dedopévar (amré To Education & Training
Monitor 2018 Tng Commission), T TTOCOOTS TWV TTPOTPATWY ATTOPOITWY (20-34
ETAV) €xouv avé&nbdei ard 1o 2011 (£T0g TTOL LIOBETHONKE 0 SEIKTNG TWV TTPEOPATWV
a1ro@oiTwv). To OLUVOAIKS TTOCOO0TS TwV TTPGoPATWY atrogoitwv (ISCED 3-8), To
2017 aviA@e oT1o 80,2% atmd 78,2% tou fTav To 2016, améXovTag oAV Afyo amré
TNV emiTevén TNG TIPRS-OTAY0L Tov 82% £wgs To 2020 (European Commission, 2018:
56, Eurostat (EU-LFS, 2013-2016). Online data code: [edat_Ifse_24] 6. avag. oTo Eu-
ropean Commission, 2017: 118 kau AiGypoppa 7).

Suykekpipéva To 2017 TO TTOCOOTO ATTACXOANONG TWV TIPOCPATWY ATTOPOITWY (20-
34 eTdV) pe TPITOPGEOHIO ekTTadeLTIKG eTriredo (ISCED 5-8) fiTav 84,9%, Twv ato-
POITWV He AV TEPO SeLTEPOPAOHIO 1] PETA-O£LTEPOPEOpIO ETIITTESO ETTOYYEAPOTIKAS
EKTTQAIOELONG OTO 76,6%, KOI TWV GTOPOITWV PE YEVIKG avadTEPO SeLTEPOPAOHIO K-
ToudeLTIKG eTTiTTedO 0TO 64,1% (European Commission, 2018a: 56).

Q0T600, ONUEIDVOVTOI ONPOVTIKES SIGPOPEG OTO TTOOOOTH ATTACXOANONS TWV TTPO-
OPOATWOV ATTOPOITWV AV& EKTTXIOEVTIKG £TTITTESO PETAEL TV KpaTdv-MeAdv, ebpnpa
TTOL GUVGOEL g TIG TTOAD ONHAVTIKES S10popEg PeTAED Twv K-M wg Tpog Toug defkTeg
VEQVIKAG QvVEPYIOG.

A&iCer vor onpelwBel €6, 6TI TO TTPSPANHG TNG VEAVIKIG AVEPYIOG TTXPOHEVET 1I010K-
TEPA ONHAVTIKG, TTOP& TNV coBapr Heiwon Tns, HETG To 2014, kupiwg AGYw Twv pe-
YEAWV SIGPOPAV TTOL TTAPATNPOVVTAI HETAED Twv KpaTdv- MeAdv. AAAwoTe n véa
Yevi& atroTeAel ekeivi «Tnv nAikiakr) opdda ou emAfyn TepIoodTepo (amrd Ty Kpion)
KaBWG n avepyia TG awérbnke Spauartika ko o1 pioboi g émeoavy (Green 2017: 7),
eV BPIOKETAI OTNV OIYHA TWV HETAOXNHATIOHWVY OTNV 0YOpd& EPYOGTIOG, GUHTTEPIAC-
Boavopévng Tng diebpuvong eTIoPaA®dV poppav epyaaiag (BA. Green 2017, 6.1t.)
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Aidypappa 6: MNMoocootd Neavikrig Avepyiag (pe eroxikn 616p6won) otnv E.E.-28
& otnv Evpwlwvn (EA-19) (lavouvdipiog 2000-XertépPpiog 2018)

P YT PTG TP Y P ooy {reuesg ey i Eeepugsg ey s g e e s i i e e g e
2000 | 2001 | 2002 | 2003 | 2004 | 2005 | 2006 | 2007 | 2008 | 2009 | 2010 | 2011 | 2012 | 2013 | 2014 | 2015 | 2016 | 2017 |2018

Euro area (EA-19), seasonally adjusted series ——EU-28, seas onally adjusted series

Mnyn: Eurostat (online data code: une_rt_m) or. Tapar. oto Eurostat, 2018b:
https://ec.europa.eu/eurostat/statistics-explained/index.php?title= Unemployment_
statistics#Youth_unemployment_trends.

Tov XemrtéppPpio Tov 2018, 3.333 ek. VEol Kail VEEG (15-24 £TWV) ATV GVEPYOI/EG OTNV
E.E.-28, a6 Toug/Tig otroioug/eg, o1 2.403 k. BpioKovTav O€ XWPES TNG EVPWLWVNS.

MeTa0 Zemrtepfpiov 2017 kai ZemrtepPpiov 2018, n veavikr avepyia ony E.E.-28
peIddnke kaTé 385.000 GTopa kot kar& 212.000 dropa oty evpwlavn (BA. Eurostat,
2018b). EidikéTepa, Tov XemTéPPpIo Tov 2018, TO TTOCOOTS TNG VEAVIKIG AVEPYIOS
otnv E.E.-28 peiddbnke oto 14,9% amé 16,5% 1ou PpiokdTav Tov ZeTTEUPPIO TOU
2017, ko1 0TV eVpwlWVn PEIDBNKE 0TO 16,8% o1rd 18,3% 10U efe avéNDel Tov Xe-
mTépPpro Tov 2017.

Ta Kp&Tn-MéAn pe Ta xapnAdtepa Toooo T veavikig avepyiog ATav n Feppavia
(6,3%), n Toexik AnpokpaTio (6,3%) Kot of K&Tw Xdpeg (7,5%). Evad, n EMGSa (37,9%
- lobAiog 2018), n) loravia (34,3%) ki n) IToAiar (31,6%) ouvioTouvv To cluster Twv Kpor-
TWV-MeA®V pe Ta LPNAGTEPO TTOCOOTH veaviKrig avepyiag (Eurostat, 2018b).

Oa p1ropoloe v 1I0XLPIOTEN KAVEIG OTI N €€060 a6 TNV KPIOT OGVOPEVETOI VOl KAVEL
To TTPGryHaTar eEEAIKTIKG KOADTEPX Y1 TOUG VEGTEPOUS. 10w, TTAVTWS 6XI1 YIor GAous.
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‘Omrwg emmonpaiver eboToxa o Andy Green «or eUKQIpIEG O& KAOE yevid GopolbvTal 0T
Bdon NG KoIvwVIKIG SIKOTPWUATWONG, TOL PUAOL Kl TNG EBVOTNTAGH, EVA 1 LPI-
OTAPEVN «BIOYEVEQKT] QVIOOTNTA (UG TTPOG TIG EVKQIPIEG KOI TAX EIGOOUATA EVOEXETA
va avénBei TePIOOCTEPO OE AUTOUG HE Ta ArySTepa TpoodvTay (Green 2017: 11 & 12).

3. ITpOKAINOELG YO TOUG EKMOLSEVTIKOVG KOl TO
EKMALOEVTIKG CLOTHPOTO

r | 10t TTPOAVOIPEPBEVTO TIPOGDIOPICOLY KATTOIEG AT TIG ONHAVTIKGTEPES TIPOKANOEIG
YIO TOUG EKTTAIOEVTIKOUG KOl TO EKTTAIOEVTIKG OLOTHHATA. O1 TIPOKAROEIS AUTEG

eival avavTidekTa TTOAAEG. ETAEYOVTOG TIG (0WG ONUOVTIKOTEPES, KATOAYOUHE OTIG

KOTWOI:

® Aedopévwv Twv PGAAOV OTTOYONTEVTIKWV ETIOOCEWV OPKETWV XWPWV (CUHPTTEPI-
AapBavopévng Tng EAAGdas) ato PISA i) yvrjoia otpori oto competence- based mra-
paderyua pabnong deixver ammoAVTWS AvOyKaia KOl 1 ETTOXYYEAPOTIKY) avaTTTUEN
TWV EKTTAIOEVTIKAV (GUPTTEPIAHBOVOPEVNG TNG ETTIHGPEP®ONG TOUG) EVOIT OVOYKOIO
VO TIPOTAEET QVTH TN OTPOPH WG TTAPASEIYHATIKG OPA TNG EKTTAIOEVTIKAG TTPAENG.

® H avamtuén Tng S10IKNTIKAG IKAVOTNTAG TWV EKTTAIGEVTIKWY GTO GUVOAS TOUG KOl
TWV OLVOPROV SEEIOTATWY 0PEMOLY VO ATTOTEAEOOLV BAOIKG CUOTATIKG OTOIXEID
KG&Be eTTIHOPPWTIKIG dladikaoiag Kol cuvakdAovBa kGBe eyxelprjpaTog reskilling,
EVTEG €vOG TTAXICTOU TTOALSIGOTATNG ABM TwV eKTTOISEVLTIKWY (yiar Tr S10IKNTIKA
IKOVOTNTO Kail TIG ouvoeig 6e€16TNTEG BA. avoAuTikG Papadakis 2015: 502- 514).
H evdexopevikr rpoagyyion oe emrimedo dioiknong povadag (BA. Mavpikékng 2017:
520), o€ GUVOLOIOPG HE TNV OLOIWSN OTPOPH OTO HOVTEAO TNG HETAOXNHATIOTIKIAS
TTOHOOYWYIKAG KAl HGONong eVPUTEP OTO EKTTAIOEVTIKG GUGTNHO HTTOPOUV VO OUH-
B&AAouv KOBOPIOTIKG OTOV EKOUYXPOVIOHS KOl OTNV £VTOOT] TNG OTTOTEAECHATIKG-
TNTOG OTNV KOONpePIVA eKTTaIdeLTIKA TTPGEN. H évBeon Twv TpoavapepOEvTwy
oTIG SIOBIKOOTEG ETTOYYEAPOTIKAG GVATITUENG TWV EKTTAISEVTIKWOV PTTOPET VO OUp-
BAAel TEAIKG OTO PETOOXNPOTIOPO TG EKTTOIOEVTIKIG KOLATOUPAS, pe TV emmiTeLEN
€VOG 100ppOTTOU OAIOUOU HETAEU IOG EKTTAISEVTIKAG TPGENG TTOU £6paleTan OTIG
QPXEG TNG KPITIKIG TTAISAYWYIKIS KAl WG TETOIX eivan e§ATOUIKEVUEV KAt avadIa-
VEUNTIKN KO HI0G Habnong mou BaoiCeTan oTIG IKaveTNTEG (Competence- based learn-
ing), emMTPETTOVTAG TEAIKG OTNV EKTTAIOELOT VO XTTOKPIOET 0TI peioveg TIPOKAROEIS
0L ON TTEPIYPAPOpE.

® Y& pio ePiodo Tou N avaTrapaywyr Twv 0§UHEVOV KOIVWVIKG- EKTTAIDEVTIKWV OVI-
OOTATWV VAl EPPAVAG EVTOG TOL EKTTAIOEVTIKOD CUOTAPGTOG, 1 EATOHIKEVHEVN
TIPOTEYYION KOI I AVOSIAVOUH TWV EKTTAIOEVTIKGWV EVKAIPIWV (TTPOKEIPEVOL VO OIv-
TIHETWTTIOTEL 1] KEKTTAIOEVTIKY PTAXEIO» e TNV €vvoiax TG peTaPiBaong Tng ex-
ToIdEVTIKIG LOTEPNONS- European Commission 2015: 18 kai European Commission
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2017b: 11) pog 6perog 60wV TTPOEPXOVTAI TG ArYGTEPO TIPOVOHIOUXES OIKOYEVEIEG
Kol TepIBéAlovTa, 600 kol 6owv €xouv peTavaoTeuTikG background arroTeler (1)
TOUAGYIOTOV OEIEI VO ATTOTEAETEI) GUYKPOTNOIOK OUVIOTMOOX TNG EKTTAIOELOTS,
ETTIPOPPWONG KOl ETTAYYEAHATIKAG GVATITUENG Towv eKTTonOELTIKAOY (BA. kan Pa-
padakis 2018). Emimrpéodeta, 6edopévng TnG TTOAVTTONITIOHIKIG «UPIS» TWV KOIV®-
VI®OV HOG, «N EKTTAIBELOT defXVel va avTIHETWTTICEI TTOAES TIPOKANOEIG, OTIWS TNV
TIPOOTOCIO TWV AVOPMTTIVAV KOI KOIVWVIK®V SIKAIWHET®Y... H TToAuTTONITIOHIKA
TGEN PTTOPEl VO EVOUVOUWOEI TOV TTOAITIOIHIKG TTAOUPOAIOHS KOl TNV ETEPOTNTA,
SpdvVTaGg 0TV KATELBLVON PIOG EKTTAIDEVLONG TTOV LTTOOTNPICEN TIG DICKPOPETIKES
€6VO-TTONITIOHIKEG OHGOES KOl CUPTTEPIAGHBEVET TIG DIOIPOPETIKES KOl TTAPAOOTIAKESG
KOUATOUPES 0TO KaBnpepivé Tng curriculum” (Calogiannakis, Papadakis, Ifanti 2018:
7). Mia TETOIO «aTOOTOARY EVOI AVOYKOIO, €K TWV TIPXYHATWY, VO TIPOTEPAIOTTOI-
NOel oTNV ETTAYYEAPOTIKA AVATITUEN TV EKTTOIOEVTIKGV.

4. Zvpnepaopoto kot Xvdtnon: H obyxpovr
Evponoiki IToAttiky Exknaidsvong kot
Koatdptiong, ot IpORACELG KOL Ol OVOYKOLOTITEG

Ma Béon 6o Tar rpoavapepBEVTA KaBIoTATAI OOPES GTI € TO 2020, OPKETEG

TIHEG-0TOXOI OTO TTEdI TG EKTTAIOELONG KOl TNG KATAPTIONG Bot TTITELXOOUV.
MpdkeiTan yix TI§ TIHEG- OTEXOUG TTOL APOPOUY GTOVG ATTEPOITOVS TPITOPGOHIOG €K-
TOOEVONG, OTNV CUPHETOXN TWV TTAIBIWV (4+) OTNV TTPOOXOAIKI] EKTTAIOELOT KO OTNV
oTracX6Anon Twv mpéogaTwy amogoitwv (BA. Matmaddkng 2016f3: 114-115 kai Pa-
padakis 2018). ETIrp6o6eTa;, 1) Heiwar Tou EVPWTTOIKOV TTOGOGTOV TV TTPOWPT dIap-
PEGVTWV QTG TV EKTTAIOEVOT) KO TNV KATAPTION KOl ] EAGXIOTH TG0 TOOT), HOAIG KOTG
0,6 TTOO0OTIOHEG PHOVAOEG TS TNV TIPAR-0TOX0 TOL <10%, KATG TTGOX MOAVETNTA O
odnynoer oTnv eTiTeLEN KOI TNG CUYKEKPIHEVNS TIPIAG-0TOXOUL YI TO 2020, GKOHO KO
OV GUTH N «ETTITUXION OPEMETON OTIG ETTIO60EIG PGVO OpIopEVIV KpaTav-MeAwv, TTOM®
oe péMov og éva edio G1rou o1 diapopég peTagd Twv K-M trapapévouv 161aiTepa pie-
YGAes. MapdAa auTé GG, GTOLG UTTOAOITTOUG KEVTPIKOUG SelKTEG HEILOVOG ONUOOIOS,
onAadn Twv low achievers oTig PaOIKES IKAVOTNTES (TTPAKTIKG SNAGOH Twv 0VYXpOvwVY
AEITOLPYIKG AVOAPAEPBNTWY) KO TNG CUHHETOXIS eVAikwv oTn Aid Biov M&Bnon, n ko-
TGOTOON TWV TPOYPGTWV Sev eTITPETEN 1IBIITEPN AT1060&[ax (WG TTPOG TNV ETTITELEN
Twv oTéXwV Yo To 2020). Zuv ToIg GAAOIG, Bdoel Twv TTpdopaTwy dedopévwy Tou Ed-
ucation and Training Monitor 2018, o€ 6Aoug Touvg Paoikovs delkTeg TTapaTnPOVVTAI
ONMHOVTIKEG OTTOKAIOEIG OTIG ETMOGTEIG KOl TNV TTPG0d0 peTOED Twv KpaTwv-MeAdy,
YEYOVGG Trou duoxepaivel TNV TTITELEN TWV AVTIOTOIXWV TIHWV-OTEXWV KOl CLVTNPES
QVIOOTNTES, Ol 0TroiEg dev euvooLv TN 1 TN Siadikaciar TNG EVPWTTOIKAG OAOKAPW-
ons. H oikovopikn Opeon (opatr| oe apkeT& K-M), ) HETOVOOTEVTIKI)/TTPOC@UYIKI| Kpion
Tou 2015 ko 1 BNPIDdNG aduvapia cuvToviopol Twv K-M tng E.E. o1 diayeipion Tng
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ouYKeKpIPEVNG kpiong (BA. Mamaddkng 2019), Ta eTmigova LPNAG TTOCOOTE TNG VEQVI-
KIS avepYIOg OTIG TrEPIcoTEPES XWPES TIG E.E., —picx ot Tig peYoAUTEPES KOIVWVIKEG
EMITITWOEIG TNG OIKOVOUIKAG KPIONS.—, GLVIOTOUV TOUG KUPIGTEPOUS TTOPGYOVTES, TTOU
gptrodiouv TNV TTPGodo apkeTV K-M wg Tpog Tnv etritevén otéxwv peifovog onpa-
oias. EidikéTepa, wg Ta TooooTé NG veavikig avepyiog otny E.E., @aivépevo To otroio
€Aafe TepdoTIEG SIXOTAOEIG EI8IKG TO TIPWTO XPOVIX TNG OIKOVOHIKIG KPIoNG (K1 EI8IKA
oTIG XWpeG Tou NGTOL), AUTG £€akoAoLBOUY va TTapapévouv LPNAG. ‘Exer onpeiwOel
pEV peiwarn, Xwpig woT600 QUTA V& SefXvouY va PHTTopolv va eTTAVEABOLV OTO QVTi-
OTOIXO HEYEDN TTPO OIKOVOIKAG KPIoNg o€ apkeTd K-M. O1 peydileg avakaTaTdEelg Tou
OUVTEAEOTNKOV OE KOIVWVIKO-OIKOVOHIKG KOI EpYOOIOKS eTTiTredo pe Ty éAevon Tng oi-
KOVOMIKI|G Kpiong To 2008, onpatoddétnoav pia véa emroxr otnv E.E. (BA. Mamaddkng
2013: 25- 31) kai ) veavikn avepyia ammoTelei, Sixwg GANO, TTaPAOEIYHATIKG OAPa QUTAS
NG SLCOIWVNG VEOS TIPAYHATIKGTNTOS, SIEVPUVOVTOG CUYXPOVWS OAOEV KOl TTEPIO-
06TePO TO XGopo HeTaED Boppd kot NGTou otnv Evupdm (BA. House of Lords/European
Union Committee 2014: 16 ko Eurostat (online data code: Ifst_r_lfu3rt) 1. rapar. oto
Eurostat, 2018a: 80). ETNITTp6o0eTar, avaOTOATIKGS TIOpGyovVTOG ETHTELENG TV PAOIKGWV
OTOXeVOEWVY OTNV EKTIAIOEVON KOl 0TI KATAPTION OTTOTEAE KOl 1] €VTOIOT HIOG OKOHO
QVIOGTNTAG, OTTWG QUTI) AVAOEIKVOETOI e TNV 0AOEVa av&avopevn CriTnon eEeldikev-
pévou high-skilled avBp@rivou duvapikol kai Ty TTap&AAnAn peiwon tng {iTnons yio
avOpdTTIVO Suvopikd pe XapnAoL emmirédou de€i6TnTeg (BA. MotTaddkng & Apokdkn
2014: 66, Papadakis & Drakaki 2016: 179, MNoamaddkng 2016[3: 117 kot CEDEFOP 2016).

Ta Tpoava@ePOEVTA 0 GUVOVAOHG HE TOL LPIOTAPEVO XOHNAG TTOCOOT& OITTOOX G-
Anong Twv low-skilled, pe TNV TTOAD ¥apnAr] cuppeToXT| 0€ TTpoYpAppaTa Al Biov M&-
Bnong TnNG CLYKEKPIHEVNG TTANBULOHIOKIAS OPGOaG!, avaTréevkTa Ba e€akoAoLOOVY
va 06nNYyoUv £val ONPAVTIKG THAHG TOL TTANBLOHOU Kai &N AUTOU TWV AVEISIKELTWV
OTOHWV O€ KATGOTOOT AVEPYIOG KOl KATA OCUVETTEIX OTOV KOIVWVIKG OTTOKAEIOPG, Q-
gavovTag Tov Kivbuvo va BpeBoly 0TO GpIo 1 KOl KATW GG TO 6PIO TNG PTWXEIOS.

Xwpi§ va TroporyvapiCoupe 6TI OTPATNYIKEG KO HETAPPUOUIOTIKG EYXEIPIHOTO HE-
YEANG KAfpOKOG, 6TTwg Kot GUOTOIXG ePYOAEIa TTOAITIKIG TTOU VAT TUGCOVTOI OTNV
E.E. (6mwg To JAF) agevig ammoTuTrdvouy Tnv emidpaan Tou evidence- based policy
making ko ofyovpa cupBdAovy OTNY ATG-KAIHGK®WON TOU TTOAITIKOU Ha&IHOAICHOU
IOV XOIPOKTAPIOE TNV ZTA KOI G@PETEPOU PAVETAI VO XTTOTEAOUV ETTITPETITIKES
SOpEG YO Evary EVOANOKTIKG SPOHO OVAQOpPIKG HE TNV EKTTOOELOT KOI TNV KATAPTION
otnv E.E. AkpiféoTepa va aroTeAoVv onpdvaoeig Tou. ‘Evag TEToiog Spmwg 6pdpog dev
eival arpou60eTog. Kail N KATAOTATIKF TOL TTPOVUTTGOEDN €ival ) oLOIWONG aVadIG-
To€n TNG OXE0NG OIKOVOIKI|G KOI KOIVWVIKIG 0pBoAoYIKGTNTAS (BA. avaduTikd Fp&fa-
pNns 2005: 27-50 ko Momaddkng & Apakdkn 2014: 69) e’ weAeion TG 6e0TEPNS,
OTIG OUYKEKPIPEVEG ONpGOIEG TTOAITIKEG. Mia avadIGTagn ammroADTWS aTTapaiTNTN YIO
VO QVTIHETWTTIOTOUV 0VOINSWMG AVIGOTNTEG TG00 PETOED Twv K-M 600 kail evTég Toug,
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ol otroieg £§0koAOLOOUV VO LTTOVOHEDOLY TNV KOIVWVIKE) GUVOXI? Kol TEAIKG TNV id1ax
Tnv diadikaoia Tng evpwaikig oAokApwong (BA. kai Mamaddkng 2019).
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METAIITYXIAKQN ZIIOYAQN I'TA THN
EKITAIAEYZH TQN EKITAIAEYTIKQN XTO IITAE
TOY ITANEIIZETHMIOY KPHTHZE!

Avtivng Xoupddkng

Kabnyntg MTAE lNaveruotnuiou Konitng

Aeubuvtiic tou Mouoeiou Exknaideuong tou lNaveruotnuiou Kpnitng - Xeniseum
Ateubuvtic tou KEAIBIM tou Maverniotnuiou Korjtng

Alakekpiuévog Kabnyntig Zhengzhou University, Kiva

IMTepiAnywn
To nopov apbpo emyepel va avomTodel pio KPITIK TPOTOCN Yol TNV TOLO0Y®YIKY
TPOYLOTIKOTNTO KOL TIG «KOTEWYVYHEVED) EKTOLOEVTIKEG HOG TPOKTIKEG otov 21° at. O
YVOGLOKEVIPIKOG KOl EEETUGIOKEVTPIKOG TPOGOUVUTOMGHOS TOV GYoAeiov, mapdAinia Le v
emPolr g eéovaiag kot g awbevtiog oo LEGoL NG Kuplopymg W0e0A0Ying, maylomotel Tig
KOWOVIKEG OVIGOTNTES, ONUIOVPYET TOMTIGUIKEG KOl ELPVAEG 1EPOUPYNOELS, AEITOVPYDVTAG (O
TOYIOUEVO/ TOYOUEVO EI0MAO LLLOG 0ryOPOLOlg GYOAKNG OVTIANWNG YLOL TV EMGTILN, TIG KOWVMOVIKEG
OY£0ELS KOl TIG TpocdoKies Tmv vémv. Ot okéyelg pog otpiloviotl otig apyés g Kptrikng
[Moday@yknc, devpvpévng péco amd v Evvota g Xuvoptakng Iadaymyikng, n omoia Oa pog
emupéyet va dafodpe ta abéata chvopa TG PUANS, TG TEENS, TOL DAV, TNG TOVTOTNTUG, TG
Bpnoxeiog Kot Tov 6eEOVOAKOD TPOGAVATOMGHOD, LE YVOLOVO, TV EVOLVALMGOT TOV OTOU®V KoL
TO LETOOYNMUOTIGHO TOV GYOAEIOV KOl TG Kowmviag. Me awtd tov Tpomo, 1 pabnon propei va
KoTooTel pa e£0xmg evepynTik| (Tpaslok)/ emrereostikn) dtodikacio, 1) omoio OepelmdveTat otV
OTOUIKY] KOl KOW®VIKY ODTOTPAYUATMOON KOl Tr ONUOKPOTIKY cuvavtiinym. Azropaitnto
pebodoroyikd epyodeio mpog avty TV Kotevbuvon eivar 1 VIOBETNGN EVIEXVOV LOPODY
Sddaockariog kot Epguvag mov efvat og BEom va avadei&ovv Tig oAndvég {oég Tov katameldpevov
KOl KOWOVIKG 0ToKAEIGHEVOY OUAd®VY Yo TG omoieg evdtapépetat 1 Kpiruer [Todayoywn.
Emumhéov, péoa amd v mpodtach Hog enavompocdtopilovpe to 1600V — GUPoTKd — TAAiGLo
akadnpaikig Eépevvag Kot tpocavatollopacte Tpog pio kpiriko-tpasiakn (critical-praxical)
avtiAnum épeuvag Kot pHabnomng, pe Eppaoct oto TpasloKd (Le TN GOVKMIKY EVVOLLL) EVEPYILLOTO
(6mov TPAn, AOYOG KoL EMIKOIVAOVID. GLVVPOIVOVTAL) KL O)L GE TEXVOKPUTIKEG TPUKTIKES,

Aééerc kleribra
Kpimikrj Mouborywyikrj - Zuvopiakr) Moudaywyikn - Aibaokadia ko Epevva - Kpitiko-
Mpadiakrn MNaidaywyikrj - MeTamrTUXIOKEG ZTTOVOEG.
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1. Kpruiki] ITonSaywyiky: to pebpa tnc¢ opgpropfrtnong

1.1 To télero @AMobr yia éva npopeleTyuévo yrlypa

2TIG HEPES POG TTANBAIVOLY O PWVES TTOL KAVOULV AGYO Yiar avérykn piag pidiKAg oA-
Aayrig oToV XWpo TNg ekaidevons. H apgiofiTnon Tng ekraidevong wg Tou «PeyGAoU
€€I0WTA» TWV KOIVWVIKGV KOI OIKOVOHIKWV aVICOTATWV (Qgpiavdg, 2019) Kai n) ouva-
K6AovOn avaykn evog véou d1eBVIOPOL TG00 TNG TIPAKTIKIG 600 Kol TNG Bewpiag, e
OTTWOTEPO OTOXO TOV HETAOXNHOTIOHS TWV KOIVOVIKGDY, TIOAITIKOV KOI EKTTAISEVTIKAV
SOHWV, OAAG Kol TV TTAISOYWYIKGMV TIPOKTIKWY, CUVOEETA HIE TO TIOG B0l ETTAVATTPOO-
S10piooLpE TOV OKOTIO TNG EKTTODELONG OTOV 21° ANWVA KO TTAS B OVIXVEDOOVHE TA
I0X0OVTO EPTTOOIX VIO VO ETTITUXOVHE TOV VEO HOG OKOTTO.

H BiopaTiki] TTpoo€yyion Tng Yvaong Kai n avammTuén SnpiovpyikOTNTAG KAl av-
TOOIOG 08 €va a&IaKS TTePIBGAAOV TToUL KUPIOPXET 0 OEaopds, N eAevBepia, N CUPpE-
TOXI] KOI 1] GUTOVOpIC, Bar TTPETTEl VO ArOTEAOUV TOUG KUpIoLG GEOVES TNG OUYXPOVNS
eKTTAIOELONG OTOV VEO QIAVA TTOL SIAVOOUE.

H Siorgeipion Tng yvaong ou TTapEXETAl OTIG HEPES HOG O€ SIGPOPar ETTITES KOl
pe d161popoug TPATTOUS, ATTAITE GHECK TNV AVOOGHNTT), TNV OVOICLYKPGTNOT KOl TOV
ETTOVATTPOCOIOPIOYS TNG EKTTAIOEVONG TWV EKTTAISEVTIKWY, ATTEAEVOEPWVOVTAG TNV
OTT6 OTEYAVE KAl TIECTIKG TIPOTUTIA SISAOKOAIDG Kal pdonons.

To oxoAeio eyKAwPIOPEVO OTOV EYKUKAOTIAIOIKG TOU XOPOKTAPQ, ETTIXEIPEN, HEOT OTTG
TOV KOTOKEPHATIOHOS TNG YVWONS VA OVTOTTOKPIOET 0TO TTOAVTTANPOPOPIOKS TrEPIBAA-
Aov Tng etroxis. MpokeITal yia pio XICO@EIR TTPOOTIGOEIN, OVOIAOTIKE XwPIG TEAOG
Kol VONPQ, 0ipob ol TIANpo@opieg TTOMATTAXGIGLOVTOI KOBNHEPIVG PE HOPPI] «XIOVO-
oTIB&OaG» Ko kaBioTavTl G-XPNOoTES/ avevepyeig i atradicdvovTal TTOAD eOKoAa. Tnv
id10t GpWS OTIYYH, WS Pl ETTIIPAVEIOKT TTPOOTTIABEIN IG0PPATINONG, AVASVETAI KOI TO
QTN YIO TTEPICCOTEPO AVOPWTTIOUGS. X€ OXEON PE TO TEAELUTAHO KOI TIPOKEIPEVOL VO
KOTaOTEl SIOXEIPIOIN 1) LTTEP-TTANPOPOPNOT) KO YEVIKS 1) OXOAIKI] YVQIOT), TIG TEAEV-
Toieg dekaeTieG €XOLV KEPOITEI £601POG ATOYPEIG TTOL AVAPEPOVTI TNV AEYOHEVI KPI-
TIKI] 618a0KOAI Kal ouVakGAOLBA OTNV «AVATITUEN TNG KPITIKAG OKEWYNG» TWV
HOBNTAOV/ TPIWOV TTOUL ATTOTEAEN TNV “KAPOPEAQ” TWV EIONYNTIKWV EKOECEWV VOHOOXE-
Siwv yia TNV ekTaibeLON KAl TWV KEIPEVOV YIO TOUG OKOTTOUG TWV EKAOTOTE VEWV
QVOAUTIKGOV TTPOYPOPUETWV.

MpokaTafoAika Ba pétrel va avaepOel 611 n KpitikA Maidorywyikn £xer évav GAAo
BewPNTIKSG KOl TIPAEIOKS TTPOTOVATOANIGHGS, 0 OTT0i0G dev TOTICETAN pE Th AeySpevn
CKPITIKF OKEWPNY, GTTWG TOUAGXIOTOV BEWPEITAI OIS TO KUPIGPXO OFHEPA — CUHPBOTIKG
1} TapadooIoKS — TroudorywyIkd Tapaderypa (Oepiaves, 2014). Xtnv Tpéxovoa ouvlh-
TNON YIO TNV KPITIKI] OKEWPN Ol VEOTUVTNPNTIKOI SIGHOPPWTES TNG EKTTAIOEVTIKIAS TTO-
NITIKAG £XOLV «ATTOVELPWOEL» TOV GPO KKPITIKOG» TG GAEG TIG KOIVWVIKES, TTOMITIKES
KOl TTOAITIOHIKEG TOU SI0TGOEIS, EKAXHPGEVOVTAS TOV OLOETEPT WG IKAVOTNTES OKEWPNG



102 Emoujpes Ayoyis Oepatiké Tetyog 2020

Kot S10ypBIPOVTOG TOUG OKOTTOUG YI TOUG OTTOI0UG o1 €V AGYW IKAVOTNTES Bt TTPETTEl
VO EQAPHOOTOUV. ATTOTEPOSG OKOTIEG TNG KpiTikAg Maidaywyikig eival o Kovavikég
PETOOXNHOTIOPOS HECON OTTG TNV KPITIKI] CLVEIBNTOTIOMOT ETTT TWV VPIOTEPEVWV KOI-
VOVIK®V OOV TNG EKHETGAAELONG KO ) ATTOKTNOT HIOG YADOOTOG SUVOTETNTAG O
TNV PEPIK TWV KOTATIIEOHEVWV HABNTWOV/ TPIDV, WOTE VA AVOAGBOUY CUYKEKPIUEVN
Spdon I va avaTpamrody ol KATATTIEGTIKEG KOIVWVIKEG SOUES. AvTIBETO, OKOTIEG TNG
KpITIKIG S1600KOAIDG, 6TTWG ekPPEleTal OTO ONHEPIVO OXO0Aei0, dev eival GAAOG ot
TNV TTPOCOPHOYH| KOI EVOWPGTWON TWV VEWV OTIG TEXVOAOYIKG eEENICTGHEVES TTOPOI-
YOYIKEG SUVGPEIG TOU KOMITOAIOHOU, KABWG PEoa otTd pia TEToIa Siadikaaiaon e§uT-
PETEITaI N ABENON TOL KEPAARIOL KA I AVOTTAPAYWYH TNG B€0NG Twv epyalSpeEVmY
pE OIOPOPETIKES IKAVOTNTESG KAl HOPPWTIKG KePAAaio (Oepiavos, 2014). H pocop-
poyrj 6ev a@opd H6vo 0T SIGPGPPWAT EPYATIKIG SUVANG TTOL B PTTOPEl VO XEIPIOTET
To péoa Trapaywynis, GAAG repIAapBdvel kai TV 1I0€0AOYIKI] TTEIBW, TTPOKEIPEVOL Ol
TTOPOYWYIKEG SUVAHEIG TOL 21 AIOVA VO EIVOI UTTAKOVESG KOI VO «CUVAIVOUVY OTNV EK-
HETGAAELOT] TOUG, OTIWG OTOV 19° AWVA VIO HEIWHEVD SIKAIWHATO KOl XXHNAEG aplol-
Bés. Na Tov Adyo auTé 1 onpepivi) Tapadooiokr] dISGaoKOAT dev TTPOTPEPE! EVKAIPIEG
TPOPANPOTIOHOV KOl GVOIGTOXOOHOU, OGAAG TTOPEXEI HOVO GITTOOTIOOHATIKEG KOl KOO
KEPHOTIOPEVES YVWDOEIG, ATTOKOUHEVEG OTTO TIG DIGPOPETIKEG EPTTEIPIES KOl KOABNUEPIVES
TIPOCAGHPAVOVTEG TV HOONTWV/ TPIWV, ATTOHAKPUVOVTES TOUG OTI6 QUTS TTOL TTPATY-
poTIKG eival. ‘ETol, Gpws, KOBIOTOVV Tr pGONOT OHOIGHOPEN KOI KOIVG «ICOTTESWTIKA»
Y1 6Aovg/ 6/ a.

H avémTuén auTtrg TG KPITIKAG S16a0KaAG amroTeAel, AoITTév, To TEAEIO GANOOI
yia éva popeheTnpévo €ykAnpa. H extraidevon amia oxedidleTan wg epyoaheio -
OTNHOVIKIS TTOSNYETNONG TWV VEWV KOl WG EVAG HNXOVIOHGS TTOU «OKOTWVEL T On-
HI0LPYIKGTNTQ, TTEPIopiCel TNV EAeLBEepiar Ka BETEN a priori dedopéva ko diarnproIp
TAQIOIQ, TO OTrolar TEAIKG O GEBOVTAI TNV UTTOKEIPEVIKOTNTA TOV/ TG K&GOe podnTry/
TPIOG, 0oV TTPOKATAOKEVELOLV KOl TIPOKATOAGHBAVOULV TN B€0T TOUG EVTOS GVICWY
KOl IEPOPXNHEVWV KOIVWVIKWDV OOV, OXETEWY KAl TIPOYPAHHATWY. To KpATOG WG pn-
XOVIOHOS (avoTropaywynis TnS) £€0VGTOG EVOPXNOTPWVEL KO CUYKOAUTITEI GUTS TO
EyKANpa péoa atro emBAAAGHEVEG KAVOVES KOl VOPHES (TUTTOTIOINPEVO TIPOYPAHPOTA
OTTOLOWY, KAVOVIOHOUSG AEITOLPYIOG TOU OXOAEIOL KOl KOXOOPIOHOU OVTOYWVIOTIKWOV
OX€0EWV OTO E0WTEPIKS TOU, K.ATT.), WOTOCO TTAVTO PE TO TTPOKGAVHHO TOU €KONpIO-
KPOTIOPOU Kol TNG 100TNTAG (I0€G EVKAIPIES VIO «GAOLGYH), I00PPOTTOVTOG AVAHECT
OTOV EKOUYXPOVIOHS Kol TOV avOpTTIORS 0TO 6vopa TNG KaBoAIKAG Trpoddou (MpdA-
Aiog, 2015: 315).

Me Ao Adyiar, KOANIEPYWVTOG HIa Peudo-KPITIKA OkEWYN Kal pé€Bodo didbaokaiag,
TO OXOAEID EEAKOAOUVBOVY VO TTAPEXOLY YVWOEIG KAl IKAVOTNTEG OE PIG EPYOTIKA HU-
VO, OTPWHATOTIOINPEVN pE Baon To VAo, TN @UAN (1] TTOMITIGHIKA SIOPOPETIKS-
TNTO) KAl PUOIKG TNV KOIVOVIKA TGEN, VOPIHOTTOIO0V Kol SIavEHOLV HoppEg e€ovaiag,
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pEOO OTTO HI OUYKEKPIPEVT YAWOOoo, 0AAG Kal aieg TTou CLYKPOTOUV TV Kupiopxn
KOUATOUPQ, KOI GUVEXICOLV VO ATTOTEAODV HEPOG £VOG KPOTIKOU PNXOVIOHOUV, TTOL IO
PAYEl KOI VOUIHOTIOIET TIG KUPIOPXES OIKOVOHIKES KOl 1I6E0AOYIKEG KATEVOUVOEIG HE
oKOTIé TNV avaTtapaywyr Tou (Anyon, 1980: 67-92, IpéAAiog, 2015: 317).

ATrauTeiTa, AoITrdv, piar SIEIGOULTIKY HATIG OTNV TTPAYHATIKOTNTA TG EKTTAIOEVLONG
yia 1 SIGAEUKAVOT TOL — GKOTTIHOU — AVOTIOVPYHHOTOG TTOU CUVTEAEITAI KABNHEPIVE
€15 BEPog TwV pHoONTWOV/ TPIWV:

® O1 evijAIKoI/ €6 (EKTTOIOEVTIKOI), OTTG I0TOPIKT| EPHOVH|, TIIOTEVOLY OKAGVNTA OTI Eivai
ol H6vol/ £G TTOL £XOULV TO ATTOKAEIOTIKG OIKAIWHO VO EAEYXOLV TNV EKTTAIOELOT) KO
VO TTRPVOLV OTTOPAOEIS.

® O1 podbnTEG/ TPIEG AeITOLPYOVV WG TPATTECES KATAOEDNG TNG KETTIONHNG» YVWONG
a6 auToUg/ €6 TTOL BEWPOUV OTI €ival SIATTIOTEVPEVOI/ £G VA YVwPI{oLV, COPPWVOL
pE TO PHOVTEAO TNG «TPaTTECIKAG eKTTaidELONGY - KOT& Freire (1977) - Kol Trapoyvw-
piCeTar To ava@aipeTo dIKAWpPG TOUG va AAHBGVOLY ATTOPAOEIS, VG TTAPGAANAC
«Ol (PWVEG TOUG... ATToLOIGLOLY aTré 6An T oLLATNON TNG EKTTAIDEVONG KOl TNG €K-
TTOOEVTIKIAG HETAPPUOHIONSY, YIOTI BEWPOUVTAI G ATTOTTPOCWTTOTIOINUEVO PEAN
piag adiagopoTroinTng H&los (KOTTGdI) Tou aTrAG TIPETTEl VO UTTOKOVTEI OTO GpU-
prypa Tou Bookod (Kozol, 1991: 5).

® “Eto1 Ta randié Seiyvouy adiapopiar yio Tov KGOHO Twv eVAAIKWV, apol dev TOLG Tal-
p16ider Kai dev Tor ekPpBidel, KaBWS PIAOLY piar SIQOPETIKH «YAWOOT» aTré ouTOUS.

® AgV QUTOOUYKEVTPWVOVTAI KOI GiOUVOITOUV VO GVAGTOXOIOTOUV IO 600 CUHPBaivouV
YOpw TOUG, GTO OXOAEI0, GTO KAONUEPIVO TOLG TrEPIBAANOV — PUOIKGS KO TEXVIKS —
Kol 0TnV Kolvavia. Mg Ba prropodoav, GAAwOTE, apob dev uTTépXel LOTIKGS XPO-
VOG Kl XWDPOG HETOED TOU ETTAVOAAHPOAVOPEVOL XTUTTAPOITOG TOU KOUSOLVIOU KOl
NG ouvexolg oAAayrig aifovoag kal poBpaTog dIdaoKaAiaG. AKGHN Kol 08 auT
TO OX0Aeio poIGLEl Pe EpYOOTAOIO0, GTTOU Ol HOONTES/ TPIEG TOTTOOETNHEVOI/ €£G OTN
oeIp& TTapaywYAs (KaT& TGEN, NAIKIa, COPATATUTTO, K.ATT.) OPEAOLY VO EKTEAOUV
TMOTG TIG EVTOAEG KOl var TIEIBAPXOUV TTapd TIG GTTOIEG PAVEPES 1] OPAVEIG OVTI-
oTéoeIg Tou o TTPodAAoLV. Ta TTPOYPEHHOTA OTTIOVSWY «GOAXHOTTOIOUVY KO KKE-
AIOTTOI00V» T YVQON PE QUOAIPETA KPITAPIX, KABIOTOVTAG OUPBOAIKG TO OX0AE0
KOl TI) HEONON «PUACKESY.

® O1 padnTES/ Tpieg de auveldnToToI0UV 6TI TO TTAPEABSY KaBOopiCel ko TrepIopilel
TIG ETMIAOYEG TOUG.

e [ivovTal avaAynTol/ €6/ o 0TI OXE0EIG TOUG pE T GAAG TTAISIG, AVOITTOPGYOVTOG T
TIPOYMOTIKY Ko GUHPBOAIKA Bic oL (TOUG) aOKEITON OTO OXOAEIO, TNV OIKOYEVEIDK
Kol 0TNV KoIvwvia. Ae OUPTTGOXOLY HE TN SLOTLXIO TWV GAAWY, OVTIBETWS YEAODV
Kail TTepIppovoly 6ooug/ eg/ a TTAGopaTa XpeiGlovTai PoriBeia. To oxoAelo peTaTpé-
TTETOI KAONUEPIVG O€ €var Survivor PE VIKNTEG KOl NTTNHEVOUS.
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® Ta moudik dev eivan eINKPIV Ko £XOLV HEBEI var ATTOKPUTITOLY TOV/ TNV oAnBIvé/ 1
€QUTS/ 1} TOUG TIHOW ATTG CUPTTEPIPOPES KOl TIPOCWTTEIR TTOU €XOVV EVOTEPVIOTEN
ot Tn dnpO@IA] KOLATOUPO, a6 TNAEOTITIKG OKOULTTIOIR, EEYEADVTAG TOUG/ TIg
OLVAVOPWTTOVS TOUS.

® [ivovTal LAIOTES Kol a§loAoyolv 1 HGAAOV «KOOTOAOYOUVY TO TTAVTA, HE LAIOTIKG
KPITAPIO GTTWG KOt 01 EVAAIKEG HEVTOPES TOUS.

® [Map’ 6Ao TTov 1 ekaidevLON SIapPKer APKETE XPOVIQL, oI HaBNTES/ TpIEG dev eivan oe
B€01 va avTIHETWTTICOLY T KABNUEPIVE TOUS {NTAPOTA KOl VOTEPOVV OF ETTIKOI-
VWVIOKEG IKAVOTNTES WG OTOIXEID TNG YEVIKAG TTaudeing. AT oupaiver, KBS TO
OXOAEI0 TIPOOPEPE! ETOIPEG/ TUTTOTTOINPEVES AVOEIG/ XTTAVTHOEIG O€ TIPOKOBOPIOHE-
VEG EPWTAOEIG. ME TOV TPOTIO QUTO KKOAOUTTWVED Tr OKEWPN KOI TNV KPIioT TOUg
ota A1 Toug pe Spoug eptropikrig TuTroTroinong (ISO).

® Kat’ ovaia To OX0Ael0 €XEl KATOPEPE! VO PIHADOEN TOUG/ TIG HOONTES / TPIES, OAAG
KOl TOLG/ TIG EKTTAOEVTIKOUS. AUTEG O XOHEVES PWVES Bax £f0tV TTOAAG VO PO TTOLV
YIO V& TTEPIYPGPouY To TEAHG OTO 0TToio BpioKovTal Kal Vol TIpOTEVOUV TPGTTOUS
yio va Bpeber pia 51€€0506. O KEOPOG XTICeTO PE TIG «PWVEGH GAwV, SnIoLPYEITOI
e TIG AEEeIG TOLG Kait Sev eivatl €K PUOEWS T TIPGYHOTA €TOI. AVTIDETO KATAOKEV G-
(eTon HEOW TWV TTONTIOPIKGOV (KOl EKTTAISEVTIKAV) TTPASIAKWV EVEPYNUATWV HOS.
ETropévwg Pmropole va TOV OTTOSOUTOVHE KOI VO TOV XTIOOUHE OTTG TNV OpX1].

1.2. H Kpwnikaj Ilarbaywyksj we aviinporaon

X710 mAaiolo Tng KpiTikig Ocwpiag, n Kpitiki Moudaywyiki-e§eTaler Ta oxoAeiar wg
KOIVWVIKEG KaTaOKEVES (social construction) (Dragonas, Gergen, McNamee, Tseliou,
2015: ix-xvi), TG00 €VTOG TOL I0TOPIKOV TOUG OLYKEIPEVOL 600 KOl WG THHHO TOL LTTAP-
XOVTOG KOIV®WVIKOU, TTOANITIKOU KOl KUPI®S TOU TTOAITIOHIKOU 10TOU TTOU XApaKTNpidel
TNV Kupiopyn Kovewvia. Qg piIooTTAOTIKG ETTIOTNHOVIKG PEUHA, TTOU KIVEITOI GTOV Q-
TIToda TNG CLHPBATIKAG TTAIOOYWYIKAS, AVOPEPETAI OTIG SIGPOPOTTOINHEVEG EKTTON-
OEUTIKEG AVAYKES TV EKTTAIOEVOPEVV, OVAOEIKVOEL T HI KUPIGPXT KOVATOUPO TV
VTTOTEAWY OPGBWV IO TNV TTPOWONOT TNG SNHOKPATIOS, TNG ATTEAELOEPWONG KAl TN
OUHPETOXIKAG HGONONG, KO ETTIOIMOKEL VO HETAOXNUOTIOE! THV KOIVOVIO KOl TO OX0AEi0
HE YVOHOVA TNV KOIVWVIKT] Sikatoovvr). To pedpa auTé apgiofnTel Tnv opBoAoyIoTIKH,
OV-I0TOPIKN KOl ATTO-TTOAITIKOTIOINHEV TIPOCEYYIOT TNG EKTTAIBELONS, AVAOEIKVUOVTOG
TOV KpioIpo poAo Trov €xouv 1 &oknor TG TOAITIKAG £0VCTAG Kal 0 TTOAITIOHGS OTNY
KOTavonon Tou TPGTTou AEITOUPYIOG TOU OXOAEIOU, OTNV AVATIAPGOTACT TG ONMEl-
0AOYI0IG TOU KOl OTNV KATOOKELH TOU UTTOKEIMEVOU.

370 TAQO10 PIX TETOIOG PICOOTIAOTIKAG OTTTIKAG T OXOAEITH (KO ) NYETIO TOUG) pTTO-
pel va karavonBoUv Pévo HEow HIOG avGAUONG O€ OXEOT) HE TO KPATOS, THV OIKOVOMICK
Kol Tov TTOAITIopS. Mia atré Tig Baoikég apxés Tng KpiTikig Maidorywyikig eivon 6T
aTTEVBUVETOI OE EKEIVOUG, EKEIVES, EKEIVO TTOL BPIOKOVTAI OTOV XWPO TNG EKTTaOELONG
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Kot SIoTnPoUV TIG EATTIOEG TOUG, KO KUPIWS OTIG ATTOKAEIOPEVES O1 OTTOIEG OPAOES PTTO-
POULY va avarrTUEOLV TIG SIKEG TOUG OiEG KOl TIPOKTIKES, TTAPEXOVTES TOUS I0TOPIKN,
TOMITIOMIKT], TIOAITIKA KOI NOIKO-KOIVWVIKH €TTAOYH, Kol avoyvwpilovTag T OeTIKr/
OTTEAELOEPWTIKA OXEOT AVAPEST 0T Yo ko Thv e&ovoia (Apple, 2008, IpéAAiog,
2008: 23-24). Torypévr) 0TO TIAEUPS TWV ATTOKAEIOUEVWV KO KATATTIECHEVWV, KOl XWPIG
OVeIpa HaBNTWV/ TPIAY, AKOHO KOl TV K&OE €I60UG PUAGKIOPEVWV OTO XWDPO TNG EK-
TIOOEVONG KO TNG KOIVWVITG, ETTIXEIPET VO TOUG HETOTPEPET ATTO KOVTIKEIPEVOY EKTTON-
devONG 0€ VTTOKEIPEVA TG AUTOVOHIOG KOl XEIPOPETNOTSG TOUS.

Oa pihovoope yIa pia I5E0AOYIKY, PIAOCOPIKI| KOl EKTTAISEVTIKY) TIPOTAOT, TTOL KO-
Biotaron piIfooaoTik 0To BaBpé Tou N eAevBepiar eivar £vag aVOEVTIKGS OKOTTOG,
péoa a1 Tov 010l £vag GAN0G £E0BEAIOPEVOG «KOOHOG» SUVATAI VO EVEPYOTTOINDEI.

H Kpitikr) Moaidoywyikr) amreubiveTan Tpog 6Aovg/ 6Aeg/ SAa Toug/ Tig poBNTES/ TPIES
aveEPTATWS PUAOL, CWPATIKAG DIGTTAXONS, IBIGITEPWV AVOYKWDV, KOIVWVIKAS TEENS,
Bpnokeiag, UARG, €BVIKETNTAG, KOLATOUPOG Kol oe§OVAAIKOD TTpooavaToAiopol (Van-
drick, 1994: 78). Emidicdkel va cAAGEe! TN Sopr| HIOG KATOTTIECTIKIG KOIVWVIOG, aTnpI-
{Bpevn otnyv Temoidnon 0TI k&GBe GvOpwTTog a&iCer piat eKTTaideLOT), TTOL OTNPICETAN
0€ pict GATPOUICTIKI|, CUVEPYATIKY KOI GVOPWTTIOTIKI KPITIKK TTaidorywyikr| Bdon (Ga-
dotti, 1994: 17, Kanpol, 1998). I'at Tov AGyo au TS eTISIMOKE VO XTTOKOAVPEI KO VO O~
@IoPNTACEl TOV LEPIOTAPEVO POAO TwV OXOAeiwv. X1 Bewpict TOU TONITIOPIKOD
keqpaAaiov Tou P. Bourdieu n kouATobpa Tou oxoAeioL, GTTWG QUTH CUYKPOTEITAN HECT
o6 Tot AVOAUTIKG TpoYpaPPOTE, KOABWS ATTOTEAOVV TIPOEKTAON TOL TTOAITIOHOV TWV
KUPIXPXWV KOIVWVIKAOV OHGOWY, SNUIOVPYEl EKTTAIOEVTIKEG AVIGOTNTEG TTOU AVOTTO-
péyouv TI§ aviooTnTES TNS KoIvavikAg dopr|g (Wexler, 1981: 257-261). X0 mAaiolo
QUTE, o1 KPITIKOI TTaId0rywyol avaADOLV YeVIKG Tor XAt He €vav SITTG TPOTTO: WG
HNXOVIOHOUS Ta&IVOUNONG HE TOUG OTTOIOUG OPICHEVES KATNYOPIEG ELVOOUVTAI AGYW
PUAG, BPNOKEITG, KOIVWVIKAG TEENG KT KOIVWVIKOD QUAOL, OTTO T HIX HEPIC, KOI 1G
(POPEIG TTPOOWTTIKIG KOl KOIVWVIKAG EVOUVAH®ONG, OTTé TNV GAAN.

Z0p@wva pe Toug pILooTTAOTES TTaISaywYoUs, o1 eKTTaISEVTIKOI Kal Ol podnTES/
TPIEG TIPETTEN VO KATOVOO0LV TOV pOAO TTou €XEI N OXOAIKI| EKTTQIOEVOT) 0T GUVOEDT
TNG YV®ONG pe Tnv €€000ia, £€TOI WOTE VA TN XPNOIPOTTOIRO0LY pE OTEXO TN dlapdp-
PWOT KPITIKOV KOI EVEPYWV TTOAITWV. H UTTOKEIPEVIKT TTapEpaon Kal epTreipiar avor-
yvwpileTon TTAEOV WG ONPAVTIKA YIa TNV avGAvon Tng oUVOETNG 0X€0NG OVAHECT OTO
OXOAei0 Kol TNV Kolvwvia, atré Tn Bewpia TG AVTIOTAONG, KATG TNV OTTOIO O PINYoi-
VIGHOI TNG KOIVWVIKIG KO TTOAITIOHIKIG OVOTTOHPAYWYHS TTAVTA CLUVOVTOUY OTOIXEIN
avtioToong (Apple, 1982: 1-10).

H Bewpnon Tng oxoNikrig H&bnong ws piag ovdéTepng diadikaoiag dev 1oxVer. H ek-
Traibevon £xel TavTa éva TTOAITIKG okoTré. EiTe ouokOTICEl TO TIPAYHAT, EITE ATTOKO-
AOTITEN TIG KATOTTIEOTIKES OXEOEIG HETOED TV avOpwyTTwV (Freire, 1970). Z0ppwva pe
Tnv Ares (2006: 12-20), ) p&ONON TTPOEPXETOI ATTG TNV KPITIKK £EETAON TG KOIVWVIKAS
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TGENS TToL 0dNYEl O€ SpGon oTNV LTIMPETIT TNG KOIVWVIKAS dikatooUvng. ETropévmg, n
amroTeAeopaTIKY S1daoKOAr WG TTONITIKA TTPGEN TPETTEl VO 0TOXEVEI GTOV TTONITIKG
HETAOXNHOTIOHS Yia AGyoug dikaoabvng (Joldersma, 1999: 129-148), emTpémovTag
0TOUG HOBNTEG/ TPIEG var e€TELOLY Tar TIPOPARHATA TG EKTTAIOEVONG, VO TAX OLVEION-
TOTTOI0UV, V& TO OVOHALOULV KOI VO T GHPIOPBNTOUV PEOT OTTé TNV KOIVWVIKT] dpdion
(TpéAAiog, 2009).

ZTnv b1 KaTeBOLVOT KO O EKTTAISEVTIKOL, HOBAIVOLV VO OKEPTOVTAI KOl VO EVEP-
YOOV KPITIKG, V& avamTOO00UV HI KPITIKA ouveidnorn ou Toug/ Tig Bondd va BeA-
TIOOOLV TIG OLVONKEG LWI|G TOULG KAl V& AVOAGBOLY TIG ATTOPAITNTESG EVEPYEIES VIO VX
0IKOSOPAOOoLY piar TTIo dfKan Kol 106TIHN KOIvwvio. AVTIAGHBAvVOVTOI Tr) OXOAIKN €K-
TaidevON T60O WG popPPr TTONTIOHIKAS TTOAITIKAG GO0 KOI (G TIPOETOIHAOTO € KATO-
OTGOEIG SNHOKPATIKAG KOIVAVIKHG CwNS. Méoa o auT6 TO AGYO O EKTTISEVTIKOL
pTTOpOUV var 160000V 6XI WG SIEKTTEPAIWTES TNG didaoKOAI TOUG, GAAG WG diavoou-
pevol rou avoAapavouy evepyr evBUvn oe oxéon He To Ti SidGokovy, TTAS Siddakouv
Kal TTo101 €ival o1 EVPUTEPOI OKOTTO! YI TOLG OTTOI0VLG OYWVICOVTOI.

[MpodéOeoT), GpWS, YIO VO GU@IOPNTIOEN KAVEG TOV POAO TOL ONpEPIVOL GYOAEIOU
Kol va 0dnynoei oTnv ammeAevBEPWOT aTré Tar GEOPG TOL KO OTTO EKEN 0TI XEIPOIPE-
Tnon ival n katavonon g didkpiong Touv Freire (1977), avépeoa oTny Tpatredikr
avTIANYN TNG EKTTRIdELONG, OIS TN HIG, KOI TNV TTPoPANpaTiCovaa p&ONON, o6 TNV
GAAN. XV TTapadooiok avTiAnyrn, ol EKTTaIOEVTIKOT BEWPOUVTOI TTVADVES TNG YV®-
ong Ko oMoy va Yvwpifouy Ta TTEAVTQ, eved ol HoONTEG/ HOBATPIES eival keve do-
Xeio TTou TPETTel var YepiGouv. Xe auTr| akpIdg Tn diadikaoia (Tovu e10Gyel €vag 1 pia
Ko Tapayel GAAOG fj GAAN) edpadeTan n oxéon KaTammeoTH Kol Katatmie{dpevou/ ng.
Qg evaMakTIk) AVon 0T TPaTTedIKG povTéNo, o Freire rpdTeive To HovTEAO TNG TTO-
pouaiaong Tou TpofAfpaTog (problem posing model) 1}, aAAicdg, Tng TrpoPAnpaTiCou-
00G pGONONG, oL pTTopel var 0dNYrOEl 08 KPITIKF) OLVeidnon Kal o avamTuén TnNg
YV®ONG a1ré Toug/ TIG id10VG/ €G TOVG/ TIG HOONTES/ TPIES, £0TIGLOVTOG OTA TTPOPAN-
parta Tng {wig Tous. ETropévmg, amré Tn oTiypr] mou BETouHE Toug/ TIG HOONTES/ TpIES
oTn diadikaoia TnG Tapovaiaong Touv TPoPARHATOS, eTIf TNG ovaiag dnpiovpyoLpEe
TOV QTTAPAITNTO XWPO aHPIoPATNONS.

H oxoAik| extraibevon Ba £mpeTre va eivar pia Siadikaoia eE€TOONG TOL TG KATO-
OKEVGLETAI 1) LTTOKEIPEVIKOTNTA TV PHOONTWV/ TPIOV PECT AT TIG ETTIKPATOVOEG
16€eg, adieg kal KOOHOAVTIARPEIG TNG KLPIGPXNG KOLATOUPOS. O1 eKTTaISEVTIKOI OpEi-
Aovv va evBappUlVOULV TOUG/ TIG HABNTES / TPIEG TOUS VOt EIVAI AVAGTOXAOTIKOI/ €G Ka
va Toug/ TI§ fonBoouy va ATTOKTHOOLY €va EVWOIOAOYIKG TTAQGIO IO VO apXiTouV
va ava{nTovv oTTOVTAOEIG O€ OXE0N HE TO TTAG 1) KOIVWVIO KOl TO OXOAEIO ETTIKUP-
VOLV T GVEIPX Kall TIG A&ieg TTOL £XOLV OPICHEVOI GVOPWTTOI EvavTI GAAWV Kot TTOPGA-
AnAar var avadnTioouy dIadIKOOIEG 0IKOOGPNONG HIOG KOIVWVIKAG (PAVTOOIOG TTOL V&
AerIToupyei aTo TAGIOI0 pIaG YAWMOOOG EATTIOOG.
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2T0 ONpEio AUTS PETATOTTICETON TO EVOICIPEPOV TWV KPITIKWV TIAIOOYWYWDY OTA TPO-
YPEHPOTO OTTOLOWV KOl 0T OXOANIKG EYXEIPIOIX WG KEIUEVD PE TUYKEKPIPEVO TTEPIEXO-
HEVO KO HOPI), TO OTTOIO EVOOXPKWVOLV CUYKEKPIHEVES OTITIKEG TNG TIPAYHOTIKGTNTOG,
OAAG KOl OUYKEKPIPEVOUG TPGTTOLG ETNAOYAS KOl SIGOEONG TWV LTTAPYXOVTWY YVDOEWV.
X710 TAQIOI0 QUTO Sev €xel Xwpo N maleTiavi) avTiAnyn SiaxwpIopol Twv aTéHwY,
avéAoya pe Tnv nAIkia, pe Béon tnv omroia oxedIGovTal OHEPT T TTPOYPGHHOTA
oTToLd®V Kail YwpifovTal Ta TTaIdIG o€ TAEEIS. TTPOKEITAN YO HiOX YEVIKEVHEVE OTITIKH,
I OTTOI0t TIPOCPEPEI TUTTOTIOINUEVES AVOEIG OF TTPOKABOPICHEVA TTPOPAfpOTO YO KGOE
NAIKIQ, Xwpig va AapBdvel vTTOWPN T IBIXITEPA XAPAKTNPIOTIKG, TIG AVNOUXIES, TOUG
TPOPBANHATIOHOUS, TIG IKAVOTNTES KOI TNV EPTTEIPI TOL KGOE TTaNdI00. Agv LTIGPYE! HiTK
peBodoAoyiar TToL va pTTopel va AeIToupyrjoel yia 6Aoug Toug TANBuopous. ‘OTrws, eTri-
ong, 6ev prropel va uTIGPYEl TTARPWS KOABOPIOPEVO TIPGYPOHHA OTTOLdWY, SIGTI GAEG OI
OTTOQPAOEIG TTOL OXETICOVTOI HE QUTO KO TO LAIKG TTOU TIPETTEl var HEAETNOET TTpETTEl vax
BooiCeTanl 0TI avAYKES Kal Ta evOla@EpovTa Twv padnTwy/ Tpicdv (Aliakbari, Faraji,
2011: 79).

O Aliakbari kan Faraji (6.11.) etrionpaivouv 0TI TO TTPSYPAHHO OTTOLOWY TTPETTEN VO
ival TAQICIOPEVO OTTé TN XPrOTN TWV HOONOIOK®VY EPTTEIPIAV KAl TOV TTPXYHOTIKO-
THTWV TNG {wig Twv TTaIdiwY. Eva TETOI0 TIPGYPOPPO OTTOLOWV EivVal HETAOYNHATI-
oTIkG, OnAad TpowOEl TNV ATOKTNON TWV OTOPAITNTWV OTPATNYIKOV KOl
oe€loTATWV (1] APIOTEPOTATWVY) AT TOLG/ TIG HAONTESG/ TPIEG TTOL B Tovg/ Tig Bon-
Brjoouv va AdBouv aTro@aoEls, o1 0Troieg eTTNPEAOLY TNV KOIVWVIKH, TTONITIKI| KAl OI-
KOVOMIKA TIporyHaTIKGTN TG ToLg (Giroux, Mclaren, 1992: 7-30). ETropévas, o1 «T&Eeigy,
og aUTH TN AoyIkn, PTTopel va eivail TTOAV-NAIKIOKES Kol &g oxnNUaTiCovTal Pe KPITHPIO
TNV nAIKia i} Toug PaBpovs, AAG pe BAon To EVOIGPEPOVTA TWV TSIV, TNV avE-
TTLEN TTPOYPAPPATWY TIPAKTIKAG AOKNONG KO TOV TIPOOWTTIKG pUOPS pébnong.

O pbAog Tou/ TNG eKTTAISEVTIKOL €ivan {WTIKHG ONPOOIOS YIX TNV EQOPHOYN HIOG TE-
Tolag avtiAnygns. Or Kincheloe kai Mclaren (1994: 138-157) vtrooTtnpiouv 6T1 oI €K-
TIOISEVTIKO TTPETTEI VOX EVOUVOHPMVOLV TOUG POBNTEG KOl TIG HOOATPIEG TOUG YIO VO TOUG
avEGvouy oLVEXWS TO BABPG OLVEIBNTOTTOMOT TOUG OTA KOIVWVIK& TTPOPARPOTO KO
TNV TTAPOXI] KOIVOVIKQV Be0p®dV. "ETA1, 01 EKTTOISEVTIKOI, OUPPWVA HE TOLUG GPOUS TOU
Giroux (1985: 736-379), eivail peTOOXNPOTIOTIKOI SiavooUpevol (transformative intellec-
tuals), Trou SIBETOLY TN YVWOT KAl TNV IKAVOTNTO VO ETTIKPIVOLY KAl VO ETTIXEIPOUV VO
HETAHOPEQWVOLV TIG VPIOTAHEVEG QVIOOTNTEG OTNV Kovwvia (Darder, 2009: 575). O1
ddokalol/ g kaxAolvTal, AOITIOV, Vo GPQIORNTHO0LY TNV LTIGPXOLOO SO, aTTopPpI-
TITOVTOG TIG HOKPOXPOVES TIONITIOTIKEG TTPOCOOKIES, Tar OIKG TOUG (1I810TEAT) KV TPX
Kol TO O0OTNHO, Kol EMITTAEOV TIPETTEl VoL HEIdToLY Tnv e§ovoia Tou e€aapaAilovv
péow Twv TITAwv Tous. O1 KPITIKOI/ €§ TTaIdaywyol PPOVTICOLY YIX TN XEIPOAPETIKA
yvadon 1ou Bonf& Toug HoBNTES Kl TIG HOBTPIEG VO KATAVOROOLY TTWG O OXEOEIG
£€oLOT0G KAl TTPOVOHIWV OTPEPADVOLY KOl XEIPOYWYOUV TIG KOIVWVIKEG OXEOEIG KO
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ToULG/ TI fonBovV va TIg avoryvawpi{ouv KAl var orywvIoTOUV Hadi TOUG YIO TNV KOIVADVIKT
oMoy (Aliakbari, Faraji, 2011: 80).

ZOpP®VA pE TIG TTOPATTAV®D SIATTIOTWOEIG 0/ 1) EKTTAISEVTIKGG KOAEITOI VO EVOWHO-
TWOEI TIG XAHEVESG PWVEG HABNTWOV/ TPIWOV OTO OXOAIKG ETIHTEVYHO KOI VO TIG OUVUTTO-
Aoyioel wg ED0TOXES, ATTOPPITITOVTAG TN HOVadIKT| cogia Twv evnAikwv (Brion-Meisels,
2015: 67-82). H Siadikacia oquTr] ogeidel va amroTeAEoe! piot TTONITIKT KOl TIOAITIOHIKI
Tpadiakr evEpYela, n otroia €xel dIGpkela, péBodo Kal ouvETTEIa ko Oev e€avTAEITOI
0€ OTTOOTTOOHOTIKEG KOl HEHOVWHEVES EKTTAIDEVTIKESG OPGOEIG KAl TIPOKTIKES. MTPOKeI-
Tai yia pio KpiTikr Moudorywyikr mou emidiwdkel T 6£0pevon Kal TNy evepyr] PTTAOKT]
TWV VEWV PE EVEPYEIEG, OTTWG:

1. XuykévTpwarn XpHoipwy dedopévwv, OXETIKG PE TN OXOAIKI] KOUATOUPO KOl TO TTrail-
SorywyIk6 KAfpa evTOg K eKTOG TGENS. H diadikaoia auTr| pérel vor otnprxTel 01N
Béon evég SiaAdyou o Ba propel va atroKoAU eI TIG KaBNpEPIVES afefaidTnTeg
6Ang TNG OXOAIKAG KOIVOTNTAG, OUPTTEPIAGHBAVOHEVWV TTPWTIOTWS TWV TEPIBW-
PIOTTOINPEV®V KOl KATOTTIEOPEVWV HOONT®V/ TPIGV.

2. AEIOAGYNON TWV TTPAYHOTIKWOV OVOYK®WY TOU OX0AEioL Kol e6e0pean AVOEwy OTIG
0TT0iEG B PTTOPOUV VO CUHHETGOXOLV GAoI/ GAes/ SAar evepyd. ETropévms, atranTei-
Tol 1 SIGPGPPWOT HIGG GUVOAIKIG EK HEPOUSG TOU OXOAEIOL OTGONG ATTEVOVTI OTIG
KOTATTIEOTIKEG CUVOIKES TTOL AVTIPETWTTICOLV O VEOI/ VEES.

3. EvepyoTroinon Touv Beopol Twv HadNTIKWY KOIVOTAT®V ot VEx Bdon. Or pobntég/
TPIEG; WG WPIHA GTOHO; CLVOIGAEYOVTAI KPITIKG KOl evOUVEIdNTa. ETTiKoIvevoly 106-
TIPQ 0TI OXOAIKH] KOIVOTNTOL.

4. AiktOwor pe Traudid amé Ao oxoAeia, KaBws auTé Ba Bonbrioel oTov SiapoIPACGHS
1I6edV KO OTNV QVATITUEN OTOXAOTIKWY IKAVOTATWV.

5. ZUPPETOXT] O€ SI10-OXOAIK& TIPOYPSHHOTO KOl NHEPES ETTAYYEAHATIKOD TTPOTAVATO-
AiopoV, 61T0UL £pY0d0TES/ TPIES KOl EpYALOHEVOI/ €6 KAAOUVTAI VO HIAOOULV I0GTIHA
pe T Tondid.

6. ZuppeToxn OTIG d10dIKOOTEG TTIPSOANYNG TTpoowTTIKOU. O1 padNTES/ TpIEG PHTTOPOLV
va e€nyrioouv TI avapévouv amé vav/ pia SGokalo/ o fj évav/ pia SievbuvTr/ Tpia
KOl GUTEG o1 aTréelg TPETel var AapBévovTtar oofapd uTTéYn oTn SladIKaoTo eTTI-
Aoyns.

7. ETrékTaon Tng XopEVNS Qwvig TwV HaBNTOV/ TPIOV OTNV KOIVOTNTA, WS pic dnpo-
kpoaTikf Siadikaoia, 6TTov oTNV €TAVON TWV KOIVWVIKOV KOl TTOMTIKWOV TPOBAN-
HATWV EUTTAEKETAN 1] VEOATaL.

Méoa amé Tnv epappoyn Twv apxmv Tng Kpiikig MaiboywyikAg o/ n eKTTaideuTIKGS
ETMITUYXGVEI TTOAOTIAG 0PEAN, Oe OX€on pe Toug &EOVEG TTOL TEONKOV TTAPATTAV®.
Ta onpavTiKéTEPa cLVOYPICOVTOI WG AKOAOVOWS:
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1. EmTuyX&VETQl N TIpO@ONOTN VGG GUPHETOXIKOU SNHOKPATIKOU KAIHOTOG OTO OXO0-
Aeio, pe Péon To o1roio ) dIadIKaCTo APNG ATTOPEOEWY KAl 1] KOIVWVIKI] Aoyodoaia
KaBIoTaTOl GLANOYIKI UTTOOEDT) (HOONTEG/ TPIES, YOVEIG, EKTTIAISEVTIKOI, TIPOCWTTIKG
Tou axoAeiov). ‘ETol, 0 €Aeyx0g dev TTPOKUTITEI OTTS TTOAITIKES, KOIVWVIKES, TTOAITI-
OMIKEG KOl OIKOVOPIKEG ENT, GAAG, aTTé GAOUG TOUG EPTTAEKGHEVOUS (POPES, TTOU Be-
wpoULVTal TTAOV TTOAUTIHOI TIXPGYOVTES TNG SIGUOPPWONG TNG YVWONG KAl TNg
EPTTEIPIOG TNG OXOAIKAG HOVAOOG.

2. O1 poOnTEG/ TPIEG HETATPETTOVTAI OTIG TTAONTIKG KOl GKOVOVTO OVTQ O€ evepYd,
OMIAOUVTO Kl UTTEDOULVA KOIVWVIKG UTTOKEIHEVO — OUVEPYATES/ TPIEG KOl OUVEPEL-
TNTEG/ TpIeG TOL OX0Aeiov, €xovTog évav TTAPEHPATIKG pSAo ko AGyo OTh Haon-
olokn diadikaoia, aMd kon ot oxoAikf {wr). H aveTtrionun yvaon mou SiaBétouy,
a&lotoleiTal TApws 010 OXO0AIKS emriTevYpa. EmiTrAfov, o1 evijAikeg TTOOLY VO
TOUG/ TIG/ TAX AVTIPETWTTICOLV WG AVWPIHOLS/ £/ O KOI TAK IBIC T TTAISIG KTTOKTOVV
KPITIKI] CUVEISNTOTTOMOT KOI PIG VEX HOPPI] HETO-YVOONS.

3. O oxediaopds kai n a&loAdynon Tou AT, koi TNG 0XOAIKI G KOUATOUPOS €V Yével LAO-
TrolelTan pe PAon Tn AOYIKI TNG «EK TWV KATW» CUHHETOXNSG GAWVY TV EUTIAEKOHE-
VV.

4. O1 poBNTES/ TPIEG CUPHETEXOLV WG SNUIOLPYIKG KAl dPACTAPI HEAN OF TTOIKIAES
OHGOES YPOPPATIOHOU, XPNOIHOTIOIOVTOS TOV TIPOPOPIKS, TOV YPOTITS, OTITIKG KO
KIVAIOONTIKG KWMOIKO ETTIKOIVAOVIOG VIO BIOPOTIKE p&ONnor, kpITikr, aAAG& kai dia-
okédaon (Bron, Bovill, Veugelers, 2016: 15-27)

1.2.1. H kpITIKI] pETAOXNPATIOTIKI OXOAIKN Ny&oia

H kpiTikr| Trondorywyikr avTiAnypn ogpeider va diatrepvé To 0UvoAo TG OXOAIKI|G KOI-
VOTNTAG KOI 0€ QUTO TO TAGICI0 B0t TIPETTEL, AOITIGV, VO ETTOVATTPOCSIOPICOVHE KAl
TNV évvolx TNnG oXOAIKI S NYECIOG. To €i60g TNG OXOAIKI G NYEOIOG aTToTEAEl BEpPEAIdION
TTOPAYOVTO YIO TOV TTPOTOIOPIOHS TNG KOIVWVIKHG A&ITOLPYIOS, TTONTIOUIKAG ETTITEAE-
0oNg Ko TONITIKIG BePaTOAOYIOG pIaG OXOAIKIG HOV&SaS. TNV TTPATAO HOG TA OXO-
Agia TTavoLY Vo TTAPOVOIGLOVTOI WG HOGOVOG TNHAGTOG SUVAHEIG OTNV AVOTTAPAYWYI
TNS KUPIXPXNSG KOLATOUPOS Kal IBEOAOYIOG, SIGTI EPETOV TNV AVATIAPAEYOLV, HTTOPOVY
Kol va Tnv apayouv (Brameld, 1965/ 2000: 75-93).

H peTaoxnpaTIoTIKA avTIANPn TNG OXOAIKIG NYETTOG OTTOOXOAET EVTOVA TIG EPEVVES
OXETIKG PE Ta {NTHHOTO OPYAVWOIAKIG OUPTTEPIPOPAS, OXONIKIS Siofknang Ko nye-
O10K®V 16e0A0yIQdV (Stewart, 2006: 1-29).

H aflomoinon peAetdv amd kpiTikovg Taidaywyols, 6mwg Freire, Kincheloe,
Mclaren, Apple, Giroux kou Macedo, k.G. ETITPETOLY TNV APPIGPRATNON TUTTOTTOI-
NHEVOV KOl KABETOTTOINHEVWV TIPOKTIKWY OTH S101KNOT), TTPOKPIVOVTAG £va VEO U(pog
otn oxoAikr| nyeoia. Na tnv Kpitik Moidaywyikr n yvaon eival KOIVoVIKE KaTa-
OKELAOPEVN Kal BaBid pilwpEévn 0TI§ OXEaEel§ eE0VaTOG. "Evag KPITIKGG NYETNG Opeilel
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VO OVOPOTIETAI PE TTOI0 TPOTTO KOl YIX TT010 AGYO KATAOKEVGLETAI ] YVWOT) HE TOV
TPGTTO TTOU KATAOKEVALETAI KOI TIWG OPIOHEVEG SOPESG TNG TIPAYHOATIKOTNTOG VOHI-
poTroIo0vVTal OTI6 TNV KUPIPXN KOLATOUPQ, £v@d GAAEG atToppiTTTovTal. Me KUpIo
aitnpa Tov e€avOpwTIopd TnG ekTraidevong Kai Tng iG10g TNG TaIdaYwWYIKAS, 0TO
TAQIGI0 TNG KPITIKAG HETAOXNHPATIOTIKAG OXOAIKAG NYETIOG, 0/ 1 EKTTAIOEVTIKGS -
TOTPETETAI OTTO EKTEAEOTHS EVEPYEIDV O€ TTapdyovTa oAAayris. H nyeoia karavo-
eiTal 6x1 ws-mrupnviky e§ovaia evég aTOHOV, CUHPWVA HE TO TTATEPVOAAIOTIKS,
OUTOPXIKG, KATATTIIEOTIKG, KABOSNYNTIKG HOVTEAO, GAAG oav OAANAE ISP TIKA OULY-
peTOXIKN S108IKaoTa PETAEY SIGPOPETIKWV ATOPWV T Evar SNUOKPATIKS Kol avOpw-
MOTIKG TACiOI0.

Mo OLYKEKPIPEVA, PIC KPITIKH HETOOXNHOTIOTIKH NYEOTO TTPOUTTOBETEI:

1. ANnAeTTiGpaan d1evBLVT®V/ TPIDV pE A Ta HEPN TOL GXOAIKOU OpYQVIOHOU, OUp-
PWVQ HE TO CUPHETOXIKA HOVTEAD eKTTaISEVTIKIG Sioiknong (Bush, 2008: 9-20).

2. ZupgeToxH 0T d1I0pép@wan TNG KOUATOUPOG TNG OXOAIKAG HOVGOOG pe 0TEXO TNV
emiTeLEN €vdg KovoL opapaTog (Eliophotou-Menon, 2011: 1-15).

3. Mpokpion Twv TEOOGPWV IKAVOTATWY, GOV pe Tov Robbins: e&idavikevpévn
ETTIPPOI], EPTIVEVOHEVO KIVITPO, TIVEVPOTIKA TTAPGTPUVOT) KOl EEATOHIKEVHEVOG OTO-
X0op6g (Susilo, 2018: 126).

4. "Evav véo TOTTO NYyeoiog Tov B TTOKOABTITEl TOUG OUVOETOUG TPGTTOUG HE TOUG

0TT0I0UG TGl OXOAEIX CUHHETEXOLVV OTNV AVTIPATIKI] KAl ACUHHETPI KATAVOUN YV~
OEWV KAl IKOVOTATWV.

5. ZUveIdNnTOTIoMOoN TNG OTTOLSAGTNTAS TWV EKTTAISEVTIKWV HETAPPUOHITEWY TTEPOL
OO TO GPIC TWV VPIOTRHPEVOV GOTIKWY KOIVWVIKOOIKOVOHIKWY OAANAEEOpTHOEWV.

6. AvtioToon oTnv évodo G1roI0G HOPPRS PATIOHOD KO PATAIOHOU, OLVOEOVTES TOUG
HE TOV TTOYKGOHIO KOTTITOAIOHS Kol TO VEO TTVeUpa Tou IpTrepioAiopol (Kirylo, 2013:
XIX-XXV).

YOpgwva pe Tov Giroux (2001), pIax KPITIKA NYECIOKN avTIANYN KOAEITAI VO OTTOTU-
TIOVEI TIG ATTEAEVOEPWTIKEG SUVATOTNTES HIOG OVOKAIVIOHEVNS ONPOKPATIKAG ONpo-
o106 {wng oe emimedo YAwooog kal TPokTIKAS. EidikéTepa, oToxevEl: o) va S16GOKEI
KOl Vo EPOPHOLEL TIG YVAOEIG, TIG CUVABEIEG KO TIG IKAVETNTES HIOG KPITIKAS GvGALGNG
NG 16016TNTOS TOv/ TNG TTOAITN/ 160G, B) Vo B€Ter o€ kevTpIkr) B€on TNV NOIKH, Y) va €TTI-
KEVTPWVETAI OTA {NTAHATA TNG S10popdas pe €vav TTOAITIKE HETAOXNHOTIOTIKG KOl
NOIKG& ap@IoNTNOIOKS TPOTTO, §) va XpNnOIHOTIOIEl P YADOOO TToL Hev avéyel Ta {n)-
TApoTa TNG £§0VOING, TNG SIKAIOTVVNG, TOL AYWVX KOI TNG AVIOGTNTOG OTO HEYGAO
QPIYNHO, APAVOVTOG €€ TIG ATTPOOTITES, IOTOPIKESG KOl KAONHEPIVEG KATAYPOPES,
€) va SnIoVPYET VEEG HOPPES YVDONG KO SPAaNG, AVaIp@OVTAS TA ETTICTNHOVIKG OpIt
KOl SNHIOVPYWDVTOG VEOUSG TOHEIG TTOPOYwYHS YVWONS Kl UTTeIpiag, {) va evBappUvel
TNV aioBnon evoAAAKTIKOV AboewV, oLUVOLGLOVTOS TNV KPITIKA KOI T SLVOTOTNTA
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emTENEONS TNG, 1) VO QvaTTTOOOE! HIX BEWPItt YI TOUG/ TIG EKTTAIOEVTIKOUG KOl TOUG
TTOMITIOHIKOUG EPYATEG WG AVAHOPPWTEG SIAVOOUHEVOUS Kal B) Vot TTPOKPIVEL pIX TTO-
ANITIKN €K@PAONG TTOL CLVOLGEE! PIar EKBOXT] TOU KPETOHOVTEPVOLY TNV KEPOAXION
onpaoia Tov TOAITIKOU 6edopévou.

O1 Aronowitz kai Giroux 0T BewpnTIKA TTPOCEYYION TNG EVVOIOG TNG «OVTIOTOONGY
(1993: 9, 208-210), TTPOTEIVOLY VO TTAPOXWPNOET XWDPOG OTOUS/ TIG HAONTES/ TPIEG VIO
va KIvnBoUv pe BAon TIG SIKEG TOUG YVWOEIS KOl EPTTEIPIES, EVA TO BEOPIKG TTAGITI0
KOAEITal vor oUVUTTOAOYICEI TO TTOMITIOHIKG TOUG KEPGAXIO KOl VOl ETTIITPETTEI VO KO-
OTEl 1) wVI} TOUG, PE TTPOOTITIKN TNV KPITIKA GLVEISNTOTTOMOT Kol evEUVEHWOT| Toug
(NikoAo06ng, 2010: 35, 111). Mpog auTh TNV KaTeDOBLVON | OXOAIKA Nyeoia diadpa-
patiCer onpavTiké poho. O HaBNTESG/ TPIES KAl OI EKTTAISEVTIKOI XEIPAPETOVVTOI OTTG
Tnv étroia e§GPTNOT), TTOL TOUG KABIOTG EKTEAEOTIKG Opyava HAOnong Ko yivovtal
(ovv) epeuvnTEg/ TpIeG kan (OLV) SIEKDIKNTES/ TPIES.

H kpiTikA Nyeoia ouvdéeTan pe To péAo Tov/ TNG eKTTAIdELTIKOV-NYETN/ 160G WG dia-
vooUpevou/ g, o/ n omoiog/ a £xel T SVvapn va apgiofnTioer Tnv e€ovaia kon ap-
VEITOI Vo evepyroel avTiBeTa pe Tn Oikfp Tou/ Tng kpion. Exeivo Tmou Tov/ Tnv
xapakTnpider ivar n Kovwvikr Aeitovpyia Tng diavonTikiig Toug/ Tng epyaaiasg. Mia
TETOIX OXOAIKN NYETTO EVOIXPEPETAN VIOt CUVORKES TTOL TTPOWBOOUVV TNV KoIvI| SIdaoKa-
Afa, Tn oLAAOYIKN €pELVA KOI TOV SNUOKPOTIKG OXEDIAOUS, EVAVTIX OTIG PICWUEVES
a&ieg TOL AVTAYWVIOHOU, TOL ATOHICHOU KAl TNG TTOTPIAPXinG TTov diamrepvolv Aa
To emiTeda TnG oXoAIKAS extraidevong (Freire, 1984).

1.3. H Zvvopraxij neadeywywkij ovo nAaioro ¢ Kpinikijc Ileadeywykijs

1.3.1. TevIKG XOPOAKTNPIOTIKG

O1 XOpEVES (PWVEG OTIG OTTOIEG AVAPEPONKAPE TTPOINYOUPEVIS £XOUV TTOAAG VO HOG
TIOLV, £POGOOV TTPOOTTOBCOVHE VO TIG AKOVGOUHE ] V& TIG SiaBGooupe LTS TO TIPIOHG
Tng ouvopiakig Traidaywyikng, (border pedagogy), n omoia cuVOLE ETON SUVOHIKG piE
To Kivnpa NG KpITikAg Maidaywyikrg, Twv cuvopliokdy uTrepPaoewy Kal SIaouvoE-
oWV IO TN SIGpEPP®WaT £vEG OPEHATOS YIO KOIVWVIKI SIKAIOOUVN KO GUPHETOXIKT
dnpokparia (border-crossing voice) pog ekeiveg Tig OpGdEg TOL Tar ABEQTA CUVOP
NS PUARG, TNG T&ENS, TOL PUAOL, TNG TAVTATNTAS, TNG BPNOKEING KAl ToL oeEOVOI-
AikoU TTpooavaToAIopoU, TIG SlaxwpilouV Kol TIG ETIKETOTIOIOUV JE TPOTTO amrAVTO.
Y& aUTS TO TTAQIOI0; KAEIST yIO TNV EKTTAIOELON TTAPAPEVEL ) HGONON PECW TNG €VVOIOG
TOUL «&AAOLY/ TNG «GAANG»,~TOL OIKEIOL Kol TOL avoikelov (Giroux, 1992: 28, 73-82).

H ouvoplakr eKTTaibevaT ETTIKEVTPWOVETOI O€ I0TOPIKG CNTAHPOTA TTOL £XOUV OVOOIO-
HOPPWOE! TOV KGOHO - GUHTTEPIAGHBAVOHEVNS TNG OTTO-AMTOIKIOTIOMOTG, TWV KOIVOVI-
KWV ONUOKPOTIDV, TWV ETOVOOTACEWY, TNG TPOHOKPOTIOG, TWV OPNOKEVTIKWY
OUYKPOUOEWY, TOU OVTOYWVIOHOU OTNV ayopd £PYOaOing, KABWS KAl TNG TTOAYKOOHIO-
TT0IMNOoNg Kol TOU POAOL TWV LTTEPSUVAPEWY OF TTAYKOOHIa KATpoka. Mia amré Tig
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ONMHOVTIKEG TITUXEG TNG EIVAI O ETTAVATTPOOOIOPIOHOS TNG EVVOIOG TNG «OITO-E00IPIKO-
TIOINONS» KOI TWV «GUVEPWV» HETAED DIOPOPETIKAV KPOTAV, TIONITIOH®DV KOI ETIIOTNHOV
(Ziguras, McBurnie, 2015: xviii). O1 c0yxpoveg BewpHOEI§ TG AVTIOTAONS OTTOPPITTITOLY
TOV I0TOPIKG AGYO TTOU OVTIHETWTTICEI TO OXOAEIO WG OPOIGHOPPT), ATTONITIK, ATTO-15€0-
AoyikoTroinpévn &@uAn kai TEAeoAoyIKr Sopr] KABOAIKHG YvWong Kol paenong.-AvTiBeTa,
LTTOOTNPICOLY HIa GTTOWI VI TNV EKTTAIOEVOT ATTOKEVTPWHEVT, TTONITIKN, EUPUAN, TTO-
AUTPOTTIKI|, TTOAVEGTIOKN KOI OVOIKTH.

Me Béon Ta apatrévem n £vvola Tou TTOAITIOHIKOU KEPOAGTOL aTroKTé VEx adia
KOl ETTIXEIPEITAI Y0t «EK TWV KATW» TTPOTEYYIOT TG EKTTAISEVTIKAG TTPAYHOTIKOTNTOS.
O1 karaTmie(Spevol/ €6 eival o «kavévagy, ol fouBoi/ £g 1) o1 KOPTTEPCOI OTN OKNVA TNG
TG&ENS. H «apmvion auTdv Twv Traidiov avadeikviel 6An TNV TOOOYEVEIX TNG EKTTON-
devong, xwpig auTO va onpaivel 6TI o TTOAITIOHIKES SIAPOPES Kail o1 BIopopEg TaVTO-
TNTag Oa TPémel va ayvonbolv. Avt’ auTol, ol ekTaIdevLTIKOI Bo TTPETTEl var
ETTIKOAEOTOUV QUTEG TIG SIPOPES/ ETEPATNTEG WG AVATIOOTIAOTO PEPOS TNG HAONONG.

Y& auTé TO TACioIo N Xuvopiokn Maibaywyikr etixelpel va ondRioer HaBNTES Kal
HOBNTPIEG VO KATAVOIOOULV TIG ICTOPIEG KA TIG EUTTEIPIEG TOUG KOl VO eEXAENPOLY TTO-
AuTroikiAoug PPaYHOUS (armro-£60pIKOTTONMOT/ LIOBETNON CUVOPICKWY TAVTOTATWY) YIX
TNV eTTELEN HEYOADTEPNS AVTIANYNG KOl TIPGCANYNG TNG avBpadTTIvng epTreipiag (Ka-
plan, 1987: 188). H auvopiakn Traidaywyikr, SiaxmmepvavTag Ta Gpiax Tou oXoAeiov 1
TWV GTUTTWV HOPP@V EKTTAIOELONG, BEWPET WG CUOTATIKG TNG OTOIKEIO TOV TTOMITIGHO
Kot eKAOpBGvEl TOUG/ TIG EKTTOIOEVTIKOUG KO TOUG/ TIG HaBNTEG/ pOBATPIES WG diadiTeg
OLVOPWV (TTOAITIOTIKOUG OKOTTAVEIG) TTOL TTPOWBOOUV TV KOIVWVIKA dp&an oTo TAGoI0
TOU HPETOPOVTEPVIOPOU» TN avtioTaong (Hicks, 1998: 47-58). Me Tov Tp6To auTo
ETMITUYXAVETOI 1] ETTEKTOOT] TOU OXOANIKOU EVEPYIHATOSG HEOO ATTO 10XUPES TIAIOEVTIKES
aéieg, GG N OV TOYVWOIQ, N KOAAIEPYEIX TNG LTTELBUVVOTNTAS, N KATATTOAEUNOT TWV
TPOKATOAfPEWV, N avoxr o€ K&Oe TTOMNTIOHIK IGIITEPOTNTA, N EVIOXLON TNG AUTE-
VEPYEIOG KOl TV TTPWTOPBOVAIOV KAl ] YONTEIX TG YVWONS KOl TNG HOPPWONS.

To TTapaTrdve PIropolv vor LAOTTOINBoUV POVO HEGT OTTO €vav OUGTNHOTIKG KOKAO
KPITIKO-TTPOEIOKWV EVEPYEIV, OTOV QVTITTOOX TG CLUHTTEPIANYNG, 1) oTTola TEAIKG OplO-
BeTel TO SIAPOPETIKG PE PAON TIPOATTOPACIOHEVA KOt ETTIBOAGHEVO KPITHPIQ, Y1 GUTO
HTTOPET VO XOPOKTNPIOTEN «EYW-£OVO-KEVTPIKI» TTOL Sev KATAPEPVEL VO eKETOAAELTET
TOl TTAEOVEKTHHOTA TOU SIQPOPETIKOV TTOMITIOHIKOU KEPOAXIOL Kol BETEI T GPIX TOU
10V TOL CLOTHHOTOG. TO EPWTNHA EIVO «TTOI0G» CUUTTEPIAGHPBAVEI KTTOIOV» KOl GE TTOI0
TAi010; MATIWG LTTOKPUTITETAI pict ASIGPATN NYEHOVIKA AOYIKT|, | OTTOIX ETTIXEIPET VO
ETAVOPEPE! Pe AavBGVOVTa TPOTTO TNV TIPOTAON YIa EvTaén/ agpopoiwan; MAT®S N
OLPTTEPIANYPN KATOAYEI VO OYVOET TO! IBIAITEPA XAPAKTNPIOTIKE TWV OPGOWY AUTAV;
EGv 10x0¢l K&TI TETOI0, TETE 1) CUPTTEPIANYN PTTOPET VO TPOVHATIOE! TON KATOTTIECOPEVT
ATOPX TTEPIOTOTEPO OIS 6, TI OI GUVOIKESG TTOL TTPOKGAECAV TNV KATATTIEDT) TOUG. AVTi-
BeTa, 0TN B€01 TNG CUPTTEPIANYPNG PTTOPOUHE VO EIGKYOUHE TNV EVVOIX TOU GHPIOPOpIOL
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KOIVWVIKOU GUVUTTOAOYIOHOU, OVAPECD OTQ KOTOTTIECOHEVO! KO k| HEAN TNG OXOAIKG
KoIVOTNTOG. H évvoia Tou KOIVWVIKOD GUVUTTOAOYIOHOU KOBIOTG TOUG/ TIG KaTaie(6-
HEVOUG/ £ OPATOUG GTNV KOIVWVIQ, QVATITOCCOVTOS TNV GioON0T TOL CUV-QVIKEIV, TTOL
€iVol KEVTPIKI] VIO TOV OPYOVIKG OIUTO-TIPOCOIOPIOHO TOUS KO VIO TNV ovaTTTUEN TNG KOI-
VWVIKOTNTOG TOUG.

H v100£TN0N pIOG OLVOPIOKIG EKTTAISEVTIKAG Bewpnang emPRaAAel var dnpiovpyr-
O0UpE VEEG HEBGOOUG Kail VEX pYOAEITr YIO TNV TTPOWONOT) KA ETTIKOIVOVIO! TGV TTOAI-
TIOHIKWV EPTTEIPICIV, HEOW TWV OTTOIWV 01 HOBNTEG APOPWVOLY TIG PWVEG TOUG KOl
KATOOKEVALOUV KOIVWVIKEG TAUTOTNTES, QPQPIOPNTWVTAG TN f&on TGvw oTnV oTToix
KOTaoKeL&LovVTaI 1) yvaon Kai 1) egovoia.

EmmirAéov, n pilooTraoTIKOTIOMON, YI TNV OTToi0 KGVape AGyo TTapatrévw, dev ptro-
pei va peivel o€ éva BewpnTIKG eTTITES0. ATTITEITOI pio TTPa§IaKT| avTiAnypn oIS Trai-
SOYWYIKEG HOG EPUNVEIEG KOl EVEPYEIES, ATTO TNV OTOIX B TTPOKUWE! 1 amré-pGonon
KOl 0TI OUVEXEIX ] VEQ p&Onor. Y6 Tnv évvoia auTr| Ba TIPETTEl VO ETTAVOITTPOTOI0-
PIOTOVV TOl IGXUOVTA AVOAUTIKG TTpOYpGHHaTa 0T Bdon Tng Xuvopioknig Maidoyw-
YIKAS, avadeikviovTag Tn paonon wg mediov diaAdyouv avapeoa oe éva TTARB0G ot
pwVES Trou PpiokovTal o diGioTaon fj SIaTTEAN peTaED TOUS, EVTOG AOVPHETPWY OXE-
oegwv g&ovaiag.

H ouvopiakr] tepioxr], wg oLPPOAIKSS / GuAog TATTOG, eival £vag XWpos, GTTou ol
€OVOTIKEG OpGdES, OAAG KOl GTOHO HE SIOPOPETIKG TTOMTIOHIKG KOI KOIVWVIKG XOPOi-
KTNPIOTIKG, KOOGS Kai 0TGOEIG {whg, SeapeovVTal VO avoryvapifouv Kol VO EPPNVED-
OOLV TG Ol BIAPOPEG TOUG UTTOPOUV VA ETTEKTEIVOLY TO BEPENIO TNG AVOPWDTTIVNG
NS Kal TwV dNHOKPATIKWV avTIAjPewv. G TTPOG AUTS 0O EKTTASEVTIKOI OPeMOLY
VOl PNV UTTOTTETOLV OTOV KIVOLVO TNg €€1I6AVIKELONG KOI TOL POPOVTIOHOV. AvTiBeTq,
ogpeitouv va Bonbricovv Toug/ TIg HOONTEG/ TPIEG VO avalnTHOOLY HIX YAWOOO YI
TNV KPITIKA EEETOON TWV 1I0TOPIKA KOl KOIVWVIKGE KATOOKEVOOHEVWV OVTOTHTWV HE TIG
otroieg Couv.

1.3.2. Emimeda mpoo€yyiong Tng Zuvopiakis Maidaywyikrg

Y0ppwva pe Tov Giroux (1992), Tpiar eival Tor eTTiTEd TTPOOEYYIONG TG GUVOPIOKIG
TASaYWYIKIS, EVTOG KI EKTOG OXOAEIOL: (O) OTO TIPWTO POONTEG/ TPIES, EKTTONdEVTIKOT
Kal KOIVG apXiCOuV VO KATAVOOUV TQ GpIX TV YVIDOEWDY TOUS, TNV IOXUPOTToINEVN B0
o6 TNV OTToi0 HIAOUY KOl TO TIAGIOI0 TV ETTIOTHHOAOYIKGY, TTOAITIKAV, TTOMTIOTIKGOV
KOl KOIVWVIKGV TrepIBwpiwv Baoel Twv oTroiwv dIaTéooouy/ CUVOETOLV T YAWOOX TG
1oToping, TNG e€ovoiag MG Kai TnG Siapopds. H mpakTiki oTo £miTedo auTd Toug
EMTPETTEI VO KIVNBOUY TIEPA QIO TA TIOMITIOTIKG GUOVOPX IO VO KATOVOOOLV TOV AGYO
KOTOOKEVAG TWV OLVOPWVY KOI TWV OPimwv; KOI TO TTWG GUTA TO KOATOIOKEVOOHEVOL
olvopay/ pia eEUTTNPETOLV PNXOVIOHOUS TG §0V0IOG, e BGon Toug oTroioug doprBnke
N TUTTIKY Kol N &TUTI eKTTAidELON. "ETO1 01 pOONTES/ TPIEG AVOITTTOOTOLV Evar VED €i60G
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TIONITIOHIKOD YPOHHOTIOHOU, TTOU ETTPETTEI THV KATAVONOT] TWV OUVOPWY OUHPOVA
HE TO TTAPATTGVMD TIAXITI0. MOAIG avayvmpIoTOUV OUTG T KATAOKEVOOHEVO OpIX EVOi
M0 €0KOAO yia KGrolov/ o va PByer €6w oTré auTa.

X éva deUTePO £TTiTTEDO (B), HOONTES/ TPIES, EKTTAISEVTIKOL KOl KOIVG TIPOOKOAOUVTAI
Kol aoKoUVTal var «S1afaivouvy adIGKOTIa Ta GUVOPa KAl EVOAPPUVOVTOI VO TOX ETTO-
VOTTPOCBIOPICOLY, WOTE VO KATOOTOUV «SICUVOPIOKOM KAl VO KATOVO oLV THV OTTO-
EEvaon Twv GAAwV kot TNV oAAOTPIwaoT TTou SIETTEN TIG KOIVWVIKES Sopés. “ETol, Ba
HTTOPEOOLY VO ETTIVOI 0LV «TATTOUGY, GTOLG OTTOI0UG O1 TTOAVEISEIG TTOAITIOTIKOT TTOpOI
EMTPETTOLV TN SNUIOLPYIT VEWV TAVTOTATWY, PWVAOV KAl YVHOOEWY Kal B givon o€
601 Vo ETTAVEEETAOOULY pE KPITIKG TIVEDUO TNV €vvola TOU «GAAOLY Kol TNG «GAANGY.

TéAog, aTo TpiTo eTmiedo (Y), HOONTES/ TPIES, EKTTAIOEVTIKOI KOl KOIVG TIPETTEN var On)-
HIOLPYAOOLY HIC VEX OTITIKI, VAV VEO (POKG, YIX TNV ETAVEEETAOT TWV I0TOPIKO-KOI-
VOVIK®OV KOTAOKEVWDV TWV «CUVEPWVY KOl TOV «TETTWVY TTOU (TOUG) £XOLV KANPOVo-
HAOEL, YO va avTIANPOOUY KAl VO KATOVOHTOUV TOUG TTEPIOPITHOUS KOl TIG SUVOTOTNTES
Toug. ‘ETol, Ba eival og B€on va EKTIHOUV KOI VO KATOVOOUV ThV 10TOPIOt TOUG Kall TIG
TOUTGTNTES TOUG, AVOYVWPILOVTOG TOUG TTOAAGTTAOUG KOl SI0POPETIKOUG TTOAITIOTIKOUG
KASIKES, apNyOEIG, TALTOTNTES KAl IOTOPIEG, PETT OITTG EAKVOTIKES EPHNVEVTIKES SIo-
dpopés. H diadikaoia auTr, SnAadi va oKETTTETAI KAV TTépar ard Tt oUVOpa;, TOU/
NG EMTPETEI VO AVTIANPOET avTIpGOEeI§ oTny 01 TOU/ TNG TNV TOUTSTNTO.

Méoa amé Ta Tapamdve etieda, SiapoppdveTan pia fabiTepn diadikaoior Ko
TOVéNoNg Tou/ TNG eaLTOU/ EQUTHS PO, O OTTOI0G/ 1) OTTOl YIVETAI €VOG XWPOG TTEl-
papaTiopo0, oy&tng kintellan kpITikig avaAvong yiax va SokiHaoToUv o1 SuVaTTNTES
HOG KO TO HOPPWTIKG pag Trepiexépevo (Darder, 2009: 571-573).

1.3.3. ApX£G P0G ATTOTEAEOPATIKHG EKTIAIBEVOTNG TWV EKTTAISEVTIKWV
pe Baon T Zuvopiakn Madaywyiky

Me Béion T 6oa avopépOnkav £mg TOPX KATOVOOUHE GTI LTTEPXOLY OPKETG ONHEI
OTnNV KOONUEPIV OXOAIKH TIPOYHOTIKOTNTA, TTOL TIPETTEI Va SiapopoTroinfolv pidiKa.
2TOV QVTITTOOX TNG TEXVOKPATIKAG OTITIKAG TTOU EVOWHATOVETAI OTX TTPOYPEUHOTO
KOTGPTIONG TWV EKTTOIOEVTIKAV BPIOKETAI 0/ N GUVOPIAKSOS EKTTAIOEVTIKGS, O/ N 0TToI0G/
o £Xe1 TNV QVTIANYPN TOU ATTOKEVTPWHEVOL EAEYXOUL KOI TWV OPXWV TNG CUHHETOXIKAS
dnpokpatiag. Mo oUYKEKPIPEVO, OPIOPEVES OTTO TIG OPXES VIO HICk ATTOTEAEOPOTIKI
EKTTOIOELOT) EKTTAIOEVTIKWV OTO TTACIOI0 TNG XuVopiokAg MaidaywyikAg eival o1 aké-
Aovbeg:

1. Na avTiIAngBoUpe TS 0 TTOMTIOHGS eTTNPeGEl TNV KOOHOBEWPIT POG.

2. Na avoryvwpioovpe 0TI T TTAISIG TWV HETAVAOTWMV/ OTPIGV BpiokovTon og H1odI-
Kaofa TTOMNITIOTIKAG TTPOCPHOYHS Kol GTI gival TBavS va LQICTOAVTAL HIC TIONITI-
OpIKH Ko PUXOAOYIKN KPIOT) TALTETNTAG.
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3. Na rpow6Brioovpe TN onpooior Tng avatmTuéng Se§loTHTWY/ apIoTEPOTATWY TTOL
oXeTiCovTO e TNV TTOMTIOTIKY) KANPOVOUIS, £T01 (OOTE EKTTAISEVTIKOL KOl poONnTESG/
TPIEG VA KATAOTOVV IKavVOi &1T6 TTOANITIOTIKA &TTon.

4. Na evaioBnToTroINBoVpE OXETIKA HE T TTOMTIOTIKG TAHTIOU KO TN PN AEKTIKH €TTI-
Kovwvio.

5. Na ouveldnToTtoifjoovpe Toug KIVOUVOUG TTOU EVEXEI I ETIKETOTTOMOT).

6. N eipooTe EVOLVAIGONTIKON KOI V& VAT TOE0VHE HNXAVIOHOUS OTTOSOXNAS.

7. Not KATOVOFJOOUHE TNV EYYEVI] KATOTTIEDT TTOU BIOVOUY CUYKEKPIPEVEG OPGOES HO-
ONTWV/ TPIOV 0TNV TAEN KAl TIG EKTTAOEVTIKES TTOAITIKES; TTOU TNV TIPOKOAOUV.

8. Not 61éAGovpe atré avOpWTTIOTIKES PIOHATIKES SIOSGIKOOTEG YO var SiEpeLVAOOLHE
HE OUYKEKPIPEVO TPOTTO T KOIVWVIKG KO TTIPOOMTTIKG EUTIOSI0; TTOU AVOKUTITOUV
aTré TA VEX TTOANITIKO-OIKOVOMIKG SESOPEVA TNG ETTIOETIKAG TTOYKOOHIOTTOMOoNS.

9. Na eipaoTe TTpOBLHOI/ £G KO IKAVOI/ £ VO KATAVOOOUHE KOl VO HAOOUHE TGS VoL
S166okovpe dIOPULAETIKS, diyAwooa, diooAITIopIKG TToudIG, KABWS Kal va Sioyel-
pICOPOOTE TO TTIONTIOHIKG TPAUHAL.

10. Not KOTOVOOOUPE TA XAPOKTNPIOTIKG piag TFOAAOTTARG TAUTETNTOG, ETTAEYOVTOG
TI TTPETTEl VO OUYKPATHOOVHE QTG TN YNYEVI] KOUATOUPON KOl TI VO OYKOAIGOOUE
o6 TIG VEEQG.

11. Not KOTAVONOOUHE TIG TTOYKOOHIEG TIOMTIKEG SUVGHEIG TTOL £PEPAV TOUG/ TIG HE-
Tov&oTEG/ TPIEG HAONTES/ TPIEG OTNV TAEN.

2. "Evteyxvn gpevvnuiky pefodoloyia ki €viexveg
S8 OKTIKEG IPOAKTIKEG OVOPOPLKGE PE TI] CUVOPLOKN
eknoidsvon

2.1. Emornuoloyixéc 61a3poponovijoeis Tic EVIEYVIS EPEVVITIKI]S
puebodoloyiac

H ouvopiokn avTiAnyn @épvel 0To Pwg TNV avayKr yia Snpiovpyia vEwv epeuvnTi-
KOV Kol SI6AKTIKWV ePpYOAEimV Ko HeBOS0A0YIMV, TTOL BX KATAPEPVOLV VO OITTOKOAD-
TITOLV TIG ABEATEG TTAEUPEG TNG KOIVWVIKIG TTPOAYHOTIKOTNTOS. TIG TTEPICOOTEPES
POPEG, av KaI TTaPadEXSPOOTE TNV &l aUTOV TOL TFAPAdEIYHATOG, OdLVOTOUHE VO
TO EKPPBCOUE ] VO TO EPUNVEVCOVHE OTIG TIPOYHOTIKEG TOL SIXOTEOEIS.

AUTS oupfaiver eTreldr] APVOUHOOTE VO HEAETHOOVHE T OUVAIOBNHOTA, TN PUOIO-
YV Kot YEVIKG Tnv aAnBivi] kabnpepivi] {wr Tou ouveAou Twv avBpdTTwy. ‘ETol,
OKGHN KI 6Tav avoryvwpiCoupe TNy aior TOU TTOANITIOPIKOD KEQOAXIOL GUYKEKPIHEVWV
KOTOmECOPEVWV OHGOWY, SEV KATAPEPVOUHE Va TNV ammrodeXTOUHE Kai va TV adlo-
TIOINOOVHE WG EVA IGGTIHO KEPBGAQIO HE TO SIKG POG, OTTAG TNV «CUHTTEPIAHBGVOUED.
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Kartd ouvéteia, xpelalSpaoTe pia epeuvnTIKY ko SISOKTIKY peBodoAoYiar, TTou va giva
IKavA Vo «HIAROED aTTEVOEITG TN 1} 0TI YAWOOO QUTWV TWV AvOPDTTWV Ki 6XI VO HETO-
XeIPICOpaOTE Eva GUHPBATIKG TTAISOYWYIKG AeEIAGYI0, TToL £XEl drpioupynOel yiIo vor Tre-
PIYPGYPEl GUVOKES TTOL APOPOUV Eva TEAEIWS SICIPOPETIKS 10TOPIKG KAl KOIVWVIKG
OUYKEIPEVO.

KéBe €pevva 0TOXEVEI GTO VO KATOVOIOOVHE YIOT( OI GvOpwTTol OKEPTOVTAI, ATOG-
VOVTQI, QVTIOPOUV KOl OUHTTEPIPEPOVTAI, £TOI GTTWG TO KAVOLV. AUTO Oev PTTOPET VO
vAoTToINBEI, TTOPG POVO EGV TIPOXWPHOOVHE TNV AVAAUOT) KOI HEAETN TWV AGPATWV
TTAELPWV TOL KOIVWVIKOTTOAITIKOU YiyveoBai: Twv CUHBOAIKWV Kol GUAWY XOPAKTNPI-
OTIK®V TNG AVOPMTTIVIG OUHPTTEPIPOPAS (OUVAITBAPOTA, TEAETOLPYIKS, TrafyVIa, OTE-
PESTUTTO/ TTPOKATOAAYEIS, EVODHPATES TTPODIOOETEIS. H ETTIOTNHOVIKI HOG HOVOPEPEID
OLXVG BeV HOG ETITPETTEI VO KAVOUUE OKOTI6 6, TI BewpoUE TTPoUTTE0e0 TNG SoLAEIGS
pas. E€oBeAifovpe atmd Tnv €mMOTNHOVIKG KOl OXOAIKI] OLYYpa@ TNV a@r, Thv
éogpnoan, [ TNV kivnon, dnAadr] Tn puoloyvwpia Tng Kadnuepiviig {wnhg Twv avpw-
TV Kal Ta fxv Toug, eKAapPBAvovTas Ta wg avekdoToloyiké oTorxefa. " auTd Kai
otrévia opiCoupe pia EexwpioTr pEB0SO €PELVOS, TTPOKEIPEVOL VO HEAETHOOVHE GAQ,
TO OTTOIC ATTOTEAOUV ONHAVTIKGE EPEVVNTIKG OTOIXEIX VIO TNV AVOPWTTIOTIKI] TIPOCEY-
YI0n TV GvTIAPEWDY, TWV CUHTTEPIPOPWV KOI TWV EUTTEIPIDV HAG, EISIKG OTNVY £TTOXN
pag, n otroiar el wg XApakTnpIoTIKG TN dlaopeTikéTnTa (Glesne, 2018: 13-19).

H Zvvopioxn Moudorywyikn efvar SuvaTév va ouvOLAOTET YOVIHO HE TNV EVTEXVN EPEV-
vNTIKI pEBOSOAOYIDL, N OTIOIX HOG ETTITPETTEI VO KATOVOROOUHE KOI VO XTTOOEXTOVHE
OTIG TIPAYHOATIKOTNTES TWV KATATTIECOHEVWVY OpGOwV. H TIpdTOon auTr] arroTeAEl, ov-
OI0OTIKG, TOV «TPITO SPGHOY, Y10 VO (PTAOOVHE OTOV KOIVWVIKG HETAOXNHOTIOPS. [po-
KEITOI YI picx Siadikaoia TTou oToXeVEl OTNV EVIOXUOT TG EPTTAOKAS TV TEPIBWPIO-
ToINpEVWY OpGdwY/ TTANBLOHWY 0T OXOAIKA Kol Kolvwvikr {wr) Kail oTn BeATiwon
TWV EMTTEdWV YPAPHATIOPOU Tous. H alotroinon Twv évTexvmyv TPOKTIK®Y WS
HEOWV EKPPOONG AVOSEIKVUEI TOV TIPAYHOTIKG CUVXITONHOTIKG KGO0, O0AAG Kol TO
TIOAITIOUIKO KEPAAXIO TwV 0PGSOV auT®v. Eival pio oper] §peuvag Tou «avopépeTon
o€ €VVOIEG, O€ OPIOHOUG EVVOIRV, XAPOKTNPIOTIKE, HETOPOPES, GUPBOAC KOl TNV TTe-
PIYPOIPH TWV TIPOYHATWV» KOl OXI OTIG KHETPATEIS 1] TOL HETPOL TOUG.

21N ovVOLAOTIKY QUTH €peuva HETAPPALEIG TN (Wi, TNV KAVEIG KEIHEVO... v ep-
TIVEVOPEVO TTPOIGV OTTS TIG {WES TTOL TTAPATNPEIG KAl T AL TS TTOUL o1 1d101/ 161EG WG
epeuvnTég/ Tpieg pépvoupie eTri oknvi|g (Glesne, 2018: 13). “ETol, aAA&louv kai or pebo-
doloyieg, ge TNV £mMvVEnon VEwv TPOTIWY OTTOLORG TOU EKTTAISEVTIKOU KO KOIVOWVIKOU
OOPTTOVTOG KOl PE TI) ONHIOVPYIT VEWV YVMOEWY KOl EKTIHAOEWV (KIVNHX yIa T TTONI-
TIKG SIKADPOATS, PEPIVIOTIKGG OKTIBIOPOS, KPITIKA TTOIO0YwYIKI|, TTOYKOOHIOTTonon/
QVTI-TTOYKOOHIOTTOMOT, TTOAUTTOAITIOHIKOTNTE, KOAMTEXVIKO Kivpa, BEATPO Twv Ka-
TOTEOPEVWY, KATT.). H oTpogr] auTh ouvetrdyeTon Thv aloTroinon évTexvmwy TpoTrav
EPTTAOKI|G TOU YEVIKOU TTANBUOHOL 0TV TTPoo€yylon Tng Lwrg KOl TV HEYGAWY a@n-
YOEWV TTOL DIGHOPPWOAV TIG EUTTEIPIES.
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To TTAEOVEKTNHO HIOG TETOIOG EPELVNTIKAG HEBOOOAOYIO EiVal GTI AVOTPETTEI TH) OU-
BoTikA Kol povodIGoTaTh avTiAnyn Tepi €peLVag 0TV OKAONHAIKN KOIVOTNTA. Anpi-
oupyoi omrd Si1Gpopa KOANITEXVIKG TTedix PTTopolv var evTaxBoUv O €PEVVNTIKES
OPIGOES Kail ATT6 KOIVOU HIE ETTIOTHHOVESG TWV KOIVOVIKGOV KOI TOV OVOPWTTIOTIK®V ETTI-
OTNH®V, GKGHN KO TWV QUOIKQDV ETIOTNHMV ] TV ETIOTNHAOV LYEIOG, va eEeTGlOLY
OX1 HOVO BIETTIOTNPOVIKG, OAAG KOl SIGTOHERKG GUYKEKPIMEVO ETTIOTNHOVIKG EPWTH-
pata. Me Tov TPOTTO AUTO O ETTIOTAPES PTTOPOUV VO GUVAVTHOOLY HE YOVIHO TPOTTO
TIG EIKAOTIKES TEXVES. YTT6 QLT TNV €vvola o/ 1 epeuvnTAG/ TpIa eival oe B€on va «Picd-
OEl» TA 01 TOU TA EPEVLVNTIKG EPWTAHHPATA KAl KAT' ETTEKTOON VO XTTOKTHOEI TTI0 OAO-
KANPWHEVN KOl GTOXEVHEVN TIPGCANPI TNG KOIVOVIKIG TIPXYHATIKG TN TOG TTOU HEAETGEL

2.2. MaOyoy xer 616aoxelia we Evieyves NPaKTIKES

H pé&énon kai n didaokoAia pe B&on Tnv TEXVI PTTOPEl VO OpIOTET WG 1] CUOTNHOTIKH
XpAon Hiog €vrexvng diadikaoiag oTov TPOTTO KATAVONoNg Kot Siepediviong Tng ep-
TEIPIOG TOOO TWV EKTTOIOEVTIKWY GO0 KAl TWV TTANPOPOPIOSOTWV TOUG (LoBNTWY, Ha-
BNTPIIV, KOIVOV) EVTEG ] EKTOG OXOAEIOL, OI 0TTOI0I/ £§ KXAOUVTOI V0L ETTIHOPPWOOUY,
VO QPAPHSEO0LY Kol var aloAoyrioouv Tny TTapatrdvm peBodoloyia.

Y& QUTA TNV TTEPITTTWON 1) EPYAOT0/ EPELVA OTO TIAXIOIO GKGHN KOl VG HOBAHOTOS
HTTOPET VO TTAPOUCIOOTEN G I0TOPIT, TTOMOT (EPELVNTIKNA TTOIMOT), AVTAWVTAG OTOIXEC!
oo TIG TIYES TOUG), SPDHEVO, EOVESPOPX (TTOPACTATIKA EBVOYPAPIQ;, IBIITEPT OTIG
ouvevTeLEelg, avatrapdaTaon 6edopévav péow NG SPOAPATIKAG EKPPAONS), TOPO-
OTOTIKA TTXISOYWYIKT), U TOEBVOYPa@it: (OTNPICETAI 08 OTOIXEID TNG TIPOTWTTIKAS €Y~
TIEIPIOG TOL EPELVNTH, APNYIOEIG TOL EVTOV), HUBOTIACTIT (OLUVOUAGHAS YVWONG KO
(PAVTOOIOG TOU EPEVVNTI PHE AOYOTEXVIKEG TEXVIKEG), OTTTIKOTIOMOT), OKGHO KOI WG
X0pO 1} LOYPAPIKS THVOKD (EEETOOT TOU POAOL TOL CWHATOG, TNG VTTOKEIPEVIKGTNTOS
Kol TNG SNHIOLPYIKGTNTOG OTNV eKTTaidevon Kot oTny €peuva) (Glesne, 2018: 370-398).
Mia TéTola peBoboAoyia odnyel o€ piax faBUTEPN eeEepynoian kar avaAvon Twv {n-
TNHATWV TTOL POG KTTAOXO0AOUY, OGAAG KOl OTOV OXESIGOPS HOONTIOK®Y TTEPIBOAAGY-
TV OV evIoXUOULV T dnpiovpyikéTNTa (Leavy, 2009).

O1 Booiopéveg 0NV TEXVN TTPOKTIKES, GTTWG: aPAynor, AoyoTexviki ypoer, Toin-
of), HoUaIKr), KOAMGL, performance (eTITEAEDN), XOPAS KOl KIVOT, OTITIKEG TEXVES, EIKOI-
OTIKA QVOTTOPGOTOOT), KIVPHOTOYPGPOS, VTOKIHAVTED, IXVOYP&PNUQ, {wypapIKY|, OE-
aTpo, TPoyold!, K.G., omoTeEAOVV HeEBOGOMOYIKG epyoldeia evOg eVOAAQKTIKOD
€PELVNTIKOL OXESIXOHOU KaTAVONoNG Tou KGopou. MpdkerTan yiar ONIOTIKOUG, GUHHE-
TOXIKOUG KOl EVOWHATOUG TPGTIOUG PGBNONG Kol SIGGIOKOAIOG, GTTOL ETTIXEIPEITA 1) OUV-
deon Bewpiog ko TTPAENG Kl TIPOKVTITEN I VEX BewpnTIKT| KO ETTIOTNHOAOYIKN Bdion
yia TV S15a0KOAC TWV KOIVWVIKWY/ GvOPWTTIOTIKGWY ETIIOTNHWOY OE TTOAVTTOMITIOHIKG
epIBGAovTa. Xe TETOIEG HOONOIOKEG KATAOTGOEIG Ol poAol avapeoa oTov/ ot 6G-
okoAo/ o kal oTov/ TN podnTr/ TpIa evaAAdooovTan ko SiapprnyviovTal o TTopadooior-
KEG DIOXWPIOTIKES YPOPPEG PHETAED EKTTOIOEVTIKWV KOI EKTTAISEVSHEVV.
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Ta 0@€An atré pia Evrexvn TPOCANYPN TNG £PELVOG KAl TNG SIBAOKOAING TTOL avor-
pévoupe va TrpokUYoLy eiva:

® H S1eupUPEVI AVTIHETATTION TOL BEPATOSG TWV HETAVAOTWV/ TPIAV KAl TIPOCPUYWY,
OAAG KOl YEVIKOTEPO TV KATATTIECOHEVWV OPASWV.

® O eTAVATTPOGOIOPIOPOS TWV HEOWV EPELVOG KO SISAOKOAIDS, | GHEOT) ETTIKOIVMVIOK
OAWV TWV EPTTAEKOHEVWV POPEWV TNG 0TI SIGAOKAAT KOl TNV €peuva, KABWS eTTi-
oNG Ko N ETTELEN EVOUVAITONTIKOV KATAOTAOEWV.

® H avaduon evég véou Troudaywyikol epyadeion, TTov LTTEPPaiVel T YPOHHIKI, Pop-
HOAIOTIKEA KOl «OLOETEPNY TTAPOLOITOT TNG SIBAOKONIG HOG.

® H av&mTun KPITIK®OV I0TOPIK®VY KAl KOIVWVIKQOV Se€I0TATWVY, Yior TNV eUTédmwon
TNG OLAAOYIKIG AUTOYVWGING, TNG EPTIOTOOUVNS, TNG CAANAOTTOS0XI|S KaI TNS
OULHPIAIWONG.

e H aflomoinon évrexvwv gpeLVNTIK®V EYXEIPNPATWY TTOU TTPAYHATEVOVTOI «OU-
OKOAO BEPATA, OTTWG TA AVOPATTIVA SIKXIDPOTA, 1 SIGPOPETIKGTNTA, N PTWOXEI,
Ol KOIVWVIKEG QVIOOTNTEG, O TTOMTIOHIKGS YPOPHATIOHSS, 1 HETAVAOTEVOT), O PO-
TOIOMGG, N Biar, 0 TTGAEPOG KOl TX TPAVHATIKG IOTOPIKG YEYOVOTO.

InHavTIKG givoll woTOo0 va pn 600el peYOAUTEPN €paon OTr Hoper| Kot ArydTepn
OTO TrEPIEXOPEVO. AUTS ONpaiVel GTI 0PeMOLHE Vo avaTTTOEOUHE KPITHPI a&lI0AGYNoNS
TV SIGAKTIKWY KOI EPELVNTIKOV TTPOKTIKWY TTov BaciCovTal oTnv Téxvn, 6TTwG: Vo
€iVal EPPAVIAS N TTOPOLOTDl TNG TEXVNG, VO OLVOETEN I CwpaToTToINPéVN/ Biwpévn
epTTEIpiT, VO ayyiel TNV oVoTo TWV TTPAYHATWV KO TWV KOIVWVIKAV {NTHHETOV, Vo
£xe1 KOIVWVIKY PopUTNTa, Vo TPOKOAET ppéokeg oulNTHOEIG 08 CNTHHOTA TTOL BEW-
pouvTal dedopéva, va cUHPBGAAE! 0TV avaKGALYPI VOGS CNTAPOTOG HE VEO TPOTIO KO
KUPIWG var EUTIAEKEN TIG TOTTIKEG KOIVWVIEG/ KOIVOTNTES VO ETTIKOIVAVOUV KOI V& ETTI-
SIOKOLV TOV HETAOXNHATIONS TOUG.

2.2.1. AvamrapacTaTiky / oknvofeTovoa maidaywyikn

INHOVTIKG PEPOG TNG EVTEXVNG EPELVNTIKAS PeBOSOAOYIOS eivan n) Evvolia TG ovaITTON-
pdoTaong / oknvoBeaiag (XidnpotrovAov, 2014: 35-42). O AGyog TwV OXOAK®V KEIPE-
VoV TOEIBETEN HOONTEG/ TPIEG KA EKTTAIOEVTIKOUG 08 OUYKEKPIPEVESG BETEIG 0TV TAEN,
0TS CLPPaIVE! OTIG BEATPIKES AIBOVOES, f} O€ EVOL AVTIKEIHEVOKEVTPIKG HOVTEID, UTTO-
SEIKVOOVTOG AT TIPIV OUYKEKPIPEVOUG POAOLG (OHIADV — AKOVOVTES / &PVOol HaBNTES
1} €MOKETTES). EvTOUTOIG, 01 PuVEG TwV TTaIdIWV aTrd S16ipopar TTOMTIOHIKG TTEPIBEA-
AovTa KUPIOPXOUVTOIN T TIG DPIOTAHEVES KOIVWVIKEG OXEOEIG £€0LOIOG KOI TNV QVI-
O6TNTA TTOL AVATTAPAYETOI PETOED TTOPTTOV-O0EKTT. Tax OXOAIKG Keipeva, péow Tng
didaokaAiag, kaTaokevalouy T «Slaopdy wg TPog TNV Taidaywyikn / HoOnoIakr
oxéon, GAoTe PoP&AAovTAg TNV kot GAAOTE eAéyxovTog TN dpdon. AnAadi, of N po-
BNTAS/ TpIa KLPIXPXEITAI OTTG TOV AGYO TNG PwVHG TTOL ToV/ TNV SIGGOKEL.
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H KpITIK] ovaTTOPAOTATIKH TTOISOYWYIKT|, wOTO00, ATTOTEAET Jicx VEQ TIPGTOOT), EVTEG
TOL TIACIOTOL TWV EVTEXVWV DIGOKTIKWY TTPAKTIKWY, TTOU KATOPEPVEL, VO ATTEAEVOE-
PA@OVEL TNV TTOAAGHEV PV KO TO OOHG TWV HOONTWOV/ TPIOV VO OTIGEN TN CIWTT KO
evréAel va B€Tel 01O KEVTPO ToV/ TN podnTr/ Tpia (Kosmidou-Handy, 2006: 135-148,
KoopiSov-Hardy, 2002: 73-80). O1 TTp6O@pUYES KOl HETOVAOTES/ OTPIEG OTOL OXOAEIX
OTTOTEAOVV £VOV KATOTTIEGUEVO KOGHO, TTOU eivain avOTTopKTog oTa AL, KOI OTQ Tre-
prexopeva Twv oxoAIKaV BifAiwv. QoT600, To EAANVIKG OX0Ai0 €60 Kot deKaETiEG efvan
TTOAUTTOMITIOHIKG KOl 1] EKTTOIOEVLOT TWV TTAISIOV AVTWV TIVIYEl TIS PWVEG Toug. OPei-
Aoupe AOITTOV VO OGKOUOOUHE EKEVO TON TTAIOIG TTOU QVTIHETWTTICOLV «HE TIPWTEYOVO
TPOTTO» OUVOETEG AVIOGTNTEG OTA EANANVIKG SnpSOIa OXOAEIT KOl VOt ETTITPEYPOUHE OTIG
(XOHEVEG) PWVEG TOUG VO AIKOUGTOUV HEGW TWV OXOAIKWV KEIPEVwY, SivovTag Toug du-
VOTOTNTO CUHHETOXNAS OTIS dladikaoieg oxediaopol Kai afloAdynong yia Tnv aAayn
TWV TTPOYPOPHATWV OTTOUOWMV KOl TNG OXOAIKI G KOUATOUPOS. X0ppwva pe Tnv Cook-
Sather, (2002:3) XpeIGLeTa «... V& OTPEPOUHE EQAVE TO AUTIR HOG WOTE VO AIKOVTOULIE
T1 AéVE Ol HOONTES KA. VO QVTATTOKPIBOUHE 0€ QLTS TTOU akoUpE. O1 600 TTPOKANOEIS...
eivan (o) n cAAoyr] TV SOHWOV 0TO HUOAS PO TTOL HOG KOBIGTOVOOV ATTPGOVHOUS VO
OOTTAOTOVHE ... TN WV TOV HaBNTAOV Kail (B) va ocAAGEovpE TiG SOPES OTIG ekTTaOEL-
TIKEG OXEOEIG KO TOLG BETHOUG TTOL €XOLV EVIOYXVOEI GUTH TNV OTTPOOLHION.

O1 ekTTandELTIKOL EiVail EKEVOI/ £G TTOL OO TIPETTEI VO TTOPATNPHTOLY TTIO TIPOCEKTIKA
TO TTPOOWTI& TOUG KAl TTAPGAANAG VO ATTAOAVOTIOOLY TNV OTHGOQAIPX TNG TEENS,
OIS Bat Ekavav ol PwToYPAPol, ol {wypdiol i o1 OKNVOBETES. MpdkeiTal yia piar €v-
TEXVN OpAOTNPIOTNTA, KABWS 1 AeyOpevn €peuva-BaCIOUEVN O EVTEXVES TTPOKTIKES
(arts-based research) ouvvioTé pic poppr} avaTTAPEOTOONS, TTOU ETTITPETTEI TNV EVEP-
YNTIKOTEPN OUPPETOXI] KO EPTTAOKI] HOONTWOV/ TpIdV oTn podnotoxn diadikaoia. Ol
eKTTAOEVTIKOT OPEMOLY VO d1EpWTNOOVY YIaTI TO pAONUG ToLG ivan HOLVTO Kol OdIG-
(pOpPO, KAl TIDG PTTOPoUV var To TrePIBGAAoLY pe {onp& KAl POTEIVG XPOHOT, OOTE
va Slopop@@oovy pia KoAUTEpn diavonTikh Kol Puxikn 8160eon oTa TaIdI& Yo va
arodwoouvv KoAUTepa. H &xpwpn, ovdéTepn (pwToypa@Ikr, {wYpaQIKr, OKNvoOe-
TIKI}, HOVOEIOAOYIKT]) TTEIKOVION TOL SISOKTIKOU KOl PHOONaIakKoD €pyou oTnv TGEN
HTTOpET VO OTTOKOADPET ECWOTPEPEIR, COBAPOPAVEIR, APVNTIOHS KOl KATATTEDT). TpE-
el o1 SAOKOAOI/ €6 VO OKEPTOUV TG OO OVAKTHOOUV OI TTOAVTTOMITIOHIKO! HOBNTES
KOl HOOATPIEG TOUG TAX XOHGYEAG TOUG IO VO (PTIOOLV TIEPICOSTEPO TN PAVTAOTIKA
oknvrj Tou padrjpaTos. Na pn 610T&louv va Toug/ TiG TTAPAXWPOUV TIPWTOYWVIOTIKG
poAo. Na Toug/ TI§ KATAOTAOOUVYV OUHPETOXOUS O€ TTOAAOUSG péAovg, aTo péAo Tou/
TNG EKTTAIOEVTIKOV, TOV/ TNG PaONTH/ TPIAG, TOU/ TNG oLYYpPaPER Tou PifAiou Kai Tou/
TNG OLVTGKTI)/ TPIOG TOU AVOAUTIKOU TTPOYPGHHATOS TOU.

H avamopoaoTaTiky / oknvobeTodoa Trandoywyikn, oVppwva pe T Maxine Greene

(1995a: 378-382, 1995b), eykaTalelTrel TOLG KABIEPWHPEVOLS VONOIXPXIKOUG TPATTOLG
S16ookaAiog kol TTPooeYYiCel TV EKTTAIOEVTIKI] SIGOIKOGTO! G TTAPEOTAOT KOl G TEXVI).
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‘OTav n péenon oTnv TéEN yiveTon TOAVPOOYYI, KOIVWVIKY KO CUVEPYOTIKN KOI Of HOr-
ONTEG/ TPIEG EVEPYOTTOIOVVTAI, TOTE 1) HAONON ETTEKTEIVETON KOl 1 KATAVONOT Pobaivel.
Mo kan SGokaAol/ €g eTTIPHEAOUVTOI ATTG KOIVOU TI OKNVOBETIQL, TI| OKNVOYPOPIa,
Tov X0 Kai TNV opiAic. Méoo a1 auTr TNV avo-d1G-Taén Twv poAwv or podnTES/ TPIES
avapeTplobvTal péoa o1ré Ta BN Kot Tax Kefpevar pie Toug i810UG TOUG EAUTOUG TOUS.
Karohapfdvouv T oknvA-T&EN yia va avatrAcioidoouy Kal va cAAGEouY Thv TTaidor-
YOYIKH ETTIKOIVWVIO P TO OPIAOUV OOHA TOUS, ava{nTovV Thv EIKAOTIKA oTGd00T) TOou
eauToy, S100KELALOVTOG OLOIAOTIKG TO PHAONUQ, OAAGLOVTOG PGAIOTO BEDEIG KO PO-
Aoug. Ta BiAiar «piAoUv» AlyGTEPO Kol T TIISIG «YPEPOLVY TTEPICOGTEPO PE TO CWHA
TOUG, eKPPALOVTOI KOl OKOUVE Ta SIKG& TOUG KEIMEVD KAl T SIKF] TOUG (pwvr| oL £XEl
KOIVWVIKG vorjpaTa. Eppuxwvouy, oknvoBeTolV, avatrapioToUV EVOMHATA KAl «OTH-
VOUV» TOV EQUTG TOUG 0TI OKNVI TNG OXOAIKAS TAENS (TIPAYHATIKG 1] HETAPOPIKG). Kar-
TOAGHBGVOLV TN OKNVA-TAEN VIO VO TN YEHIOOLY e UBEVTIKGTNTO KAl KPITIKY S1G6e0T).
KodoUvTai va e€epeuvijoouv PEoa oTTS I E0WTEPIKT IodIKaoIa (pwTOoYpd&PIong TOu
€aLTOU/ EQUTHS KOl TOL XWPOL TTOL Tovg/ TIG TEPIBGAAEL. Me Tov TPGTTO QUTG AKOU-
YETAI I XOHEVI TOUG PVI| KO ATTOKTOUV GUTOTTETTOIONOT), GVACNTWVTOG TNV EIKAOTIKA
ar6d00n TOU €QUTOV TOUG O OXEDT He Tov/ TV dGOKOAO/ o, GAAG Kail pe TO 10 TO
0XOAIKG PifAio. H kGBe S18aKTIKA EVETNTA TTAPOLOIGLETAI OOV QVTIYPOIPO HIG OKNVAS/
TOPTITOVPO; | WG TX DAIK& HIOG EIKXOTIKIG (POPHOS KOI O HOBNTEG/ TPIEG EVEPYOLV WG
«EOENOVTEG/ VTPIEGH, HOUAEVOVTOG Tl PEPN TNS.

O/ n ekTToudeLTIKGG YiveTal OKNVOBETNG/ 18 Kal NOOTT0IGG, £ved TO HABNUG TOv/ TNG
eivan piax Oearpik paén. Kard tn didpkeid Touv evBovoidleTan, amroyonTeveTal, Av-
TaTal Kot XaipeTal. MapakoAouBel Toug/ Tig BeaTEg, aAAG kal nboTrolols / poonTés/
TPIEG TOL KAl TTPOOTIAOEl V& TOUG/ TIG EPTIVEDOE! va Picdvouv Tn BeaTpikr TPGEN.
‘O1rwg o1 NBoTToI0f, 01 S&OKOAOI/ £G £XOLV VOl HAVUPX VO HETAOWDOOLV - KOl UTO ETTI-
TUYXGVETOI KOAOTEPO e TNV LIOBETNON de€loTHTWV dpdiong, 6TTwS Siakbpavon Tng
PWVAS KOI TOL CWOHATOS HAG, XPioN TNS OywViog Kot TG €KTTANENG, POAWY, OKNVIKGWY,
eAelBepOL XWpov oTnV TAEN Ko ofyoupa xioopop. ETirAéoy, ogpeilouy va pepipvoly
YIO TN OKNVOBEOIQ, TO KOOTOUHIO, TOUG DIGAOYOUS KOl TIG KIVAOEIG. Agv TIPETTEl, HAAI-
0T, va S10TGlouy Vol TTaPoLGIGOoLY TIG SIKEG TOUS POPHES, WOTE Of HABNTEG/ TPIES -
BeaTES VO HTTOPOUVY va TIG SOV Kol VoTIG aloAoyjaouy.

H évvoia Tou «xpovéTotrouy Tou Bakhtin (1981: 425) mapéxer éva medio ovoinddoug
OULPPETOXAS OTNV TGEN YIo va avader el 1 onpacior Tou TTOAVTTOAITIOHIKOU SIGAGYoU
oTnN SIOPGPPWOTN TAUTOTATWY KAI OTOV ETTAVATTPOCOIOPIOHS TWV POAWY GAWV TWV
OpIAOUVTWV padNT®V/ TPIV. O XpEvog Kol 0 TOTIOG TWV HOONTWY/ TPIWV TTOU TIPOEP-
XOVTOI OO SIPOPETIKG TTONITIOHIKG TrEPIBGANOVTO OXETIKOTTOIEITOI. AV KOl O TTPOY-
HOTIKGG OXESIGOPGS KOl ) XPrjON TOL XWPOL OTNV TGEN PTTOPET V& EiVal ONUAVTIKG
OTOIXEIX yIor TN SIEVKGALVON HIOG TTAPAOTATIKAG TTOHOOYWYIKAG, N XWPOXPOVIKH avai-
Avon kaTevBlvel TNV Tpoooxr| oTn Bepedimwon TG cAANAeTTidpaong o€ Suvapiké kai
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peTafoAldpeva TIAQIOIO XpOVOL-XWDPOU, TTOU EPPAVICOVTOI EVTOG TWV HABNPATWV -
OEVOPIWV KOl TWV TTPAKTIKAV didaokadiog Tov/ Tng daokdAou/ ag. O1 pobnTés/ Tpieg
(KOl EKTTOIOEVTIKON) G «TTEPPOPHEPS» (ETTITEAETTEG) GTOV XPOVOTOTIO TNG TAENS dNpi-
oUPYOLV TrEPIBGANOVTA TTOU ETMITPETTOVV TNV EKPOVNON KOl OKOLOTIKA diGdpaon pe-
Ta0 TV HOONTWY/ TPIWV KAl TWV EKTTAISEVTIKWY, TTOL EVOPXNOTPWVOLV TIAOV Ol
id101/ 161eg TN pwvr| Kot To AGyo Toug o€ oXéon pe To Al kon Tax BifAia. Ta Toudig ko=
BopiCouv ko eTeKTEIVOLY TO HOONCIOKS TrEPIBEANOV, drpiIoLpYOLY VEX péoa;, eETOpI-
KEDOLV TOUG OTGXOUG TNV KPITIKI) CUPTTEPIPOPE TOUG KOl 0TI OXOAIKI] TOUG (pOiTNOT,
VTTOOTNPICOLV TNV AUTO-KATELOVVOHEVN PGONOT), EIGGYOULV SIKEG TOUG ETTIAOYEG OTN
péenon kai vrooTnpiouv TN wvrj Toug (McKeehen, 2002).

H avommrapaoTaTiki ToidoywyIKN TPOTEVEl THV EYKOTGAENPN TNG TEXVIKIS TNG «KI-
pwAiag kai opiAiagy. Efvon avéykn ol eKTTaISEVLTIKO! va agrjoouy Toug/ Tig HoOnTES/
TPIEG VO AVTIYPGIPOLY TIG HEBGOOVLG TV NOOTTOIWDV, TFEPTTATAOVTAS YOPW TOUS KOI KGi-
vovTag TpoPa 6tav diafdlouv keipeva atrd Ta PifAia, avTi va kGBovTal oTa Bpavia
Toug. MpdkeiTal yia piar eAevBepr), aAA& oTOXEVHEV, OKNVOBETIKA Sladikaoia. XTo-
XEVHEVI, KBS eTTIxeIpel var aIOTToIAOE! TIG ONHIOVPYIKEG SUVOTOTNTES TWV TSIV
YIO TNV KXTAKTNON XPAOIHWVY YVOOEWV Kol 0TaoewV {whg, Kol eAeBepn emeidn dev
LAOTTOIEITON PIE TTEPIOPIOTIKOVG GPOUS. AVTIBETQ, 1) SNpIOLPYIKGTNTA TOU/ TNG KABEVOS/
KaOepiag yiveTan 0eBaoTr kot eMSIOKETAN var avabEXTEl PEOT OE EVOL TIPOOWTTIKG
pLBoTTOINTIKG TTACGI0. "ETO1 01 HABNTES/ TPIEG BA KATAVONTOLY TA OPIX KOl TIG dUVOK-
TOTNTEG TOUG, SNHIOLPYWVTOS o1 {0101/ €G, GAAG KOl O OUVEPYOOIQ HE TOV/ T EKTTON-
OeVTIKG, HUBOTTOINTIKES TTAIdAYWYIKEG KATAOTAOEIS (Bishop, 2008: 31-52), pe faoik&
TOUG XOPOKTNPIOTIKG Tr POVTOOIAKH SIOPATIKGTNTO KOl T} dnpiovpyikéTnTa. Me Tov
TPOTIO OVTO TA TTASIG KATAVOOUV KOAUTEPO TO KEIMEVA KAl TO! TIEPIEXGHEVA WOG HICK
CwTikA Tryr| éuTrvevong.

H évrexvn epeuvnTiki] peBodoroyios dev prropel woTéoo va LAoTToINOET HiXws ax€dIO.
Mpiv TNV avomTap&oTaon ol HoONTES/ TPIEG OPEAOLY VO AVOOTOXOOTOVY TTAVW OTO
160K TIKG TOLG LAIKG. Na avakoAdpouv Tnv TPEBeon Tou/ TNG CLYYPOPED, VO TNV
a&ioAoyrjoouv Kal aTo TEAOG VO TNV GHQIOBNTHOO0LVY AVATTAPACTATIKG. XTO TEAOG Ol
pOBNTES/ TPIEG PTTOPOUV VO TTEPIYPAPOLY TOV pOAo Trou ETTaiEav, Vo EKPPGOOLY T
€paBaV OXETIKG HE TOV OXESIAOUG TNG BIKIG TOUG TTAPEOTOONG KAl TTwG TTPOCEAaPav
TOV 010 TOUG TOV EQUTO.

3. H exnévnon gpyootdv oto maioto tng Kpruikig
Iodaywylkyg
€peuva pe BGon Tov oLVOLAGHS TV apXwV KpITikAg Moudorywyikrg Kol TnG évre-
Hxvr]g epevvnTIKAG peBodoAoyiag atroTeAel pia TTPGKANOT yior TOr OOYXPOVO £PEV-
VNTIKG SeDOPEVO OTOV XWPO TWV ETIOTNHWDV TNG XYWYRS, pe debopévo 6Ti €xouv 1on
OpXIoEl VO SIGPOPP@VOVTaI VEX TIAGITIO CUYYPOIPIG HETATTTUXIOKWV KO SIGOKTOPIKWDV
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diarpifwv (Kamler, Thomson, 2006) kot v avam TOGOETAI EVaX TIPOPANHATIOHSS YIO TO
MG afloAoyoly Ta Keipeva auTa or e&eTaoTEG (Golding, Sharmini, Lazarovitch, 2014:
563-576). To eyxeipnpa auTd dev eivan e0koMo, TTPoUTTOBETEN aBU £mMIOTNHOAOYIKG
OVOOTOXOOHG KOl KUPIWS OITOHGKPULVOT) OTé TIG CUHPBOTIKESG pEBGOOLG ETTOTITEIOG, O
otrofeg 6g ouvadouy pe TN Pidocoikr Bewpnon Tng KpiTikig Moudorywyikig kou To
€AeUBEPO TIVELPX TTOL SIaKPIVEl TNV EvTeXVN EpeLVNTIKI| peBodoAoyia. H TrpdTaon Tou
KOTOOETOVHE, AVTAOVTOG o To agloké Spapa TG KpiTikig Mauborywyikrg (KpiTiko-
mpadiaks Tng poto), dev prropel Tap& va atmokAivel amré pia oupBaTiki dopn pIog
EPELVNTIKNG EPYOOIOG.

O/ n gpevvnTig/ Tpia oeilel va K&vel TTPAEN TIG apX€g Tov evoTepvieTan, SnAadi
Vo papH6Lel To BaBOTEPO VONPA TNG GHQIOPHATNONS, TNG SIGCLVOPICKAS AVTIANYNG
Kal TNng d1ebpuvong Twv opI{OVTWY HETW TWV EIKAOTIKWV TEXVWV. Me GAAa Adyia n
KpiTikr Moudaywyik Ba TrpETmel var «kaToIknOel» a1ré Toug/ TI§ PoITNTEG/ TPIESG KA
VTG GLUVOEETAN HE TNV €wolal TNG BIWPEVNG ETIOTAPNG. BIOVOVTOSG TNV ETTIOTAN, €TTI-
TUYXAVOUHE VOt TI BEWPCOVHE WG VA XWPO TTPOTPUYHS, AVOPOPES KOl AVOYKOIOG
TPOUTTE0e0NS YIOX TN OIKI] HOG ETMIOTNHOVIKY 0IKOSGUNOT).

H Biwon ptropei va bAotroIinBel pe Troikidoug TpdTrous. To BewpnTIKG TTAXIOI0, OAAG
Kol N peLVNTIKN HeBodOAOYIT Bar TTPETTEl VO ETTAVATTPOadIopIoTOVY o€ pitt féon alo-
TT0IMONG TWV TPOCWTTIKWV BiwpdTwv Tov/ Tng qoItnTr/ TPIOG Kol TNG Xprions dia-
POPOTIOINUEVWV KA1 EVOAAOKTIKWV €PELVNTIK®OV epyoAeiwv. H de BifAloypaeikr
ETMIOKGTINOT HTTOPEl Vo KIVNOEl TTEPa OTTO TA OpIal TNG TETATNHEVNS dIadIKAOIOG,
étrou diafadouvpe Tig epyaaieg Pe axedOV KOIVG OTTOSEKTEG AKOONHAIKES TIPOTOOKIES
s TPog TN SIaTOTTWaOT/ EkPOP& Tovg, OAAG TTAPGAANAC Kail g TIG TIPOOOOKIEG £VEG
«KQVOVIKOU» avaryvadoT. AvtiBeTa, 1 BifAioypa@Ikf ammroTOTTmon Tou eKGOTOTE LTTG
eCETOION BEPOTOG OPENE VO ETTITPETTEI OOVOETES KOl TTIO KTTPOCWTTIKEG) TIPOCEYYIOEIS.
To yeyovég auTé Ba cUPPEAAEI OTNY TIANPEDTEPT KATOVONOT BEPATOS, DOTE VX «TTPO-
oeyyiCouvpe Tnv e€€Taon pe o evnpepwpévo Tpdtron (Green, 2009: 42 k. €€,., Johnston,
1997: 333 - 337).

H €pevva rou £xovpe PaBel kal TTOL HIBGOKOUVE, OeV ETTITPETTEI OTOV/ OTN POITNTH/
TPIX va avTIANgOEl 611 0 id106/ 1 1d10y/ TO 1B10 €ivar pépog Tou LTS digpebvnon CnTHpO-
TOG KO VO KOTOOTE( évag/ pia epeuvnTig/ Tpia pe evouvaiodnor. O @oITnTig Kai n
POITATPIO Ba TIPETTEN VO uTTopel var Trapepfaiver/ 1) o 16106/ of 0 0TV aKadNPAikn pe-
Bodoloyia TG €peuvag Tou/ TNG, APOL GPWS TTPWTA EVTOTIIOE TOV/ TNV EAUTS TOU/
NG H€oa oTnyv €épeuva Pe TNV oLHPBOAR Tou/ TNG £MPAETOVTOG/ OLOOG, XWPIG AVTS VO
onuaiver 611 o/ n TEAeLTAIOG/ O €ivar KLpIaPXOS/ N € AVTH T OX€oN.

AvTiBeTO, Bt TIPETTEN VO TTIPOWORO0VHE TO PHOVTEAO TNG eVOMaYHG TV pAwv 0Tn
oxéon emPAETOVTOG/ 0LOOG KOl PoITNTH/ TPIaS. MpdkerTal yiar piot avTiAnypn aAAndo-
TEPIXDPNONG OTOUG POAOUG TWV HVO AVTWY OVTOTATWY KOI KOTHOBEWPIWDY, XWPIG Vo
OTEPOVVTAI T XAPOKTNPIOTIKG KOI THV ISIXITEPSTNTG TOUG, XWPIG VO OIPOHOIDVOVTOI
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KOl JE EKTIUNON 1 pia Tpog Tnv GAAN. H avtiAnyn auTd otnpifeTon oty dmroyn Tou
Freire oxeTIKG pe TOV Sloxwplopd Tng TpatredIkig o1ré TNV TpoBAnpaTiovoa paonon,
YI TNV OToix PIAOOPE TIPONYOLHEVWG, KOl ETTT TNG OLOTAG TTPOTEVE TNV £dpaiwon
ToL d1aAGYoU, WG BaikoL epyadeiov 0T OXEoN aUTH, TTOL Bat 0dNYAOEI OTNV KPITIKT
ovveidnrotoinon. AuTé ouvetrdyeTan 6T Bax TIPETel var LTTAPEer piot SiaopoTtroinon
0T OLPPATIKY TTPAKTIKY, KATG TNV oTroia o/ ) eMPBAETWV/ 0LOX OPIOBETEN TO TIAGITIO,
BewpNTIKG KO HEBOOOAOYIKS, HIOG EPYQTiTG, Kol 0/ N POITNTHS/ TPIX TO OKOAOUBET g
ouTOVONTO, OTN AOYIKH TG £dpaiwong Tng oxéong KaBodnynTr - kaBodnyolpevou.
ALTH N «ypappik Siadikaoia emBeBaicdver Eva pefypa BefaidtnTog kai péBou, Goov
0pop& TNV EVVOIX TOL «OKOONHAIKSG ATodeKTOU KOl owoToVy. Tar dvo pépn Ba TpéTrel
va BewpovVTal OLVOSOITIOPOI. Me TOV TPOTIO QUTG CLUVAVTIETAI PETOOXNHOTIOTIKG )
TIPOCWTTIKN 10TOPIX TOL/ TNG POITNTH/ TPIOS Pe aUTH Tov/ TNG MPAETOVTO/ OLOOG
oTn d1a8IKAOTO TNG «OLYYPOPHSY, GTTOL GUVIICHOPPWVETON OXI HOVO TO KefHevo, oG
KOl O KOGHOBEWPIOEIG Pe TPOTTO TTOL VA TIG BETEI O APPIOPATNON, O KPION KOl O€
éva €idog ouANoYIkig eppnveiag (Mclaren & Lankshear, 1993).

To peydho TpéPAnpa eivan n Bewpnon TNG ETIOTARNG WS HIOG OVTOTNTOS PHE OUYKE-
KpIpEVN peBodoloyiar Kol Kavéves, ol oTrofol gival arapafiaaTor Kar Tnv i oTIypn
OTTPOOITH — AKOTAVONTH- OTO VPV KOIVO TWV OVayVWoT®V. 1" auTé dev €xel eKTTAN-
PWOEI TOV KOIVWVIKG TNG OTGXO0, OOV OUTOEKTTANPWOVETON WG ETMOTHHN HE TA OU-
BaTikG eTTIOTHHOVIKG TTPSTUTIAL MEXPI OrjpEP XPNOTHOTIOIOVHE TO EPYOAEIT TTOU €XEl
avatTOEEl 1 CUPBATIKY TTAIBXYWYIKT, VIO VO EKPPECOLHE TTPOBANHATIOHOUS TTOV
arrrovrar Tng Kpimikigg Mondorywyikis. Eiva, Spws, oAb 60aKoAo oTo LTIGPYOV TTACK-
o10 va e€opV&er kavelg oeig Kpitikig Maidorywyikrg, yiari auTég £xouv oAwBel atrd
v apadooiakr] Modaywyikd. H mpéTaon pag, emopévws ogpeilel va €xel Tov SIKG
NS YAwOOIKS K@dIKa, TOUG 61KOUG TNG 6poug Kal To SIKG TG cUPTTaV Adyou, TTou o
TIPETTEl EPEIG VO ETTIVOOOVHE, KOl TTOL OPEAEl VO EKPPAOEI TNV OVTETNTQ, TNV TOL-
TOTNTO KOI TNV QVOTTAPAOTATIKI G TOU GA0L PIAOCOPIKOV KOl EPELVNTIKOV EYXEI-
ppaTos. Mia xprioipn pdToon eivar N a&loTroinon TwV EIKACTIKOV TEXVAOV, HETO
o1 TNV oTroict 0/ N PoITNTAG/ Tpla Ba eivan oe BEDT VoL OTITIKOTIOINOEI TN Bewpiax TOU,
OTTOKTAVTOG EVaV KWOOIKO EKPPAOTS — EVa aIynHa — TTOU TAIPIGEl TTEPIOOGTEPO
oTn SikA Tov/ TNG TPOPANHOTIKA.

To kpioipgo ZfTnua og auTS Tov HIGAOYO eivail To 606G Twv epwTnudTWY (Amundsen,
Wilson, 2012: 91) trou TiBevTan oe epyaaieg ou agopovv Tnv Kpitiki Maidaywyikn,
Kol 6ev ptropel va eival GAAo o1 To TS0 KOIVAWVIKOU HETAOXNHOTIOHOU, dnAadn
va TpocAapfdvouy pia padiokr Kar 6x1 amAwmg BewpnTikh SidoTaon (Shrag, 1986:
22-23). N va Yivel KGTI TETOIO 01 €peLVNTIKEG HeBoGoAOYiEG TO OUVOAS TOLG Bax TTPéE-
el VO 0TOXeVOULV 0NV evauvaiodnon. "Eva dAo Siakbevpa rou B€Ter n KpitikA Mai-
dorywyikr) wg TpodTTé0eon oTnV €peuva, eival N PEAETI TOL EPEVVOUHEVOL EVTES TOU
I0TOPIKOU TOL TAXICTOV. Av Sev LTIGPXEI N I0TOPIK YV@ON Kal avéAvaT, 1) I0TopPIx
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NS GPOPWONG TOU ETTIXEIPAPATOS TG KO 1] IOTOPICr TOL TTEDIOL TOL EPEVVOHEVOL
(T7.X. oIKOYévela, Ox0Aei0, KOIVWVIKS TrepIBGAAov), eivar EwAn.

To £TTOHEVO EPWTNHA QPOPG TAX EPYOAEIX TNG EPELVAG. XTIV TTPOTOOT] PHOS OEV PTTO-
poUpeE va peivoupe o oLUPPOTIKEG pEBGdOLG CLUANOYIG dedopévmwy. Ta dedopéva pag
0TO TAQIC10 AUTO EePeUYOLY OIS TIG ATTAEG OPIOPNTIKEG HETPAOEIG KOI OTOXEVOLY
OTNV OTTOTOTIWOT KAl EKPPAOT) TNG TTPAYHOTIKIS Kail BaBUTePNS TTPGoANYng Tou dia-
ouvoplokoL pog ouykeipevou. H diadikaoia auTr| Bepedidver Eva vBpIdiké oAIoTIKG
BewpPNTIKG KO TTPOKTIKG TTAGIOI0 VIO TTIO0 KAIVOTOHES KOl PICOOTIOOTIKEG HOPQPES EK-
TTOUOEVTIKAG £PEVVOG, TTOL ATTOKOAUTITOUV TITUXEG TTOU dev eival opaTég e GAAoug
TUTIOUG €peuvag. Me GAAa Adyia péoa oTd TV TEXVN VO HGBOUHE VO KAVOUHE EPEVVOL.
O1 eIKOOTIKEG TEXVEG OEV ATOTEAOVV OTTAWG £VOl OTITIKG EPYOAEID KATOYPOIPIS, GUA-
Aoyns, avélvong 1 eppnveiog Sedopévwv, oAl TALTOXPOVE, YIVOVTOI HEOO! KOI EPYO-
Agfa yia Tn) Snpiovpyicn Kot Troporywyr] EPELVNTIKWY SEGOPEVWV. ZTNV TTEPIMTWON AUTH
n avalATnon HETATOTIIZETAI A6 TNV TEXVI WG YVWOTIKG OVTIKEHEVO OTNV TEXVN G
edio S1000VOEDNG ETEPOKANTWY YVWOTIKWV OVTIKEIHEVWV.

ZTnv gpeuVNTIKI HEBOSOAOYIO ETTIKEVTPWVOHOOTE O dUO £i0n Sedopévawy. Ekeliva Tou
TPoCAapBAvovTal OTré piot KAGOIKH HEB0S0 €peuvag Kol EKEV TTOU TTPOKUTITOLV HETM
NG Xprions Tng arts-based research, mouv cUPPGAAEl 0TV KATAVONOT OTTS TNV TIALLPS
TOU/ TNG £peLVNTIY/ TPIOG, TOL LAIKOU TToL CLAAEXONKE. H €vTexvn epeuvnTiki peBodo-
Aoyior GUPPBGAAE! OLOICOTIKG OTOV EPTTAOUTIOHS TNG KPITIKAS KOl OUVOPIOKAS HOG Bew-
pnong. O1 éVTEXVEG TIPOKTIKESG HTTOPOVY VO EPOPHOOTOVY O€ GAES I 0€ KATTOIES PATEIG
NS epeuvnTIKAS Siadikaoiag (TTpiv, KaTé TN didpkeia 1] oTo TEAOG NG €pevvag). Ol
£peLVNTEG/ TPIEG ETTIXEIPOVV VA GEIOTTOIROOLV KOl VO TIPOTOPHSETOLY TIG SUVATETNTES
Kol T €GO TTOL SIGBETOLV 01 dIGipopeS SNHIOLPYIKEG TEXVES VI VO AVOADOOLV KOl VO
OVOTTAPOOTHOOLY TA EPELVNTIKG EPWTHHOTA. Mot TTOPGOEYPOL, eGv BEAOLpE VO KG-
VOUpE OLVEVTELEN, 0/ 1 POITNTAG/ TPIG B TIPETTEI VO PTTEN TIPWTO 0TI B€0T TOL OL-
vevTev€laldpevon, SIa@OpPeTIKG de Ba PTTOPEDEl VO KOTAVONOEI TI OTTOVTH TO
OUVEVTELEIRCOPEVO UTTOKEIUEVO. XTN GUVEXEIR, OO TA deSOPEVA TTOL B TIPOKUYOLY,
Ba TIPETTEl va avaderyTovy Tar BaBUTEPA VOIHATO, TG OTTOIX TTEPVOUV PETO OTTO HICK
oA ; o0VBeTN SIaTOTTWOT), AVTOU/ NG TTOL ATTAVTA. TIg ATTAVTAOEIG BOt HTTOPOVTOIE
VQ TIG JETATPEPOULHE O€ BeaTpIkn TTPAEN. Méoa atré Tn BeaTpiki TTPGEN o/ N portnTAg/
TPIX CUPHETEXEN 0/ 1) 110G/ & WG VTTOKEIPEVO KOI PTTOPET VO KATOVOOEl TIANPESTEPT TO
{ATNHO TTOL PEAETG pe TPATTO TTOL B eTTITUXEI TNV ETIOVUNTI EvouvVaioONoT).

Z0ppwva pe Tnv Sandra Tan, o 10xupiopds Tov Freire 611 n ekmaidevon eivar pia
«TTPOKTIKY TNG eAeLBEPIOGY avTIKATOTITPICeTON 0T SIaYEIx TNG YADOOOG TOU TTOU
poiG&Lel pe TNV YAQOOO TNG KOIVHG OHIAIOG. AUTH 1 ammASTNTa TTpoodidel ouvoxr Kol
oagrvela ot 6LZATNOT Kal CUPPGAAE! OTNV EKTIPNON TOL KEIPEVOL OTT6 €va VPU-
TePo edio avoryvwoludTnTas. To 0TUA Trov YapakTnpiler T ypagn Tou Freire Tov
dlakpivel aré TNV emdeIkTIKY lingua franca ov xpnoipoTroleiTal yia Tnv GpBpwon
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TWV BEWPNTIKWY KOI OKAONPOTKWV KEIUEVWV TTOU TA KOBIOTA TTPOOITA POVO O UK
TTPOVOHIOUXO pEIOPNiaL.

Juyvd, ol ekraidevTIKOI Kal oI TToMITIKOI pIAoUv Kail Sev kaToAafaivouv yioTi n
YAWOOO TOUG dev EIVOI TIPOTOPHOCHEVN OTH OVYKEKPIPEVI KATGOTOOT) TWV OvOPOTTWV
oL amevBVvovTal. H retroibnon Tou Freire 611 ) YAwooao eivan To KIS TNgG €TTIKOI-
VOVIOG UTTOSNAWVETOI TIEPAITEPW TG Tr) XPHOT dnpIoLPYIKWY peBSSwV. Avahoyia,
avTiBEDT), TOTTOG, PAVTACTIKOL KOl KUPIOAEKTIKOL diGAoyol fonBovv va dioAeukavOovy
TTOAUTIAOKEG 10€€G KOl KpioIpeS €vvoleg. ETITTAE0V, n eVOWHATWOT TTPAYHATIKQOV o
POSEIYUGTWY OTTS SIXPOPETIKEG CLUVORKES KOt TTEPIBEGAAOVTO TTOL AVTITIPOCWTTEVOLY
TNV TTPOYHATIKOTNTA TWV KATATIIEOPEVWY, 3onO& TOV/ TNV avoryvadoTr/ TPIO VO OTTO-
KTAOEI XPHOIPES YVWOEIG TTOU OTTEIKOVICOUV TNV KOTOTTIECTIKI] OUVOHIKY KAl TT0G
OOKEITal i} avalpeiTal N TPGEn 1 yia To WS N Bewpia TIBeTON 08 eappoyn. AUTH n
TPOTEYYION, avap@iBoAa, pépvel Tov YpamTO AGYO KOVT& pe ToV TTPo@opIkd. Q)G ek
TOUTOU, 1 avéyvwor Tou Freire poadidel To ouvaioOnua 6T eival o CLVOIATO pie
TOV OLYYPOPED,, KOl OTI CUPHETEXEI GTO XWPO TOUL.

4. Ilpog pio Kpruiko-mpaELaKi] noatdoywyikn
(Critical-Praxical Pedagogy)

Paulo Freire avagépetar atnv p&én wg Tnv emiePaiwon Tng avlp®divig Spa-
Oor]g yia éva 1o avBp@TTIvo KOOHO O€ 00 £TTITTES O, TO ATOHIKG KOl TO KOIVWVIKG,
6110V OLHPAIVOLY O TAVTEXPOVEG HETOPBOAEG TWV CLVONKWYV KOl TNG AUTO-OAACYHS.
H kpiTikr] TTpoKTIKA €ival TPITTAR Kol TTEPIAGHPBAVEI AUTO-OVAOTOXAOHG, GVOOTOXO-
OTIKN §pGion Kol CUANOYIKI] OVOICTOXOOTIKY OpGoT).

H Mpa&&n eivar n moAdmAoKn avapeién Bewpiag kon TpakTIKAG. O 6pog “mpdéig”
TPOEPXETAI oTTd TNV apXaia eEAAnvikn. H e§&oknan Tng TPoKTIKASG 0TOUS/ OTIG EKTTON-
deuTIKOUG QVTIKATOTITPICEl TNV TIPAKTIKY PEOX oTTé Tov dIGAOYO, pHETAE) Twv idiwv
Kol Twv paonT®dv/ Tpicdv. Or ekaideuTIKOf Kai o1 poBnNTEG/ TPIEG ATTOPACT{OLY KA
avodopévouy dpdon pe Béon Tov TpoBAnpaTiops Kar Tov didAoyo. Or ektroudeuTikol
IOV CUHPETEXOLV OTNV TTPAEN OLVEISNTOTTOIOUY CUOVTOHO GTI 1) TIPOKTIK] TOUG OTTON-
Tel VO £TTAVESETAOOLV TIG TIETTOIBOEIG TOUG KOI VO Qva{NTIOOLY EVOANOKTIKES TTPOI-
KTIKEG D1daoKaAiag kal ekpAOnons.

X0ppwva pe Tov Grossberg, n Mpadiakr] Moidorywyikn (Praxical Pedagogy) «etiyeipel
VO TTPOTPEPEI OTOUG avOPWTTOUS TIG SeIGTNTES TTOL Ba TOLG ETMTPEYPOLV VA KATO-
vorjoouv ko v TrapepBaivouy aTnyv 1oTopia Tougy. Mia Traryida ot xprion auTov Tou
TUTIOL TTPOKTIKAS LTTOBETEN GTI 01 GvBpwTTOI Sev TrapepPaivouy O 0TV I0TOpIar TOUS
KO, TO TTI0 ONUOVTIKG, GTI 01 eKTTAISEVTIKOT YVwpi{ouV TIG OwOoTES HeEIGTNTES TTOL TIPE-
TIEl va XpnoipoTrololv oTn diadikaoia auTr kGOt popd. O Grossberg rpoeidotrolel 6T
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“dev LTT&PXOLV KOOOAIKEG HEEIBTNTES TTOL PTTOPOUHE VO TIPOOPEPOLHE aveEEPTNTO
o1ré TO TAQIOI0 OTO 0Troi0 BEAOLpE VO TTAPEPPBOVHE KAl TO IO ONHAVTIKG HETO OTO
otroio BéAouv va TrapépfBouy ol idiol of paONTES/ TPIEG pagy (1994:17).

Me &€ova Tig apxés Tng KpiTikrig kon Zuvopiokng Moudorywyikis, oAG kan TG €vTe-
XvnS S16aKTIKAS Kot EpELVNTIKIG HeBOSOAOYIOG, pior eVOANOKTIKT] EKTTONOEVTIKI] KOl EPEV-
VNTIKA TIPGTOOT OTNPIZeTal 0TOV OANBIVS KOl EIAIKPIVE) SIGAOYO GAWY TWV EPTTAEKOHEVWV
(POPEWV KOl TNV ETTEKTAON TNG EVVOIOG TWV 0PIV, TTOL HOG £X0LV ETTIBANOES.

O1 xapéveg @wveg Trou 1 Kpitiki Maidaywyikr) pépver 0To TTPOOKAVIO KATAPEPVOLY
VO OHPIOPBNTACOLY TNV KATATTIEOTIKN, SIXXWPIOTIKI KOI OGVTI-OQvOPWTTIOTIKI) ONHEPIV
OXOAIKI] KOl KOIVWVIKI TIPXYHATIKOTNTO KO TTHPGAANAG avaideIKVOOUV TNV TIPOCWTTIKY
epTTEIpin/ 10TOPIO (G KABOPIOTIKA TITUXI YIO TOV SISOKTIKG KOl EPELVNTIKG OXEOIATHS.
Y& auTO To TAGICI0 N TTAISaYWYIKA B TIPETTEl var KaTavonBel wg i aAAnAovyiar Kel-
HEVIKGY, AEKTIKWOV, OAAG KOl OTITIKGV TTPAKTIKGWY, TTOU OKOTTEDOLV var ouVOEBOUV pie
TIG O108IKOOTEG HEOW TWV OTIOIWV 01 GVOPWTTOI KATAVOOUV TOUG EAUTOUG TOUG KOl
TOUG TPOTTOUG HE TOUG OTTOIOLG OLVEEOVTAI HE TOUG GAAOLG KOl e TO TrEPIBGAAOY
ToUuG. H alotroinon Twv EvTexvmy TTPAKTIKWOY HAONoNg eivai IKavh va TIpoo@épel Eva
ONHAVTIKG EKTTAISEVTIKS KOl TTOMITIOHIKG TOPEX TIPOG AU TH TNV kKarebBuvor. Mag po-
Baivel TG AeITOLPYEl TO (TTEIBAPYNHEVO) OWDHO HOG KO HOG TTAPOKIVET var ai§loAoyn-
OOUHE €K VEOU TO KOIVWVIKG SeSopévay, KPITIKG Kal evouveidnTa. ‘ETol pmmopolpe va
@TGoOLPE OTN PBiworn TNG KAOE eKTTAIOEVTIKAG KOI EPELVNTIKAG OTIYHAG PETO ATTO pICK
ETTOVOIKEIOTTOIMOT TOL EKTTAISEVTIKOU KOl KOIVWVIKOTTOAMITIOPIKOU TrepIBGAAovTOS.

H Bepedinon Twv HOPPTIKWY TIEPIEXOHEVWV GTH YVWOT] TTOL TTPOEPYETO OTTO TIG
TTONITIOHIKESG KOl KOIVWVIKEG TNYEG TwV pHABNT®V/ TPIOV KAl TWV EKTTAIDEVTIKWY,
KOG £TTIONG TNV £MAOYH TOU TTEPIEXOPEVOL KA TV HOPP@V S1daoKaAiG, KOBIoTG
TOUG TEAELTAIOUG IKAVOUG/ €5/ G var ETTAVATTPOGOIOPICOLY TOUG POAOUG TOUS, YKPEHI-
{ovTag To OX0AEI0 TOL TTOPEABGVTOG KOl TOUG TTAPOVTOG, XTICOVTAG OLVEPYOTIKG £VOr
HOBNOIOKGS KEVTPO avorXTo, Xwpig Toious, keAia fj eploplopols o T&EEIg Kan nAI-
kieg. "Eva TTupriva udnong oTr yeiTovid, ota épka, oTig PifAodrikes, oTo B€arpo,
oTov Sp6po oTo TTECOOPBHIO, TO OTIOIO TIPOTEIVEI, ETTIKOIVWVEI, AVAOTOXA ETOI, CUVL-
ToAoYiCel, aAAG Sev emrifBGMel. MpolTTEOeaT yia GAd T TTAPATTAV® £Vl ETTEKTAON
NG Bewpiag Kal TNG €pevvag oTIg KaBNpEePIVEG ouvorikes. Opeidovpe, SnAadh, va pe-
TaPolpe amé TIG ATTAEG SITTIOTWOEIG OE Piar KPITIKO-TTPOEIOKT) Be®pnor).

MpdkerTan yia pio evépyela Tov Ba TTPOKUTITEI DOTEPO OITTG TNV VIOBETNOT HIOG KPI-
TIKI |G GLVEISNTOTTOMONG KOl B EVTAOCETAI OE HIC OLUVEXT ETTAVOEIOAGYNOT TNG TTPO-
OWTTIKAS HOS TTOPEPPaoNS. AANAWOTE, N KPITIKY) OLVEIBNON Sev emITEAEITON HOVO HEGW
TNG TIVEVPOTIKAG TIPOOTIGOEING, OAAG HEOW TNG TIPOEIOKWOV EVEPYNHATWY KOl CUYKE-
KPIPEVQ TNG aUBEVTIKAG evoTNTOG SpGong kai poPAnpaTiopol. H mpdén voeita,
A0V, WG KOIVWVIKI] Siepyaoiar KOl EVEPYEIX KOl VAl QUTO TTOU HOG TPOPODOTEN e
dovopn.
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Znuetwon

1. EuxopioTd Tov MNdvvn lepwvupdkn kai Tov MavoAn KouvoAdkn yia Tnv avéyvworn Tou KEIPEVOU
KOl TNV QvaTpo@odGTNoT| TOUS.
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INTRODUCTION
of the Editor

n this issue, a total of six original studies in English and Greek languages are published,
Ipresented by distinguished scholars who were invited to a Symposium organized by
the CESHETP of the Pedagogical Department of Primary Teachers Education of the
University of Crete in May. In this Symposium, Michael Apple Professor of the University
of Wisconcin Madison in the United States, Tien-Hui Chiang, Professor at Zhengzhou
Univeristy in China and Nikos Papadakis, Professor at the University of Crete have been
invited. Antonis Hourdakis, Professor at the University of Crete, was the discussant of the
Symposium and it was moderated by Associate Professor Costas Karras. This Symposium
was dedicated to the relationship between Teachers Education and Globalization in the
21st century in the perspective of Critical Pedagogy and took place in the context of
Pedagogical and Teaching Adequacy and the Postgraduate Program 'Critical Pedagogy and
Teacher Training’ of the CESHETP of the Pedagogical Department of the University of Crete.

In addition, this thematic issue includes two more studies related to the above mentioned
area: the study of Antonia Darder, professor at Loyola University in the United States, who
was invited to the International Symposium entitled ‘Unfrozen Education or How to Relearn’
which took place in October(5th to 27th) 2019 at CESHETP-Unit Helen Glykatzi-Arweiller,
while the second study, that of Dr. Rima Apple, is a presentation of her as a guest lecturer,
in the same field, in the course of Professor Anthony Hourdakis at the University of Crete
during the same academic year, 2018-2019 (Gallos University Campus).

Specifically, the above studies focus on the relationship between education and society
in the context of educational reality and the role of the critical scholar/activist (Apple M.),
the contradictions of the so-called ‘scientific motherhood’ and the policy of experts (Apple
R.), in the social alchemy of social capital in China using as an example the school principals
in their institutional framework (Chiang), in the teaching as an act of Love based on the
theory of Paulo Freire, in Education, Training, DBM and youth employment in Europe
(Papadakis) and in Critical-Practical Pedagogy based on the experience of the Postgraduate
Studies Program for ‘Teachers and Critical Pedagogy’ of the University of Crete.

In this context we would like to thank all the distinguished contributors of this special
issue for the their important for the area studies, as well as the Journal of Sciences of
Education of Pedagogical Department of the University of Crete for the publication. We
do hope that this issue will contribute to a fruitful thinking but also to a creative discussion
on important issues in the field of Education in the context of a more solidary and more
humane society for the 21st century. In this milieu, the current challenges in the field of
society, politics, culture, economy and therefore education, highlight a multidimensional,
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multilevel and ever-changing situation in the 21st century. Besides, all social and other
changes have placed education at a crossroads that makes its redefinition imperative and
necessary. Thus, it can be emphasized that Pedagogy, and in fact Critical Pedagogy, can
offer its proposal/contribution for education having as basic aim the creation/development
the ‘human-citizen’. Therefore, there is the concern for a critical pedagogical approach
and for the need to ‘rethink’ education, to redefine its aims and objectives and the role
of the teacher. The revival of research and teaching in the 21st century must now be a
necessary and appropriate condition for modern Pedagogy as well.

Pella Calogiannakis
Professor

University of Crete, Greece

Znuerioers

1. International Symposium on ‘Teachers Education in a Globalization Era’, 27 March 2019.

2. Centre for the Study of the History of Education and Teaching Profession- CESHETP,
<https://www.kemeiede.org>
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Distinguished Professor Rowan University

Abstract

his essay starts with a personal example of some recent international politics surrounding

educational reforms. It is an example that illuminates the damaging effects of some of the
radically undemocratic policies that are being put in place by conservative governments in all
too many countries..
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0. Introduction'

few years ago, | spent a semester as a Visiting Professor at a well-known university in

Australia. During my time in Melbourne, I was asked to give a lecture to school prin-
cipals and teachers in which I was to critically reflect on the policies that were being pro-
posed in education and on how we could make schools more responsive to communities
there and elsewhere. After | was given the invitation, a number of members of the State
Department of Education and Early Childhood Development (DEECD) came to hear me
give a more academic address at the university on the politics and effects of neoliberal
agendas in education. Within a few days of that university address, my invitation to speak
to school leaders was cancelled. “My services were no longer required.” What | had to
say was “too controversial.”

The context of this decision was the following. The neoliberal government of the state
was intent on imposing such policies as performance pay for teachers and principals,
increased support for private and religious schools, corporate models of management,
anti-union policies, and similar kinds of things. The union of teachers and principals was
deeply opposed to these policies, but the government was adamant in having them take
effect and was not willing to bargain seriously over them. It had also made it clear that it
was not at all pleased to have these issues discussed publicly.
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Let us be honest. This is a very difficult time in education. Neoliberal and conservative
policies have had major effects on schools, on curricula, on communities, on
administrators, on teachers, and on all school staff. As I point out in a number of recent
books, under the influence of those with increasing power in education and in all too
much of society what is public is supposedly bad and what is private is supposedly good.
Budget cuts have been pushed forward; jobs have been cut; attacks on educators at all
levels and on their autonomy and their organisations gain more visibility; corporate
models of competition, accountability, and measurement have been imposed; continual
insecurity has become the norm. The loss of respect for the professionalism of educators
is striking. These are truly international tendencies, ones found in an entire range of
countries (Apple, 2006, 2010, 2013, See also Ball, 2012, Lipman, 2004, Lipman, 2011).

One of the least publicly talked about effects of all of this —although it is constantly on
people’s minds —is the possibility of job loss within what has been called “the managerial
state” (Clarke and Newman, 1997). This is especially the case for people within the public
sector, particularly in areas such as education where state departments of education not
only in Australia but elsewhere as well are under severe threat of having their positions
eliminated. In this situation people avoid controversy at all costs. Issues that possibly
challenge dominant policies, and people well known for doing this, are to be kept out of
discussions as much as possible.

| can certainly understand the very real worries that the Department staff might have
had about dealing with controversial issues in a time when their own positions and
funding were and still are under threat. However, preventing me from speaking to
teachers and administrators about the negative effects of neoliberal policies and about
alternatives to them is not only a form of censorship, but it shows disrespect to principals
and teachers. Don't they have the right to publicly consider the crucial issues that affect
their lives and the lives of their students and communities at a time when the policies
and pressures being imposed on them are ever more powerful?

What happened over the ensuing month was important, since the government created
even more problems than it thought it had solved. There was an immediate sense of
outrage on the part of educators and progressive groups. The media publicized the act
of censorship and published a number of interviews with me and others condemning
the government’s actions. The news stories about the decision to cancel my lecture, and
more importantly about the issues that it raised concerning the disrespect the government
consistently showed to teachers and school administrators —as well as to poor and
working class communities —went viral on Facebook, Twitter, and other forms of social
media. Actions and movements around the issues emerged and grew.

In response, the Australian Education Union organized an even larger audience for what

was called “The Cancelled Lecture: Understanding and Challenging the Attacks on State
Education.” It was held at exactly the same date and time as the original lecture that had
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been cancelled. The Union also broadcast the lecture to many schools within the state
whose distance from Melbourne made it impossible for principals and teachers to attend.
In a final act of resistance, many principals and teachers who were to have gone to the
conference at which | was to originally speak left the government-sponsored conference
and instead came to the Union’s headquarters to hear me. We collectively engaged in a
detailed discussion of the politics of education and how to resist the “reforms” that were
being imposed on schools and other areas of social policy.

A number of things are clear in this example of the politics of policy at the ground level.
Sometimes the decisions by powerful groups to “manage consent” by presenting only the
knowledge that they consider to be safe can lead to contradictory results. They can and
do create spaces for interruption. And in this case, the organized actions of educational
unions and progressive social movements played a large part in countering these decisions.
It is clear that very similar things are happening in many other nations as well.

1. Conservative Modernization and the Current Crisis

have given a rather personal introduction to this essay to remind us that this is a time

when education has become even more of a site of struggle. Certainly, this is very true
in the United States, England, Spain, Greece, Turkey, Hungary, Argentina, Chile, Brazil,
in many parts of Scandinavia, and in so many other nations. It is a time when we must
decide how we are to engage with groups involved in dealing with all of this in critically
democratic ways. Dominant groups have attempted, often more than a little successfully,
to limit criticism, to control access to research that documents the negative effects of
their policies, and to deny the possibility of critically democratic alternatives. They have
pressed forward with an agenda that is claimed to simply guarantee efficiency,
effectiveness, and cost savings. For them, only these kinds of policies can deal with the
crisis in education —even when they are simply wrong.

Dominant groups are not totally wrong in grounding their “reforms” in a sense of crisis.
Across the political spectrum, it is widely recognized that there is a crisis in education.
Nearly everyone agrees that something must be done to make it more responsive and
more effective. Of course, a key set of questions is: Responsive to what and to whom?
Effective at what? And whose voices will be heard in asking and answering these
questions? These are among the most crucial questions one can ask about education
today.

But let us again be honest. The educational crisis is real —especially for the poor,
working class, and oppressed. Dominant groups have used such “crisis talk” to shift the
discussion onto their own terrain.

One of the major reasons for the continuation of dominant discourse and policies is
that the very nature of our commonsense about education is constantly being altered. This
is largely the result of the power of particular groups who understand that if they can
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change the basic ways we think about our society and its institutions —and especially our
place in these institutions — these groups can create a set of policies that will profoundly
benefit them more than anyone else. Dominant groups have actively engaged in a vast
social/pedagogic process, one in which what counts as a good school, good knowledge,
good teaching, a good student, and good learning are being radically transformed.

Let me say more about this process. In a large number of countries, a complex alliance
and power bloc has been formed that has increasing influence in education and all things
social. This power bloc, what | have called conservative modernization, often combines
four major groups (Apple, 2006). The first and the strongest one includes multiple
fractions of capital who are committed to neo-liberal marketized solutions to educational
problems. For them, private is necessarily good and public is necessarily bad.
Democracy —a key word in how we think about our institutions and our place in them
(Foner, 1998) —is reduced to consumption practices. The world becomes a vast
supermarket, one in which those with economic and cultural capital are advantaged in
nearly every sector of society. Choice in a market replaces more collective and more
socially responsive actions. Thin democracy replaces thick democracy. This demobilizes
crucial progressive social movements that have been the driving force behind nearly all
of the democratic changes in this society and in our schools.

In education, this position is grounded in the belief that the more we marketize, the
more we bring corporate models into education, the more we can hold schools,
administrators, and teachers feet to the fire of competition, the better they will be. There
actually is very little evidence to support this contention—and a good deal of evidence
that it increases inequality (see Apple, 2006, Apple, Gandin, Liu, Meshulam, and Schirmer,
2018, Lipman, 2004, Lipman, 2011). But neoliberalism continues to act as something
like a religion in that it seems to be impervious to empirical evidence, even as the crisis
that it has created in the economy and in communities constantly documents its failures
in every moment of our collective and individual lives.

The second most powerful group in this alliance is neo-conservatives who want a
“return” to higher standards and a “common culture.” In the face of diasporic populations
who are making many nations a vast and impressive experiment in continual cultural
creation, they are committed to a conservative culturally restorative project, pressing for
areturn to an imposed sense of nation and tradition that is based on a fear of “pollution”
from the culture and the body of those whom they consider the “Others.” That there is
a crucial and partly hidden (at least to some people) dynamic of race at work here is not
unimportant to say the least (Lipman, 2011, Gillborn 2008, Leonardo, 2009, Apple, 2006).
Neoconservatives assume something that isn’t there, a consensus on what should be
“official” knowledge. They thereby try to eliminate one of the most significant questions
that should be asked in our schools: What and whose knowledge should we teach? In
their certainty over what a common culture is supposed to be, they ignore a key element
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in this supposed commonness. What is common is that we disagree. Indeed, what needs
to be “the common” is the constant democratic and deliberative process of asking the
question of what is common (Williams, 1989, Apple, 2000).

A third key element in conservative modernization is composed of authoritarian
populist religious conservatives who are deeply worried about secularity and the
preservation of their own traditions. They too wish to impose a “common.” For them,
“the people” must decide. But there are anointed people and those who are not. Only
when a particular reading of very conservative Christianity —or in some other countries,
this is represented by repressive forms of Judaism, Hinduism, and Islam —is put back in
its rightful place as the guiding project of all of our institutions and interactions will we
be able to once again claim that this is “God’s country.” In the process, they inaccurately
construct themselves as the “new oppressed,” as people whose identities and cultures
are ignored by or attacked in schools and the media. It is not an accident, for example,
that one of the fastest growing educational movements in the United States right now is
home schooling (Apple & Buras, 2006, Apple, 2006). Two to three million children have
been taken out of public and private or even religious schools, most often for conservative
ideological and religious reasons, and are being schooled at home. While the home
schooling movement is varied, these decisions are often driven by conservative attacks
on public schools and once again by fear of the “Other.”

Finally, a crucial part of this ideological umbrella is a particular fraction of the
professional and managerial new middle class who have occupied positions within the
State. This group is made up of people who are committed to the ideology and techniques
of accountability, measurement, and the “new managerialism,” to what has been called
“audit culture” (Apple, 2006, Leys, 2003, Clarke and Newman, 1997). They too are true
believers, ones who believe that in installing such procedures and rules they are
“helping.” For them, more evidence on schools’, teachers’, and students’ performance —
usually simply based on the limited data generated by test-scores —will solve our
problems, even though once again there is just as much evidence that this too can create
as many problems as it supposedly solves (Apple, 2006, Apple, Gandin, Liu, Meshulam,
and Schirmer, 2018, Valenzuela, 2005, Gillborn and Youdell, 2000. Demonstrating that
one is “acting correctly” according to externally imposed criteria is the norm. “Perform
or die” almost seems to be their religion.

While there are clear tensions and conflicts within this alliance, in general its overall
aims are in providing the educational conditions believed necessary both for increasing
international competitiveness, profit, and discipline and for returning us to a romanticized
past of the “ideal” home, family, and school.

This new alliance has integrated education into a wider set of ideological commitments.
The objectives in education are the same as those which guide its economic and social
welfare goals. They include the dramatic expansion of that eloquent fiction, the free
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market; the drastic reduction of government responsibility for social needs; the
reinforcement of intensely competitive structures of mobility both inside and outside the
school; the lowering of people’s expectations for economic security; the “disciplining”
of culture and the body; and the popularization of what is clearly a form of Social
Darwinist thinking.

The seemingly contradictory discourse of competition, markets, and choice on the one
hand and accountability, performance objectives, standards, national testing, and national
curriculum on the other has created a situation in which it is hard to hear anything else.
Even though these seem to embody different tendencies, as | demonstrate elsewhere
they actually oddly reinforce each other and help cement conservative educational
positions into our daily lives (Apple, 2006).

I have given this brief description of this new hegemonic bloc because | want to situate
all of my most recent work in the context of current realities. As in the past, education is
deeply connected to social movements, contradictions, conflicts, antagonisms, and
complicated alliances. Understanding dominance and interrupting its various forms is a
crucial part of our work—and it certainly has provided the motivation of all of my own
analyses from such early books as Ideology and Curriculum (1979, 2019) and Education
and Power (2012) to more recent books like Educating the “Right” Way (2006),
Democratic Schools (Apple and Beane, 2007), Can Education Change Society? (2013),
and The Struggle for Democracy in Education, Apple, Gandin, Liu, Meshulam, and
Schirmer (2018).

Stressing the social and political in education is not new of course, either in England,
the United States, Spain, Greece, Brazil, Turkey, or elsewhere. Many critical scholars have
discussed this at great length internationally. However, under current situations, not only
is this fact easy for some of us to forget, but while the act of criticism is important it is
not sufficient. Let me say more about this issue and about what it means personally and
collectively. In the process, | want to describe a set of responsibilities in which I think
critically democratic scholar/activists and public intellectuals in education need to engage
in a time of crisis and of the growing influences of conservative modernization.

2. Questioning the Relationship Between Education
and Power

s readers of this essay may already know, over the past four decades | and others

have been dealing with a number of “simple” questions. | personally have been
deeply concerned about the relationship between culture and power, about the
relationship among the economic, political, and cultural spheres (see Apple and Weis,
1983), about the multiple and contradictory dynamics of power and social movements
that make education such a site of conflict and struggle, and about what all this means
for educational work. Thus, rather than simply asking whether students have mastered a
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particular subject matter and have done well on our all too common tests, we should
ask a different set of questions: Whose knowledge is this? How did it become “official”?
What is the relationship between this knowledge and how it is organized and taught and
who has cultural, social, and economic capital in this society? Who benefits from these
definitions of legitimate knowledge and who does not? What can we do as critical
educators and activists to change existing educational and social inequalities and to create
curricula and teaching that are more socially just? (see, for example, (Apple, 2019, 2014,
2013, 2012, 2006, 1999, 1996, Apple and Beane 2007, Apple, Gandin, Liu, Meshulam,
and Schirmer, 2018). These are crucial questions. And as | showed in the distressing
example of what happened in Australia, the Right has been very effective in placing strong
limits on making public more critically democratic answers to these questions.

3. The Tasks of the Critical Scholar/Activist

iven what | have said about the current situation, | want now to speak to possibilities
Gand to what we might do to interrupt dominance. For many people, including many
colleagues in the critical pedagogy traditions (the plural is crucial here), their original
impulses toward critical theoretical, political, and practical work in education have been
fueled by a passion for social justice, economic equality, human rights, sustainable
environments, a broad range of critical aesthetic literacies, an education that is worthy of
its name—in short a better world. Yet, as | have shown this is increasingly difficult to
maintain in the situation in which so many of us find ourselves. Ideologically and politically
much has changed. The early years of the 215 century have brought us unfettered
capitalism which fuels market tyrannies and massive inequalities on a truly global scale
(Davis, 2006). “Democracy” is resurgent at the same time, but as | and others have also
shown in a large number of analyses, it all too often becomes a thin veil for the interests
of the globally and locally powerful and for disenfranchisement, mendacity, and national
and international violence (Burawoy, 2005, p. 260, Apple 2010, Apple, Au, and Gandin,
2009). The rhetoric of freedom and equality may have intensified, but there is unassailable
evidence that there is ever deepening exploitation, domination, and inequality and that
earlier gains in education, economic security, civil rights, and more are either being washed
away or are under severe threat. The religion of the market (and as I said earlier it does
function like a religion, since it does not seem to be amenable to empirical critiques) is
coupled with very different visions of what the state can and should do.

At the same time, in the social field of power called the academy—with its own
hierarchies and disciplinary (and disciplining) techniques, the pursuit of academic
credentials, bureaucratic regimes and national and international rankings, performance
criteria, indeed the entire panoply of normalizing pressures surrounding institutions and
careers —all of this seeks to ensure that we all think and act “correctly.” Yet, the original
impulse is never quite entirely vanquished (Burawoy, 2005). The spirit that animates critical
work can never be totally subjected to rationalizing logics and processes. Try as the
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powerful might, it will not be extinguished —and it certainly remains alive in a good deal
of the important work done in universities and institutes here. People here and elsewhere
have constantly struggled to act as the ethical and political consciences of nations.

What can we learn from our colleagues here and in other places about our role as public
intellectuals, or as I call them in Can Education Change Society?, “critical scholar/activists,”
in this period of time? Perhaps this is best stated by the critical sociologist Michael Burawoy
when he calls for “organic public sociology.” In his words, but partly echoing Antonio
Gramsci as well, in this view the critical sociologist:

...works in close connection with a visible, thick, active, local, and often
counter-public. [She or he works] with a labor movement, neighborhood
association, communities of faith, immigrant rights groups, human rights
organizations. Between the public sociologist and a public is a dialogue, a
process of mutual education... The project of such [organic] public
sociologies is to make visible the invisible, to make the private public, to
validate these organic connections as part of our sociological life. (Burawoy,
2005, p. 265)

This act of becoming (and this is a project, for one is never finished, always becoming)
a critical scholar/activist is a complex one. Let me say more about this here. My points
here are tentative and certainly not exhaustive. But they are meant to begin a dialogue
over just what it is that “we” should do.

In general, there are nine tasks in which critical analysis (and the critical analyst) in
education must engage (Apple, 2013, Apple, 2010). And they have guided my work for
my entire career.

1. It must “bear witness to negativity.”” That is, one of its primary functions is to illuminate
the ways in which educational policy and practice are connected to the relations of
exploitation and domination —and to struggles against such relations—in the larger
society.?

2. In engaging in such critical analyses, it also must point to contradictions and to spaces
of possible action. Thus, its aim is to critically examine current realities with a
conceptual/political framework that emphasizes the spaces in which more progressive
and counter-hegemonic actions can, or do, go on. This is an absolutely crucial step,
since otherwise our research can simply lead to cynicism or despair. Cynicism and
despair can only assist those who wish to remain in power.

3. At times, this also requires a broadening of what counts as “research.” Here | mean

acting as critical “secretaries” to those groups of people, communities, and social
movements who are now engaged in challenging existing relations of unequal power
or in what elsewhere has been called “nonreformist reforms,” a term that has a long

history in critical sociology and critical educational studies (Apple, 2012). This is exactly
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the task that was taken on in the thick descriptions of critically democratic school
practices in Democratic Schools (Apple and Beane, 2007) and in the critically
supportive descriptions of the transformative reforms such as the Citizen School and
participatory budgeting in Porto Alegre, Brazil (see Gandin & Apple, 2012, Apple et
al., 2003, Apple, 2013, Wright, 2010).* The same is true for CREA, the interdisciplinary
research center at the University of Barcelona that is a model of how to build a research
agenda and then create policies and programs that empower those who are
economically and culturally marginalized in our societies (Flecha, 2011, Gatt, Ojaja &
Soler, 2011, Alexiu & Sorde, 2011, Aubert, 2011, Christou & Puivert, 2011, Flecha,
2009) and for The Centre for Equality Studies at University College, Dublin. It too has
been at the center of research and action that stresses not only poverty and inequality,
but movements towards equality (Baker, Lynch, Cantillon & Walsh, 2004, Lynch, Baker
& Lyons, 2009). Thus, we must document gains not only losses.

4. When Gramsci (1971) argued that one of the tasks of a truly counter-hegemonic
education and committed cultural workers was not to throw out “elite knowledge” but
to reconstruct its form and content so that it served genuinely progressive social needs,
he provided a key to another role “organic” and “public” intellectuals might play. Thus,
we should not be engaged in a process of what might be called “intellectual suicide.”
That is, there are serious intellectual (and pedagogic) skills in dealing with the histories
and debates surrounding the epistemological, political, and educational issues involved
in justifying what counts as important knowledge and what counts as an effective and
socially just education. These are not simple and inconsequential issues and the
practical and intellectual/political skills of dealing with them have been well developed.
However, they can atrophy if they are not used. We can give back these skills by
employing them to assist communities in thinking about this, learning from them, and
engaging in the mutually pedagogic dialogues that enable decisions to be made in terms
of both the short-term and long-term interests of dispossessed peoples (see Apple, Au
& Gandin, 2009, Burawoy, 2005, Freire, 1970, Borg & Mayo 2007).

5. In the process, critical work has the task of keeping traditions of radical and progressive
work alive. In the face of organized attacks on the “collective memories” of difference
and critical social movements, attacks that make it increasingly difficult to retain
academic and social legitimacy for multiple critical approaches that have proven so
valuable in countering dominant narratives and relations, it is absolutely crucial that
these traditions be kept alive, renewed, and when necessary criticized for their
conceptual, empirical, historical, and political silences or limitations. This involves
being cautious of reductionism and essentialism and asks us to pay attention to what
Fraser has called both the politics of redistribution and the politics of recognition
(Fraser, 1997, see also Apple, 2013 and Anyon, et al. 2009). This includes not only
keeping theoretical, empirical, historical, and political traditions —and the educational
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policies and practices generated out of them —alive; but, very importantly, it involves
extending and (supportively) criticizing them. And it also involves keeping alive the
dreams, utopian visions, and “non-reformist reforms” that are so much a part of these
radical traditions (Apple, Au & Gandin, 2009, Apple, Ball & Gandin, 2010, Apple, 2012,
Jacoby, 2005, Teitelbaum, 1993).

. Keeping such traditions alive and also supportively criticizing them when they are not
adequate to deal with current realities cannot be done unless we ask “For whom are
we keeping them alive?” and “How and in what form are they to be made available?”
All of the things I have mentioned above in this taxonomy of tasks require the relearning
or development and use of varied or new skills of working at many levels with multiple
groups. Thus, journalistic and media skills, academic and popular skills, and the ability
to speak to very different audiences are increasingly crucial (Apple, 2006, Boler, 2008).
This requires us to learn how to speak different registers and to say important things in
ways that do not require that the audience or reader do all of the work. The Right has
been very good at doing this. We too must relearn these skills.

. Critical educators must also act in concert with the progressive social movements their
work supports or in movements against the rightist assumptions and policies they
critically analyze. This is another reason that scholarship in critical education implies
becoming an “organic” or “public” intellectual. One must participate in and give one’s
expertise to movements to transform both a politics of redistribution and a politics of
recognition. It also implies learning from these social movements (Anyon, 2005, Anyon
2014, Apple, Gandin, Liu, Meshulam, and Schirmer, 2018). This means that the role of
the “unattached intelligentsia” (Mannheim, 1936), someone who “lives on the balcony”
(Bakhtin, 1968), is not an appropriate model. As Bourdieu (2003, p. 11) reminds us, for
example, our intellectual efforts are crucial, but they “cannot stand aside, neutral and
indifferent, from the struggles in which the future of the world is at stake.”

. Building on the points made in the previous paragraph, the critical scholar/activist has
another role to play. She or he needs to act as a deeply committed mentor, as someone
who demonstrates through her or his life what it means to be both an excellent
researcher and a committed member of a society that is scarred by persistent
inequalities. She or he needs to show how one can blend these two roles together in
ways that may be tense, but still embody the dual commitments to exceptional and
socially committed research and participating in movements whose aim is interrupting
dominance. It should be obvious that this must be fully integrated into one’s teaching
as well.

. Finally, participation also means using the privilege one has as a scholar/activist. That
is, each of us needs to make use of one’s privilege to open the spaces at universities
and elsewhere for those who are not there, for those who do not now have a voice in
that space and in the “professional” sites to which, being in a privileged position, you
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have access. This can be seen, for example, in the history of the “activist-in-residence”
program at the University of Wisconsin Havens Center for Social Justice, where
committed activists in various areas (the environment, indigenous and immigrant
rights, housing, labor, racial disparities, the arts, education, and so on) were brought
in to teach and to connect our academic work with organized action against dominant
relations. Or it can be seen in a number of Women's Studies programs and Indigenous,
Aboriginal, and First Nation Studies programs that historically have involved activists
in these communities as active participants in the governance and educational
programs of these areas at universities.

4. Conclusion

hese nine tasks I have discussed above are demanding; and though we may try, no

one person can engage equally well in all of them simultaneously. What we can do
is honestly continue our attempt to deal with the complex intellectual, personal, political,
and practical tensions and activities that respond to the demands of this role. And this
requires a searching critical examination of one’s own structural location, one’s own overt
and tacit political commitments, and one’s own embodied actions once this recognition
in all its complexities and contradictions is taken as seriously as it deserves.

Yet, if we look around the world, there are individuals, researchers, institutes, coalitions,
unions, and social movements that have played and continue to play such a large part in
the continuing struggle in Greece and elsewhere to build an education that is truly
critically democratic in nations and “nations to be.” Can we do less?

Let us be honest, however. As my introductory example on the attempts to silence me
and others demonstrates, dominant groups will not stand idly by when we individually
and collectively act to speak back. But as that example also shows, they cannot totally
control the terrain on which such acts occur. Nor can they totally control its outcome.
Spaces for counter-hegemonic work are constantly being created at the very same
moment as dominant groups seek to close other spaces. Recognizing and filling these
spaces is as crucial as it has ever been. Indeed, some of the very best examples of doing
this can be already be found in Greece and other nations in this region.

As | demonstrate in much more detail in Can Education Change Society?, in so many
nations of the world there is a very long tradition of radically interrogating educational
institutions, of asking who benefits from their dominant forms of curricula, teaching, and
evaluation, of arguing about what they might do differently, of asking searching questions
of what would have to change in order for this to happen—and in providing crucial
answers to how this can and does happen (Apple 2013). This tradition is what has worked
through me and so many others throughout the history of critical education. Indeed,
Greece has been at the center of many of these movements.
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If we think of thick democracy as a vast river, it increasingly seems to me that our task
is to keep the river flowing, to remove the blockages that impede it, and to participate in
expanding the river to be more inclusive so that it flows for everyone. Building a more
inclusive “we,” struggles over the knowledge that is seen as legitimate, acting against the
retrogressive policies that are so disrespectful to teachers and communities, and building
and defending programs of socially powerful critically reflective teacher education that
enable our students to critically engage in challenging dominant ideological “reforms”
and in building serious alternatives to them, all of these have crucial roles to play. In
doing this, we can keep alive the multiple traditions—and can create new ones—that
enable us to envision and engage with movements that become significant parts of the
flow of that river that dominant groups can never fully stop.

Znpeadoers

1. A longer version of the arguments in this chapter appears in Apple (2013).

2. 1 am aware that the idea of “bearing witness” has religious connotations, ones that are powerful in
many parts of the West, but may be seen as a form of religious imperialism in other religious traditions.
I still prefer to use it because of its powerful resonances with ethical discourses. But | welcome
suggestions from, say, Muslim, Jewish, and other critical educators and researchers for alternative
concepts that can call forth similar responses. I want to thank Amy Stambach for this point.

3. Here, exploitation and domination are technical not rhetorical terms. The first refers to economic
relations, the structures of inequality, the control of labor, and the distribution of resources in a society.
The latter refers to the processes of representation and respect and to the ways in which people have
identities imposed on them. These are analytic categories, of course, and are ideal types. Most
oppressive conditions are partly a combination of the two. These map on to what Fraser (1997) calls
the politics of redistribution and the politics of recognition.

4. Luis Armando Gandin’s close connections to and analyses of the critically democratic policies and
practices in education in Porto Alegre provide outstanding examples of such efforts. See also Wright
(2010).
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Abstract

T roughout history, the overwhelming proportion of women have been mothers. Most signif-
icantly, worthy womanhood has been equated with motherhood. This apparent constancy
masks dramatic transformations in the role of mothers and mothering practices over time, and
particularly over the past 150 years, in the United States and other indus- trialized nations. Tra-
ditionally, women’s experiences had formed the basis of respected mothering practices; proper
mothering techniques were considered either part of a woman’s innate knowledge, or taught her
by her own mother and other female relatives and friends.

Key words
Scientific Motherhood - Childcare - Politics on Matherhood- United States of America.

A s scientific and technical expertise gained in prominence throughout the 19th century,
increasingly women were told that they needed scientific and medical knowledge to
insure healthful pregnancies and births and in order to raise their children appropriately
and healthfully. The ideal model now became the “scientific mother.” As it grew in pop-
ularity in the 20th century, this ideology of “scientific motherhood” was modified. Over
the decades, women were increasingly told that they needed to follow the lead of scientific
and medical experts. In other words, rather than actively learning for themselves, women
were to depend upon the instructions of scientific and medical authorities.

Earlier historical studies of the increasing intervention of health-care providers termed
this process the medicalization of child birth and child care; analysts frequently examined
the particular ways in which physicians extended their supervision of pregnancy and
children’s health. True, from the mid-19th century onwards doctors maintained with ever
greater urgency that women needed medical supervision to insure successful births and
child-rearing. Yet a wide range of other interested parties also broadcast this message of
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scientific motherhood and with equal stringency directed mothers to experts and expert
advice. Today | will explore some of the most distinctive elements of the cultural milieu
through which medical, cultural, and social factors re-configured. | will focus on the
mothering experiences of American women and mothers’ responses, though the history
is similar in many other parts of the world.

The origins of “scientific motherhood” can be dated from the 1840s with the publication
of Catharine Beecher’s Treatise on domestic economy. In this highly celebrated
monograph, Beecher used contemporary science to explain the best methods for
accomplishing a whole range of household tasks. Beecher was not a scientist or a
physician; nor did she claim these titles. Her book did, however, insist that women needed
to utilize new scientific discoveries and medical knowledge. As a vocal proponent of
women’s education, Beecher expected mothers to seek out and evaluate the required
information.

As scientific advice for successful childrearing gained in prominence, the counsel slowly
changed. By the twentieth century, women were not just told that they needed to learn
from scientific and medical expertise. Instead, they were told ever more frequently and
with greater and greater urgency that they needed to follow the direction of experts. This
transformation presented women with a serious contradiction: it made them responsible
for the health and well-being of their family, while at the same time it denied them control
over childrearing. In other words, women were both responsible for their families and
incapable of that responsibility.

Child-care journals and general women'’s magazines were among the leading proponents
of scientific motherhood from the late nineteenth century onwards. As the magazine
Babyhood stated in 1893, “there is a science in bringing up children and this magazine is
the voice of that science.”

and Babyhood was one of many magazines designed to instruct mothers in scientific
childrearing. The largest women'’s magazine of the late 19th and early 20th centuries was
The Ladies Home Journal, which in 1912 proudly announced that the modern young
mother was rapidly learning to ignore the advice of neighbors and families and turning
instead “ a higher authority for help in solving nursery problems.” In this case, and
increasingly, that higher authority was the science and the medical expert.

Physicians wrote child-care books extolling the virtues of scientific motherhood. These
books were aimed at a literate, middle-class mother who had the education and the money
to support the ideals of modern child care. Doctors were soon joined by a chorus of others
that spread the ideal of scientific motherhood, of mothers following the directions of
health-care providers, to less fortunate women.

State departments of health developed unique methods for reaching different classes of

mothers. One popular way was the Well-Baby contest. Similar to agricultural fairs, and
often held in conjunction with them, these competitions had babies examined by medical
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practitioners with the winner being awarded a blue ribbon and medal. The contest was
promoted as educational as well as competitive. Doctors would tell mothers about
problems they found in the babies; mothers would be instructed in modern childcare
techniques.

For literate women there were a host of pamphlets, often distributed free or at very lost
cost produced by local governments, by charity agencies, and even by manufacturers of
products for children such as infant foods, baby powder, and soap. The most popular and
often reproduced pamphlet was Infant Care, a brochure of the Unite States government.
It was first published in 1914. By 1940 over 12 million copies had been distributed and
by the 1970s over 59 million. People could and did write in for the pamphlet, but it was
also frequently sent unsolicited by Congressional representatives. Women often wrote of
their gratitude for such publications.

In other instances, the government and charitable organizations sent public health
nurses into the homes of women, often poor, illiterate women and immigrant women.
These nurses would inspect the home, making suggestions for healthful improvements
and would inspect babies and children, making suggestions for their health and welfare.
Initially public health nurses were located in urban areas, where they could reach a large
number of mothers with relative ease. Poor mothers in rural areas faced a different
situation.

In the 1920s, concern for high rates of maternal and infant mortality generated a targetted
federal program with funds for maternal education in modern childcare. The government
officials aimed to reach women of all classes, but especially poorer, rural mothers who
lacked regular access to health-care providers. One of their methods was the use of an
educational trailer. Vehicles like this Child Welfare Special travelled from small town to
village to churches, over muddy and rocky country roads. They brought public health
doctors and nurses into remote communities to examine children and provide women
with the education they needed to be “modern” mothers.

Including information for preparing an appropriate wardrobe for the family. This program
ended in 1929. A few years later it was replaced by another program that funded public
health nurses to travel to the homes of the rural poor.

Some mothers embraced these women, eagerly awaiting their visits and their advice,
pleased to have a health-care provider with the most up-to-date information. Other
mothers were less eager. But on the whole, mother appreciated the help that public health
nurses gave them. Most especially appreciated were the infant baths.

Mothering practices changed significantly as increasingly women birthed in hospitals.
These institutions provided a prime educational situation for isolated, nervous mothers
who looked to modern, scientific childcare to ensure the health of their families. Previously,
childbirth in the United States was a domestic affair. Even as male physicians began to
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replace female midwives in the birthing room, the room was still in the home in which
the mother was surrounded by her female relatives and friends and the baby was kept
close to the mother.

As childbirth moved into the hospital, the wards tended to duplicate some of the home
atmosphere. Bassinets for the newborn were placed near the mother’s bed; infants were
often settled into bed, next to their mothers.

This dramatically changed as hospitalized childbirth became increasingly popular and
as doctors and hospital administrators saw epidemics sweeping through their maternity
wards. With the era of sulfa drugs and antibiotics was decades away.

Fearful of epidemics, hospitals would whisk newborns from their mothers and care for
them in sterile nurseries. Mothers saw their babies only for feedings, every three or four
hours, when they were instructed to prepare themselves carefully to prevent the spread
of germs. Subtly, then, mothers were taught that they were a danger to their babies. The
only way to protect their babies was to keep them in a sterile environment, cared for by
scientifically trained nurses.

Envision the situation: a new mother spending most of her 7-10 days in the hospital after
childbirth, peering through the window of the nursery looking at her child. Every several
hours, a nurse would bring the baby to the mother, who carefully unwrapped the baby
for feeding. Within a few minutes, the nurse would be back to whisk the baby away again.
These procedures left little time for the mother and baby to get acquainted or for the
mother to feel comfortable caring for her child. What mothers did learn about childcare
was usually confined to hospital classes, in which mothers would watch a nurse change,
or bath a baby.

Thus mothers would learn about childcare from a professional, a scientific and medical
expert, a masked professional who handled the baby with confidence and ease.

By this time, the 1940s, most new mothers birthing in the hospital did not breast feed.
Instead they were taught by nurses the most modern, scientific form of infant feeding:
bottle feeding. Preparing the baby’s bottle was a complicated affair involving sterilizing all
the equipment, precisely measuring the milk, the water, and the sugar, carefully heating
the bottle, and then feeding the infant. Note again the nurse who is demonstrating bottle
feeding is wearing a face mask.

Lest you think that face masks were only for hospitals: Mothers learned that when they
took their babies home, they needed to continue to protect the child from germs, even
the germs of the mother. They were urged to buy face masks for use at home, to protect
the baby “the hospital way.”

So far we have seen how popular literature and institutions like government agencies,
charitable organizations, and hospitals intently promoted scientific motherhood. What
made the ideology so powerful was that it was also championed in less focused, and many
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ways more pervasive, forums, namely popular culture. We have seen how the text of late
19th and early 20th century magazines fostered the spread of scientific motherhood. But
it was not only the text of these journals, but also, most significantly, their advertisements.

Some advertisements were crystal-clear. As this one announces: “Add science to love and
be the perfect mother.” A wide range of manufacturers were quick to recognize the power
of the image of scientific motherhood. They produced advertisements that stressed the
value of scientific and medical advice, and their advertising campaigns mirror the
transformation of scientific motherhood.

This is a typical 1885 advertisement for Mellin’s Food, a popular infant food. The
advertisement is dense with text, warning the mother of the “swelling tide of infantile
disease and mortality, resulting from injurious feeding,” in other words, bad feeding is
killing many children. However, modern science has the answer to this problem: “Men
of the highest scientific attainments of modern times... have devoted themselves to careful
investigation and experiment in devising a suitable substitute for human milk.” Whether
or not mothers read all the scientific text, it reflects the tone of scientific motherhood:
women should learn all they could and use that knowledge to make decisions about their
childcare.

This advertisement for another infant food, SMA, from 1921, demonstrates how the
ideology of scientific motherhood had changed over nearly 4 decides. It is still somewhat
wordy, but the text and illustration are dominated by the headline: “To be used only under
the direction of a physician.” By the 1920s, manufacturers use the power of the scientific
expert, in this case the physician, to convince women that their products are the most up-
to-date and scientific

This advertisements for Libby’s food is even more direct; the modern mother follows the
directions of her physician, not her relatives or previous generations. Though the father’s
mother believes that the baby is too young for vegetables, the mother is confident in
heeding the advice of her physician, Dr. Evans, who recommends vegetables early in life.

By the 1930s, manufacturers further re-inforced the ideology of scientific motherhood in
their advertising campaigns with the addition of the element of fear. Even in the 1885
Mellin’s advertisement, we had seen a manufacturer using fear as a tactic to attract
consumers. But this fear tactic predominates in the advertising of the 1930s and 1940s.
“The little spendthrift” of energy needs her mother’s protection, that is the protection of
her mother feeding her Cream of Wheat, a product supported by contemporary science.
Similarly, what mother would not want her child to have a doubly safe product from
Libby’s.

In the twentieth century, more and more advertisements depicted scientific and medical
experts, usually men, to sell a variety of consumer products to mothers, and they weren't
always for food products. For example, in 1928, Scott Tissue, a bathroom tissue, used the



Emotijpeg Ayoys Oepatiks Tebyog 2020 153

image of a male physician to explain “the three requirements doctors say toilet tissue must
have.” Sometimes, as in the other Scott Tissue advertisement, manufacturers used a
surrogate for the male practitioners, in this case a nurse.

Some manufacturers were even more pointed about the dangers of “old-fashioned”
knowledge, knowledge that lacks the imprimatur of medical authority. What mother dares
risk the health and well-being of child? Here the male physician is blaming the mother for
her child’s illness. If only she had known the difference between “clean” and “hospital
clean,” if only she had used Lysol.

And what about the mothers in all this. Evidently women came to accept the essence of
the ideology: that successful and healthful child-rearing should be informed by scientific
expertise. Women acted on the basic tenets of scientific motherhood, namely that while
women maintained primary responsibility for infant and child care, they were dependent
on experts to tell them and to teach them how to best raise their children. By the 1950s
and 1960s, women believed that the most successful childrearing was done under
scientifically informed medical supervision. There are many reasons why mothers turned
more and more frequently to medical experts and expertise in the 20th century. The weight
that they gave to scientific motherhood varied among classes, and across racial and ethnic
groups, but we can draw some generalizations. As the prestige of science and medicine
grew in American culture, the growing authority of science and our increasing dependence
on technology shaped child-care advice and women'’s responses to it. For example, the
emerging science of bacteriology in the late nineteenth century altered women’s domestic
tasks as housekeepers were taught to battle germs to protect their families. Developments
in domestic technology, like the stove, the refrigerator, the washing machine and the
vacuum cleaner, also dramatically transformed the scope, content, and status of women's
work as did the creation of new institutions such as the supermarket. Other social and
cultural factors need to be integrated into this analysis. Declining family size along with a
fear for continuing high infant mortality and morbidity rates made each child that much
more precious; one sought out the best, most up-to-date information for the sake of one’s
children. Then too economic considerations encouraged the spread of scientific
motherhood in both commercial and professional worlds. Manufacturers found that
promoting “science” helped to sell products; since scientific motherhood remained a
popular theme for advertisers, they must have believed it was a successful tool for
advancing a variety of products. Doctors found that pediatrics provided a lucrative portal
to an expanding medical practice.

The element of gender is a most critical component in this analysis. Experts addressed
women on the basis of their biological capacity to bear children and because they were
seen as acting “out of instinct” when an overlay of social control was needed. The experts
were most frequently depicted as male, usually physicians; science, medicine, and
professionalism in general were described in male terms. Yet, this does not mean that
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scientific motherhood is merely a case of male physicians intervening in the lives of female
patients. Whether viewed as passive recipients or self-directed searchers of medical
knowledge, mothers were actively involved in caring for their children, negotiating
between the instructions of medical practitioners and scientific experts and the realities
of their own lives.

A closer look at one aspect of child care will provide a better understanding of how
individual women made choices about their mothering practices.

Ruth Williams Thompson began to toilet train her daughter Evelyn Mae at three months
of age. The mother placed “very small toilet, more like a large cup, but easy to handle” on
her lap and sat the infant on it, holding her there for ten to fifteen minutes. Some times the
child would reward her mother’s efforts, but more often than not nothing would happen.
As Thompson admitted, “Of course at first it was just a game of Luck- or not Luck, and
there were times when | felt perhaps it was a waste of time.” Perhaps it was a waste of
time, but this modern mother of the 1920s was convinced that early training was the best
mode of infant care and therefore she “was determined to give the thing a fair trial, so kept
at it day after day.” By the time Evelyn Mae was 6 months old, Thompson found that she
was putting the child on the toilet about 45 minutes during the day when she was awake
and once at night. The mother proudly reported “fewer and fewer diapers to wash.” Though
she admitted that her daughter was not completely toilet trained with this routine,
Thompson considered the practice thoroughly successful. So successful, in fact, that she
embarked on toilet training her second daughter, Dorothy, at an even younger age, when
she was six weeks old. However, having learned from her experiences with Evelyn Mae,
Thompson modified the routine of the second. “It does not pay to hold the baby on the
toilet for several minutes at a time and does not make the training any easier,” she noted.
Instead, “as soon as the baby becomes accustomed to the sitting posture the organs will
act immediately if there is a desire to urinate.” In the late 1920s, when her children were
toddlers, Thompson, ignoring the many months of patient attention she had lavished on
her daughters’ toilet training, concluded that “My babies learned to urinate as soon as they
touched the toilet.”

Thompson’s experiences mirror the popular culture of infant care in the early 20th
century. In initiating toilet training early and following stringent routines, Thompson quite
conscientiously followed the directions laid out in the U.S. Children’s Bureau'’s Infant care.
Mothers heard similar advice from their doctors, their friends, and their relatives. They
read of the importance of scheduling in trade books, and women’s magazines. Often
linked with the behaviorist Watson, this system demanded rigid scheduling and regularity.

Yet, it would be simplistic and cavalier to conclude from the concordance of Thompson's
routines with behaviorism that mothering practices, even this mother’s practices, merely
reflected contemporary scientific and medical pronouncements.
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What convinced mothers such as Thompson? In her 1926 book, Training my babies,
Thompson explained that a “genetic psychology”course she took in college provoked her
belief in the critical importance of regularity to mold the child and to teach “the little baby
the first lessons of patience.” This led her to study a variety of child care books, including
publications of the Children’s Bureau. Thus, for Thompson training was the epitome of
modern medical science. The most-to-update college curriculum and child-care literature
taught mothers the scientific basis for infant care. Thompson does not tell us the detailed
content of the genetic psychology course that inspired her, though it may have been
influenced by psychologist J.B. Watson. However, the counsel to stringently train infants
predates Watson by many decades and was not confined to the medical profession.

“I believe that a little care and trouble in earliest infancy would, in almost all cases, save
the mother a world of vexation in after-years,” advised H.E.W., of Brooklyn, NY, in the
popular child-care journal Babyhood in 1886. Addressing other mothers through the
magazine’s “The mother’s parliament,” she cautioned that “no time should be lost, for
there is nothing more difficult to cure if a child has once become accustomed to the habit.”
The bad habit was bed-wetting, the solution was a routine to train the infant. As H.E.W.
relates her experience:

If a baby of a few days old is held over a vessel at regular periods, say before
or after each nursing, there will soon be no need for diapers. I know of one
case where, by laying a piece of paper under a babe every morning and
evening, he became so regular in his habits that at the end of three months
his mother boasted that she had never had a soiled diaper to wash.

Bed-wetting or even soiled diapers were, to H.E.W., a sign of moral weakness on the
part of the infant in the form of stubbornness, or, worse yet, resulted from the “laziness
of its elders.” The benefits of rigorous attention to this early toilet training routine was a
“nice and dry” infant and none of the “extra and disagreeable work” of diapers. H.E.W.
does not say where she learned of the importance of early training her children but her
letter implies that this was simply common knowledge. Though training could be time-
consuming and tedious, its compensations were great. A mother should carefully train
her child both for the good of the child’s future and to ease her own labor.

The pragmatic needs of everyday life continued to influence mothers’ perspectives on
scheduling into the 20th century. Mrs. Max West, the author of the 1914, first edition of
Infant care, had such a practical approach. West considered a system of schedules

not only one of the greatest factors in keeping the baby well and in training
him in a way which will be of value to him through life, but it also reduces
the work of the mother to a minimum and provides for her certain assured
period of rest and recreation.
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For West this was not mere rhetoric. She scattered through Infant care examples of her
own experiences that demonstrated her practices and belief in the benefits of scheduling.
Moreover, when responding to worried mothers writing into the Children’s Bureau, she
used the same rationale for advising that they establish schedules. For example, Mrs. N.W.,
of Seattle, wrote in 1920 of her troubles with her three children, ages 3 months, 20
months, and 3 years. Her life was so frantic that she is exhausted all the time and
surrounded with unfinished housework. She did not want to leave anything important
undone, she understood the importance of “all these scientific and hygienic duties for
babies,” but how could she accomplish everything? West sent two pages of detailed
practical advice that included feeding and nap schedules and, most particularly, a fixed
bedtime of 6:00. As she explained:

If you have not tried putting away your children at six o’clock, you have no
idea what a relief it will be to you. It can be done: I have done it myself with
three boys, and no mother who knows the satisfaction of having the care of
her children cease before her own evening meal, and the quiet comfort of
astill household in the evening, would fail to immediately begin the training
necessary to make it possible.

In later editions of Infant care, as a panel of physicians replaced West as author, the
pamphlet continued to advocate scheduling but its rationale shifted. Now, as in Watson’s
behaviorism, mothers became the obstacle to the scientific care of children, even a threat
to their health and well-being. Scheduling not only trained the infant but also, the revisions
implied, kept the mother’s potential harmful influences in check by giving her detailed
rules to follow.

In the writings of many mothers, foremost in their minds was that belief that scheduling
eased their burdens of infant care. Author Kathleen Norris was most enthusiastic about
her promotion of carefully scheduled infant care. She considered it important to release
women from the drudgery of child-rearing in order to eliminate their dread of child raising.
From her experience, she assured readers in her 1927 book, modern motherhood
eliminated such fears. The prescriptions for scientific motherhood “with regular hours,
baths and meals on schedule...” had changed mothers’ tasks and had actually made
motherhood “fun.”

While many mothers believed that scheduling facilitated their infant-care practices, they
had other reasons to follow the rigorous time-tables of feeding, sleeping, and eliminating.
For Thompson, West, and others, the practice of scientific motherhood with its carefully
timed routines enhanced their self-confidence. For others, the detailed instructions led
them to doubt their own observations and sapped their self-confidence. In one such case,
Mrs. L. J. R., of Anaconda, Montana, contacted the Children’s Bureau in November 1923.
She reported that she dutifully followed the infant-care practices outlined in the agency’s
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pamphlet. Still, she was insecure enough to visit a well-baby clinic, where the nurse gave
her a diet schedule suitable for the infant. Mrs. LJ.R. was pleased to announce that her
year-old son appeared “in excellent health.” Yet, despite her close adherence to an
approved schedule, and her observation that her son was healthy, she needed still further
confirmation from a recognized medical expert. She took the child to be “examined by a
baby specialist here simply to assure myself that there is nothing wrong with him.” On
the one hand, Mrs. LJ.R. had confidence in the advice she was given; on the other hand,
that advice undercut her trust in her own observations. Mrs. L. J. R. needed medical experts
to verify her results. Another mother in rural Wisconsin felt a similar need for a health-
care practitioner to affirm her practices. In 1938, Mrs. H. was adhering to a three-hour
feeding schedule for her one-month old infant. When she noticed that the baby often slept
longer than three hours, she queried the public health nurse about using a four-hour
schedule. This mother obviously had been convinced of the importance of regularity in
feeding and also the importance of regular bowel movements because she had been giving
her very young child enemas. Endorsing the four-hour schedule and reassuring the mother
that “a stool every other day is all right with the breast fed baby,” the nurse suggested
prune juice, orange juice and cod liver oil, rather than an enema. Mrs. LJ.R. and Mrs. H.
believed in the medically-sanctioned rules on regularity, but doubted their ability to carry
out the program without outside confirmation.

For immigrants and their children, modernization often went hand in hand with
Americanization. In her interviews with Jewish-American women who birthed in the 1930s
and 1940s, Jacquelyn Litt also found that “the faith in modern medicine and the desire to
become modern mothers were taken for granted, commonly accepted and understood.”
One of her interviewees recalled vividly the contrast between her mother’s way and the
modern, scientific way. If her daughter awoke before her next scheduled feeding time,
she would let the baby cry. This behavior horrified her mother, but the interviewee would
not feed her daughter before the scheduled time. “This was the way it had to be,” she
said. “If [the doctor] said every four hours, every four hours. It was the right thing to do.”
In her eyes, this practice constituted “perfect” motherhood. The practice of modern infant
care with its fixed scheduling served to separate this generation from previous immigrant
generations; it made them modern, it made them American.

Viewing fixed schedules as a pragmatic solution to their maternal work-load, mothers
could and would modify schedules, or parts of schedules, if it meant that their homes
would run more smoothly without compromising the health of their children. Household
requirements and experience influenced what schedule Thompson established for her
children, for example. When she came home from the hospital, she continued the
schedule she had observed there, feeding the babies at 6 am, 9 am, 12 noon, 3 pm, 6 pm,
10 pm and in the first month also at 2 am feeding. Shortly thereafter she found several
reasons for altering the schedule She discovered that the infant was nearly always asleep
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at 10 pm and she “hated to disturb her.” Also, Thompson was ready to retire before 10
pm. She considered her rest important as well as the child’s. She decided not to awaken
the baby, but to let her wake up if she needed to feed. The first night, baby did not awaken
until midnight and following her feeding, she slept until 5 am, nearly the time for her first
morning feed. Thompson found that gradually the night feeding came later and later. By
five months of age, the baby went from 6 pm to 6 am without feeding. Yet, during the day
Thompson would not deviate from the schedule and “never hesitated to awaken [the
infants] either for their bath or bottle.” In this process, we can see how at least one mother
managed to maintain confidence in her own sense of appropriate child care—she
determined that “it was more important that our baby learn the art of sleeping all night
than that she should get an extra feeding” —while at the same time upholding her belief
in the medical directions of the day—she was very rigid about the day-time feeding
scheduling.

Mothers’ decisions about child care were highly personal, shaped by a woman’s
experiences, beliefs, values, and situations. Consequently, not all mothers of the period
rigorously scheduled their infants as contemporary infant care literature and health-care
practitioners advised. Mrs. AJ. Johnson’s physician had insisted that she feed her infant
son “just so much and no more” and at regular hours. Under this regime, the baby “got
cross and fretted a lot more than he should; acted as tho he was hungry, but [according
to the doctor’s orders,] he shouldn’t have any more...and not oftener than two hours.”
This left a crying baby and a frustrated mother. “Then one day his mother thought he can’t
no more than fuss, so she was going to give him a fill. He had all he wanted to eat, went
to sleep and slept like a good boy.” Thereafter, Johnson fed her son as much as he wanted
when he wanted; consequently, she relates, “he slept and grew like a weed in summer.”
Her doctor suggested one routine, but her lived experience indicated another, one that
provided a solution to a starving infant. She trusted the physician because he was a medical
authority, but she was not so cowered by his expertise that it blinded her commonsense
and powers of observation.

Clearly some women elected to care for their children according to the directions of
child-care experts because as mothers they were convinced that modern medicine offered
the best and most healthful counsel; health-care practitioners advised rigorous scheduling,
so these women carefully and conscientiously scheduled their infant’s lives. But, mothers
voiced a host of other explanations for doing as they did for and with their infants. This
demonstrates that women were not, and by extension are not, merely passive recipients
of medical advice. Rather, this diversity suggests that individual women had agency and
were active participants in decision-making about their children’s health. Listening to the
voices of these mothers illuminates a complex and more nuanced picture of everyday life
in the first half of the 20th century and highlights the interaction of material conditions
and scientific advice literature that shaped women'’s lives. Some women heeded medical
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counsel because of their faith in contemporary medical science; others because they
believed that training would result in the child’s physical and moral health. For some
women, following fixed schedules enhanced their confidence in their own abilities; for
others, their lack of self-confidence convinced them to adhere to doctor-recommended
schedules for the sake of their child’s well-being. In the early decades of the 20th century,
many considered rigorous training the epitome of modern child-care. And for still others,
scheduling enabled them to gain some control over their frenetic lives and the many family
and household demands they faced each day.

This case of scientific infant-care advice and its appropriation and use provides us with
an important instance of how women then, and now, strategically deal with the material
conditions of their lives. Women who rigorously and religiously followed strict infant-care
schedules were not mindlessly following the directions of their doctors. Rather, they
understood the benefits of medical counsel and the need to gain control over their frantic
lives. In making their decisions, they considered both the medical and the pragmatic. It
was the conjunction of these that molded mothers’ practices, a conjunction that still
continues to influence mothers’ lives.

Scientific motherhood is still undergoing critical transformation. Scientific and medical
expertise remain the hallmark of modern mother, but in the late 20th century mothers
are not passive recipients of medical authority. Take, for example, La Leche League, a
grass-roots organizations devoted to encouraging mothers to breast feeding their infants.
On the surface, this movement could be consider highly traditional; what could be more
traditional than a breastfeeding mother? Yet, in the 1960s when the organization was
gathering strength, its activities were quite radical. At this time, doctors were actively
encouraging women to bottle feed. By resisting the advice of physicians, La Leche leaders
appeared to be resisting contemporary science and medicine. Yet, the very rationale that
they used to support their arguments for breastfeeding grew out of contemporary scientific
research. They were not so much dismissing the importance of science and medicine, as
insisting that doctors listen to their interpretations of the research.

In the same period, in the United States we saw a push for “natural childbirth.”
Hospitalized child births frequently involved anesthesia. Medical practitioners such as the
British Grantly Dick-Read and the French Ferdinand Lamaze developed other birthing
routines that avoided the use of anesthesia and allowed the mother to stay awake during
labor and delivery. Women heard about these practices and pressured their physicians
and their hospitals to implement them. Again, it was not women dismissing contemporary
science, but using it to push doctors and medical institutions to hear them.

Women are very aware of the significance of their childcare activities. They looked to
experts because they wanted to fulfill the job given to them and this quest for knowledge
reshaped the collective and individual acts of scientific motherhood. Today modern
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motherhood is tightly intertwined with medicine, but it is a medical practice that is slowly
changing. Mothers and health-care providers now talk more often of a “collaborative
partnership.” Such cooperation between mothers and experts is not easy to attain. It
requires respect for the knowledge of scientific and medical experts, and for the knowledge
of mothers. Today a majority of our health system aims to process patients as efficiently
as possible, leaving little time for significant discussion between health-care providers and
mothers. Pressures on mothers make it difficult for them to find the time to acquire and
digest the information they need from a confusing array of contemporary sources. Mothers
(and other child-care providers) and practitioners need a supportive social and cultural
network that will enable them to learn from each other. Most critically, we need to go
beyond our health care system and admit society’s responsibility for child welfare.

The modern scientific mother is one who protects her family with the most up-to-date
developments in science and medicine, who seeks medical advice when appropriate. It is
not be easy to provide the conditions necessary to insure this ideal for all mothers, but it
is a goal we must attain for our mothers and for our future.
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hile duality highlights the interaction between structural constraints and agency, ability is
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0. Introduction

In order to resolve the dualism between structuralism and agency, A. Giddens argues
that mutual knowledge allows the actor to discover the rules and properties of social
structure, and this knowledgeability enables him or her to transform structural constraints
into resources for developing creative actions, so that the implementation of agency further
drives social change. Whilst such duality profiles the interactive axiom between social
structure and agency, Giddens mistakes ability for power. The interplay between ability,
subjective intention and power tends to espouse the influence of selfishness and, in turn,
the fusion between ability and power becomes the means of securing personal gain. This
principle indicates that in order to shield personal interests, the performance of agency
normally occurs within structural rules, whereby the institutionalized reward system
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comes to gear creative actions. As this institutionalized system develops within a specific
social context, Chinese culture needs to be viewed as the core factor shaping this institu-
tionalized system in the Chinese context. Evidently, the combination of family-orientation
and face-orientation in this culture generates an institutionalized context that stipulates
certain rules of social reward. This is evident in the rule of social resource distribution in
China, which is mainly determined not by the equity principle but the emotional/blood
linkage that can be acquired through social networks. Furthermore, this institutionalized
context also favors important posts because they signify both their occupants’ excellent
ability and their family reputation. Such a setting tends to impel Chinese school heads to
construct proper social circles in order to develop strong friendships with persons who
have the authority to influence their promotion. However, this selfishness-led approach
is cloaked in a public mission because school heads are expected to obtain more resources
for their teachers and students. As they are situated in structural holes that function to
connect different social groups and filter important information, their privileged position
endorses their knowledgeability and ability, so that their construction of social capital can
be defined as the practice of duality. However, the institutionalized context comes to in-
fluence the space and path of agency, so that the performance of social capital within this
institutionalized milieu can be interpreted as an art of social alchemy, which signifies the
deeply interwoven interaction between duality and the institutionalized reward system.

1. Duality and its assumption

he dichotomy between structuralism and agency has long dominated the develop-

ment of social theories (Sibeon, 2004). The notions of cultural reproduction and crit-
ical pedagogy, for example, represent perspectives grounded in structuralism and agency
respectively. However, Giddens (1979, 1984) rejects this dualism by pointing out that
structuralism undervalues the influence of creative actions, while the perspectives of
agency mistake desires for results. He argues that there are interactions between social
structure and agency because mutual knowledge and subjective interpretations are able
to create this interactive principle. By behaving as social constructors, daily participation
in the construction of social customs, cultures and institutions, which are the cornerstone
of social operation, allows social members to develop shared experiences with social struc-
ture, which function as the core element in forming mutual knowledge between human
actions and social structure. Furthermore, rational minds permit social members to be-
come engaged in multiple forms of interpretation of social structure (Giddens, 1987), so
that social structure no longer functions as a rigid cage but instead becomes a resource
for the making of meanings (Giddens, 1993). According to Giddens (2015), when an actor
discovers the rules and properties of social structure, he or she knows the pattern of social
operation, and this knowledgeability enacts as a catalyst converting structural constraints
into resources for developing creative actions. In order to exert such agency, the actor
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needs to possess ability (Giddens, 1979, 1984). Such duality spotlights the interaction and
compatibility possible between structure and agency by arguing for a combination of
knowledgeability and ability, which empowers the actor to surpass structural constraints
through creative actions. By acting in a collective form, the practice of agency is able to
drive social changes (Giddens, 1987).

Ham, Paine and Cha (2011) documented the notion of duality by examining the issue
of the gender equality agenda. They argue that this agenda has become a prevailing world
discourse that has acquired a transnational structure/legitimacy, imposing on the
education policy of its member countries. This intensifies the gap between global and
local systems, or at least drives these countries to comply with a worldwide grammar
that stipulates predetermined rules, prescribing discursive practices to the extent that
local meaning extensively conveys global vocabularies. This is exemplified by increasingly
uniform patterns of education policies and school curricula. However, their findings
showed that the 160 states sampled were able to convert this global epistemic mode to
their own social contexts by adopting a strategy of loose coupling, which allowed them
to incorporate externally predefined structural components into their educational actions,
and preserve contextualized local meanings through innovative actions. This proactive
modification took on the dialectic between the global organizational structure and the
prioritization of educational actions and, in turn, this duality authorized these agents to
retain their autonomy in the sphere of educational policy. By exploring the lens of the
structure/agency dialectic, Wenner and Settlage (2015) found that school principals
actively employed the tactic of buffering, which accommodated the structured
requirements of education policy and school independence. They interpreted the external
structure and internal school culture, and this interpretation opened up a gateway for
altering or at least mitigating structural constraints by undertaking rational measurements
and innovative initiatives. They rationally measured opportunity costs and predicted the
best outcomes of their action plans. These pivotal/innovative schemes successfully
shielded teachers’ autonomy from externally structured constraints and benefited
students’ performance in science education. This association signified the fact that their
agentic actions transformed the structure into a new form.

Although duality overcomes the gap between structuralism and agency, it has limits,
which are partly derived from the premise of rational and flexible actions, as advocated
by Goffman (1959), who defines humans as social creatures equipped with rational minds
that grant them the ability to adopt flexible actions in the enactment of social interactions.
This is evident in their presentations in daily life, through which individual social members
attempt to present their best manners/conducts and hide their dark worlds in order to
construct positive images of themselves through their social encounters. By manipulating
the presentation of ‘front’ and ‘back’ stage attributes, they certify the rationality of their
minds. As this micro approach becomes the core creed of agency, duality is unable to
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connect with social operation on the macro level. When Giddens (1979, 1984) excludes
power from ability, this gap further becomes prominent because duality doesn’t take
subjective intentions into account. Whilst rationality acts as a core element in initiating
social actions, the fusion between power and subjective intentions can foster selfishness,
so that the performance of duality may come to mask desire for personal gain. As a result,
agency may not be exercised in a collective way, but rather through individualized routes.

2. Power, personal intentions and agency in
structured contexts

For T. Hobbes, human beings are selfish social creatures, as witnessed by the fact that
they constantly attempt to plunder advantages from others. This selfishness-led moti-
vation easily triggers chaos that can jeopardize the personal interests of all social members.
Fortunately, social contracts diminish such possible conflicts and, in turn, participation in
social actions ensures personal returns (Campbell, 1981). Johnson (1972) argues that as
professionals are framed as social icons who certify professional service quality, profes-
sional licenses become an effective tool for monopolizing the market, legitimating the au-
thority of professionals and allowing them to command high levels of remuneration. This
relation indicates that professional titles enfold the intention of personal interests, as evi-
denced by the case of the French medical practitioners who forced the French government
to recognize their exclusive privileges in the medical market by organizing and employing
collective actions. The professional license of the medical practitioner originated in such
a political and self-interested context (Jamous and Peloille, 1970). This selfishness-led ap-
proach was also testified by Goodson and Dowbiggin (1990), who deconstructed the
means through which French psychotherapists obtained legitimate authority. They were
originally committed to humanistic ideals, but later shifted to the realm of self-interest,
engaging in collective actions to seize administrative control over the reconstruction of
the mental asylum, which had been initiated by the departmental Prefects of France under
the 1838 Act. In order to protect the exclusive privileges of the professional license, they
further appropriated degeneracy theory, which offered them a perfect shield from accu-
sations of incompetence.

All the above findings have demonstrated the close relation between power and
selfishness. Whilst rational ability may aid the actor to employ agency, his or her subjective
intentions come to mediate such rationality. Because selfishness is generally garnered in
subjective intentions, it is very difficult to maintain neutrality in the notion of ability. Power
is the key means of determining the distribution of social resources and rewards, and this
tends to motivate people to seek power as a strategy for obtaining personal advantage.
This principle indicates that ability changes its original nature and becomes a synthesizer,
fusing selfishness and power into an integrated means of proliferating personal advantage.
This fusion functions as a kind of social alchemy because it enables its possessors to create
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wealth and obtain social prestige. Furthermore, while knowledgeability facilitates the
exercise of agency, subjective intentions may obstruct the fusion of individualized agency
into a collective form, so that the gap between duality and social changes remains.

As subjective intentions may remain in a fragmented state, the performance of duality
should belong to the personal domain and, in turn, the influence of social structure
becomes predominant. This prominent influence echoes in the study of Campbell and
O’Meara (2014), whose analysis of faculty careers showed that although there were
interactions between social structure and agency, context played a more important role.
Supportive departments were able to fuse individual and institutional goals into an
integrated entity that stimulated best practices while, in contrast, constrained contexts
produced the opposite results. In a similar vein, Oolbekkink-Marchand, Hadar, Smith,
Helleve and Ulvik (2017) revealed that whilst experienced teachers were able to employ
innovative strategies to protect their autonomy from structural constraints, such an agentic
trajectory was bound to the contextual conditions. By actively interpreting and evaluating
the school context, they had to acknowledge the extent to which they might have space
for action, and this comprehension assisted them to implement their pedagogical beliefs.
Support and trust from school administrators were crucial factors affecting the practice of
agency. This relation indicates that social members need to comply with structural rules
in order to secure personal gain, so that whereas the combination of knowledgeability and
ability energizes the actor to implement agency, creative actions normally operate within
the institutionalized path of social structure.

3. The Institutionalized Reward System

As this phenomenon highlights the deeply interwoven relations among ability, power
and selfishness, the exertion of agency is mediated by the social context, in which so-
cial norms and values act as the yardstick determining the distribution of social status and
levels of remuneration. As such, the practice of agency can be conceptualized as an art of
social alchemy. Durkheim (1933) argues that social members were bound together orig-
inally by primary institutions such as families and localities. While the development of sci-
entific knowledge released them from this mechanical solidarity, the influence of traditional
norms declined dramatically, so that it was very difficult to integrate a massive number of
individuals into an organized body. This loss of social cohesion and deteriorating social
consensus was likely to trigger social chaos. Fortunately, the division of labour provides
an effective platform, increasing the density of social interactions that engender a system
of shared sentiments and, in turn, facilitating the development of new types of social norms
that re-integrate individualized and scattered people into an organic entity. This organic
solidarity develops a consensus of collective responsibility, curbing the bio-impulses and
desires of individuals, so that the equilibrium of social operation can be sustained. Parsons
(1937) argues that social norms need to be transmitted into a value system that functions
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in a psychical way, if a society is to achieve stability. When people internalize the value
system through the process of socialization, it can be enacted through personality (Parsons
and Shils, 2008), so that they are committed to presenting their behavior in a value-ori-
ented form. As the value-orientation becomes the foundation of their judgments, the
shared values help society reach substantive agreement and, in turn, its harmonious op-
eration becomes possible (Parsons, 1937).

The value system is not only able to yield harmonious relations among people but also
acts as a core ingredient in establishing social institutions. Meyer (1977) argues that the
value system benefits the development of social institutions, as evident in the case of the
education system, whose value stems from the collective recognition by people of its
positive functions, opening up a gateway of upward mobility for working class children.
Although this value-led approach indicates that society tends to operate within an
institutionalized apparatus, social changes drive it into a dynamic state. According to Lerch,
Bromley, Ramirez and Meyer (2017), social operation shifts from a collective structure into
an individualized form. As education activates the function of enlightenment, the content
of textbooks in modern society tends to address the value of democratic freedom, so that
individualism acquires a legitimate status. As a result, they are unleashed from the collective
constraint that used to be the main character of the previous stage of society, and the
performance of the institutionalized reward system is no longer reliant upon collective
structure but individualized agency. Cha and Ham (2014) demonstrated how individuals
became the central focus of education in the epoch of globalization because its world-wide
norms and values shaped a transnational institutionalized context, in which education no
longer acted mainly as an instrumental means of meeting domestic needs but as an
institutional embodiment to fulfill its global responsibility. This institutionalized setting thus
extended educational functions from bounded national territories to global civil society.

This dynamic development shows that there is a tight correspondence between
collective expectations and contextual needs, which legitimizes the institutionalized reward
system. This association indicates the existence of an interactive principle. On one hand,
social members subscribe to the social value system, and the recognition rule operates in
an institutionalized system. As this ensemble is derived from the public’s collective
expectations, it obtains legitimate authority to command the distribution of social
resources and rewards. Consequently, the conduct and manners of social members are
extensively accommodated by the reward system, which functions in an institutionalized
form imbedded within the system of social norms or values (Mayhew, 1985; Parsons,
1937). On the other hand, the institutionalized reward system is inscribed in people’s
minds, so that it can govern their attitudes and behavior. According to Foucault (1991),
through the mechanism of schooling, which is able to instill certain types of social values,
social members can be transformed into docile bodies, who internalize the prevailing
values and behave as self-governing agents. In this way, schooling enables the dominant
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groups to reformulate the souls of social members, so that they become strong supporters
(Popkewitz, 2000). Ross (1999) argues that while the development of the democratic
system of government has reduced the political power of the state, the notion of freedom
has become a new apparatus for carrying out social control over individuals by shaping
their subjectivities in school, so that morality can be instilled into children through the
process of internalization. As a result, social members are successfully re-assembled from
being the subjects of legal and constitutional rights/obligations into a synthesis whose
power and duties are articulated in the language of social needs. Furthermore, social
control, shifting from political society to civil society, highlights the fact that reshaping the
soul has become the new focus of governing technology because it increases the subjective
commitment to values and ways of life.

Accordingly, when the institutionalized reward system is instilled into people’s minds,
they become self-governing agents, who subscribe to the legitimacy of its authority, so
that the distribution of social resources, remuneration, status, honor and prestige is viewed
as a natural outcome. The fusion of inscribed minds and the subscribed entity comprises
the system of social norms and values that institutionalizes the reward system. This
institutionalized figure effectively encourages people to acquire social honor. Polanyi
(1944) argues that wealthy people devote themselves to engaging in non-profit activities
in order to win social respect, so that human behaviors are largely administered by social
accounts, such as social status, honor and dignity. This phenomenon indicates that an
institutionalized system tends to institute the rules and space of social rewards, so that
the structure of society converts itself into a routinized organism, providing a stable and
predictable path for social actions. As argued by Berger and Luckmann (1991), the
typification of habitualized actions constitutes shared experiences between actors, so that
a bank of common knowledge enables the actor to predict predefined patterns of conduct
embedded within the institute. The background of habitualized activity thus opens up a
foreground for deliberation and innovation that creates a fertile space for him or her to
exercise agency. Therefore, interpreting and envisaging an institutionalized program
enables actors to release themselves from the position of structural appendage and to act
as creative initiators. As collective expectations found social rules, the mechanisms of
reward and sanction attain a legitimate status, so that the value system becomes the
irreplaceable composition of structural rules. As a result, social operation is reliant upon
the institutionalized reward system because it is able to reduce the gap between
individualized needs and a common good. Conforming to this institutionalized rule allows
the actor to occupy a privileged position, so that practicing agency within this
institutionalized form can be conceptualized as social alchemy. This relation reveals that
in order to perform social alchemy, agential exertion needs to be within the rules of social
structure because complying with its order is likely to help the actor acquire benefits.
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4. Chinese Culture and Social Capital

nlike Western cultures, which emphasize individualism, the key character of Chinese
Uculture is collective. This collectivism, partly generated by Confucianism, is charac-
terized by behavioral principles of collectivity, conformity and reciprocity, the purposes
of which are to construct harmonious relationships with others. This is evidenced by the
fact that when dealing with conflicts, for example, most Chinese intend to employ non-
confrontational strategies, such as avoidance and accommodation (Lin, 2010). This col-
lectivism is also associated with the family value system, which functions as the core
element in safeguarding the operation of Chinese society. It has been argued that this
value was born in the specific context of ancient Chinese society, in which agriculture was
the main industry. The key components of this industry were land and the system of irri-
gation, which could only be constructed and preserved by organized manpower. This his-
torical context furnished a huge space for the expansion of the big family, which functioned
as an institutionalized site, protecting its numerous members and accumulating wealth
for them (Yang, 2002, Yang and Ye, 2005). As the family social space became a vital core
of life, daily social interactions between family members became intensive and, in turn,
this situation fostered the development of a family-oriented value that espoused the mem-
bers’ commitment to protecting their family’s reputation. This relation indicates that the
family-oriented culture was able to fuse the members’ individualized motivations into a
collective genus, so that outstanding performances not only certified an actor’s excellent
ability but also helped win prestige for the entire family from society (Yang, 2002, Yang
and Ye, 2005).

Hwang (1987, 2005) argues that this family culture further incubates a face-oriented
culture because of the emotional commitment originally associated with the blood chain
of large families. The main obligation of the master of a big family was to solve conflicts
among its members. However, impersonal rules would jeopardize the emotional linkage
that was the core ingredient in sustaining the family-oriented value and preventing families
from falling apart. This dilemma eventually made the family master inclined to sustain the
harmonious relationship among the family members. As this mediatory role required a
considerable degree of authority, this situation further reinforced this solidaritic preference.
This could be evidenced by the methods of resource allocation, in which priorities were
determined not through principles of neutrality but based firstly on blood relationships,
next on friendship, and finally on the equality principle. This culture tended to scaffold
emotional concordance by avoiding insults to people, so that emotional coherence sped
the development of a face-oriented culture. As big families and blood-led villages were the
main units of ancient Chinese society, face-orientation became a key feature of Chinese
culture. This aspect of the culture has survived the impact of industrialization, and in its
modern manifestation transformed itself into conventions of courtesy for social interactions,
such as the custom of giving gifts to construct and consolidate social networks.
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As social networks circulate important information that helps actors achieve their goals
effectively, the function of social capital motivates people to construct proper social ties.
In competitive situations this motivation is further amplified because social capital assists
the actor to occupy a privileged position (Lin, 2002; Szreter, 2000). Although social circles
generates collectivity-owned capital, obligations, constituted by the feelings of gratitude,
respect and friendship, are able to prevent their members from abusing such a privilege
(Bourdieu, 1986). Coleman (1990, 2003a, 2003b) argues that a form of social network
closure promotes the density of interactions between its members, which benefits the
establishment of common cognition, interests and beliefs, and this context stimulates a
strong emotional linkage that certifies collective expectations. This closure context thus
ensures the fusion between psychical commitment and group intentions, which engenders
a mechanism of norm and trust, functioning to govern the behaviors and manners of group
members through collective rewards and sanctions, so that selfishness can be diminished
and sharing information between them becomes possible. For Lin (2002), trust functions
to strengthen expectations and duties among its members because it supports the
development of loyalty in this closure context, which commands them to fulfil their
collective responsibilities. Therefore, trust comes to increase their commitment to
organizational goals and this scenario improves organizational efficiency (Lins, Servaes
and Tamayo, 2017). Bachmann and Kroeger (2017) argue that trust can bring benefits to
individual actors as well because it simplify social complexity by supporting the partner’s
expectations and ignoring other possibilities. It also embraces mutual expectations that
make further behaviors of both sides predictable. While this situation improves the
efficiency of their interactions, the function of trust is regulated by institutional forms. In
this regard, Fuller (2014) proposed that trust was able to benefit the actor’s action
strategies and results, as attested by the case of students, who have trust in the legitimacy
of education, and in particular its ability to affect their future in the labor market. This, in
turn, leads them to develop a high level of aspiration, which assists them to accumulate
social capital without parental help. This principle also occurs within families, in which
parents display supportive values of and attitudes towards education, leading their children
to adopt a self-directed strategy for personal improvement that increases the volume of
their social capital.

The above findings indicate that when trust is supported by the social system, it will
operate in an institutionalized form that effectively ensures the circulation of important
information between group members through the mechanism of mutual understanding.
Nahapiet and Ghoshal (1998) found that as the roots of intellectual capital were deeply
embedded within social networks, an institutional setting was able to increase social capital
that assisted its members to share intellectual capital and, in turn, this scenario facilitated
the development of new intellectual capital. For Granovetter (2003a), the fact that social
capital is embedded within social relationships enables it to create a dual mechanism,
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comprising of self-government and collective integration. Socialization makes group
members internalize its norms into their value system, which mediates their behaviors
automatically. As this value system corresponds with their collective expectations, they
can be reintegrated into an organized group, so that their actions are no longer dominated
by selfishness, but by social accounts such as honor and prestige that are extensively
conditioned by norms. The interplay between trust, expectation and obligation constitutes
a norm that functions to integrate the group members into an entity empowered with a
self-steering cognition and collective authority, the combination of which proliferates to
the utility of social capital in the closure form of social networks.

In contrast, some researchers advocate the open form of social networks. Granovetter
(2003b) found that while a strong tie increased members’ commitment to trust, their
interactions generally occurred within a limited sphere, so that weak ties tended to open
up more opportunities for them to interact with outsiders. Lin, Cook and Burt (2001) argue
that the interaction of social ties grants its occupiers access to useful information that is
scattered unevenly across different groups. For Wellman and Frank (2001), this crucial
conjunction engenders multiple forms of interactions with a variety of persons who
channel important information. Accordingly, Burt (2007) rejects the closure form of social
ties by pointing out its weakness — ‘homophily,” which makes contacts between members
become redundant, or even a waste of time. This closure structure also makes information
acquisition occur simultaneously, which restricts its members ability to seize a privileged
position in a competitive situation in advance. In order to overcome these structural
constraints, the actor needs to construct multi-forms of weak ties. While important
information is embedded within the structural holes that connect different groups and
filter information, the actor needs to possess the insight to discover such embeddedness.

Although disputes about the relative value of closure and open forms of social ties
remain, Putnam (2001) seems to conceptualize these two types as distinct means of
bonding and bridging social capital, as they are applied to a single homogenous group
and between heterogeneous social clubs respectively. It is argued that bridging social
capital tends to bring more benefits to the actor, such as earning, than bonding social
capital (Growiec and Growiec, 2010; Zhang, Anderson and Zhan, (2011). This argument
was verified by Kwon, Heflin and Ruef (2013). They found that social capital in connected
organizations on the community level was likely to assist its members to be self-employed.
In contrast, it was difficult to have such advantage in isolated organizations. Other studies
further indicate that the supportive situation is the core factor of generating social capital.
Allan and Catts (2014) argue that the distribution of social capital is uneven due to its
personal locale and territories, inhabiting a specific social context in which a supportive
situation tends to encourage its insiders to develop social capital. For Fuller (2014), the
supportive spaces of institutions encourage easy and informal linkages between their
members. Therefore, such contexts are much more likely to enable students to obtain
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social capital that rewards their academic achievements. Tang (2015) further argues that
social capital is highly moderated by social contexts, within which actors’ ability to
construct social networks and attitudes towards them develop. This was exemplified by
the involvement of immigrant parents in schools, which indicated that home-based rather
than school-based activities were the focus of their actions, and inert minds resulted from
their limitations with respect to English language and school knowledge.

Overall, the utility of social capital can be interpreted as the practice of duality because
embeddedness comprises structural rules, the discovery of which requires knowled-
geability, and using social capital by occupying the structural holes or constructing a closure
form of social networks is to exercise agency. Furthermore, social capital is moderated by
social contexts, cultures and other conditions, which come to mould the actor’s
knowledgeability and ability. As the social culture affects the exertion of social capital,
Chinese school heads may adopt different strategies from their western counterparts.

5. Chinese School Heads and Social Alchemy

eblen (1994) argues that wealth has become the prime yardstick of ability, so that

wealthy people win social status and honor. Outstanding achievement also serves to
certify someone’s ability, so that it embodies a similar function to the icon of wealth. The
face-oriented and family-oriented features of Chinese society further reinforce this social
icon because these cultural features emphasize the value of professional posts. In this
way, achievements embrace dual functions, certifying actors’ outstanding ability and en-
hancing their family’s reputation, which naturally become a core force in motivating people
to pursue promotion. This psychical inclination tends to incubate corruptions in Chinese
society, which have been extensively reported as a social phenomenon (Guo, 2013, Guo
and Li, 2015, He, 2000, Shieh, 2005, Sun and Gao, 2015, Wang, 2013, Wedeman, 2005).
This scandalous game reveals that the briberies function as a social catalyst, fusing some
officials and bribers into an interest group. As personal intentions are able to gear the op-
eration of power, legitimate authority is unable to retain a neutral form, so that personal
advantage should be defined as the core ingredient in directing the actor’s intentions and
behaviors. Whereas social networks are able to assist actors to obtain important informa-
tion, social cultures affect the volume of social capital. Collectivism is the main feature of
Chinese culture, as manifested through family-orientation and face-orientation, and this
collective culture increases people’s emotional commitment. The desire for enhancement
of personal and family status, thus, establishes school head as a position within the realm
of personal privilege rather than that of public interest.

As school heads occupy structural holes connecting the school and other social groups
simultaneously, representing closure and open forms of social networks respectively, they
have more opportunities to access important information. However, as the desire for
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promotion comes to dominate their efforts, they may apply their legitimate authority to
increase social capital for personal purposes, rather than the collective goals of schools.
In other words, legitimate authority, bestowed by the post, becomes the tool for
constructing social circles that meet a school head’s personal needs. This promotion-led
desire is further reinforced by the rule of social resource distribution, which is not based
on the equity principle but a blood/emotional-led concern (Hwang, 1987, 2005), which
can be acquired through social ties. While this situation engenders a collective expectation
impelling school heads to strive for more resources for their teachers and students through
social capital, personal concerns are able to transform this public endorsement into the
personal domain. As social networks assist actors to create a strong emotional connection
with the persons who have power to affect their promotion, school heads will devote
themselves to participating in social group activities. However, this selfishness is coated
by an outer veneer of collective missions, so that their sin is remitted.

6. Conclusions

[though legitimate authority empowers school heads to implement a common will,

personal concerns come to steer their power. Their intentions are protected by a struc-
tured context, in which they simultaneously situate themselves in the structural holes of
closure and open forms of social networks, and this privileged position proliferates to their
personal advantage by increasing their access to important information. This structured
arrangement perfectly fits in the institutionalized context of Chinese society, in which the
combination of family-oriented and face-oriented culture honors important posts, so that
promotions become a social icon certifying the seeker’s outstanding ability and his or her
family’s reputation. As a result, promotion tends to be the main goal of Chinese school
heads. This relationship is espoused by the rule of social resource distribution in Chinese
society, not based on the equity principle but the blood/emotional formulation that can be
acquired through social ties. Such a situation is highly likely to impel them to form networks
and social circles. This phenomenon reveals that the fusion between Chinese culture and
social capital constitutes an institutionalized context that stipulates the rule of social re-
wards. The institutionalized rule tends to encourage Chinese school heads to be social crea-
tures, devoting themselves to participating in social groups in order to develop friendships
with those people who have power to affect their promotions. While this game encom-
passes the character of selfishness, collective expectations, which require them to win more
resources for teachers and students through social capital, blurs such personal attempts.

This relation indicates that the institutionalized reward system is able to accommodate
the practice of duality because discovering the rule of Chinese culture is equivalent to the
notion of knowledgeability, and the ability to construct social networks can be interpreted
as professional ability. Constructing social capital becomes an art tending towards social
alchemy in Chinese society, in which traditional culture constitutes an institutionalized
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context that institutes the space and path of creative actions. In this way, the exercise of
agency within its institutionalized rules is able to shield personal intentions. As there are
social rewards embedded within this institutionalized context, which is engendered by
Chinese culture, school heads needs to discover this embeddedness in order secure
personal gain. Exercising agency within the institutionalized context serves to objectify
their subjective intentions. Their privileged position, situated in structural holes, further
increases this possibility, whereby the practice of duality is much like an art of social
alchemy. While performing this alchemy can be viewed as the practice of duality, the
institutionalized reward system prescribes the scope and path of agency.
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As indlividuals or as peoples, by fighting for the restoration of [our] humanity
[we] will be attempting the restoration of true generosity. And this fight,
because of the purpose given it, will actually constitute an act of love.

Paulo Freire

Pedagogy of the Oppressed’ (1970)

Abstract

n this paper I want to speak to the experience of love as I came to understand it through my
Iwork and friendship with Freire. | want to write about a political and radicalized form of love
that is never about absolute consensus, or unconditional acceptance, or unceasing words of sweet-
ness, or endless streams of hugs and kisses. Instead, it is a love that I experienced as unconstricted,
rooted in a committed willingness to struggle persistently with purpose in our life and to inti-
mately connect that purpose with what he called our “true vocation” — to be human.
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0. Introduction

or days, | have reflected on the writings of Paulo Freire; and with every turn of ideas,

I've been brought back to the notion of love and its manifestation in our work and our
lives. Here, let me say quickly that I am neither speaking of a liberal, romanticized, or
merely feel-good notion of love that so often is mistakenly attributed to this term nor the
long-suffering and self-effacing variety associated with traditional religious formation.
Nothing could be further from the truth. If there was anything that Freire consistently
sought to defend, it was the freshness, spontaneity, and presence embodied in what he
called an “armed loved - the fighting love of those convinced of the right and the duty to
fight, to denounce, and to announce” (Freire, 1998, p. 42). A love that could be lively,
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forceful, and inspiring, while at the same time, critical, challenging, and insistent. As such,
Freire’s brand of love stood in direct opposition to the insipid “generosity” of teachers or
administrators who would blindly adhere to a system of schooling that fundamentally
transgresses every principle of cultural and economic democracy.

1. Commitment to our Humanity

A humanizing education is the path through which men and women can
become conscious about their presence in the world. The way they act and
think when they develop all of their capacities, taking into consideration their
needs, but also the needs and aspirations of others. (Freire & Betto, 1985,
p. 14-15)

or Freire, a liberatory education could never be conceived without a profound com-

mitment to our humanity. Once again, | must point out that his notion of humanity
was not merely some simplistic or psychologized notion of “having positive self-esteem,”
but rather a deeply reflective interpretation of the dialectical relationship between our cul-
tural existence as individuals and our political and economic existence as social beings.
From Freire’s perspective, if we were to solve the educational difficulties of students from
oppressed communities, then educators had to look beyond the personal. We had to look
for answers within the historical realm of economic, social, and political forms, so that we
might better understand those forces that give rise to our humanity as it currently exists.
In so many ways, his work pointed to how economic inequality and social injustice dehu-
manize us, distorting our capacity to love ourselves, each other, and the world. In the tra-
dition of Antonio Gramsci before him, Freire exposed how even well-meaning teachers,
through their lack of critical moral leadership, actually participate in disabling the heart,
minds, and bodies of their students — an act that disconnects these students from the per-
sonal and social motivation required to transform their world and themselves.

There is no question that Freire’s greatest contribution to the world was his capacity to
be a loving human being. His regard for children, his concern for teachers, his work among
the poor, his willingness to share openly his moments of grief, disappointment, frustration,
and new love, all stand out in my mind as examples of his courage and unrelenting pursuit
of a coherent and honest life. | recall our meeting in 1987, six months after the death of
his first wife, Elza. Freire was in deep grief. During one of his presentations, he literally
had to stop so that he could weep the tears that he had been trying to hold back all
morning. For a moment, all of us present were enveloped by his grief and probably
experienced one of the greatest pedagogical lessons of our life. | don’t believe anyone left
the conference hall that day as they had arrived.

Through the courageous vulnerability of his humanity —with all its complexities and

contradictions— Freire illuminated our understanding of not only what it means to be a
critical educator, but what it means to live a critical life.
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In the following year, | experienced another aspect of Freire’s living praxis. To everyone’s
surprise, Freire remarried a few months later. Many were stunned by the news and it was
interesting to listen to and observe the responses of his followers in the States. Some of
the same radical educators who had embraced him in his grief now questioned his
personal decision to remarry so quickly after the death of Elza. Much to my surprise, the
news of his marriage and his public gestures of affection and celebration of his new wife,
Nita were met with a strange sort of suspicion and fear. Despite these reverberations,
Freire spoke freely of his new love and the sensations that now stirted in him.

He shared his struggle with loneliness and grief and challenged us to live and love in
the present — as much personally as politically.

2. Fear and Revolutionary Dreams

The more you recognize your fear as a consequence of your attempt to
practice your dream, the more you learn how to put into practice your
dream! | never had interviews with the great revolutionaries of this century
about their fears! But all of them felt fear, to the extent that all of them were
very faithful to their dreams. (Shor & Freire, 1987, p. 57)

hallenging the conditioned fears with which our dreams of freedom are controlled

and the “false consciousness” that diminishes our social agency are common themes
in Freire’s work. In Pedagogy of the Oppressed (1970), he wrote of the fear of freedom
that afflicts us, a fear predicated on prescriptive relationships between those who rule and
those who are expected to follow. As critical educators, he urged us to question carefully
our ideological beliefs and pedagogical intentions and to take note of our own adherence
to the status quo. He wanted us to recognize that every prescribed behavior represents
the imposition of one human being upon another — an imposition that moves our con-
sciousness away from what we experience in the flesh to an abstracted reality and false
understanding of our ourselves and our world. If we were to embrace a pedagogy of lib-
eration, we had to prepare ourselves to replace this conditioned fear of freedom with suf-
ficient autonomy and responsibility to struggle for an educational praxis and a way of life
that could support democratic forms of economic and cultural existence.

Freire often addressed the notion of fear in his speeches and in his writings. In his eyes,
fear and revolutionary dreams were unquestionably linked. The more that we were willing
to struggle for an emancipatory dream, the more apt we were to know intimately the
experience of fear, how to control and educate our fear, and finally, how to transform that
fear into courage. Moreover, we could come to recognize our fear as a signal that we are
engaged in critical opposition to the status quo and in transformative work toward the
manifestation of our revolutionary dreams.
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In many ways, Freire attempted to show us through his own life that facing our fears
and contending with our suffering are inevitable and necessary human dimensions of our
quest to make and remake history, of our quest to make a new world from our dreams.
Often, he likened our movement toward greater humanity as a form of childbirth, and a
painful one. This labor of love constitutes a critical process in our struggle to break the
oppressor-oppressed contradiction and the conflicting beliefs that incarcerate our
humanity. Freire’s description of this duality is both forthright and sobering.

The oppressed suffer from the duality which has established itself in their
innermost being. They discover that without freedom they cannot exist
authentically. Yet, although they desire authentic existence, they fear it.
They are at one and the same time themselves and the oppressor whose
consciousness they have internalized. The conflict lies in the choice
between wholly themselves or being divided; between ejecting the
oppressor within or not ejecting him; between human solidarity or
alienation; between following prescriptions or having choices; between
being spectators or actors, between acting or having the illusion of acting
through the action of the oppressors; between speaking out or being silent,
castrated in their power to create and re-create, in their power to transform
the world. (1970, p. 33)

Freire firmly believed that if we were to embrace a pedagogy of freedom, we had to
break out of this duality. We had to come to see how the domesticating power of the
dominant ideology causes teachers to become ambiguous and indecisive, even in the face
of blatant injustice. Critical educators had to struggle together against a variety of punitive
and threatening methods used by many administrators to instill a fear of freedom. Because
if this domesticating role were not rejected, even progressive teachers could fall prey to
fatalism —a condition that negates passion and destroys the capacity to dream —making
them each day more politically vulnerable and less able to face the challenges before them.

Fatalism is a notion that Freire, until the end, refused to accept. At every turn, he
emphatically rejected the idea that nothing could be done about the educational
consequences of economic inequalities and social injustice. If the economic and political
power of the ruling class denied subordinate populations the space to survive, it was not
because “it should be that way” (Freire, 1997, p. 41). Instead, the asymmetrical relations
of power that perpetuate fatalism among those with little power had to be challenged.
This required teachers to problematize the conditions of schooling with their colleagues,
students, and parents, and through a critical praxis of reflection, dialogue, and action,
become capable of announcing justice. But such an announcement required a total
denouncement of fatalism, which would unleash our power to push against the limits,
create new spaces, and begin redefining our vision of education and society.
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3. Capitalism as the Root of Domination

Brutalizing the work force by subjecting them to routine procedures is part
of the nature of the capitalist mode of production. And what is taking place
in the reproduction of knowledge in the schools is in large part a reproduction
of that mechanism. (Freire & Faundez, 1989, p. 42)

he question of power is ever present in Freire’s work, as is his intimacy with the strug-

gle for democracy. At this juncture, it is vitally important that we turn to Freire’s ide-
ological beginnings—a dimension of his work that often has been negated or simply
ignored by many liberals and progressives who embraced his pedagogical ideas. A quick
scan of the writings cited in Pedagogy of the Oppressed clearly illustrates that Freire’s work
was unabashedly grounded in Marxist-Socialist thought. Without question, when Freire
spoke of the ruling class or the oppressors, he was referring to historical class distinctions
and class conflict within the structure of capitalist society — capitalism was the root of
domination. As such, his theoretical analysis was fundamentally rooted in notions of class
formation, particularly with respect to how the national political economy relegated the
greater majority of its workers to an exploited and marginalized class. However, for Freire,
the struggle against economic domination could not be waged effectively without a hu-
manizing praxis that could both engage the complex phenomenon of class struggle and
effectively foster the conditions for critical social agency among the masses.

Although heavily criticized on the left for his failure to provide a more systematic
theoretical argument against capitalism, Freire’s work never retreated from a critique of
capitalism and a recognition of capitalist logic as the primary totalizing force in the world.
This is to say that he firmly believed that the phenomenon of cultural invasion worldwide
was fundamentally driven by the profit motives of capitalists. During my early years as a
critical educator, I like so many, failed to adequately comprehend and incorporate this
essential dimension of Freire’s work. For critical educators of color in the United States,
we saw racism as the major culprit of our oppression and insisted that Freire engage this
issue more substantively. Although he openly acknowledged the existence of racism, he
was reticent to abandon the notion of class struggle and often warned us against losing
sight of the manner in “which the class factor is hidden within both sexual and racial
discrimination” (Freire, 1997, p. 86). Our dialogues with him on this issue often were
lively and intense because in many ways, Freire questioned the limits of cultural
nationalism and our blind faith in a politics of identity. At several different conferences,
where educators of color called for separate dialogues with him, he told us that he could
not understand why we insisted in dividing ourselves. With true angst, Freire explained to
us: “l cannot perceive in my mind how Blacks in America can be liberated without
Chicanos being liberated, or how Chicanos can be liberated without Native Americans
being liberated, or Native Americans liberated without Whites being liberated” (Freire,
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1987). He insisted that the struggle against oppression was a human struggle in which
we had to build solidarity across our differences, if we were to change a world engulfed
by capitalism. “The lack of unity among the reconcilable ‘different’ helps the hegemony
of the antagonistic ‘different’. The most important fight is against the main enemy” (Freire,
1997, p. 85). As might be expected, many of us walked away frustrated. Only recently
have | come to understand the political limits of our parochial discourse.

The world economy has changed profoundly since the release of Pedagogy of the
Oppressed, yet Freire’s message remains more relevant than ever. As capital, labor, and
knowledge increasingly are conceived of in global terms, the influential role of capital is
expanded exponentially, and the globalization of national and local economies is changing
the underlying basis of the nationstate (Carnoy, 1997), these structural changes are reflected
in the theories and practices of public schooling. As a consequence, “there is now a radical
separation in the curriculum between the programs that do the most concrete training for
jobs and the programs that do the most critical reflection. Such job separation reduces the
capacity of workers to challenge the system” (Shor & Freire, 1987, p. 47).

Moreover, as Ladislau Dowbor (1997) eloquently argues in his preface to Pedagogy of
the Heart, we must remove the blinders and see capitalism as the generator of scarcity.
We cannot afford to ignore the growing gap between the rich and the poor caused by an
increasing economic polarization that belies neoliberal theories of the trickle-down effect.
And despite an abundance of technological devices flooding the market place, clean rivers,
clean air, clean drinking water, chemical-free food, free time, and the space for adults and
children to socialize freely has diminished. “Capitalism requires that free-of-charge
happiness be substituted for what can be bought and sold” (p. 26). Yet, seldom do we
find with the resounding praises paid to technology a discussion of how technological
revolutions have exposed the wretchedness of capitalism —millions of people dying from
starvation alongside unprecedented wealth. And even more disconcerting is the deleterious
impact of globalized capitalism upon the social and environmental interests of humanity —
interests that seem to receive little concern next to the profit motives of transnational
corporations.

4. Challenging our Limitations

In order to achieve humanization, which presupposes the elimination of
dehumanizing oppression, it is absolutely necessary to surmount the limit-
situations in which men [and women] are reduced to things. (Freire, 1970,
p. 93)

[though Freire’s historical, regional, and class experiences were different from many
of ours, his political purpose was clear and consistent. To achieve a liberatory practice,
we had to challenge those conditions that limit our social agency and our capacity to in-
tervene and transform our world. In light of this, Freire’s frequent response to questions
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about issues that perpetuate educational injustice was to challenge us to consider the na-
ture of the limits we were confronting and how we might transcend these limitations in
order to discover that beyond these situations, and in contradiction to them, lie untested
feasibilities for personal, institutional, and socioeconomic restructuring. For example, in
thinking back to how many educators of color responded to Freire’s insistencethat we
create alliances to struggle against capitalism, many of us could not break loose from our
deep-rooted (and objectified) distrust of “Whites,” nor could we move beyond our self-
righteous justification of our sectarianism These represented two of the limit situations
that prevented us from establishing the kind of democratic solidarity or unity within diver-
sity that potentially could generate profound shifts in the political and economic systems
that intensify racism. Freire knew this and yet listened attentively to our concerns and
frustrations within the context of our dialogues, always with respect and a deep faith in
the power of our political commitment and perseverance.

Freire deeply believed that the rebuilding of solidarity among educators was a vital and
necessary radical objective because solidarity moved against the grain of “capitalism'’s
intrinsic perversity, its anti-solidarity nature” (Freire, 1998,

p. 88). Throughout his writings, Freire warned us repeatedly against sectarianism.
“Sectarianism in any quarter is an obstacle to the emancipation of [human] kind” (Freire,
1970, p. 22). “While fighting for my dream, I must not become passionately closed within
myself” (Freire, 1998, p. 88). In many instances, he linked our ability to create solidarity
with our capacity for tolerance.

At a critical scholars’ conference in Boston during the summer of 1991, | came face to
face with Freire’s notion of tolerance. The meetings had been quite intense, particularly
with respect to the concerns of feminist scholars within the field. Rather than exemplifying
dialogue, | felt the exchanges began to take on a rather virulent tone. In my frustration, |
stood up and fired away at one of the presenters. Freire seemed upset with my response.
The following

day during my presentation, | again proceeded to critique passionately the lack of
substantive commitment to the principles of dialogue and solidarity among the group,
focusing my critique on issues of cultural and class differences among many of us. Freire’s
response to my comments that afternoon remain with me to this day. He was particularly
concerned with what he judged as my lack of tolerance and besieged me to behave with
greater tolerance in the future, if I was to continue this work effectively. With great political
fervor, | rejected Freire’s position making the case that what we needed was to be more
intolerant —of oppression and social injustice! For years, | licked my wounds over being
scolded in public by Freire. But eight years later, | must confess that | recognize great
wisdom in Freire’s advise. Despite my undeniable political commitment, | was lacking
tolerance as “revolutionary virtue — the wisdom of being able to live with what is different,
so as to be able to fight the common enemy” (Freire & Faundez, 1989, p. 18).
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Let us stop for a moment and recognize that just as we all face limit situations in our
world and within ourselves, Freire, too, faced such issues in his private and public life. In
1964, after launching the most successful national literacy campaign Brazil had ever
known, he was imprisoned and exiled by

the right-wing military dictatorship that had overthrown the democratically elected
government of Joao Goulart. Freire remained in exile for almost 16 years. But despite the
pain and hardships he and his family experienced, Freire’s work as an educator and cultural
worker continued unabated. In reminiscences of those years, | recall most the sense that
Freire clearly understood domination and exploitation as a worldwide phenomenon. As
such, he recognized that within the political struggle for a socialist democracy, a myriad
of legitimate political projects existed that, regardless of location, were unequivocally linked
by their purpose and commitment to economic and cultural democracy. On a more
personal level, he spoke of enduring the pain and suffering of exile, while at the same time
not reducing his life to grieving alone. “I do not live only in the past. Rather, | exist in the
present, where | prepare myself for the possible” (Freire, 1998, p. 67). Hence, Freire’s
experience of exile was as much a time of facing a multitude of fears, sorrows, and doubts
within unfamiliar contexts as it was a time for remaking himself anew and restoring the
dreams that had been shattered.

As Freire’s work became more prominent within the United States, he also grappled
with a variety of issues that both challenged and concerned him. For almost three decades,
feminists across the country fiercely critiqued the sexism of his language. In some arenas,
Marxist scholars criticized him brutally for his failure to provide a systematic analysis of
class, capitalism, and schooling. To the dismay of many scholars, educators, and organizers
of color, Freire seemed at times unwilling (or unable) to engage, with greater depth and
specificity, the perverse nature of racism and its particular historical formations within the
United States. Neither could he easily accept, from a historical materialist perspective, the
legitimacy of the Chicano movement and its emphasis on a mythological homeland,
Atzlan. Along the same lines, Freire also questioned the uncompromising resistance or
refusal of many radical educators of color to assume the national identity of “American” —
an act that he believed fundamentally weakened our position and limited our material
struggle for social and economic justice. Beyond these issues, he also harbored serious
concerns over what he perceived as the splintered nature of the critical pedagogy
movement in the United States. Yet, most of these issues were seldom engaged
substantively in public, but rather were the fodder of private dialogues and solitary
reflections.

Given this history, it is a real tribute to Freire, that in Pedagogy of the Heart (or Under
the Shade of the Mango Tree—its original title), written shortly before his death, Freire
demonstrated signs of change and deepening in his thinking about many of these issues.
For example, the language in the book finally reflected an inclusiveness of women when
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making general references, which had been missing in his earlier writings. He spoke to
the issue of capitalism more boldly than ever before and considered the nature of
globalization and its meaning for radical educators. He also addressed issues of diversity
and racism, acknowledging openly that, “[w]e cannot reduce all prejudice to a classist
explanation, but we may not overlook it in understanding the different kinds of
discrimination” (p. 86). And more forcefully than ever, he spoke to the necessity of moving
beyond our reconcilable differences so that we might forge an effective attack against the
wiles of advanced capitalism in the world.

5. The Capacity to Always Begin Anew

This capacity to always begin anew, to make, to reconstruct, and to not spoil,
to refuse to bureaucratize the mind, to understand and to live as a process —
live to become —is something that always accompanied me throughout life.
This is an indispensable quality of a good teacher. (Freire, 1993, p. 98)

The examples above are shared not to diminish, in any way, Freire’s contribution or
the memory of his work, but rather to remember him within his totality as a human
being, with many of the conflicts and contradictions that confront us all, and yet with an
expansive ability for sustained reflection, inquiry, and dialogue. But most important, he
had an incredible capacity to reconstruct and begin always anew. For Freire, there was no
question that he, others, and the world were always in a state of becoming, of transform-
ing, and reinventing ourselves as part of our human historical process. This belief served
as the foundation for his unrelenting search for freedom and his unwavering hope in the
future. In the tradition of Marx, he believed that we both make and are made by our world.
And as such, all human beings are the makers of history. In Freire’s view, knowledge could
not be divorced from historical continuity. Like us, “history is a process of being limited
and conditioned by the knowledge that we produce. Nothing that we engender, live, think,
and make explicit takes place outside of time and history” (Freire, 1998, p. 32). And more
important, educators had to recognize that “it was when the majorities are denied their
right to participate in history as subjects that they become dominated and alienated”
(Freire, 1970, p. 125).

In light of this, Freire was convinced that this historical process needed to take place
within schools and communities, anchored in relationships of solidarity. Freire urged critical
educators to build communities of solidarity as a form of networking, to help us in
problematizing the debilitating conditions of globalized economic inequality and in
confronting the devastating impact of neoliberal economic and social policies on the world’s
population. Freire believed that teachers, students, parents, and others could reproduce
skills and knowledge through networks formed around schools and adult education, youth
organizations, and religious organizations that have a common democratic interest to
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enhance individual and collective life. More important, through praxis — the authentic union
of action and reflection —these education networks could enter into the re-making of a new
culture of capital, both as sites for the integration of disassociated workers and for the
development of critical consciousness (or conscientizacao), ultimately shaping the future
of local and national politics, and hence, altering the nature of the global economy. Freire’s
notion of establishing critical networks is a particularly compelling thought considering the
current political struggles in California for the protection of immigrant rights, affirmative
action, and bilingual education.

In many ways, the idea of critical networks is linked directly with the struggle for
democracy and an expanded notion of citizenship. Freire urged us to strive for intimacy
with democracy, living actively with democratic principles and deepening them so that
they could come to have real meaning in our everyday life. Inherent in this relationship
with democracy was a form of citizenship that could not be obtained by chance. It
represented a construction that was always in a state of becoming and required that we
fight to obtain it. Further, it demanded commitment, political clarity, coherence, and
decision on our part. Moreover, Freire insisted that:

No one constructs a serious democracy, which implies radically changing
the societal structures, reorienting the politics of production and
development, reinventing power, doing justice to everyone, and abolishing
the unjust and immoral gains of the all-powerful, without previously and
simultaneously working for these democratic preferences and these ethical
demands. (Freire, 1989, p. 67)

Freire also repeatedly associated the work of educators with an unwavering faith in the
oppressed, who, too, were always in a state of becoming anew. “Never has there been a
deeper need for progressive men and women — serious, radical, engaged in the struggle
for transforming society, to give testimony of their respect for the people” (Freire, 1997,
p. 84). Freire consistently identified this respect for and commitment to marginalized
people as an integral ingredient to the cultivation of dialogue in the classroom. “Dialogue
requires an intense faith in [others], faith in their power to make and remake, to create
and re-create, faith in [their] vocation to be more fully human (which is not the privilege
of an elite but the birthright of all)” (Freire, 1970, p. 79). Moreover, he insisted that true
dialogue could not exist in the absence of love and humility. But for Freire, dialogue also
implied a critical posture as well as a preoccupation with the meanings that students used
to mediate their world. He believed it was impossible to teach without educators knowing
what took place in their students’ world. “They need to know the universe of their dreams,
the language with which they skillfully defend themselves from the aggressiveness of their
world, what they know independently of the school, and how they know it” (Freire, 1998,
p. 73). Through such knowledge, teachers could support students in reflecting on their
lives and making individual and collective decisions for transforming their world. As such,
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dialogue, through reflection and action, could never be reduced to blind action, deprived
of intention and purpose.

6. Indispensable Qualities of Progressive Teachers

It is impossible to teach without the courage to try a thousand times before
giving up. In short, it is impossible to teach without a forged, invented, and
well- thought-out capacity to love. (Freire, 1998, p. 3)

n Teachers as Cultural Workers, Freire (1998) wrote Letters to Those Who Dare to Teach.
IAgain, he brings us back to an ethics of love and challenges us to reconsider our practice
in new ways and to rethink our pedagogical commitment. Freire argued that the task of a
teacher, who is always learning, must be both joyful and rigorous. He firmly believed that
teaching for liberation required seriousness and discipline as well as scientific, physical,
and emotional preparation. Freire stressed often that teaching was a task that required a
love for the very act of teaching. For only through such love could the political project of
teaching possibly become transformative and liberating. For Freire, it could never be
enough to teach only with critical reason. He fervently argued that we must dare to do all
things with feeling, dreams, wishes, fear, doubts, and passion.

We must dare so as never to dichotomize cognition and emotion. We must
dare so that we can continue to teach for a long time under conditions that
we know well: low salaries, lack of respect, and the ever-present risk of
becoming prey to cynicism. We must dare to learn how to dare in order to
say no to the bureaucratization of the mind to which we are exposed every
day. We must dare so that we can continue to do so even when it is so
much more materially advantageous to stop daring. (Freire, 1998, p. 3)

To be a progressive teacher who dares to teach requires, in Freire’s eyes, a set of very;
particular and indispensable qualities. He believed these qualities could protect radical
teachers from falling into the trappings of avant-gardism, by helping them become more
conscious of their language, their use of authortry in the classroom, and their teaching
strategies. Through striving to develop these qualities, teachers could also come to
understand that they cannot liberate anyone, but rather that they were in a strategic
position to invite their students to liberate themselves, as they learned to read their world
and transform their present realities.

Unlike the traditional pedagogical emphasis on specific teaching methodologies,
particular classroom curricula, and the use of standardized texts and materials, Freire’s
indispensable qualities focus on those human values that expand a teacher’s critical and
emotional capacity to enter into effective learning- teaching relationships with their
students. Freire begins with a humility grounded in courage, self-confidence, self-respect,
and respect for others. In many ways, he believed that humility is the quality that allows
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us to listen beyond our differences, and as such represents a cornerstone in developing
our intimacy with democracy. Freire associated humility with the dialectical ability to live
an insecure security, which means a human existence that did not require absolute answers
or solutions to a problem but rather that, even in the certainty of the moment, could
remain open to new ways, new ideas, and new dreams. This anti-authoritarian position
also works to prevent teachers from squelching expressions of resistance in their
students —resistance that, in fact, is not only meaningful, but necessary to their process
of empowerment. Inherent in this quality of humility also is the ability of teachers to build
their capacity to express a lovingness rooted in their commitment to consistently reflect
on their practice and to consider the consequences of their thoughts, words, and actions
within the classroom and beyond.

In keeping with his consistent emphasis on the necessity of confronting our fears, Freire
identified courage as another indispensable quality of educators. Courage here implies a
virtue that is born and nourished by our consistent willingness to challenge and overcome
our fears in the interest of democratic action—an action that holds both personal and
social consequences. Freire believed that as teachers become clearer about their choices
and political dreams, courage sustains our struggle to confront those myths, fueled by the
dominant ideology, that fragment and distort our practice. Key to this process is our critical
ability to both accept and control our fear.

When we are faced with concrete fears, such as that of losing our jobs or of
not being promoted, we feel the need to set certain limits to our fear, before
anything else, we begin to recognize that fear is a manifestation of our being
alive. I do not hide my fears. But | must not allow my fears to immobilize
me. Instead, I must control them, for it is in the very exercise of this control
that my necessary courage is shared. (Freire, 1998, p. 41)

Tolerance is another of the indispensable qualities on Freire’s list. Without this virtue,
he contends, no authentic democratic experience can be actualized in the classroom or
our own lives. But it is important to note that tolerance “does not mean acquiescing to
the intolerable; it does not mean covering up disrespect; it does not mean coddling the
aggressor or disguising aggression” (Freire, 1998, p. 43). Freire adamantly stressed that
tolerance is neither about playing the game, nor a civilized gesture of hypocrisy, nor a
coexistence with the unbearable. Instead, the critical expression of tolerance is founded
on the basic human principles of respect, discipline, dignity, and ethical responsibility.

Finally, Freire assigned decisiveness, security, the tension between patience and
impatience, and the joy of living to the set of indispensable qualities. He wholeheartedly
believed that the ability to make decisions, despite the possibility of rupture, is an essential
strength of our work as progressive educators.
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He argued that teachers who lack this quality often resort to irresponsible practices of
permissiveness in their teaching, a condition that is as damaging to students as the abuse
of teacher authority. Further, a lack of confidence was often linked to indecision, although
security (or confidence), on the other hand, stems from a sense of competence, political
clarity, and ethical integrity.

The ability of teachers to practice their pedagogy within the dialectical tension of patience
and impatience represented for Freire a significant leap in an educator’s development.
This virtue allows teachers to both feel the urgency of the difficult conditions they are
facing within schools and at the same time respond with thoughtful and reflective tactics
and strategies, rather than blind activism. Key to understanding this concept is recognizing
the problematics of those who espouse an ethic of absolute patience on one hand, and
those who manifest an uncontainable impatience on the other. Both can impair our ability
to participate pedagogically in effective ways.

At no time is the ability to cultivate a dialectical understanding of the world more
necessary than when we as educators are asked to live within the tension of two seemingly
contradictory concepts of responses. This is to say, living an impatient patience or insecure
security is predicated on our willingness and ability to grapple with the complexity and
ambiguity of the present, despite a heightened level of tension we may experience. And,
as such, to respond in coherence with our democratic dream, rather than to seek
prescribed formulas or quick-fix recipes to alleviate the tension, potentially is a creative
and liberating force in our lives. This dialectical competence also implies a verbal
parsimony, which helps us to rarely lose control over our words or exceed the limits of
considered, yet energetic, discourse - a quality that Freire consistently demonstrated over
the years during his participation in difficult dialogues.

Freire placed great significance on our ability to live joyfully despite the multitude of
external forces that constantly challenge our humanity. The indispensable quality of
teaching with a joy of living personifies most the ultimate purpose in both Freire’s work
and life. In retrospect, I am filled with wonderful memories of Freire - the beauty of his
language, the twinkle in his eyes, his thoughtful and respectful manner, the movement of
his hands when he spoke, his lively enthusiasm when contemplating new ideas, and his
candid expressions of love and gratitude. In his words and his deed, Freire persistently
invited teachers to fully embrace life, rather than to surrender our existence to the stifling
forces of economic and social injustice.

By completely giving myself to life rather than to death — without meaning
either to deny death or to mythicize life — I can free myself to surrender to
the joy of living, without having to hide the reasons for sadness in life, which
prepares me to stimulate and champion joy in the school. (Freire, 1998, p.
45)
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Although Freire does not explicitly speak of activism in his Letters to Those Who Dare to
Teach (1998), his theoretical work was never disassociated from his activism. Moreover,
he argued tirelessly for the inseparability of political consciousness and political action in
our teaching and in our lives. Hence, teachers as intellectuals, cultural workers, and
community activists must “aspire to become an association of truly serious and coherent
people, those who work to shorten more and more the distance between what they say
and what they do” (Freire, 1997, p. 83). The transformation of schools can only take place
when teachers, working in solidarity, take ownership and struggle to radically change the
political and economic structures of power that defile our revolutionary dreams.

Thus I can see no alternative for educators to unity within the diversity of their interests
in defending their rights. Such rights include the right to freedom in teaching, the right to
speak, the right to better conditions for pedagogical work, the right to paid sabbaticals for
continuing education, the right to be coherent, the right to criticize the authorities without
fear of retaliation... and to not have to lie to survive. (Freire, 1998, p. 46)
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Abstract

he current article attempts to develop a critical proposal for the pedagogical reality and our

“frozen” educational practices in the 21st century. The school’s knowledge-centered and
examination-centered orientation, along with the imposition of power and authority through the
dominant ideology, nurtures social inequalities, creates cultural and gender hierarchies, acting as
an outdated/ frozen social image of a commercialized school perception for science, social relations
and the expectations of young people. Our reflections are based on the principles of Critical
Pedagogy, expanded through the concept of Border Pedagogy, which will allow us to cross the
invisible borders of race, class, gender, identity, religion and sexual orientation, to empower
individuals and transform schools and society. In this way, learning can become a highly active
(practical/ effective) process, based on individual and social self-actualization and democratic
understanding. An indispensable methodological tool, in this regard, is the adoption of
sophisticated forms of teaching and research that are able to highlight the true lives of the oppressed
and socially excluded groups in which concerns Critical Pedagogy. In addition, through our
proposal we redefine the current - conventional - framework for academic research and move
towards a critico-praxical approach to research and learning, with emphasis on the praxical (in
the Foucauldian sense) actions (where praxis, discourse and communication are intertwined) rather
than technocratic practices.
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1. Critical Pedagogy: the current of dispute

1.1. The perfect alibi for a premeditated crime

owadays, there are growing voices that speak of the need for a radical change in the

field of education. Challenging education as the ‘great equalizer’ of social and
economic inequalities (Therianos, 2019) and the consequent need for a new interna-
tionalism in both practice and theory, with the ultimate goal of transforming social, political
and educational structures, as well as pedagogical practices, is related to how we redefine
the purpose of education in the 21 century and how we identify the current barriers to
achieving our new goal.

The experiential approach to knowledge and the development of creativity and
imagination in a value-based environment dominated by respect, freedom, participation
and autonomy should be at the forefront of modern education in the new century.

The management of the knowledge provided today at various levels and in various ways
urgently requires the restructure, reconstruction and redefinition of teacher education,
freeing it from isolated and compelling teaching and learning standards.

Trapped in its encyclopedic character, the school strives to respond to the multi-
informative environment of the time through the fragmentation of knowledge. It is a
Sisyphean task, virtually without end and meaning, as information is multiplied daily in
the form of an “avalanche” and becomes useless/ inactive or easily depleted. But at the
same time, as a superficial balancing act, the demand for more humanity is emerging.
With regard to the latter, and in order to make over-information more manageable and
school knowledge in general, in recent decades opinions have been gained on so-called
critical teaching and consequently on the ‘development of critical thinking’ of students
which make up the main theme in reports on education bills and texts for the new
curricula.

It should be noted in advance that Critical Pedagogy has another theoretical and praxical
orientation, which is not identical to the so-called “critical thinking” as it is at least
considered by today’s dominant - conventional or traditional - pedagogical paradigm
(Therianos, 2014). In the current debate on critical thinking, neo-conservative educational
policy-makers have “stripped” the term “critical” of all its social, political, and cultural
dimensions, conceptualizing it neutral as thinking abilities and eliminating the purposes
for which these skills should be applied. The ultimate goal of Critical Pedagogy is to
transform society through critical awareness of the existing social structures of exploitation
and to acquire a language of opportunity on the part of the oppressed students, so they
may take concrete action to overthrow oppressive social structures. On the contrary, the
purpose of critical teaching, as expressed in today’s school, is to adapt and integrate young
people into the technologically evolving productive forces of capitalism, as such a process
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serves to increase capital and reproduce the labor force with different abilities and
educational capital (Therianos, 2014). Adaptation is not only about the formation of a
workforce capable of handling the means of production, but also about the ideological
persuasion that the productive forces of the 21% century will be persuasive and “consent”
to their exploitation, as in the 19" century, as to reduced rights and reduce salaries. For
this reason, today’s traditional teaching does not provide opportunities for thought and
reflection, but only provides fragmented and disintegrated knowledge, detached from the
different experiences and daily lives of students, alienating them from what they really
are. This, however, is how they make learning uniform and “ravaging” for everyone.

The development of critical teaching is therefore the perfect alibi for a deliberate crime.
Education is simply designed as a scientific guiding tool for young people and as a
mechanism that “kills” creativity, restricts freedom, and sets a priori data and sustainable
frameworks that ultimately disrespect the subjectivity of each student as they pre-construct
and prepossess their place within unequal and hierarchical social structures and
relationships. The state, as a mechanism for (reproducing) power, orchestrates and
conceals this crime through enforced rules and norms (standard curricula, school operating
regulations and the establishment of competing relationships within it, etc.), but always
with the disguised as democratization and equality (equal opportunities for “all”), balancing
modernization and humanism in the name of universal progress (Grollios, 2015: 315).

In other words, by cultivating pseudo-critical thinking and teaching method, schools
continue to provide knowledge and skills to a workforce, stratified by gender, race (or
cultural diversity) and, of course, social class, they legitimize and distribute forms of power,
through a particular language, but also values that constitute the dominant culture, and
continue to be part of a state mechanism that produces and legitimizes dominant
economic and ideological orientations for the purpose of reproducing it (Anyon, 1980:
67-92, Grollios, 2015: 317).

It is, therefore, necessary to have insight into the reality of education to clarify the
deliberate - and perfect - crime that is perpetrated on a daily basis at the expense of
students:

® Adults (teachers), being historically obsessed, firmly believe that they are the only ones
who have the exclusive right to control education and make decisions.

e Students act as depository banks of ‘formal” knowledge from those they consider to be
accredited to know in agreement with the ‘banking education” model - according to
Freire (1977) - and their indisputable right to make decisions is ignored, while “their
voices... are absent from all talk of education and educational reform”, because they
are regarded as disenfranchised members of an indifferent mass (herd) who simply
must obey the shepherd’s whistle (Kozol, 1991: 5).
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e Children are thus indifferent to the adult world as it does not fit and express them as
they speak a different ‘language’ from them.

® They cannot concentrate and are unable to reflect on what is happening around them,
in school, in their everyday environment - physical and technical - and in society. How
could they, after all, since there is no vital time and space between the repeated ringing
of the bell and the constant change of classroom and lesson. Even in this, the school
looks like a factory, where students (in class, age, body type, etc.) placed in the
production line must faithfully execute commands and comply despite any obvious or
invisible resistances that show up.

® Curricula “uses salami tactics” and “marginalizes” knowledge on random criteria,
symbolizing school and learning “prisons”.

e Students do not realize that the past defines and restricts their options.

® They become callous in their relationships with other children, reproducing the real and
symbolic violence practiced in school, in the family and in society. They do not
sympathize with the misery of others; instead, they laugh and scorn those creatures
that need help. The school is daily transformed into a Survivor with winners and losers.

® Children are not sincere and have learned to hide their real selves behind behaviors and
masks that they have embraced from the popular culture, from television junk, fooling
their fellowmen.

® They become materialistic and value or rather ‘cost’ everything, with materialistic criteria
just like their adult mentors.

® Even though education lasts many years, students are not in a position to deal with their
daily issues and they lack communication skills as an element of general education.
This happens as the school offers ready/ standardized solutions/ answers to
predetermined questions. In this way, it ‘molds” their thinking and judgment on their
Curriculums in terms of commercial standardization (ISO).

® |n essence, the school has managed to silence students as well as teachers. These lost
voices would have a lot to say in describing the swamp they are in and suggesting a
way out. The world is built with everyone’s “voices”, it is created with their words and
are not naturally like this. Instead, it is constructed through our cultural (and

educational) praxical actions. So, we can deconstruct it and build it from scratch.

1.2. Critical Pedagogy as a counter-proposal

Within the context of Critical Theory, Critical Pedagogy examines schools as social
constructions (Dragonas, Gergen, McNamee, Tseliou, 2015: ix-xvi), both within their
historical context and as part of the existing social, political and especially cultural web
that characterizes the dominant society. As a radical stream of science, which moves in
contrast to conventional pedagogy, it refers to the diverse educational needs of learners,
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highlighting the non-dominant culture of subordinate groups to promote democracy,
liberation and participatory learning and it aims at transforming society and schools with
social justice as the foundation. This stream challenges the rational, anti-historical and de-
politicized approach to education, highlighting the critical role that political power and
culture play in understanding the way schools operate, in representing its semiology and
the construction of the subject.

Within such a radical perspective, schools (and their leadership) can only be understood
through an analysis of the state, the economy and culture. One of the key principles of
Critical Pedagogy is that it is addressed to those in the field of education who keep the
hope alive and especially to excluded groups which can develop their values and practices
by providing them with a historical, cultural, political and moral-social choice, and
recognizing the positive/ liberating relationship between knowledge and power (Apple,
2008, Grollios, 2008: 23-24). Devoted to the excluded and oppressed, and without the
dreams of students, even prisoners of every kind in education and society, it tries to turn
them from “objects” of education into subjects of their autonomy and emancipation.

We will talk about an ideological, philosophical and educational proposition, which
becomes radical to the extent that freedom is an authentic purpose, through which another
vanished “world” can be activated.

Critical Pedagogy is addressed to all students, regardless of gender, physical shape,
special needs, social class, religion, race, ethnicity, culture, and sexual orientation
(Vandrick, 1994: 78). It seeks to change the structure of an oppressive society, based on
the belief that every human being is worthy of an education, based on an altruistic,
collaborative, and humanitarian critical pedagogical foundation (Gadotti, 1994: 17; Kanpol,
1998). It therefore seeks to reveal and challenge the existing role of schools. In P.
Bourdieu’s theory of cultural capital, school culture, as constituted by the Curricula, as an
extension of the culture of dominant social groups, creates educational inequalities that
reproduce inequalities in the social structure (Wexler, 1981: 257- 261). In this context,
critical educators generally analyze schools in a twofold way: as classification mechanisms
by which certain categories are favored on the basis of race, religion, social class and
gender and on the other hand, as agents of personal and social empowerment.

According to radical educators, educators and students need to understand the role that
school education has in connecting knowledge with power in order to use it in shaping
critical and active citizens. Subjective intervention and experience is now recognized as
important for the analysis of the complex relationship between school and society, from
the theory of resistance, where the mechanisms of social and cultural reproduction always
meet elements of resistance (Apple, 1982: 1-10).

Viewing school learning as a neutral process is not valid. Education has always had a
political purpose. It either obscures things or reveals oppressive relationships between
people (Freire, 1970). According to Ares (2006: 12-20), learning comes from the critical
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examination of the social class that leads to action in the service of social justice. Therefore,
effective teaching as a political practice should aim at political transformation for the sake
of justice (Joldersma, 1999: 129-148), enabling students to consider the problems of
education, to make them aware, to name them and to challenge them through social action
(Grollios, 2009).

In the same way, teachers also learn to think and act critically, to develop a critical
awareness that helps them improve their living conditions and to take the actions
necessary to build a more just and equal society. They perceive school education as both
a form of cultural policy and preparation for democratic social life. Within this discourse
teachers can be seen not as executors of their teaching, but as intellectuals who take active
responsibility for what they teach, how they teach, and what the broader goals are which
they fight for.

However, a prerequisite for challenging the role of today’s school and liberating it from
its bonds and from there on, to emancipation is an understanding of Freire’s (1977)
distinction between the banking conception of education, on the one hand, and
problematic learning, on the other hand. In the traditional sense, teachers are considered
to be pillars of knowledge and must know everything, while students are empty containers
to fill. In this exact process (one introduces and one produces) that the relationship
between the oppressor and the oppressed is established. As an alternative to the banking
model, Freire has proposed a problem posing model, or problem-based learning, which
can lead to critical awareness and knowledge development from the students themselves,
focusing on the problems in their lives. Therefore, once we put students in the process of
presenting the problem, we are essentially creating the necessary space for questioning.

School education should be a process of examining how student subjectivity is
constructed through the prevailing ideas, values, and cosmos of the dominant culture.
Teachers need to encourage their students to be reflective and to help them develop a
conceptual framework to begin searching for answers about how society and school
validate dreams and the values that some people have over others and at the same time
seek processes for building a social imagination that operates within a language of hope.

At this point, the interest of critical educators in curricula and textbooks is shifted
towards texts with specific content and form that embody specific perspectives of reality,
as well as specific ways of selecting and disseminating existing knowledge. In this context,
there is no room for an age-old concept of separation of individuals, on the basis of which
curricula are now designed and children are divided into classes. It is a generalized
approach that offers standardized solutions to predefined problems for every age, without
regard to the particular characteristics, concerns, worries, abilities, and experiences of
each child. There is no one methodology that can work for all populations. Also, there
cannot be a fully defined curriculum because all decisions related to it and the material to
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be studied must be based on the needs and interests of the students (Aliakbari, Faraji,
2011: 79).

Aliakbari and Faraji (op. cit.) point out that the curriculum must be framed by the use of
learning experiences and realities of children’s lives. Such a curriculum is transformational,
that is, it promotes the acquisition of the necessary strategies and skills by students to
help them make decisions that affect their social, political and economic reality (Giroux,
Mclaren, 1992: 7-30). Therefore, the “classes”, in this sense, may be multi-age and are
not formed on the basis of age or grades, but on the basis of children’s interests,
development of programs for practical study and individual learning rates.

The role of the teacher is crucial in applying such a concept. Kincheloe and McLaren
(1994: 138-157) argue that teachers need to empower their students to constantly increase
their awareness of social problems and the provision of social institutions. Thus, teachers,
according to Giroux’s terms (1985: 736-379), are transformative intellectuals who possess
the knowledge and ability to criticize and attempt to transform existing inequalities in
society (Darder, 2009: 575). Teachers are therefore called upon to challenge the existing
structure by rejecting long-standing cultural expectations, their own (selfish) motives and
the system, and to reduce the power they secure through their titles. Critical educators
ensure the existence of empirical knowledge that helps students understand how power
and privilege relationships distort and manipulate social relationships and help them
recognize and fight with them for social change (Aliakbari, Faraji, 2011: 80).

According to the above conclusions, the teacher is called upon to incorporate the
missing voices of students into school accomplishment and to incorporate them as
suitable, rejecting the exclusive wisdom of adults (Brion-Meisels, 2015: 67-82). This
process must be a political and cultural practice, which has duration, method and
consistency and is not exhaustive in fragmentary and individual educational activities and
practices. It is a Critical Pedagogy that seeks to engage and actively involve young people
with actions such as:

1. Gathering useful data on school culture and pedagogy within and outside the classroom.
This process should be based on a dialogue that can reveal the day-to-day uncertainties
of the entire school community, including primarily marginalized and oppressed
students.

2. Assessing the real needs of the school and finding solutions where everyone can
participate actively. Therefore, it is necessary to develop a comprehensive school
attitude towards the oppressive conditions faced by young people.

3. Activating the institution of student communities on a new basis. Students, as mature
people, critically and consciously interact. They communicate equally in the school
community.



198  Emotjpes Ayoyris Oepatiké Tetyog 2020

4. Connecting with children from other schools, as this helps in sharing ideas and develop

reflective skills.

5. Participation in inter-school programs and vocational guidance days, where employers

and employees are invited to speak on a par with children.

6. Participation in recruitment procedures. Students can explain what they expect from a

teacher or a principal and these considerations should be taken seriously into
consideration in the selection process.

7. Expanding the lost voices of students in the community as a democratic process, where

youth are involved in solving social and political problems.

Through applying the principles of Critical Pedagogy the educator achieves multiple

benefits, in relation to the guidelines set out above. The most important are summarized

as follows:

1.

The promotion of a participatory democratic climate in the school is achieved, whereby
the decision-making process and social accountability become a collective matter
(students, parents, teachers, school staff). Thus, control does not arise from the political,
social, cultural and economic elites, but from all the entities involved, who are now
regarded as valuable factors in shaping the knowledge and experience of the school
unit.

2. Students are transformed from passive and obedient beings into active, speaking and

responsible social subjects - school partners and collaborators, having an intervening
role in the learning process and school life. Their informal knowledge is fully utilized in
school achievement. In addition, adults cease to treat them as immature and the
children themselves gain critical awareness and a new form of metacognition.

3. The design and evaluation of the curriculum and the school culture in general is

implemented on the basis of the “bottom-up” logic of all involved.

4. Students participate as creative and active members in a variety of literacy groups, using

the spoken, written, visual and aesthetic communication code for experiential learning,
criticism, and fun (Bron, Bovill, Veugelers, 2016: 15-27)

1.2.1. Critical Transformational School Leadership

Critical pedagogical perception must transcend the whole school community and in this

context we must also redefine the concept of school leadership. The type of school

leadership is a key factor in determining the social function, cultural performance and

political agenda of a school unit. In our proposal, schools cease to appear as minor forces

in the reproduction of dominant culture and ideology, because since they reproduce it,
they can also produce it (Brameld, 1965/ 2000: 75-93).
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The transformational perception of school leadership heavily concerns research on
issues of organizational behavior, school management and leadership ideologies (Stewart,
2006: 1-29).

Utilizing studies by critical educators such as Freire, Kincheloe, McLaren, Apple, Giroux
and Macedo, etc. allow for the challenge of standardized and integrated practices in
administration, with a new style in school leadership. For Critical Education, knowledge
is socially constructed and deeply rooted in power relations. A critical leader has to wonder
how and why knowledge is constructed in the way it is constructed and how some
structures of reality are legitimized by the dominant culture, while others are rejected.
With the main demand for the humanization of education and pedagogy itself, in the
context of critical transformational school leadership, the teacher is transformed from a
performer into a change agent. Leadership is understood not as a person’s individual
power, according to the paternalistic, authoritarian, oppressive, leadership model, but as
an interactive participatory process between different individuals in a democratic and
humanitarian context.

More specifically, a transformational critical leadership demands:

1. Interaction of principals with all the members of the school organization, according to
participatory models of educational administration (Bush, 2008: 9-20).

2. Participation in the development of the school unit’s culture in order to achieve a
common vision. (Eliophotou-Menon, 2011: 1-15).

3. Qualification of the four abilities, according to Robbins: idealized influence, inspirational
motivation, spiritual motivation and personal reflection (Susilo, 2018: 126).

4. A new type of leadership that will reveal the complex ways in which schools participate
in the contradictory and asymmetric sharing of knowledge and competences.

5. Awareness of the importance of educational reforms beyond the boundaries of existing
civic socio-economic interdependencies.

6. Resistance to the rise of any form of fascism and racism, linking them to world capitalism
and the new spirit of imperialism (Kirylo, 2013: xix-xxv).

According to Giroux (2001), a critical leadership perception is called upon to reflect the
liberating possibilities of a restored democratic public life at the level of language and
practice. In particular, it aims to: (a) teach and apply the knowledge, habits and abilities
of a critical analysis of citizenship; (b) place ethics at a central level; (c) focus on issues of
difference in a politically transformative and morally questionable way; (d) use a language
that does not bring the issues of power, justice, struggle and inequality into the great
narrative, leaving out unexpected, historical and everyday recordings; e) create new forms
of knowledge and action, moving beyond scientific boundaries and creating new fields of
knowledge and experience g) fostering a sense of alternative solutions, combining criticism
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and opportunity, h) development of a theory for educators and cultural workers, as
reformative intellectuals and (i) preordain an expression policy that combines a
‘postmodern’ version with the central importance of the political version.

Aronowitz and Giroux in their theoretical approach to the concept of ‘resistance’ (1993:
9, 208-210) propose that students be allowed to move on the basis of their own
knowledge and experiences, while the institutional framework is called upon to take into
account their cultural capital and to allow their voices to be heard, aiming towards their
critical awareness and empowerment (Nikoloudis, 2010: 35, 111). In this regard, school
leadership plays an important role. Students and teachers are emancipated from any
dependencies that make them passive learners and become (co)researchers and
(co)contenders.

Critical leadership is related to the role of the teacher-leader as an intellectual, who has
the power to challenge authority and refuses to act against his/ her judgment. What
characterizes him/ her is the social functioning of his/ her intellectual work. Such school
leadership is interested in conditions that promote common teaching, collective research,
and democratic planning, against the rooted values of competition, individualism, and
patriarchy that transcend all levels of school education (Freire, 1984).

1.3. Border Pedagogy in the context of Critical Pedagogy

1.3.1. General Characteristics

The lost voices mentioned earlier have a lot to tell us, if make an effort to hear them or
read them in the light of border pedagogy, which is strongly associated with the Critical
Pedagogy movement, border crossings and interconnections in shaping a vision of social
justice and border-crossing voice to those groups that have unrecognized borders of race,
class, gender, identity, religion and sexual orientation, they separate and label them
absolute. In this context, learning remains the key to education through the notion of the
‘other’,- the familiar and unfamiliar (Giroux, 1992: 28, 73-82).

Border pedagogy focuses on historical issues that have reshaped the world- including
decolonization, social democracies, revolutions, terrorism, religious conflicts, labor market
competition, as well as globalization and the role of superpowers on a world scale. One
of its important aspects is the redefinition of the concept of ‘deterritorialization’ and
‘borders’ between different states, cultures and sciences (Ziguras, McBurnie, 2015: xviii).
Modern theories of resistance reject the historical discourse that regards the school as a
uniform, apolitical, de-ideological, asexual and teleological structure of universal
knowledge and learning. Instead, they support a view of education that is decentralized,
political, gendered, multimodal, multifocal and open.

Based on the above, the concept of cultural capital acquires new value and attempts a
“bottom-up” approach to educational reality. The oppressed are the “nobody”, the silent
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or the supernumerary on the stage. The “speechlessness” of these children highlights the
whole pathogenicity of education, without this meaning that cultural and identity
differences should be ignored. Instead, teachers should invoke these differences /
distinctions as an integral part of learning.

In this context, Border Pedagogy seeks to help students understand their stories and
experiences and eliminate diverse barriers (de-territorialization / adoption of border
identities) to achieve greater understanding and acceptance of the human experience
(Kaplan, 1987: 188). Border pedagogy, crossing the boundaries of school or non-formal
forms of education, considers culture to be an integral element and considers teachers and
students as border passers (cultural scavengers) who promote social action within the
context of ‘Postmodernism’ of resistance (Hicks, 1998: 47-58). In this way, the expansion
of school curriculum is achieved through strong educational values such as self-knowledge,
the cultivation of responsibility, combating prejudice, tolerating any cultural distinctiveness,
enhancing action and initiative, and the appeal of knowledge and education

The above can only be accomplished through a systematic cycle of critical-praxical
actions, in contrast to inclusion, which ultimately defines the different on the basis of
predetermined and imposed criteria, so it can be characterized as a “ego-ethnic-central”
which fails to take advantage of the benefits of different cultural capital and limits the
system itself. The question is ‘who’ includes ‘whom’ and in what context? Is there an
invisible hegemonic logic that seeks to reintroduce in the wrong way the proposal for
integration/ assimilation? Does inclusion end up ignoring the particular characteristics of
these groups? If this is the case, then inclusion can hurt oppressed people more than the
conditions that caused their oppression. On the contrary, instead of inclusion we can
introduce the concept of two-way social inclusion among the oppressed and non-members
of the school community. The concept of social inclusion makes the oppressed visible in
society, developing a sense of co-ownership, central to their organic self-determination
and to the development of their sociality.

Adopting a cross-border educational approach requires us to develop new methods and
tools for promoting and communicating cultural experiences, through which students
articulate their voices and construct social identities, challenging the basis on which
knowledge and power are built.

In addition, the radicalization mentioned above, cannot remain at a theoretical level. It
requires a praxical understanding of our pedagogical interpretations and actions that will
result in unlearning and then new learning. In this sense, the existing curricula based on
Border Pedagogy should be redefined, highlighting learning as a field of dialogue among
a multitude of voices that are distant from or conflict with each other, in asymmetric power
relations.

The border region, as a symbolic/ intangible place, is a place where ethnic groups, as
well as individuals with different cultural and social characteristics, as well as attitudes of
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life, are committed to recognizing and interpreting how their differences can extend the
foundation of human life and democratic perceptions. In this regard, teachers should not
be exposed to the risk of idealization and romance. Instead, they must help students find
a language to critically examine the historically and socially constructed entities with which
they live.

1.3.2. Levels of Approach of Border Pedagogy

According to Giroux (1992), there are three levels of approach to cross-border pedagogy,
both within and outside school: (a) in the first students, teachers and the public begin to
understand the boundaries of their knowledge, the strengthened position from which they
speak and the context of the epistemological, political, cultural, and social margins under
which they constitute/ compose the language of history, power, and difference. Practicing
at this level allows them to move beyond cultural boundaries to understand the reason
for the construction of borders and boundaries, and how these constructed borders/
boundaries serve mechanisms of power, based on which formal and informal structures
of education were constructed. So students develop a new kind of cultural literacy that
allows them to understand the boundaries in the context above. Once these constraints
are recognized, it is easier for someone to break free from them.

At a second level (b), students, teachers and the public are invited to and practice at
continually “cross” the borders and are encouraged to redefine them to become
‘transboundary’ and to understand the alienation of others and the distortion of social
structures. They will thus be able to devise ‘places” where diverse cultural resources allow
for the creation of new identities, voices and knowledge and be able to critically reconsider
the notion of the ‘other’.

Finally, on the third level (c), students, teachers and the public need to create a new
perspective, a new point of view, to reconsider the historical and social constructions of
the ‘borders’ and ‘places’ they have inherited, in order to perceive and understand their
limitations and capabilities. Thus, they will be able to appreciate and understand their
history and identities by recognizing multiple and different cultural codes, narratives,
identities and histories through attractive interpretive paths. This process, which is thinking
beyond borders, enables him/ her to perceive contradictions in his/ her own identity.

Through the above levels, a deeper process of self-understanding is formed, which
becomes a space of experimentation, love and critical analysis to test our potential and
our educational content (Darder, 2009: 571 -573).

1.3.3. Principles of effective teacher education based on Border Pedagogy

Based on what has been said so far, we understand that there are several points in
everyday school reality that need to be radically differentiated. In contrast to the
technocratic perspective that is embedded in teacher training programs is the border
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teacher, who has the perception of decentralized control and the principles of participatory
democracy. Specifically, some of the principles for effective teacher education in Border
Pedagogy are as follows:

1. To understand how culture affects our worldview.

2. To recognize that immigrant children are undergoing a process of cultural adjustment
and that they are likely to undergo a cultural and psychological identity crisis.

3. To promote the importance of developing cultural heritage-related skills so that teachers
and students can become culturally competent.

. To develop greater awareness of cultural taboos and non-verbal communication.
. To recognize the dangers of labeling.

. To be empathetic and develop acceptance mechanisms.

N o s

. Understand the intrinsic oppression experienced by particular groups of students in the
classroom and the educational policies that cause it.

8. To go through the humanitarian experiential processes to examine in a specific way the
social and personal obstacles arising from the new political and economic
circumstances of aggressive globalization.

9. To be willing and able to understand and learn how to teach interracial, bilingual,
intercultural children as well as manage cultural trauma.

10. Understand the characteristics of a Multiple Identity, choosing what to embrace from
native culture and what to embrace from new ones.

11. Understand the global political forces that brought immigrants students to class.

2. Arts-based research methodology and arts-based
teaching practices about Border Pedagogy

2.1. Scientific differentiations of arts-based research methodology

Border perception brings to light the need to develop new research and teaching tools
and methodologies that will reveal the unseen aspects of social reality. Most of the time,
while acknowledging the value of this example, we fail to express it or interpret it in its
true dimensions.

This is the case because we refuse to study emotions, physiognomy and, in general, the
daily lives of all people. So, even when we recognize the value of the cultural capital of
certain oppressed groups, we fail to accept it and use it as equal capital with our own, we
simply “include” it. Consequently, we need a research and teaching methodology that is
capable of directly ‘speaking’ the language or into the language of these people rather than
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treating a conventional pedagogical vocabulary designed to describe conditions that relate
to an entirely different historical and social context.

Every research aims to understand why people think, feel, react and behave as they do.
This cannot be accomplished unless we proceed to analyze and study the invisible aspects
of socio-political phenomena: the symbolic and intangible features of human behavior
(emotions, rituals, play, stereotypes/ prejudices, and our innate tendencies). Our scientific
single-mindedness often prevents us from doing what we consider to be the requirement
of our work. We cast out of scientific and school literature any sense of touch, smell, or
movement, that is, the physiognomy of people’s daily lives and their traces, perceiving
them as anecdotal evidence. We rarely define a separate method of research to study all
of which are important research elements for the humanitarian approach of our
perceptions, behaviors and experiences, especially in our time, which is characterized by
diversity (Glesne, 2018: 13-19).

Border Education can be fruitfully combined with sophisticated research methodology,
which allows us to understand and accept the realities of oppressed groups. This proposal
is, in essence, the “third way” to reach social transformation. It is a process aimed at
enhancing the involvement of marginalized groups/ populations in school and social life
and improving their literacy levels. Utilizing arts-based practices as a means of expression
highlights the real emotional world as well as the cultural capital of these groups. It is a
form of research that “refers to concepts, definitions of concepts, characteristics,
metaphors, symbols and descriptions of things” and not to “their measurements or
measures”.

In this combinatorial research you translate life, make it a text... an inspirational product
of the lives you observe and of what we ourselves, as researchers, bring to the scene
(Glesne, 2018: 13). This is how methodologies change, with the invention of new ways
of studying the educational and social universe and the creation of new knowledge and
values (the civil rights movement, feminist activism, critical pedagogy, globalization/ anti-
globalization, multiculturalism, arts-based movement, theater of the oppressed, etc.). This
shift involves exploiting arts-based ways of engaging the general population in approaching
life and the great narratives which shaped the experiences.

The advantage of such a research methodology is that it overthrows the conventional
and one-dimensional concept of research in the academic community. Creators from
different fields of art can join research groups and, together with social and humanitarian
scientists, even natural sciences or health sciences, address not only interdisciplinary but
also cross-sectoral specific questions. In this way, the sciences can meet visual arts in a
fruitful way. In this sense, the researcher can ‘experience” his/ her own research questions
and thus gain a more complete and targeted intake of the social reality he or she is
studying.
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2.2. Learning and teaching as arts-based practices

Art-based learning and teaching can be defined as the systematic use of an arts-based
process in understanding and exploring the experiences of both teachers and their
informants (students, audience) within or outside of school, who are invited to be
educated, to apply and evaluate the above methodology.

In this case the work/ research within the context of even a course can be presented as
history, poetry (research poetry, drawing on data from their sources), acting, ethnodramas
(illustrative ethnography, especially in interviews, data representation through dramatic
expression), illustrative pedagogy, self-ethnography (based on elements of the researcher’s
personal experience, narratives of the self), fiction (combining researcher’s knowledge
and imagination with literary techniques), visualization, even as dance or painting
(examination of the role of the body, subjectivity and creativity in education and research)
(Glesne, 2018: 370-398). Such a methodology leads to deeper elaboration and analysis
of the issues that concern us, but also to the design of learning environments that enhance
creativity (Leavy, 2009).

Art-based practices such as: storytelling, literary writing, poetry, music, collage,
performance, dance and motion, visual arts, visual representation, cinema, documentary,
fresco, painting, theater, song, etc., are methodological tools of an alternative research
understanding of the world. These are holistic, participatory and inclusive ways of learning
and teaching, where the connection between theory and practice is attempted and a new
theoretical and epistemological basis for teaching social/ humanitarian sciences in
multicultural settings emerges. In such learning situations, the roles between the teacher
and the student alternate and break down the traditional dividing lines between teachers
and learners.

The expected benefits of an arts-based intake of research and teaching are the following:
e Extended handling of the immigrant/ refugee situation and oppressed groups in general.

e Redefining research and teaching resources, direct communication of all entities
involved in teaching and research, as well as achieving a state of empathy.

® The emergence of a new pedagogical tool that goes beyond the linear, formalistic and
‘neutral’ presentation of our teaching.

® Developing critical historical and social skills to foster collective self-esteem, trust,
mutual acceptance and reconciliation.

e Utilization of sophisticated research projects addressing ‘difficult’ topics such as human
rights, diversity, poverty, social inequalities, cultural literacy, immigration, racism,
violence, war and traumatic historical events.

It is important, however, not to place more emphasis on form and less on content. This
means that we must develop criteria for evaluating arts-based teaching and research
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practices, such as: the obvious presence of art, it makes up a tangible/ complete experience,
it touches on the essence of things and social issues, it has social gravity, it sparks fresh
discussions on issues that are taken for granted, it contributes to the discovery of a subject
in a new way and mainly it must invoke local societies / communities to communicate and
pursue their transformation.

2.2.1. Representative Pedagogy

An important part of arts-based research methodology is the notion of representation
(Sidiropoulou, 2014: 35-42). The discourse of school texts is to place students and teachers
in specific areas in the classroom, as is the case in theaters, or in an object-centric museum,
previously indicating specific roles (speakers - listeners/ speechless students or visitors).
However, the voices of children from different cultural backgrounds are dominated by the
existing social power relations and the inequality reproduced between the transmitter-
receiver. School texts, through teaching, create the ‘difference’ regarding the pedagogical/
learning relationship, sometimes projecting it and sometimes controlling the action. That
is, the student is dominated by the word of the voice that teaches him/ her.

Critical representational pedagogy, however, forms a new proposal, within the
framework of arts-based teaching practices that succeed in releasing the pulsating voice
and body of students to break the silence and eventually to make the student the center
(Kosmidou-Handy, 2006: 135-148, Kosmidou-Hardy, 2002: 73-80). Refugees and
immigrants in schools constitute an oppressed world that does not exist in the curriculum
and the contents of school textbooks. However, the Greek school has been multicultural
for decades and the education of these children is drowning out their voices. We therefore
have to listen to those children who face ‘primitive’ complex inequalities in Greek public
schools and allow their (lost) voices to be heard through school texts, enabling them to
participate in planning and evaluation processes for change in curriculum and school
culture. According to Cook-Sather (2002:3) we need to “... turn our ears to hear what
students are saying and... respond to what we hear. The two challenges... are (a) changing
the structures in our minds that made us reluctant to embrace... the students’ voices and
(b) changing the structures in educational relationships and institutions that have
reinforced this reluctance.”

Teachers are the ones who need to observe their faces more closely while capturing the
atmosphere of the classroom, as photographers, painters or filmmakers would. This is an
arts-based activity, as so-called arts-based research is a form of representation that allows
for more active participation and involvement of students in the learning process. Teachers
need to ask why their lesson is unclear and indifferent, and how they can surround it with
vibrant and bright colors to shape a better mental and emotional mood for children to
perform better. The colorless, neutral (photographic, painting, directing, museological)
depiction of the teaching and learning effort in the classroom can reveal introversion,
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seriousness, negativity and oppression. Teachers need to think about how their
multicultural students and students will recover their smiles to further illuminate the
imaginary scene of the lesson. Do not hesitate to give them a leading role. Get them
involved in many roles, the role of teacher, student, author of the book, and author of his
/ her syllabus.

Representative pedagogy, according to Maxine Greene (1995a: 378-382, 1995b),
abandons established intellectual ways of teaching and approaches the educational process
as a performance and art. When classroom learning becomes multifaceted, social, and
collaborative, students become active, learning expands and understanding deepens.
Children and teachers share filmmaking, stage design, sound and speech. Through this
rearrangement of roles, students compete through books and texts with themselves. They
take up the classroom scene to reshape and change pedagogical communication through
their speaking body, they seek out the visual performance of the self, virtually adapting
the lesson, even changing positions and roles. Books “talk” less and kids “write” more
with their body, expressing and listening to their texts and their voice that has social
meanings. They animate, direct, represent tangible objects and “set themselves up” in the
classroom (real or metaphorical). They occupy the classroom stage to fill it with
authenticity and critical thinking. They are invited to explore through an internal process
of photographing themselves/ their surroundings. In this way, their lost voices are found
and they gain confidence, seeking the visual performance of themselves in relation to the
teacher and the textbook itself. Each lesson is presented as a copy of a scene/ music score,
or as the materials of an art form, and the students act as ‘volunteers’, working on its parts.

The teacher becomes a director and actor, while his/ her lesson is a theatrical act. During
its time he/ she is excited, frustrated, sad and happy. He/ she watches his/ her spectators
and actors/ students and tries to inspire them to experience theatrical action. Like actors,
teachers have a message to convey - and this is best achieved by adopting action skills
such as fluctuating our voice and body, using anxiety and surprise, roles, sets, free space
in the classroom, and certainly humor. In addition, they have to take care of directing,
costumes, dialogues and moves. In fact, they should not hesitate to present their forms,
so that students can see and evaluate them.

Bakhtin’s (1981: 425) concept of a ‘chronotope’ provides an area of meaningful
classroom involvement to highlight the importance of multicultural dialogue in shaping
identities and in redefining the roles of all students. The time and space of students who
come from different cultural backgrounds is relativized. Although the actual design and
use of classroom space can be important elements in facilitating a visual pedagogy, spatial
analysis directs attention to the foundations of interaction in dynamic and changing time-
space contexts that appear within the lesson-scenarios and the teaching practices of the
teacher. Students (and teachers) as ‘performers’ in the classroom chronotope create
environments that allow for the speaking and listening interaction between students and



208 Emotujpes Ayoyrs Oepatiké Tebyog 2020

teachers, who now orchestrate their voice and discourse in relation to the curriculum and
text books. Children define and expand the learning environment, create new media,
personalize goals in their critical behavior and school attendance, support self-directed
learning, make their own learning choices and support their voice (McKeehen, 2002).

Representative pedagogy proposes to the abandonment of the “chalk and speech”
technique. Teachers need to let their students copy the methods of actors, walking around
and rehearsing when reading texts from books, instead of sitting at their desks. This is a
free, yet targeted, filmmaking process. Targeted as it seeks to exploit the creative potential
of children to gain useful knowledge and attitudes of life, and free because it is not
implemented within restrictive terms. On the contrary, everyone’s creativity is respected
and sought to emerge in a personal mythical context. In this way, students will understand
their boundaries and abilities by creating their own, but also in collaboration with their
educational, mythical pedagogical situations (Bishop, 2008: 31-52), with their key features
being imaginative insight and creativity. In this way, children better understand texts and
content as a vital source of inspiration.

The arts-based research methodology, however, cannot be implemented without a plan.
Students should reflect on their teaching materials before the presentation. Discover the
author’s intention, evaluate it and ultimately represent it in a dramatic way. In the end,
the students can describe the role they played, express what they learned about the design
of their show and how they perceived themselves.

3. Project development in the context of Critical
Pedagogy

esearch based on the combination of Critical Pedagogy and arts-based research

methodology is a challenge for contemporary research in the field of education sci-
ences, given that new frameworks for postgraduate and doctoral dissertations (Kamler,
Thomson 2006) have already begun to emerge and develop a concern on how these texts
are evaluated by examiners (Golding, Sharmini, Lazarovitch, 2014: 563-576). This is not
an easy task; it requires profound epistemological reflection and, above all, a move away
from conventional methods of supervision, which are inconsistent with the philosophical
approach of Critical Pedagogy and the free spirit that distinguishes arts-based research
methodology. The proposition we make, deriving from the value vision of Critical Pedagogy
(its critic-praxical role), can only move away from a conventional structure of research work.

The researcher must practice the principles embodied, that is, apply the deeper meaning
of questioning, cross-border perception and widening horizons through visual arts. In
other words, Critical Pedagogy should be ‘inhabited’ by students and this is related to the
concept of lived science. Experiencing science, we manage to regard it as a place of appeal,
reference and a necessary prerequisite for our scientific construction.
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Experience can be accomplished in a variety of ways. The theoretical framework as well
as the research methodology should be redefined on a basis of utilizing the student’s
personal experiences and the use of differentiated and alternative research tools. The
bibliographic overview can move beyond the boundaries of the known process, where
we read papers with almost universally accepted academic expectations about their
formulation/ delivery, but also with the expectations of a ‘regular’ reader. On the contrary,
the bibliographic record of the subject under consideration must allow for more complex
and “personal” approaches. This will contribute to a fuller understanding of the subject
so that we ‘approach the examination in a more informed way’ (Green, 2009: 42 cf.
Johnston, 1997: 333-337).

The research we have learned and which we teach does not allow the student to
understand that he/ she/ it himself/ herself/ itself is part of the subject under investigation
and to become an empathetic researcher. Students should be able to intervene in the
academic methodology of his/ her research, but not before first identifying himself/ herself
in the research with the contribution of the supervisor without it meaning that the last
one has dominion in this relationship.

On the contrary, we should promote the model of interchanging roles of supervisor-
student relationship. It is a concept of interdependence in the roles of these two entities
and worldviews, without depriving them of their characteristics and their particularities,
without assimilation, just appreciating each other. This notion is based on Freire’s view of
the separation of banking from problematic learning, which we have previously discussed,
and in essence proposes to establish dialogue as a key tool in this relationship, which will
lead to critical awareness. This implies that there should be a differentiation in conventional
practice, in which the supervisor delineates the theoretical and methodological framework
of a project, and the student follows it as self-evident in the logic of establishing of the
guider-guided relationship. This ‘linear’ process confirms a mixture of certainty and fear
as to the concept of ‘academically acceptable and right’. The two parties should be
considered companions. This transforms the student’s personal story with that of the
supervisor in the process of writing, which transforms not only the text, but also the
worldviews in a way that challenges them, critically and in a kind of collective interpretation
(McLaren & Lankshear, 1993).

The big problem is to view science as an entity with specific methodology and rules that
are inviolable and at the same time inaccessible - incomprehensible - to a wide audience.
Therefore, it has not fulfilled its social purpose, since it fulfills itself as science according
to conventional scientific standards. To date, we use the tools developed by conventional
pedagogy to express critical pedagogical concerns. However, it is very difficult in the
current context to extract aspects of Critical Pedagogy, because they have been distorted
by traditional pedagogy. Our proposal, therefore, must have its language code, its terms
and its universe of speech, which we must devise, and which must express the entity,
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identity and representational face of the whole philosophical and research project. One
useful suggestion is to make use of the visual arts, through which the student will be able
to visualize his or her theory by acquiring a code of expression - a narrative - that best
suits his or her reflection.

The crucial issue in this dialogue is the kind of questions (Amundsen, Wilson, 2012: 91)
that are raised in projects based on Critical Pedagogy, which cannot be other than the
level of social transformation, that is, to take on a praxical rather than just a theoretical
dimension (Shrag, 1986: 22-23). To do this, research methodologies as a whole should
aim at empathy. Another aspect that Critical Pedagogy poses as a prerequisite for research
is the study of that being researched within his/ her/ its historical context. If there is no
historical knowledge and analysis, the story of the articulation of the argument and the
history of the researcher’s field (e.g. family, school, social environment), is contradictory.

The next question concerns the research tools. In our proposal we cannot stick to
conventional methods of data collection. Our data in this context departs from simple
numerical measurements and aims to map and express the true and deeper intake of our
cross-border content. This process establishes a hybrid holistic theoretical and practical
framework for more innovative and radical forms of educational research, revealing aspects
that are not visible in other types of research. In other words through art learn we learn
to do research. The visual arts are not just a visual tool for recording, collecting, analyzing
or interpreting data, but at the same time, they are becoming means and tools for the
creation and production of research data. In this case, the search shifts from art as a
cognitive object to art as a field of interconnecting heterogeneous cognitive objects.

In research methodology we focus on two types of data. Those obtained through a
classic form of research method and those derived through the use of arts-based research,
which contributes to the researcher’s understanding of the material collected. Our arts-
based research methodology contributes substantially to enriching our critical and border
views. Arts-based practices can be applied to all or some stages of the research process
(before, during or at the end of the research). Researchers seek to exploit and adapt the
capabilities and tools available to the various creative arts to analyze and represent research
questions. For example, if we are to be interviewed, the student should first enter the
interviewer’s position, otherwise he or she will not be able to understand what the
interviewee is answering. Then, from the data that emerges, the deeper meanings, which
go through a simple or complex formulation, of the respondent should be highlighted.
We could turn these answers into a theatrical act. Through the theatrical practice the
student himself/ herself participates as a subject and can more fully understand the subject
he/ she is studying in a way that will achieve the desired empathy.

According to Sandra Tan, Freire’s claim that education is a “practice of freedom” is

reflected in the clarity of his language that resembles the language of common speech.
This simplicity adds coherence and clarity to the discussion and contributes to the
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assessment of the text from a wider field of readability. The style that characterizes Freire’s
writing distinguishes him from the flamboyant lingua franca used to articulate theoretical
and academic texts that make them accessible only to a privileged minority.

Often, educators and politicians speak and do not understand why their language is not
adapted to the specific situation of the people they are targeting. Freire’s belief that
language is the key to communication is further indicated through the use of creative
methods. Analogy, contrast, place, imaginative and literal dialogues help elucidate complex
ideas and critical concepts. Also, incorporating real examples from different contexts and
environments that represent the reality of the oppressed, helps the reader gain useful
knowledge that reflects oppressive dynamics and how it is practiced or excluded or how
the theory is put into action. This approach, undoubtedly, brings the written word closer
to the oral. Therefore, Freire’s reading gives the feeling that he is in conversation with the
author, and that he/ she is involved in his space.

4. Towards a Critical-Praxical Pedagogy

P aulo Freire refers to praxis as the affirmation of human action for a more humane world
on two levels, the individual and the social, where simultaneous changes of circum-
stances and self-change occur. Critical praxis is threefold and includes self-reflection,
reflective action, and collective reflective action.

Praxis is a complex mix of theory and experience. The term “praxis” derives from the
Ancient Greek language. The practice of praxis in educators reflects practice through
dialogue between themselves and students. Teachers and students decide and take action
based on reflection and dialogue. Teachers participating in praxis soon realize that their
practice requires them to rethink their beliefs and look for alternative teaching and learning
practices.

According to Grossberg, Praxical Pedagogy “seeks to provide people with skills that will
enable them to understand and intervene in their history.” A trap in using this type of
practice assumes that people do not already interfere with their story and, most
importantly, teachers know the right skills needed to be used in this process each time.
Grossberg warns that “there are no universal skills we can offer regardless of the context
in which we want to intervene and most importantly the way our students want to
intervene” (1994: 17).

Based on the principles of Critical and Border Pedagogy, as well as arts-based teaching
and research methodology, an alternative educational and research proposal builds on the
genuine and sincere dialogue of all entities and the extension of the concept of boundaries,
which have been imposed upon us.

The lost voices that Critical Pedagogy brings to the fore manage to challenge today’s
oppressive, divisive, and anti-humanistic school and social reality while at the same time
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highlighting personal experience/ history as a crucial aspect of teaching and research
design. In this context, pedagogy should be understood as a sequence of textual, verbal,
and visual practices intended to relate to the processes by which people understand
themselves and the ways in which they relate to others and their surroundings. Utilizing
arts-based learning practices is capable of providing an important educational and cultural
area in this direction. It teaches us how our (disciplined) body works and motivates us to
re-evaluate social data, critically and consciously. This way, we can manage to experience
each educational and research moment through a re-establishment of the educational and
socio-cultural environment.

Creating the foundation of educational content in the knowledge derived from the
cultural and social sources of students and teachers, as well as in the choice of content
and forms of teaching, enables the latter to redefine their roles by breaking down the
school of the past and the present, collaboratively building an open learning center, with
no walls, cells or restrictions from classes and ages. A core for learning in neighborhoods,
parks, libraries, the theater, the street, on the sidewalk, which proposes, communicates,
reflects, counts, but does not impose. A prerequisite for all of the above is the extension
of theory and research to everyday situations. That is to say, we must move from mere
findings to a critical-praxical view.

This action will result after the adoption of critical awareness and will be part of an
ongoing reassessment of our intervention. After all, critical consciousness is accomplished
not only through mental effort, but through praxical actions, and in particular the genuine
unity of action and reflection. Action is now understood as a social process and action and
is what energizes us with strength.

Note

1. I would like to thank Giannis Jeronymakis and Manolis Kounalakis who read the text and provided me
feedback.
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Abstract

he paper focuses on the ongoing European Education & Training Strategy, in the context of

the “Europe2020”, underlining the main modifications in education, training and LLL
(indicators, benchmarks, new policy tools developed and implemented etc). It provides a brief
presentation of the major priorities of the E&T 2020 Work Programme, highlighting the emphasis
on reskilling, LLL, competence - based learning and VET as prime movers for increasing
employability and promoting social inclusion. Then, the paper proceeds in an critical review of
the current state of play regarding EU M-S performance in benchmarks such as low achievers in
the key- competences, early school leaving, early childhood education and care, tertiary
educational attainment, adult participation in learning, recent graduates’ employability, while it
raises issues related to education poverty and socio- economic and educational inequalities.
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1. Education, Training and LLL within the framework
of the EU2020 Strategy: Trends, Priorities and Stakes

he planning of the EU2020 strategy was inevitably affected by the impact of the Crisis

and the consequent Recession. The EU2020 Strategy was planned and developed in
order to contribute on an actual Recover and Development Plan (given the onset of the
Crisis), including major developmental, economic and social issues (i.e. “new skills for
new jobs”) (European Commission, 2010a: 5-6). It was developed as a response to the
challenges, set by the crisis. Key terms in the strategy include: smart, sustainable and
inclusive growth, and high employment and social inclusion, according to the
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Commission’s Communication on the EU2020 (European Commission, 2010a: 5).
Education and training are focal points of this strategy. Obviously Education Policy has a
privileged role to play (European Commission, 2010a: 5, 11-13, 17-19). The EU2020
strategy mentions seven European flagships, including “youth on the move” and “new
skills for new jobs”, which are of particular relevance for education and training (see
European Commission, 2010a: 13, 18-19).

The EU2020 strategy in the fields of education and training, namely the Work
Programme Education & Training 2020, has -besides several major modifications -
maintained the emphasis on reskilling and highlighted the need towards operational
flexibility. The new framework of actual priorities for lifelong learning, education and
training, has been defined by two important changes:

1. A new policy tool, the Joint Assessment Framework (JAF), is implemented in order to
provide optimal coordination among public policies, mainly operating in the interface
between employment policy and VET and LLL policy (see in detail European
Commission, 2013: 10-11 & European Commission, 2012: 8), while

2. Two of the benchmarks of the European Strategy for Education and Training, designating
the actual policy priorities for the new decade, have completely changed and the
remaining three ones have been reformed either in content or in quantity (see in detail
European Commission, 2009: 14 & European Commission, 2011a: 10).

More specifically (see European Commission 2009:14 & European Commission, 2011a:
10), two new benchmarks have been introduced:

— participation in Tertiary Education (replacing the benchmark on Upper Secondary
Education) with a benchmark of 40% of the population aged 30-34, set by 2020,

— participation in pre-school education, which replaces the MST benchmark and sets
the benchmark for 95% of children at the age of 4 by 2020.

3. A new benchmark is added- adopted since 2012, namely the benchmark “Employment
rate of recent graduates” (see European Commission 2017 and 2018a: 4), highlighting
the emphasis that the EU lays on the harmonization of education & training to
employment and the labour market.

Moreover (see European Commission, 2009: 14 & European Commission, 2011a: 10-
17):

® The drop out (early school leaving) rate is now extended to training as well and sets the
benchmark of falling to 10%, in total, in education and training (see in detail European
Commission, 2009: 76-78).

® The indicator on low achievers is extended besides literacy to other ‘key competences’,
such as mathematical competency and sciences. Low achievers’ percentage is
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anticipated to fall below 15% of the population aged 15 (according to comparative data
provided by PISA, OECD) by 2020 (see in detail European Commission, 2009: 84-88
& European Commission, 2011a: 17).

® The benchmark on the participation of adults on Lifelong Learning is raised to 15% (in
detail European Commission, 2011a: 34-36).

It is worth-mentioning that for the very first time, two out of the 6 abovementioned key
benchmarks for Education and Training (early leaving from education and training and
participation in tertiary education) are included in the core agenda of the EU2020 itself
(headline targets) (see European Commission, 2010a: 5 & European Commission, 2011a:
10 and Papadakis & Drakaki 2016: 171- 176).

Within this context, the EU benchmarks for Education and Training (till 2020- see
European Commission, 2009: 14 & European Commission, 2011a: 10), are the following:

® 95% Participation in early childhood education (4+)
® 10% Early school leavers (18-24)
® 15% Low achievers- performers in PISA (reading, math and science)
® 40% tertiary education (30-34)
® 15% Lifelong learning participation (25-64)
® 32% employment rate of recent graduates.
It should be noted that, there are several additional benchmarks and indicators, which

were adopted during the course of the EU2020, such as the following (see Deiss 2011):

Benchmarks adopted in November 2011
® Learning mobility
Benchmarks adopted afterwards

® Language skills
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Figure 1: 2020 benchmarks. Their evolution, prior to the EU2020 Strategy
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Source: European Commission — DG EAC, as cited in European Commission, 2011a: 17.

2. The current state of play in Education, Training,
LLL and their relation to Employability: a brief
overview

ased on the recent data, published in the Education and Training Monitor 2018 (see

European Commission 2018 and Figure 2), we can be optimistic in terms of the
achievement of objectives set for tertiary education attainment, preschool education, early
school leaving and even employment rate of recent graduates.

At the same time we cannot be equally optimistic concerning the achievement of goals

related to the reduction of low achievers in key competences, and participation in LLL till
2020. There is a clear progress within the recent 4 years, yet several key challenges remain.
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Figure 2: The State of Play in Education & Training Benchmarks (2017)
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EU seems to continue the progress of previous years on early leavers from education
and training, since “with a current share of 10.7 %, (in 2016) the EU is inching towards
the Europe 2020 headline target of below 10%. However the percentage among foreign-
born remains much higher (19.7%)" (European Commission 2017: 12). The state of play
is gradually improving, since in 2017 the Early Leavers Rate was further, slightly, decreased
to 10,6%, indeed very close to the EU Benchmark for 2020. However, early leaving remains
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remarkably high among the foreign born population, namely up to 19,4% in 2017 (see
European Commission, 2018a: 2 & 4 and Diagram 1).

Diagram 1: Early Leavers from Education & Training (2017)

Source: European Commission, 2018a: 30.

Progress is continuing in the headline target for tertiary educational attainment, since
it has reached 39.9 %, in 2017, higher than the 39,1% in 2016 and subsequently has
practically reached the 40 % EU benchmark for 2020 (see European Commission 2018a:
34 and European Commission 2017: 12). It should be noted, at this point, that “10
Member States still have tertiary educational attainment rates below the EU target....(and
even) in most EU Member States tertiary educational attainment grew in comparison to
2014 and 2011, the exceptions were Croatia, Hungary, and, to a lesser extent, Spain and
Finland, where the proportion of the population with a tertiary qualification decreased
between 2014 and 2017” (European Commission 2018a: 34 & 35).

At the same time the gender gap concerning tertiary education attainment remains
visible (see Table 1), while “in most of Member States, the share of those with a tertiary
qualification born within the country or within the EU is higher than the share of graduates
born outside the EU. Across the EU, tertiary educational attainment is about 0.6 pps lower
for those born outside the country but within the EU and about 6.1 pps lower for those
born outside the EU” (European Commission 2018a: 36).
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Table 1: Tertiary Educational Attainment (aged 30- 34), by gender
and country of birth (2017)
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Source: Eurostat, EU Labour Force Survey, online data code [edat_Ifs_9912],
as cited in European Commission 2018a: 37.

The target for early education and care participation, by the age group above 4 years
of age (a clearly social-driven target), has been met in 2016, with the EU reaching 95,3%,
comparing to 94.8 %" in 2016 (see European Commission 2018a: 40 and European
Commission 2017: 12). In other words, the EU target, set for 2020, has been, officially,
reached in 2016, while “among those countries still below the target, considerable
improvement (an increase of over 4 pps) took place between 2013 and 2016 in Poland,
Cyprus, the Czech Republic and Lithuania....and Greece, also among the tail-enders in
2015, achieved a moderate improvement (an increase of almost 3 pps) and reached 79.8
% in 2016" (European Commission 2018a: 40).
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On the other hand, things are rather worsening regarding low- achieving students in
the key competences. As the European Commission points out “the target on low
achievers in reading, maths and science, as measured by the PISA 2015 survey, suffered a
setback compared with the 2012 survey, which makes the debate on how schools and
teaching need to be improved even more timely. The percentage of 15-year-old pupils who
failed to reach a basic level of competence in science stood at 20.6 %, up from 16.6 % in
2072" (European Commission 2017: 12).

Diagram 2: Percentage of low- achieving students in all 3 domains (science,
reading and maths) (2015)
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Source: OECD, (2016) PISA 2015 Results (Volume I): Excellence and Equity in Education,
Table 1.2.104a, as cited in European Commission 2018a: 47.

In spite of the prioritization of adults’ participation in LLL, even since the Lisbon Strategy
period, in terms of the target related to adult participation in learning, there has been
no particular progress since 2015 (see European Commission 2017: 13). In 2017, EU has
reached just 10,9% (European Commission 2018a: 63), almost identical to the rate in
2016, namely 10.8 % (see European Commission 2017: 4), namely far from the
benchmark of 15% of adults participating in formal or non-formal education and training.



Emoujpes Ayoyljs Ocgpatiké Tevxog 2020 225

Diagram 3: Adult Participation in Learning (during the last 4 weeks),
age 25- 64 (2017)
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Source: EU Labour Force Survey, Eurostat. Online data code: [trng_lfse 03], as cited
in European Commission, 2018a: 64.

Additionally, a major deficit in the LLL, namely the under-representation of socially
vulnerable groups and low skilled, is still visible and remains a challenge. As European
Commission points out: “the participation of low-qualified adults — i.e. those who did not
acquire at least a medium level qualification (or an equivalent of at least an upper-secondary
school diploma) — remained particularly low. Despite some marginal improvement in the
overall participation rate, the situation for low-qualified adults has not changed noticeably
since the beginning of the decade” (European Commission 2018a: 64).
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Diagram 4: Share and Number of low- qualified adults by age (2017)
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Source: EU Labour Force Survey, Eurostat. Online data code: [Ifsa_pgaed], as cited
in European Commission, 2018a: 70.

According to the European Commission, “the overall number of low-qualified adults has
been falling with each younger cohort. For example, in 2017 around 4.6 million young
adults aged 20-24 dlid not possess at least a medium-level qualification, compared with
10.2 million adults aged 60-64. However, the relative decline — i.e. the decline of the share
of low-qualified among the total population in the appropriate cohort — has been very
slow for the four youngest cohorts in the labour market” (European Commission 2018a:
70). This is another clear indication of the disassociation of the younger population from
the labour market. Additionally it should be noted that clearly the younger people and
especially the ones with less qualifications and skills face enormous difficulties to be
integrated in the changing labour market. As Andy Green (2017: 7) points out, “the
2007/2008 financial crisis and the ensuing recession and austerity dramatized the situation
of young people because they were the age group which was hardest hit in terms of rising
unemployment and declining real wages”.

The employment rates of recent graduates target continues to recover from the 2008
crisis and have improved slightly since the previous year, standing now at 80,2%, higher
than the 78,2% in 2016 and close to reach the benchmark of 82% in 2020 (European
Commission, 2018a: 56 & Eurostat {EU-LFS, 2013-2016}, Online data code:
[edat_Ifse 24], as cited in European Commission, 2017: 118). The employment rates of
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recent graduates was, in 2017, “84.9 % for tertiary graduates, 76.6 % for those with upper-
secondary or post-secondary vocational qualification and 64.1 % for those with a general
upper-secondary qualification” (European Commission 2018a: 56). The abovementioned
highlight the role of the qualifications and skills in the integration in the labour market
(see Figure 3). Indeed “the differences between the types of graduates are substantial...
(while) the mismatch remains high, particularly among bachelor’s diploma holders”
(European Commission 2017: 12- 13). Further, it should be noted at this point that there
are major differences between the Member States in terms of the employment rates of
recent graduates, since youth unemployment remains remarkably high in Southern
Countries, heavily affected by the Crisis and the Recession, such as Greece, Spain and
Italy (see Papadakis, Drakaki, Kyridis, Papargyris 2017: 8-10 and analytically European
Commission 2018a: 56).

Figure 3: Mismatch between the educational capital/ level and the occupation, in 2016
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Source: European Commission 2017: 13

Even though supply and demand in skills seem to move towards the same direction,
supply seems to rise quite faster than demand when it comes to Higher Education
Graduates, namely highly skilled human resources (see European Commission, 2012: 55-
67, CEDEFOP 2016 and Figure 4).

That highlights the tendency towards the increase of the gap, in terms of employability,
between Higher Education Graduates and their less qualified peers.
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Figure 4: Skills supply and demand trends, 2015- 2025
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Source: CEDEFOP (2016): http://www.cedefop.europa.eu/en/publications-and-resources/data-
visualisations/employment-trends

The Crisis has affected the field and probably will increase further the existing skills
miss-match (especially regarding low- and medium- skilled) in quantitative terms (see
European Commission, 2011a: 78-79, European Commission, 2012: 56-67). Despite VET
development and prioritization, Training cannot operate individually in order to support
the broader role- mission (given by the Commission within both the Lisbon Strategy and
the EU2020) in tackling unemployment and recession side effects. In other words, it
cannot operate as a Pool of Siloam. What we actually need is a major paradigm shift in
the core of the existing public policy complex, as such.

3. Challenges for Teachers and Educational Systems

I the abovementioned, highlight some of the major current challenges for teachers,
as well as for teachers’ professional development:

e The, rather discouraging, pupils’ performance in PISA and subsequently the high rates
of underachievement in reading, maths and sciences, emphasize the need for an actual
turn towards the competence- based learning paradigm within schools and
subsequently the need towards further in-school teachers’ training, aiming at the
enhancement of the abovementioned paradigm of teaching- learning process.
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e Consequently, the transition to a more “open-contingent” approach of school manage-
ment and leadership (see Mavrikakis 2017: 525) could respond more effectively and
efficiently to the changing relationship between the School and its more “liquid” context.

® The high rates and the complexity of socio- economic inequalities, that interact and
reproduce educational inequalities (see Green 2017: 11 and Wilkinson & Pickett 2009),
as well as the emerging issue of the educational poverty set a clear challenge. Education
has (despite its existing dissociation from the labour market) a key role to play in life
chances, since at the European level there is a strong association between educational
attainment and social outcomes: “people with only basic education are almost three
times more likely to live in poverty or social exclusion than those with tertiary education.
In 2016, only 44.0 % of young people (18-24) who had finished school below the upper
secondary level were employed. And in the general population (15-64), unemployment
is much more prevalent among those with only basic education (16.6 %) than for the
tertiary educated (5.1 %)” (European Commission 2017: 9). All the abovementioned set
a clear challenge and subsequently a demand for more individualized approaches to
teaching methods, as well as for the re-distribution of the education opportunities in
advance of the ones who lack socio- economic capital and the ones who belong to
minor ethno-cultural groups.

e Additionally, given the multicultural nature of our societies, currently “education seems
to face many challenges, while protecting human rights and keeping global peace.
Multicul-tural classroom can reconcile cultural pluralism, towards an education that
supports ethnic minorities and includes traditional cultures in its daily curriculum”
(Calogiannakis, Papadakis, Ifanti 2018: 7). Such a task should be prioritized in teachers’
professional development.

e Given the abovementioned, the increased autonomy of schools and teachers in their
pedagogical role is of vital importance, setting the institutional challenge for many EU
countries towards a more actual regionalization and decentralization of educational
policy and subsequently the one of further relating school and curricula with the local
needs and demands. Teachers’ role in the implementation of such reforms should and
could be decisive (since teachers are mainstreamers of any educational policy) and
highlights the importance of teachers’ training and reskilling, in order to provide them
with the skills and competences, required to act in a more responsive and reflective
way, in daily practice.
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4. Conclusions and Discussion: On the current
European Education & Training Policy, the
challenges and the drivers for change.

he EU2020 has introduced new benchmarks and headline targets in the fields of ed-

ucation, training and LLL. It has increased its social dimension comparing with the
Lisbon Strategy (see analytically Papadakis 2016: 122-124) and it clearly emphasizes em-
ployability. But it seems that the prevalence of the economic rationality still exists.

EU2020 seems less maximalistic than the Lisbon Strategy, even-though some of the key
objectives and subsequently expectations seem difficult (at least at the moment) to be
achieved. It follows the methodological tradition of the Lisbon Strategy in policy making,
but on the other hand it introduces new, more elaborated, policy tools (such as JAF) in
order to achieve fine tuning at both supranational and national level (see Papadakis &
Drakaki 2016 and Papadakis 2019).

The transformations and modifications related to the policy making process as well as
the benchmarking, are remarkable, yet in some cases complicated enough.

All the abovementioned raise inevitable policy- driven questions:

Is it a better strategy? Definitely yes.

Is it a totally new one comparing with the Lisbon Strategy? Not, in fact.

Taking into account the methodological legacy of the Lisbon Strategy, as well as its
inability to reach most of its benchmarks at the EU level (see analytically Papadakis 2016:
86- 89), the emerging question is the following: Is another European policy on Education
and VET feasible, given the social impact of the Crisis and subsequently the Recession. It
seems that it is, but is it the proper one? Undoubtedly the Education and Training Strategy,
within the framework of the EU2020, is achieving remarkable progress and is gradually
reaching the targets set in several major policy- domains. is that enough, given i.e. the
persistent role of the socio- economic inequalities in educational performance and issues,
such as the educational poverty. According to the European Commission, there is a strong
association between educational attainment and social outcomes. “People with only basic
education are almost three times more likely to live in poverty or social exclusion than those
with tertiary education” (European Commision 2017: 9), while major inequalities “do not
only raise concerns in terms of fairness, as they usually reflect a high risk of poverty and
social exclusion, but also in economic terms, as they lead to an under-utilisation of human
capital. Inter-generational transmission of poverty compounds these negative impacts”
(European Commision 2017: 22).

The European Commission insists on the need for reforms, because of the social effects
of the crisis. Who could disagree? But, it seems to insist, simultaneously, on the
prioritization of the macro-economic surveillance of the reforms, rather than to the Welfare
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priorities and needs. And we have to re-consider that. In any case, some the actual
problems remain “un-solved”, despite the remarkable progress achieved especially within
the last 4 years. These challenges cannot certainly be addressed, just by the “remedy”
named employability and flexibility, via LLL and Training. Training as such is undoubtedly
important, yet it is not the cure for the multidimensional unemployment. The problems,
inherited by the previous decade, “notably, the gradual abandonment of regulation, the
deficits and in some cases ambiguity in decision making at the EU level, the relevant
fragmentations, the existing asymmetries and gaps among the M-S (deepening, due to the
crisis) and a “tradition’ of procedural fetishism now coexist with enlarged social insecurity,
institutional de-legitimation and deficits in governance at the EU level” (Papadakis & Drakaki
2016: 182). This challenge cannot be sufficiently addressed by just the existing (clearly
improved comparing to the previous one) Education & Training Strategy (without
underestimating its importance and necessity). It further requires substantial reforms in
the public policy complex and a new “balance” between the macroeconomic agenda and
the Welfare policies, aiming at the empowerment of the redistributive role of education
and the enhancement of the Welfare State.

All the abovementioned inevitably affect the VET and LLL strategy within the EU2020. A
strategy which “however, has to remain visible and sustainable, since it is directly related
to the sustainability of the European Union” (Papadakis & Drakaki 2016: 182-183).
Education can increase public trust and subsequently persuade the citizens of our
frightened region that the future lasts long (in Louis Althusser’s terms).
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OAHI'TEX THX LYNTAKTIKHZ EITITPOITHX I'TA
TA AITOXTEAAOMENA ITPOX AHMOZIEYZH KEIMENA

1 evdlapepSpEVol va dnpooiedoouy GpBpa 0To TTEPINdIKG Bal TTPETTE VO Yvawpi{ouv

OTO( aKéAovBar:

1. O1 gpyaoieg Tou B ATTOOTAAOVY Bar TIPETTEI VO EIVOl TIPWTOTUTIEG (VO NV £XOUV
dnpooieuTel 1] arooTaAEl yia dnpooigvarn oAAov).

2. Oa mpérel va €xouv €kTaon peTaEl 4.000 ko 7.000 Aé€ewv padi pe Tnv epiAnyn,
TOUG TTIVOKES, TIG EIKOVES, TO TTAPAPTHHATA Kol TN BifAioypagia.

3. Oa mpérel va ouvodebovTal aTrd mepidnywn 100-150 AéEewv (o) oTnV ayYAIKR, YOA-
Ak i} Yeppavik YAdooo kai (3) oTnv eAAnvikr| YAWooo, kaBdg kail ord 5-6 AéEeig-
KAEI8IG (BaOIKEG EVVOIEG TTOL XPNOIPOTIOIOVVTOI OTNV EPYOOITY).

4. Emrions, 6a TPETTel va ouVOOEVOVTOI -0€ EEXWPIOTO APXEI0- OTTG TOX OTOIXEION ETTI-
KOIVWVIOG TOUAGXIOTOV £VOG AT TOUG OLYYPOPEIG (51e0OLVOT ETTIKOIVIVIOG, THAE-
Pwvo, NAEKTPOVIKI] S1E0BLVOT)) KOBWS KAl OTTS TNV 1I6I6TNTO TWV CUYYPOPE®Y KAl
To dpupa pe To otroio evbexopévmg cuvepydlovtal (A.x. AvamA. KoaOnyntrg
A.N.0O., XxoAikég X0pBovArog N. Xaviwv, ®iAdAoyos- Ymoprigiog AISGKTOpOG
M.T.A.E. MavemoTnuiov lwoavvivwy, K.0.K.).

5. E&v To keipevo epidapPavei Mivakes, AloypGpPOTA, ZXAHOTA KATT., QUTG B0t TTPE-
el va TTOPGAAOVTOI OE EEXWPIOTO APYEI0 KOl VO LTTOSEIKVOETAI OAPWS N BEON
Toug péoa 0To Kefpevo. H apiBunor Toug Ba yivetan diadoxiké kai o1 Tivakeg Oa
oLvvodeVOVTAl OTT6 TIG KATGAANAEG ETTIKEPOAIDES.

6. Tuxov MapoapTtripata vrofdAAovTal TTioNG Ot EEXWPIOTS ap)Eio.

Ta kefpeva pog dnpoaoievon amooTéAovtal otnv HAekTpovikr Aieb@uvvon Tou
epiodikol (EPISAGO@edc.uoc.gr) oe d00 (2) apyeia. To Eva apyeio Ba pépel Ta 0TOI-
XEIOt TOL CLUYYPAPER (OVOPOTETTWVUHO, 1016TNTA, S1E0BLVVOT), TNAEPWVO KAl NAEKTPO-
VIKG ToryLOpopEio) Ko TO GANO B efvail AVAOVUHO, DOTE VO ATTOCTEAAETAI OTOUG Cip-
p6610UG KPITEG. O oLYYPAPEG Bar £160TTOIOVVTAI PE NAEKTPOVIKG TaXLSpOpEio Yo
TV mapadafn TG epyaciag Toug kou pOAIG TO TTeEPIOdIKS evpEPwOEl aTTé TOLG KPI-
TEG yIa €6V 1) epyaoia ivar SnpooieboIpn Ko €Gv amaITOOVTAI KATTOIEG GAAYES.

Odyyies yia 11 O1apdpypwon Tov KEWPEVoY

Tot Kefpeva Tov LTTOBGANOVTOI B TIPETTEN VO EIVO YPAUHEVO O€ EVAIOU SIGOTIXO KO
pOvo oTn pict TAELPG TG TEADOG, HE TTEPIBWPIO 3 EKATOOTA OE OAEG TIG TIAEVPES.

O TiTAOG TOUL Kelpévou O Ba Tpétrel va vTrepPaiver TiIg 10 Aé&eig ko dev B TTpéel
£TTIONG VO TrEPIEXEI OLVTOHOYPOPIES. EGV 01 GUYYPOPEIG KGVOLV XPHOT) CUVTOHOYPOPICV
OTO Kelpevo, O TPETTEl TV TIPWTI POPG VO TIG EPPAVICOLY AVOAUVHEVES Kail var Sivouy
TI OLUVTOPOYPOPIT GE TTOPEVOEDT).
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lNa ) dievkGAvvon TG avéyvwong Tov GpBpov Ba TTPETTEl v YiveTan apiBpnon Ke-
POAQiwY, VTTOKEPOATiWY, TTAPAYPAPWV K.T.A. e apafikols apIBHoUS EEKIVOVTOG a6
70 0 yia Tnv Eilooywyn, eév vtrépxel.

O T1iTAOG TwV Keataiwv ypageTar pe évrova Tedd (A.X. 3. MeBodoloyia Tng €pev-
VaG), TV LTTOKEPOATiWV pe évTova TAGyIa (3.1. Agfypa kai Siadikacia suAloyrig Se-
Sopévav) kol Twv emipépoug vtrokeporaiov pe okéTa TAGyIa (1.1.1., 1.1.2, K.0.K.)

O1 ovyypo@ei§ TTOpaKOAOBVTOI Vo EiVOI OUVETTEIG WG TTPOS T XPAON TWV OnpEiwv
oTi€Nng. Tar SITAG e100rywyIK& (....”") XpNOIHOTIOIOOVTOI VIO VO SNAMOOLY TTAPGOEHa OTTé
£pyo ovyypa@éa. ‘OTav auTo EETTEPVA TIG TPEIG OEIPES KEIPEVOU, TTPETTEL VO YPAPETO
XWPIOTE, p€oa o€ SITTAG e100ywYIKS, pE peYoAUTEPa SlaoTApOTa SedIG Ko aploTepd
o6 6,TI TO KOVOVIKO KEMEVO, KOl PE TIARPN avapopd oTnv Tryr|. Ta Hové e100ywYIKS
("...") pITOpOUV V& XpnoIHOTIoIN6o0V Yo va SNADOOULY pn KOV oTToSeKTH ] HETOIPOPIKN
xprion .. ““TrpokerTan yio évav pabnTr| ‘aoTépr’...”’) fj avapopd og AEEN, Ekppoior), KATT.
(A.X. "To pépnpa ‘o’ ptropel etriong vo uTTOSNA®VEI ...""). Ta TAGyI YpSppaTa (ital-
ics) xpnoipoTrolobvTal I va SnAdoouy eiTe EUpaor iTe kaTolov 6po. Ta évTova Ypap-
HOTO XPNOIPOTTIOI00VTOI HEVO YIO TOUS TITAOUG KOl YIO TIG OVOHOOTEG Twv Mivakwy,
IxnpaTwv KA. (Mivokag 3, ZxApa 2, AIGypappa 1,) Kal 0l UTTOYPOMHITEIG KABGAOL.
Téhog, &e cuvioTaTaN 1) XPriON TV KEPOAaiwv péoa 0TO Keipievo 1 OTIS BiBAIOYpapIKES
TTOPOTTOYTTEG,

O1 vTroonpeInoElg Ba TTPETTEN var amrogpevyovTal. EGv o/n ovyypagéag Bewpei atrar-
POITNTI T1 XPrON ONHEIOOEWY, TOTE QUTES B TTPETTEL VO PTTAVOLY OTO TEAOG TOU KEl-
pEVOUL (ZNpeIDdOEI§ TEAOUG).

IHapanounéc péoa ovo ketpevo

O1 TrapatropTrég -BiIBAIOYPOPIKEG VAPOPES- HEOO OTO KelPEVo Ba TTPETTEN VO Yivov-
TOI TTGVTOTE PEOO OE TIAPEVOEDEIG KOl VO TTEPIAGHPAVOLV TO ETTMOVUHO TOU/TNG GLY-
YPOPEQ Kail TI XPOVoAoyiar €k60ONSG, EVOEXOHEVIG KOl CUYKEKPIPEVN aeAIbar 1] OeABeS
(ToouvkoAds, 1977: 35-6), (IMovAavtlés, 1982), “"Xoppwva pe Tig Carrasquillo & Ro-
driguez (1996: 27),.."”, ""Omrwg vtrooTnpiler o Halliday (1985: 64-66)...”. EGv o1 ouy-
YPo@ei§ eival mepioodTepol ard 600, TOTE N TTAPATTOUTIH PTTQIVEI HE TN HOPPH
(EvoTaBIadng K.G. 1992) | (Bimmel et al., 2000). EGv o1 TNy o€ pia rapotropTry eivan
TEPICOBTEPES ATTO pity, HTTOPOUVV VO PTTOUV €iTe o€ aAaPnTikr| oeipd (AAe&iov, 2000,
DOpaykovddkn & Apoywdva 1997) eite oe xpovoloyikn (Dpaykovddkn & Apaydva
1997, Aeiov, 2000) pe OLOTNHATIKG TPATTO, SPWS, OE GAN TNV EPYOTIQL.

Biplioypayiréc avaypopéc

O katéhoyog Twv PIPAIOYPOPIKOV avagopwdy Ba repIAapBavel To obvolo Twv
£pYwV OTO OTTOIO YIVETON TTOPATTOPTTH] HEOOL OTO KEfPEVO -kal pévov auTd. O1 KaTa-
XWPHoeI§ Ba YivovTal pe oAQaBnTIKS O€Ip& KOl 0T GUVEXEIX PE XPOVOAOYIKN (EGv
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LTTEPXOLV TIEPICOBTEPT EPYT TOV 160V GLYYPAPEX). ‘OTAV pitt KATOKWPNOT APOPd:
TEPICOGTEPOVS AITTO EVAV CUYYPOPEIG, TA APXIKG TWV OVOUGTWY GAWV TV GUYYPO-
PEWV HETA TOV TIPWTO TTPONYOUVTAl TWV ETTWVUHWY TOUG. [MepioodTepa TOL EVOS ap-
XIK& ovopdTwy Xwpifovtal pe TeAeleg xwpis didotnpa petald Toug. EVOeIKTIKS
oKoAovBoUV TTapadefypoTa.

A) Avagopés oz BifAia

Flanagan, I.C., W.M. Shanner & R.F. Mager (1971) Behavioural Objectives: A Guide for
Indlividualizing Learning. New York: Westinghouse Learning Press.

TepAe€rig . (1976) IMoAmikry Kovwvikotroinon. H [€veon Tou MNoAiTikou Avepddtrou,
Abrjva: Gutenberg.

Cummins, J. (HeT. X. ApyUpn, €10. emmip. E. ZxoUpTov) (2003) TauvtdTnTeG LTO bIaK-
mpaypdtevor). ABjva: Gutenberg (2" ékdoor), PeATIwpévn).

Av 1o BiffAio €xel TpaypaToTroijoel TTOAES ekOGOEIG, TOTE pvnpOVEDETaN 1 £KSO0N
IOV €ie LTTOYN 0 CLYYPOAPEQS (TT.X. 3" €KO.) KOl AUTO APETWS HETG TOV EKOOTIKG OiKO.
Av dev UTTGPYE EKOOTIKGG 0iKOG, YIOTT givan €kdoam Tou 810V TOL CLYYPAPED, TOTE OTN
B€om Tou ekboTIKOU oikou pTraivel n ouvTopoypagia (ekd. G10V) i (€kd. ouyyp.).

B) Ava@opég o€ apBpa o€ mTeEPIOSIKA

MaTooyyoUpag, H. & A. KovAovptrapiton (1999) ‘Eva mpéypappa didaokaiiog Tng
KPITIKAG OKEWPNG: BEWPNTIKEG OPXES KOl EPOAPHOYEG OTNV TTOPOYWYH TOL YPATITOO
Aéyou. Yuyodoyio, 6 (3): 299-326.

Shepard, L.A. (2000) The role of assessment in a learning culture. Educational Re-
searcher, 29 (7): 4-14.

I Ava@opég o€ ke@dalala o€ GUAAOYIKOUG TOPHOUG 1} TIPAKTIKG GUVESpPiwV

ZavBdkov, . & M. Mmdégpa (2009) Opydvwaon Tov Xwpov oTo NnTiaywyeio Kal
dnpiovpyikéTnTa. X1o M. Kaida & A. Katoikng (emip.), Ekraidevon yia o mepif3éAiov
Kau TNy aeipdpo avarrTudn: véa dedouéva kair mpooavatoAiouol, ABAva: ATpatrds,
723-754.

Bauman, Z. (1999) Moderne und Ambivalenz. In U. Bielefeld (Hg.) Das Eigene und das
Fremde: Neuer rassismus in der Alten Welt? Hamburg: Hamburger Edition, 23-50.

Scardamalia, M. & C. Bereiter (1987) Knowledge telling and knowledge transforming
in written composition. In S. Rosenberg (Ed.), Advances in applied psycholinguistics. Cam-
bridge: Cambridge University Press, Vol.1, 142-174.

A) Avagopés og adnpocisuTo vVAIKO

A£de, K. (2006) Arydwooia: H TrepiTTwon Tng gvnpIkig CUVEISNTOTIOMONG OTNY TIPO-
oX0AIKr| nAIkiar. Adnuooieutn didaktopikr diarpiBn, T.T.A.E., MavemoTrpio Aryaiov.
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E) Ava@opég og avadnpooieupévo vAIKo

Fishman, J.A. (1965) Who speaks what language to whom and when? La Linguistique
2:67-88. Reprinted in Li Wei (ed.) (2007) The Bilingualism Reader. London and New York:
Routledge, 2nd ed., 55-70.

21) Ava@opég o€ mnyég oTo d1adikTvo

Rossetti, R. (1998) A teacher journal: Tool for self-development and syllabus design [on
line]. Available: journal. html http://www.geocities.com/Athens/Olympus/9260/journal.
html. [npepopnvia pdopaong]

Z) Ava@popés o apBpa e@npepidwv Kal wePIOdIKWV

Oa TPETTEl VO AVOYPAPETAI TO GVOUO TNG EPNHEPIDAS, N NHEPOHNVIO/Xpovoloyia
£kdoong kal o TITAOG Tou GpPBpoUL.

H) Avagopés ot emionpeg ekB£oelg Kan £yypapa

Department for Education and Skills (2002) Supporting pupils learning English as an

Additional Language, DfES 0239/2002, www.standards.dfes.gov.uk

Eyrudice-Unité européenne (2004) L’ intégration scolaire des enfants immigrants en
Europe, www.Eurydice.org.

‘Oco1 vrofaAlovv GpBpa yIx Snpocicvon TAPAKAAOUVTAI va AKOAOUBOUV Tig
vTrodeiSeIg Tov avagépovral mapamdvw, S16T1 SiagopeTikd de Ba pmopéoer va
KivnOei n Siadikaoia kpiong ¢ epyaciag Tous.
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GUIDE FOR AUTHORS

Authors who wish to publish their work should take under consideration the following:

1. All manuscripts should be original work and they should not contain previously pub-
lished material or be under consideration for publication in another journal.

2. The text hould be between 4000 and 7000 words in length (including the abstract, ref-
erences, tables, figures and appendixes).

3. The text should include a concise and factual abstract (maximum 150 words) in (a)
English, French or German and (b) in Greek along with 5-6 keywords keywords that
are relevant to the subject area.

4. Also the text should also be accompanied, in a separate file, with at least one of the
authors’ contact details (full postal address, phone number, e-mail address) and their
affiliations (e.g. Associate professor DUTH, Philologist-PhD Candidate, Department of
Primary Education, University of loannina and so on.).

5. If the manuscript includes tables, figures etc., they should be provided in a separated
file and their place in the text has to be clearly indicated. All illustrations should be
numbered consecutively in the order in which they appear in text and all tables should
be accompanied by their headings.

6. In case there are appendices, they should also be provided in a separate file.

Submission and Review Process

Authors are requested to submit their papers electronically to the journal’s email ad-
dress (EPISAGO@edc.uoc.gr) in two (2) files. One of the files should include the au-
thor’s contact details (Name, title, address, telephone and e-mail) and the other should
be anonymous so that it is sent to the reviewers to assess the scientific quality of the
paper. We acknowledge all manuscripts upon receipt via email. Authors will also receive
a second email informing them about the reviewers’ answer on whether their manuscript
will be published or if it needs further improvements.

Manuscript Format

The text should be written with 1.5 line spacing and 3cm wide page margins. Titles
should not exceed 10 words and abbreviations should be avoided. In-text abbreviations
must be defined at their first mention in the text and the actual abbreviation should be
cited in brackets. Articles should be divided into clearly defined and numbered sections,
subsections, paragraphs etc. in Arabic numbering, starting from 0 for the Introduction-if
there is one.
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Section headings should be in bold lower-case letters (e.g. 3. Research methodology),
subsection headings in bold Italics (3.7 Sample and data collection process) and the
sub-headings in Italics (1.1.1, 1.1.2, and so on).

Authors are kindly requested to be consistent regarding punctuation. Double quotation
marks (“...”) are used to cite quotations. If the quotation exceeds three lines, it should
be cited separately, as a separate block of double-spaced text consistently indented from
the left and right margin in double quotation marks with wider margins than the rest of
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